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Sectia 1.

DUMITRU MATCOVSCHI - DESTINUL LIMBII ROMANE iINTR-UN
SPATIU CAZUT DIN ISTORIE

Moderatori:
Oxana Mititelu, lector universitar, drd.
Tatiana Ionita, studenta gr. RA-13

DEZVOLTAREA CREATIVITATII LA ORELE DE LIMBA SI LITERATURA
ROMANA

Erinet Valentina studenta gr. RA-11, Universitatea de Stat din Comrat
Conducator stiintific: Botezatu Liuba, doctor conferentiar

A sti sa intri in gratiile timpului valoric, indeamna una dintre exegezele Gratierii ca drept
principiu axiologic general de sensibilizare umana. Dealtfel, explicatia datd poarta in cazul nostru
demnitate mandatul divin-OM - ca drept orizont al cunoasterii complexe: inteligente multiple -
multiple gratii. Or, calea optima de depasire a limitelor timpului istoric, misterioasa cale a devenirii
—cea a QGratierii ca drept principiu si spatiu al axiologiei generale mai intii din scoald trebuie sa
porneasca prin ,.eterna reintoarcere la acel patrat al ipotenuzei” ca drept primd exigentd
complinitorie ,, Intoarcerea dualititii la esentd”. Fiecare din cele doua formule a provocarilor
noastre pe fagasul scontdrii adevarului cunoasterii, Intr-un anume fel, isi urmeaza scopul
complinirilor inedite. In prima pozitie Om - Orizont al misterelor, subiect/obiectul educatiei este
incitat de/pe acest fagas spre ispitirea /cunoasterea /descoperirea multiplelor fatete ale
profunzimilor launtrice. In a doua pozitie Om - Orizont al marilor virtuti, acelasi subiect/obiect al
educatiei apare in chip divinizat ca drept finalitate/produs al propriilor eforturi creatoare .../
L.Botezatu.

Gandirea secolului nostru si a celor viitoare se cere a fi tot mai mult o gandire creatoare, iar
omul prezentului si al viitorului, usor adaptabil la schimbéri, inventiv.

In prezent exista sute de modalitati prin care este definitd creativitatea. Psihologii sustin in
general ca a fi creativ inseamnd a crea ceva nou, original si adecvat realitatii,a face sa existe, a
aduce la viatd, a cauza, a genera, a produce, a fi primul care interpreteaza rolul si da viatd unui
personaj...

Creativ este cel care se caracterizeaza prin originalitate i expresivitate, este imaginativ,

generativ, deschizator de drumuri, inovativ etc.[7].



Societatea contemporana, comparativ cu cele anterioare, se caracterizeazd prin schimbari
radicale, care se petrec in conduitd, la locul de muncd sau in familie, in educatie, in stiinta si
tehnologie, in religie si aproape in orice aspect al vietii noastre. A trai intr-0 asemenea lume
presupune un inalt grad de adaptare si de curaj care este legat in mare masura de creativitate. Omul
Zilelor noastre are nevoie de culturalizare in interiorul propriei lui fiinte, deoarece goliciunea
interioard corespunde unei apatii exterioare, incapacitatii de a intelege realitatea si de a avea
comportamente adecvate. Prin originea ei, natura umand este creatoare. Omul se justificd pe sine in
fata Creatorului nu numai prin ispasire, ci si prin creatie (N. Berdiaev).

Creativitatea este, in esentd, un complex proces, o complexa activitate psihointelectuala ce se
finalizeaza intr-un anumit produs, este acea capacitate psihica a individului uman de a realiza noul,
sub diferite forme: teoreticd, stiinfifica, tehnica, sociala etc., de a releva aspecte deosebite,
necunoscute ale realitatii, de a elabora cai si solutii originale de rezolvare a problemelor si a le
exprima in forme personale inedite.

Unii specialisti explica procesul creatiei prin nivelul gandirii logice, altii releva influenta unor
factori de personalitate (motivatii, aptitudini), iar a treia categorie diminueaza sau chiar neaga
importanta inteligentei, atribuind rol hotarator imaginatiei (Wertheimer).

Imaginatia creatoare este un factor fundamental al creativitatii, intrucat fuziunea informatiei se
realizeaza prin elaborarea unor structuri noi.

Un factor deosebit de important al imaginatiei creatoare este intuifia. Ea constd in
reorganizarea $i sinteza rapida a experientei anterioare, in anticiparea sau aparitia brusca a solutiei
problemei, ca urmare a jocului liber al imaginatiei sau al unui rationament prescurtat, fard incercari
si erori.[3]

O conditie fundamentala a creativitatii este inteligenta, ea fiind una dintre cele mai generale
aptitudini umane si un atribut al tuturor proceselor cognitive, avand particularitdfi specifice:
capacitatea de a surprinde repede si cu precizie trasaturile definitorii ale unui obiect, de a sesiza
ceea ce este esential, general, repetabil din perceptiile anterioare, de a organiza si structura rapid si
selectiv, de a combina si stabili relatii Intre idei, imagini, lucruri sau fenomene la diverse niveluri de
abstractie sau intuitie.

Inteligenta este Tnsa o conditie necesara, dar nu si suficientd a creativitatii. Exista si inteligente
sterile, neproductive. In realizarea actului de creatie este necesara o fantezie bogati, unele aptitudini
speciale, implicatia factorilor motivationali (curiozitate, interes pentru cunoastere), precum si
anumite trasaturi ale personalitatii.

In felul acesta activitatea creatoare apare ca un produs al intregii personalitati, purtind
trasaturile specifice, notele de originalitate ale autorului ei. Prin educatie, potentialul creativ poate
deveni in timp, trasatura de personalitate care va produce noul, originalul, valorile socio-culturale.
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Responsabili pentru descoperirea si dezvoltarea potentialului creativ al copilului sunt parintii
Si pedagogii, cadrul didactic prin trairile afective pe care le declanseaza, prin forma de motivatie pe
care o utilizeaza, prin atentia, cdldura afectiva, interesul, empatia pe care le dovedesc, prin
incurajdrile, aprecierile manifestate fatd de conduita activd a copilului, ei asigura cadrul de
dezvoltare a potentialului creativ. Potentialul creativ poate fi activat si dezvoltat printr-o invatare
activa, centratd pe problematizarea si descoperirea, prin valorificarea continuturilor invatamantului
si prin programe de antrenament creativ. Elaborarea si aplicarea unui program de antrenament
creativ va porni de la cunoasterea specificului si nivelului de dezvoltare a potentialitatilor
individuale [4].

Din aceasta perspectivd, de competenta invatatorului/profesorului este sa transpuna clasa de
elevi intr-un spatiu valoric productiv molipsitor in care fiecare sa se simta util, confortabil,
predispus autoprocredrii la nivelul etapei sale de varsta, a particularitatilor sale psihointelectuale.
Or, elevului i se va oferi posibilitatea de a-si dezvolta capacitatile creative daca:

. va avea profesori cu spirit creator;
o 1 se va dezvolta increderea in fortele proprii — atat in timpul lectiilor, cat si in cel
al activitatilor educative;
J va fi incurajat sd pund intrebari;
o orele educative, alte activitati organizate in timpul liber al lor vor avea un caracter

inedit, creativ;

o ii vor fi adresate intrebdri provocatoare;
. I se vor pune unele sarcini care nu vor fi evaluate;
. se va tine seama mai ales de succes in activitatea lui de orice gen [5].

Pozitionarea profesorului pe creativitate, pe crearea unui mediu al valorilor evita din start
blocajele creativitatii precum: timiditatea, teama de necunoscut, teama de criticd, neincrederea in
fortele proprii, lipsa dorintei de afirmare, a capacitatii de afirmare, tendinta de a amana realizarea
unor obiective, preferarea pozitiei de mijloc, lipsa interesului pentru creatie.

Cum deschidem perspectivele divinatiei la cursurile noastre de autoreglare academica?
Mai intii prin accesareca pe cele doud coordonate complinitoare, mentionate mai sus:

Om,orizont al misterelor- Om,orizont al marilor virtuti intr-o tripla functionalitate divinatorie:

1. D-zeu l-a creat pe Om dupa chipul si asemanarea lui;
2. La inceput a fost Cuvdntul gi Cuvantul a fost D-zeu, si Cuvantul a fost cu D-zeu;
3. Sa-ti iubesti aproapele ca pe tine insuti, si, pe adversarul tau tot sa-l iubesti

Dupa Carl Rogers(1954),,creativitatea este motivata de tendinta oamenilor de a se realiza,

de nevoia de a-si manifesta deplin potentialul orizontului de cunoastere. Impulsul ,,Stimulul

6



Creativitatii apare mai degraba in contextul autoevaluarii,decat in cel al preocuparii fata de
evaluarea facuta de altii”. Astfel pe traiectoria optimizarii autoevaluarea se certifica ca drept
remediu principal de stimulare/incurajare a creativitatii. Gratierea ca proces retroactiv mobilizator
alocheaza aceasta sansa stimulatorie in  cadrul orelor liberului arbitru prin mijlocirea carora
individul disponibilizeaza de posibilitatea de a-si autoconstientiza propria vocatie a preocupdrilor
de racordare a demersului sdu actantial la exigentele principiului demnitatii umane, prestate pe
motivatii concrete. In aceastd vigoare este vorba aici de respectarea oportuni a ipotezei dublei
motivatii (intrinseca si extrinsecd) a lui Amabile(1983) in: Manual de creativitate, p.91. Din acest
punct de vedere orele liberului arbitru se identifica ca drept ore de angajare a unui confort
psihointelectual specific relevant, de constientizare a responsabilitatii sinelui in pozitionarea unor
noi incercdri proectile pe un anume segment evolutiv, de angajare/lansare libera In spatiul
certificd ca Drept pult de startizare a multiplelor gratii si accesarea oportund pe inteligentele
multiple.

lar R. Oschse(1990) mentioneaza, Daca inteligenta inseamna selectarea §i modelarea
circumstantelor, ea este creativitate (p.104). Adaptarea la un nou mediu de activitate este tot o
conditie a creativitdtii.  Creativitatea in cazul adaptarii este favorizatd de etalonarea cerintelor
inaintate de mediul cointeresat.Un mediu axat pe principii valorice va produce valoare. lar o
pretinsd valoare intotdeauna va sti ce mediu ii poate fi prielnic. Posibilitatea de a alege in mare
binestiut e posibila prin obtinerea unui variat orizont/spatiu al cunoasterii si comunicarii. Or, a
cunoaste Tnseamnd a crea, a comunica. Omul creaza din nevoia de comunicare: din impulsul
launtric de suplinire a unui gol al cunoasterii vizavi de un anumit fel de comunicare/exteriorizare a
sinelui pe traiectul complinirii. Prin produsul creatiei sale, parafrazindu-l pe Tudor Vianu, ,,omul
comunica si se comunica”.Pe traiectul Gratiierii anume aceste fatete complinitorii - comunicarea
si creativitatea - sunt considerate drept adevirate motivatii ale cunoasterii.

La nivelul Gratierii optimizarea este un proces de interactiune: cognifie — metacognifie.

In sens larg, creativitatea mai ales la etapa de parteneriat(clasele liceale) este considerata
drept capacitate a gandirii umane in stare de a gasi idei, metode, solutii noi, de a da nastere unor
lucruri necunoscute anterior, care nu sunt noi pentru societate, dar la care s-a ajuns pe o cale
independentd. Din aceste motive, la etapele de cooperare Si parteneriat(in raportul Lectii de
Gratiere — Lectiile liberului arbitru) metodele eficiente de exersare a creativititii, a investigatiei-a
descoperirii servesc: Chek-List, Synectica, sustinerea proiectelor de grup in baza studiilor de caz,

sustinerea portofoliilor-alte metode alternative de evoluare-evaluare.(1)



La nivelul copiilor din ciclul primar, orice rezolvare de situatii problematice, constituie in
acelasi timp o manifestare a creativitatii gandirii lor. Principala caracteristicd a gandirii creative la
elevi este noutatea sau originalitatea solutiei gasite de ideea emisd. Nu se poate vorbi in ciclul
primar de existenta unei creativititi deosebite a gandirii scolarului, ci mai degraba despre formarea
unor premise pentru dezvoltarea ulterioara a creativitatii. In invataiméantul modern, se pune accent pe
activitatea elevului — modelul invatimantului activ, axat pe capacitatile lui de a investiga si a
descoperi, de a inventa. Este vorba aici de invatarea participativa, invatarea anticipativa, invatarea
formativa.

In tot ceea ce fac, elevii nostri isi manifesta o atitudine creatoare: elaborarea unei SCrisori, a
unei compuneri, rezolvarea unui exercitiu sau a unei probleme, executarea unui desen, a unei lucrari
practice etc. constituie un vast teren al creativitafii.

Un proces de invatare modern se cere astfel organizat, incat sa-i ajute pe elevi sa prezinte
cunostintele intr-o forma personald, sa caute solutii originale ,,sa grupeze si sa ierarhizeze ideile”.
Acestea sunt de fapt dezideratele esentiale ale educarii gandirii creatoare la elevi.

Studiul limbii romane 1n scoala are o importanta deosebitd, deoarece, pe langa faptul ca limba
unui popor se identificd cu modul particular de a intelege existenta, limba romana are un statut
oficial care asigurda dobandirea cunostintelor din sfera celorlalte obiecte de invatdmant, procesul
studierii limbii romane in scoald fiind parte integrantd a actiunii de cultivare a gandirii elevilor
(spirit de observatie, capacitate creatoare, imaginatie, etc.) a disponibilitatilor de a intretine relatii
interumane eficiente, imperativ categoric al dezvoltarii vietii moderne.

Pentru o invatare eficientd pusd sub semnul activizérii elevilor, se impune implementarea
metodelor moderne de predare intr-un procent covarsitor, neexcluzdnd metodele si procedeele
traditionale cum ar fi: comunicarea, conversatia, analiza lingvistica, fonetica, morfologica, lexicala,
sintactica, ortografica, a punctuatiei si stilistica, invatarea prin exercitii, dar rolul covarsitor va fi
preluat de brainstorming, metoda mozaic, a bulgarelui de zapada, a ciorchinelui, a galeriei, etc.
Profesorul va deveni un mediator, iar lectiile, experiente de Invatare prin stimularea imaginatiei si
creativitatii elevilor, care in acest mod, vor deveni adaptabili si competitivi. Pentru aceasta trebuie
stimulate componentele creativitatii: ingeniozitatea, spontaneitatea, flexibilitatea, noutatea prin
aplicatii stimulative, interesante, placute.

In realizarea lectiilor de recapitulare finali putem avea in vedere o serie de exercitii
stimulative, care sa cultive creativitatea si imaginatia elevilor.

Putem incepe de la un cuvant-cheie pentru a formula sarcini ce vizeazd compartimentele
limbii: probleme de vocabular, sintaxa, semantica, morfologie, stilistica si continuand cu exercitii

distractive in care sa realizeze diferite asocieri stimuland gasirea conexiunilor prin idei.



Realizarea obiectivelor generale ale studierii limbii romine impun respectarea unor cerinte
metodologice care deriva din particularitatile disciplinei si din factorii care conditioneaza insusirea
institutionalizata a ei. Astfel, procesul de predare - invatare urmareste limba in functiune, nu limba
ca sistem abstract. Aceasta Inseamna cd nu intereseazad predarea abstractd a unor norme gramaticale,
ci abordarea functionala si aplicativa a acestora ca elemente constitutive a unei comunicari coerente
si corecte.

Este necesar ca, pe masura ce posibilitatile elevului cresc, exprimarea s se desprinda de
modele, incepand sa capete atributele creatiei personale, ale unui stil propriu de expunere.

,Fiecare artd foloseste materiale specifice: culorile in picturd, sunetul in muzica, piatra,
bronzul sau lemnul in sculptura. Materialul de constructie al limbii este cuvantul. Spre deosebire de
materialele celorlalte arte, care, de reguld, se gasesc in forma bruta in naturd, limba este o creatie a
omului, a spiritului sau” [6].

In cadrul orelor de limba romana, utilizind forma de lucru — in grup, se presupune ci munca
in echipa combina talente individuale, iar rezultatele depasesc ceea ce se poate obtine de la fiecare
membru In parte, le-am propus elevilor sa continue poetic gandul: ,,Numarand din zece-n zece...”.
Ulterior am auzit nu numai niste raspunsuri, dar am constatat ca chiar si elevii de varsta scolara
mica sunt capabili sd auda batdile de inima ale vietii prin gandurile lor filozofice.

I Numarand din zece-n zece/ Viata repede ne trece... / Zi de zi imbatranim / Si nicicum nu-
ntinerim.//
Astfel a incoltit ideea de a prelunji poezia la urmatoarele lectii: ,,Numarand din noud-n
nouad...”, ,,Numarand din opt in opt...”s.a.m.d.
Il Numarand din noua-n noua / Viata-i ca un strop de roud/ Dimineata ea apare,/ Si-nspre
seara iar dispare.//

Pornind spre a crea ceva, e necesar sa stimulam copilul, sd-i dam frau liber, sd zboare cat mai
sus. Un alt aspect deosebit de important al creativitatii este stabilirea unor conexiuni originale intre
diferite cuvinte si idei. ,,Creatia este ceva ce nu poate fi explicat in cuvinte. Ea este o artd, o
maiestrie iar pentru unii chiar un joc de ganduri, de idei.

Creatia este o nava ce pluteste In imaginatia fiecaruia dintre noi, iar cea mai deosebita
pasagera a acestei nave este Maria Sa Natura, care cu pensula sa magica poate crea o lume ce nu se
repetd. Ceea ce poate crea natura, un om nici macar nu poate visa. Cea de-a doua pasagerd este
inima si puterea mintii, care pot face pe oricine creator.” [6]

In fine, credem ca ,,Ar fi bine si gasim si noi, oamenii, cheia potrivitd pentru a deschide
portile creatiei. Cheia este greu de gisit, dar nu imposibil! Incercati si o folositi cici nu exista

pedepse pentru utilizarea acestei chei. Creativitatea se invata de cand incepi sa o descoperi si pana



la moarte. Cand ai descoperit-o, 1i simfi gustul si ai nevoie de ea ca de aer, devine modul tau de

viata..

6.

7 [6].
Unele concluzii:

Cunoasterea imediatd inca nu este in stare sa exceleze in produse creatoare, are nevoie de
un mediu adecvat sensibilizarii umane;
Creativitatea este un proces divinatoriu, care necesita racordarea la principiul sensibilizarii
generale - cel al Gratierii;
Creativitatea este o facultate umana inndscutd, care capatd expresivitate productivd doar
intr-un mediu valoric deliberat;
Spontanietatea, ca si fenomen hermetic/hermeneutic fundamentat pe cunostinte, nu
interpreteaza decit o motivatie intrinsecd ajunsd la starea de virf a rabufnirilor
fenomenologice incubate in interior;
Motivatia la nivelul Scolarizarii, cit Si la nivel de sistem social-productiv, vizeaza
interactiunea dintre valoarea intrinseca si valoarea extrinseca;
Calea/cheia, de deschidere a portilor creativitatii(intrinsec-extrinsec) se afla in acel
principiu axiologic general, numit Grafiere, de care trebuie sd se conducd in totalitate
educatia.
Coraportul cunoastere - creativitate stimuleaza bazele unei comunicari de calitate.
Cunoasterea, comunicarea, creativitatea, sunt cei trei factori definitorii ai inteligentei

umane.
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MODALITATI DE INTERFERENTA A UNITATILOR LOGICO-SEMANTICE iN
TEXTUL LITERAR - ARTISTIC

Hodos Nadejda studenta gr. RA-10, Universitatea de Stat din Comrat
Conducator stiintific: Botezatu Liuba, doctor conferentiar

Actualitatea temei in vigoare reiese mai curind din tendinta de depasire a limitelor
cunoasterii de sine prin Cuvint pe scala talmacirii adevarului biblic: La inceput a fost Cuvintul i
Cuvintul este Dumnezeu, Si Cuvintul a fost cu D-zeu. Si, dacd mai spunem ca fiecare limba, fiecare
cuvint, ,,poarta suflet sub coaja”, atunci mai putem spune cd omul cu cat mai multe limbi cunoaste,
cu atit este mai plin de/cu suflet, mai plin de viata, mai aproape de Dumnezeu. Pleonastic vobind, a
stapini o limba, limba romana, limba de comunicare a statului in care ,,pe aceastd Gurd de Rai”
conviefuim ar insemna a fi stipin pe propria simtire. Anume din aceastd perspectivd tema
preocuparilor noastre ,,Modalitati de interferenta logico-semantica in textul literar” se indreapta
spre continutul si forma reprezentarilor noastre spirituale si avansarea ei Tn marea spiritualitate,
anume prin interrelationare, prin dialogul reprezentativ al culturilor. Textul in ipostaza
intertextualitatii trebuie sa incorporeze 0 unitate logico-semantica formativa cu continut complex,
identitar. Din acest unghi de vedere al integralitatii, perspectiva cercetdrilor noastre este tot
interrelationala: limba-literatura. Limba prin esentd/prin excelentd trebuie sa reprezinte intregul.
Dealtfel problema continutului si formei, veche de cind lumea, prin diverse reludri (dinspre
minimum spre maximum) in stiinta filologicd contemporana (in filosofia lingvistica —psihologia
lingvistica) ramane deschisa la toate nivelurile perceptelor noastre senzitive.

In acest plan de idei, discursul nostru investigational este orientat de atitudinile
lingvistilor/literatilor nostri cei mai consacrati  subiecto-predicativitafii  (cyObeKTHO-
npeauKaTHOrowieHeHnus ). Analiza subiecto-predicativa nesatisfacatoare pe de o parte si restrictiile
contextuale a mai multor unitati lingvistice cu semantica existentiald conduc teoreticienii spre
ideea ca metodele sintaxei constructive sunt insuficiente pentru analiza complexa a constructiilor
logico-semantice. Pe de alta parte, cercetarea propozitiei in parametrii componentelor semantice Si
introducerea notiunii de realizari lingvistice incomplete a tipurilor de propozitii logico-sintactice Si
structural-semantice(G. Zolotova) dau posibilitate de a privi dintr- un punct nou de vedere
constructiile centrate in acelasi ,,ambalaj”.In aceastd abordare propozitiile pot fi privite drept
variante lingvistice a diferitelor structuri semantico-sintactice.

In conformitate cu tema noastra de cercetare: Modalitifi de interferenti a unitdfilor logico-
semantice in textul literar, care se referd la coraportul forma — confinut dinspre minimum spre
maximum, tindem spre armonizarea /solutionarea problemelor aparente(trebuind sa se produca o
armonizare deplind intre componentele de baza ale textului artistic). Prin urmare, chiar intre variile
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modalitdti de interrelationare a unitatilor lingvistice intr-un concept unitar, trebuie sa coexiste un
raport logico-semnificativ inafara caruia este imposibila determinarea semnificatiei/profunzimilor
intregului continut al textului mare ca unitate logico-semantica deplini. Insasi ,jocul mic de-a
gasirea corectd” a partilor de propozitie, intrebarile raportate mai intii la subiect si predicat, ca parti
principale, trebuie sa fie axate pe o anumita logicd interpretativa, urmind ca apoi, din perspectiva
acestui ,,joc”’sa se produca avansarea logicii ,,in extenso” prin mijlocirea diferitelor modalitati
corelationale la/in textul mare(adica dinspre subiectul gramatical la nivel de lexem spre subiectul
logic al enuntului), prin urmare la/spre actiuni complexe de agent, chiar protagonist al actiunii in
textul mare, ca unitate logico-semantica complexa.

Datoritd unui studiu asiduu asupra activitatii expertilor in domeniu, a lui Petru Butuc in
special, intelegem care este rostul propozitiilor Si frazelor angrenate in structura textului de fictiune
ca semn valoric complex. Aferent de problematica abordata, un alt cercetator, Ion Plamadeala vine
sa afirme ca orice fragment coerent de text reprezintd nu o simpld secventa de propozifii, ci include
o0 idee comuna, care este concluzia mesajului in ansamblul sau [6].

In cercetirile sale Petru Butuc sustine, ci la nivel de formda si continut, accentul trebuie plasat
mai intii pe continut, datoritd faptului ca continutul ca atare se desprinde din structura
integralitatii/unitatii partilor ce 1l constituie(3). Acestor observatii adaugam ca angrenarea in
structura fiecarui text de fictiune isi face loc atat la nivel de functie specifica de parte de propozitie,
cit si de fictiune, de functie generald - de concept univoc in urméitoare disponibilizare: lexem,
propozitie, frazi, text. In cercetarea pe care o postulim ne-a intrigat anume acest fapt — motiv, prin
care facem loc temei cercetdrii de rigoare - Multiplele modalitati de interferenta logico-
semantica,prin care aducem motivatii cd angrenarea in ipostaza plindtatii de continut, volens-
nolens, injecteazd la maximum forma din/prin care se diferentiaza datoritd dedesubturilor
sedimentate si exteriorizate la nivelul diverselor modalitati de acoperire a intregului. Aceastd
pozitionare, provocatd de neobositele studii in domeniu, 1-a facut pe Petru Butuc sd-si motiveze
pozitionarea accesind cele doua principii ale gramaticii contemporane: principiul logico-semantic si
functional si — principiul structural-gramatical.

Investigatiile noastre in domeniu, vin sa certifice consideratiile marilor experti in domeniul
dat: Ferdinand De Saussure, Eugeniu Coseriu, Mihai Cimpoi, Mihail Bahtin,VI1.Paslaru, Anatol
Ciobanu, Petru Butuc, Ion Plaméadeala, Fedot Filin, Galina Zolotova, Sorin Stati S.a.

La nivel aplicativ, din lipsa de spatiu, ne permitem sa prezentam aici doar un singur fragment
de analiza emfatica, la capitolul Motivul si laitmotivul — modalitafi axiologice interactive in textul

de ficfiune.
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Motivul mamei vaduvite de razboi este unul predominant in opera Mama, de lon Vatamanu,
marcat afectiv din chiar primul enunt al acestei impresionante lucrari.
,» Al, dragostea care s-a dus si nu mai vine”.
,Femeia aceasta, care trece prin umbre, aceastd mama fara de copii poartd in piept
Patru morminte... Patru clopote negre bat sub patru aripi ale durerii ...
Femeia aceasta care se uitd cum curge nisipul in clepsidre, aceastd mama fara de copii... poarta in
piept patru dureri ale inimii. Patru vinturi ii leagana umbra, patru flacari se naltd din inima acestei

femei solitare, care cauta prin cimitirele lumii patru ani de nastere si un singur an al mortii: cel de

al doilea razboi mondial...” .

Prezentul nucleu imagistic reprezinta unicitatea fervoarei stilistice a creatorului Ion Vatamanu.
Dramatismul situativ - acel joc lacom de umbre si zgircit de lumini, cu proportii alternative: sunet-
culoare, in ritm numeric coraportual: 4 la 1- ,,patru ani de nastere si un singur an al mortii”.
Pronumele demonstrative de apropiere-departare marcheaza situatia unui tragism consimgit si trait
la modul indicativ al celor trei timpuri existentiale, angrenate fictional in unul singur- timpul
neuitdrii. Este si cazul paralelismului sintactic care se afla mereu in reluare marcind ascendenta
unui lirism dramatizat, sfisietor:

Patru strigate pasesc pragul asteptarii acesteia §i —n noptile lungi o intreaba pe rind, si raspunde
pe rind femeia aceasta cu patru basmale negre pe frunte...

- Am venit, mama, sa-ti vad ochii ...

- Sint, fiule, sint ochii durerii... Doua albii prin care s-au scurs lacrimi de mama...

- Am venit, mama, sa-ti aud cuvintele...

- Am numai patru cuvinte, fiule, numai patru cuvinte, in care vorbesc: Mihail e cuvintul in
care imi strig barbatul... Ilon, Stefan, si Teodor — cuvinte in care va strig pe voi, copiii mei...

- Am venit , mamad, sa-ti sarut miinile...

In viziune complinitorie: continut — forma, modalititile de interferentiere logico-semantica,
cele trei nivele structurale: fonetic, gramatical, imagistic, expulzeaza in unison cu trdirile
interiorizate ale spiritului creator, racordat la struna intensificarii situatiilor interactive mai mult sau
mai putin obisnuite. Interactivitatea retentie-impact, in acest chip, este sustinutd de un alter- ego
bine conturat imaginar(cititorul cu lumea sa intima) — cel prin care se certifici/urmeazad sa se
certifice efectele finalitatii actiunii.

Motivul mioritic in aceastd opera este implicit afectiv, vizavi de specificul interferentierii detaliului
artistic cu imperativul reluarii:
Cine mi-a vazut!?
Cine-a cunoscut!? mindru ciobanel, tras printr-un inel.../,,Miorita”
si
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- Miinile mele, fiule, miinile mele care au rascolit atita pamint si-au gasit roade mari, pe voi,
doar pe voi, nu v-au gasit... Miinile mele, fiule, miinile mele, care au rascolit atita pamint si-au gasit
roade mari, pe voi, doar pe voi nu v-au gasit... Miinile mele, fiule, miinile mele, de le-as desprinde
de trup, le-ar lua usor vazduhul, le-ar inalta sus, ca doud strigate adinci ar strabate cerul. Miinile
mele, fiule, miinile mele in care v-am legénat...

Dialogul imaginar din contextul ce urmeaza, reprezintd in fond cele doua fatete ale lumii
spiritului creator convertit §i pervertit intr-un  monolog interior confesiv. Modalitatile
interferentierii realului cu imaginarul sunt solicitate §i de aceastd datd sd marcheze efectele
magicului: resemnarea Eului creator la nivelul intregului din care onorabil isi trage obirsia.

Am venit , femeie in urma feciorilor, sa-{i aduc, femeie, grea veste despre ei toti, despre ceea ce ei
singuri nu stiu, despre moartea lor, a feciorilor nostri, femeie...

Barbate, barbate, adu-mi feciorii din moarte, adu-i pe bratele tale, barbate, adu-mi feciorii din
moarte ... Daca-i nevoie sa zaca — n pamint, din neamul nostru sa zacd, ma ia pe mine, barbate, ma
pune-n pamint sa zac trei morti la rind, pentru toti ei, feciorii mei...

Am venit, femeie in urma feciorilor, sa-ti aduc, femeie, grea veste despre ei tofi...

Prezentul discurs imagistic, prin lirismul propulsiv de exceptie, consemneaza o constructie
inelard marcantd, prin raportul numeric preluat episodic: patru la unu
,,Patru flacari se-naltd din inima acestei femei solitare, care cautd prin cimitirele lumii patru ani de
nastere si un singur an al mortii: Cel de-al doilea razboi mondial”.

Raportul cauza-efect 1incondeiaza unitatea profunzimii continutului si formei acestei
minunate opere. Modalitatea de exceptie a intregului identitar, fiind cea fictional/functionala,
apartine prioritar ~ enuntului introductiv: Ai, dragostea, care S-a dus si nu mai vine... , §i
ultimului — cel al reactiei de raspuns: Femeia aceasta, care se uitd cum curge nisipul in clepsidre,
aceasta mama fara de copii...

,,Opera Mama, este o poezie cdci in ea sunt exprimate trdirile dramatice ale eroului liric — mama
in legatura cu tragedia provocata de cel de-al doilea razboi mondial” [5].

Observatiile si analizele noastre vin sa confirme faptul cd Ion Vatamanu, autorul acestui text,
exprima durerca mamei printr-un dialog/monolog dramatizat imaginar: Miinile mele, fiule
miinile mele in care v-am leganat. Prin care cadrul prozastic cu cel prozaic dimpreund (modalitati
specifice de interferentiere aici a unitatilor logico-semantice), la nivel functional emfatic, depasesc
limitele unei specii cunoscute in arta literard, ndltind simtirea/durerea la nivelul sublimului
identitar. ,,Moldovenii cind se string la un colt de masa pling, la alt colt de masa cinta” ,glasuieste
spusa unui cintec de-al nostru. Aici, in aceasta operd, se plinge si se cintd. Se cintd in toata
plenititudinea demnitatii Intregii spiritualitati a neamului nostru purtator de sublim, se cintd solemn

in maniera absurdului unic interpretativ.
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Simbolul Mamei vaduvite de razboi se pronuntd in vederea condamnarii raului de pe pamint.
Continutul reprezentativ izvoraste din firea tragico-poetica a basarabeanului —intr-un fel de a simfi,
a vedea si a trai lucrurile, iar forma sedimentarii simbolismului acestui continut este cea prozastico-
prozaica: dialogat-monologata. Sintetizarile facute de Vlad Paslaru vorbesc, ca ,,Poezia Mama este
o elegie cu motive de balada, caci la baza ei se afla puternice trairi dramatice, transpuse in forma
lirico — epica. ,,Mama, poate fi considerata si balada, fapt subliniat §i de puternica ei asemanare
cu balada populard ,,Miorita”. ,Jn ambele opere, atentioneazia V1. Paslaru, este prezent motivul
intreruperii nefiresti a vietii, marea durere a mamei, marea trdire este redata prin aceeasi
tonalitate tragico-dramaticd”(5). Intr-un fel, totul ar pirea sa fie asa, credem insi, cd este o
afirmatie putin cam confuza, vizavi de baladescul care impregneaza ambele opere (Mama, de lon
Vatamanu si alada populara Miorifa ) confuzia cu pricina, poate fi mai degraba pe potriva unui
indemn de a ne pune ratiunea mai la indemina, alaturi de adevarul care se doreSte a constientizat.
Poate ca asta si facem aici, cind venim sa evidentiem faptul cd baladescul dintotdeauna a fost
marcat de sublim. lar sorgintea sublimului, baladescului in speta, este cea a supravietuirii,
contestata prin tragic. Este vorba aici de un tragism istoric-basarabean aparte, divinizatoriu. Tot ce
este inclinat spre transcendere este nemuritor. Simbolul mamei, chiar si vaduvita de razboi, ramine
a fi, este simbolul vesniciei, continuitatii. Este simbolul strangularii raului si generdrii binelui.
Mama, simbol al generdrii tuturor timpurilor, continua sa cheme jertfele pe nume, nume simbolice,
semnificative pentru toatd lumea crestina: Mihail, Ion, Stefan, Teodor; nume care vin sd spuna mai
multul dedesubturilor.

A sta la straja ,,datum ”-ului mioritic este una dintre cele mai onorabile manifestari ale felului
nostru de a fi, de a trai. Prin sinteza, continutul, ambelor opere(la nivelul intregului: continut-forma)
caracterizeazd o modalitate interpretativd aparte, un unicum polifatetic care ne proclameaza fiinta in
spetd; aceasta Tnsemnind, la modul propriu si figurat al cuvintului, ca sublimul, in general cit si in
particular, este categoria estetica de exceptie prin care se incununeaza opera identitatii unui neam.

Drept modalitati primordiale de interferenta a unitatilor logico-semantice in textul literar, ca
unitate logico-semantica de ansamblu axiologic global, servesc cele doua principii definitorii ale
identicului- 1.principiul axiologiei generale( ) si 2.principiul logico — semantic §i functional al
gramaticii limbii; in fond, deopotriva, complinindu-l pe unul singur-Principiul Axiologiei Globale
[2].

Din aceasta perspectiva venim aici sa fim alaturi de acei prestigioSi cercetatori care sustin, ca
gramatica functionala (numita si constitutiva) cf. P.Butuc (3), se bazeaza pe principiul logico-
semantic al metodei analizei functionale, alaturi de care fapt cercetatorul Sorin Stati,afirma ca ea,
gramatica, ,,cautd ceea ce este pertinent, relevant, distinctiv pentru realizarea functiei prime a

limbajului uman, adicd cea comunicativa”.
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La nivelul descifrarii notiunii celei de a doua parti a gramaticii, aferent conceptului de
gramatica in intregime, venim Si noi sa certificim convingerea ca Sintaxa este stiinta care se
ocupa cu decodarea Si sintetizarea axei de valori (dupa noi, cf. L. Botezatu) ascunsa in mesaj/in
text, in corpul relevant al fiintei umane. Daca ludm in considerare ca,,valoarea este sens”, apoi
textul, drept concept valoric complex, trebuie sd constituie o valoare inepuizabild de sens, cerindu-
se continuu a fi exteriorizat/revalorificat. Acesta este motivul prim prin care elucidaim adevarul ca
tainele revalorificarii contextuale/intertextuale (multiplele modalitati de interrelationare etic/estetica
Si gramaticald), ca atare, se ascund tot in text, in epistilul identitar al constituirilor valorizante.
Altfel spus, principiul axiologiei generale/PAG, pe panta transtextualizarii se certifica a fi
epicentrul propulsiv peren de accedere in universalitate.

Concluzii:

o La nivel de reconceptualizare a rostuirii unitatilor logico-semantice in textul literar, am
insistat asupra interrelatiei gramatica-sintaxa-semantica, fiind prezentate pentru reconceptualizarea
teoriilor definitorii ale expertilor in domeniu P. Butuc(3) si A, Ciobanu(4) cu trimitere la doctrinele
scolii pragheze si a celei moscovite. Se sintetizeaza faptul ca principala modalitate de interferenta a
unitatilor logico-semantice intr-un text este angajata chiar de principiul logico-semantic si
functional, iar angrenarea (Cf. P. Butuc.), diversele forme ale ei, este pozitia de virf prin care acest
principiu isi {ine rostuirea — identificarea unui fel aparte de ,,functionalitate” in aceasta lume mare si
complexa.

. Textul —ca drept unitate logico-semantica functionalda complexa, la nivelul analizei semiotice
presupune importanta factorului contextual Si intertextual in maniera lui lon Plamadeala (6). La
nivel aplicativ am demonstrat ca translingvistica este dovada interdependentei lingvistico-
literature. La acest nivel al intertextualitatii implicdim capacitatea luarilor de atitudine fata de
multiplele modalitati de interferentd logico-semanticd se produce in plina evidentd cu harul
condeierului, cu felul de aplecare individualizatd asupra autenticitatii poporului din care 1si trage
obirsia.

o Originalitatea cercetarii se identificdA prin incercdrile de armonizare a functionalitatii
principiilor valorizante: cele doua principii din lumea gramaticii (principiul structural-gramatical si
principiul logico-semantic si functional), prin cele doud principii coSeriene (al creativitafii s al
alteritafit), racordate la posibilitatile sensibilizatorii ale Principiu al Axiologiei
Generale/Globale(PAG): posibilitatea de reintoarcere la esenti/la principiul identitdfi,
posibilitatea de reconsemnare creativa a sinelui, posibilitatea de inalfare prin spiritualitate(cf.

L.Botezatu).

16



. ,Metodele sintaxei constructive sunt insuficiente pentru analiza complexd a construc fiillor
logico-semantice” din simplul motiv ca sintetizarea axei de valori/ SINTAXA LIMBII nu-Si
recunoaste pe deplin constitutia, nu recunoaste pinda in prezent in repertoriul ei edificator una
dintre  formele capitale de constituire/reconstituire a textualizarii/transtextualizarii, ca drept
modalitate principiald, de reintoarcere la principiul identitatii, al demnitatii devenirii - Principiul
Axiologiei Globale. Binestiut in lumea Stiintei este faptul ca orice principiu pretendent la viata 1isi
materializeaza functionalitatea prin repertoriul teoriilor si metodelor sale constituitive.

o Toate modalitatile de solutionare a problemei, in acest context, converg spre a conchide, ca
rosturile de interferentd logico-semantica (in textul de ficfiune) tin/trebuie sa {ind de reconsemnarea
aspectului armonizant al celor doud componente indispensabile ale intregului: continut — forma la
nivel functional integru de PAG(2), drept ,,viziune de exceptie”, care ,,se plimba” printre experienta
trecutd, actuald si cea viitoare, privindu-se ,,mai bine” decit de obicei, explicitind si intelegind

lucrurile in esenta lor” [7].
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ROLUL JOCULUI iN FORMAREA COMPETENTEI DE COMUNICARE

Ichizli Tatiana studenta gr. RA-10, Universitatea de Stat din Comrat
Conducator stiintific: Botezatu Liuba, doctor conferentiar

Motto: Un copil care nu vrea sa se joace este un copil a carui personalitate nu se afirma,

care se multumeste sa fie mic i slab, o fiinta fara mandrie, o fiinta fara viitor.
(Jean Chateau)

Abordand jocul didactic, reactualizarea lui din diverse perspective formative este o proiectie
care propune sa valorifice gandirea copiilor, cultura, afectivitatea si sa dezvolte atitudini in propria
formare.
Educatia are nevoie de afectivitate, deoarece caracterul infantil este plasmuit prin joc inca din
copilarie. Formarea prin joc invitd la actiune si e o conditie pozitiva de formare prin jocul didactic
de a-1 implica pe copil in propria viata. Prin participarea in joc devin deschise influentele pozitive
ale invatatorului. Invatitura lui Benjamin Franklin “ Spune-mi si voi uita, aratd-mi si s-ar putea si
tin minte, implica-ma si voi Intelege”, contureaza idea imbinarii muncii cu invatatura, iar invatatura
cu jocurile si exercitiile. Jocul este considerat un mijloc de educatie si instruire.

Prin urmare Jan Amos Komensky (Comenius), despre importanta acestui proces el
mentioneaza ca, copii care vor fi atrasi catre desen, atentia carora va fi cuceritd prin joc si gluma,
vor obtine notiuni despre cele mai importante lucruri din lume.

Ion Roman spunea: ,,A vorbi si a scrie romaneste Tnseamnad, in primul rand, a folosi just
vocabularul, a pronunta si a scrie corect cuvintele, a respecta regulile gramaticale. Corectitudinea
este conditia principald, nu insa si singura. Un pas mai departe il constituie frumusetea, plasticitatea
exprimarii orale §i scrise.”

Atat latura instructiva, cat si cea formativa a procesului de invatamant pot fi realizate, mai
temeinic si mai placut, prin jocul didactic.

In predarea-invatarea cunostintelor de limba romani jocul didactic poate fi folosit ca:

a. Mijloc de imbogatire si activizare a vocabularului

Prin aplicarea testelor lingvistice la inceput si la sfarsit de an se poate obtine o imagine de
ansamblu asupra tuturor lacunelor, greselilor si a evolutiei limbajului copiilor de-a lungul celor
patru ani, gasindu-se si cele mai adecvate cai de a actiona pentru corectarea vorbirii lor.

In viziunea lui A. N. Leontev, jocul se naste din necesitatea cunoasterii si anume:

e Necesitatea de miscare si actiune a copilului;
e Necesitatea de asimilare a realului si apelare la sursele de informare;

o Necesitatea de valorificare a propriei persoane.
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Cu toate ca activitatea principala, la baza careia sta cunoasterea, pedagogul afirma valoarea acestei
forme in procesul structurdrii personalitatii copilului, o cale de autoeducatie a propriului
a propriilor indemnari , comparativ cu ale altor copii. [1 p 25]

Jocurile didactice pot fi folosite cu succes pentru imbogatirea si activizarea vocabularului,
dand copiilor posibilitatea si-si manifeste creativitatea. In acest scop, antrenante si cu rezultate
deosebite, sunt:

e Cuvinte-perechi. Scopul: gasirea de catre elevi a cuvantului-pereche (loc de munca —
profesiune). Jocul se poate desfasura individual / in perechi / pe grupe. Copiii primesc fise pe
care au scrise 2-3 perechi de cuvinte (redactie — redactor, avion — pilot), in continuare 2-3
cuvinte cerandu-se perechea (masina — ...... y e — strungar etc.), apoi se lasa libertate copiilor
de a descoperi singuri astfel de perechi.

Un astfel de joc poate fi utilizat cu succes incepand din perioada postabecedara (la limba
romand) si pand in clasa a IV-a, dar si la alte obiecte de invatamant:

Cunoasterea mediului / Stiinfe: mediu de viatd — vietuitoare; plante / animale — forma de
relief; organele de simt — simturile etc.

Matematica: operatie aritmetica — termeni / factori / rezultat; pentru a fixa multiplii —
submultiplii unitatilor de masura mai mici / mari de 10, 100,1000 de ori (decilitrul — decalitrul;
centimetrul —hectometrul etc.), diferite obiecte / substante — unitatea folosita pentru masurare sau
chiar instrumentul de masura (lungimea stofei — metrul; apa — litrul / cana, paharul, sticla, canistra
etc.).

Educatie civica: drepturile — indatoririle copiilor; calitati — defecte (trasaturi pozitive —
negative);

e Respecta litera initiald. Scopul — alcatuirea propozitiilor respectand initiala data.

Exemplu: Andrei aduce Anei alune.

Zaharia zugraveste zidul.

e Cuvinte dintr-un cuvdnt. Scopul — formarea prin anagramare a cit mai multor
cuvinte din literele cuvantului dat.

Exemplu: conducatoare — tare, car, rac, cuc, coc, dac, toc, nara, rand, conduce etc.

e Ordoneaza cuvintele! Scopul — alcatuirea propozitiilor.

e Cuvinte alintate. Scopul: gasirea diminutivelor.

e Jocul rimelor. Scopul: activizarea si nuantarea vocabularului, creativitate.

e Cuvinte magice. Scopul: gasirea de sinonime, antonime, cuvinte polisemantice.
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In explicarea unor cuvinte intlnite se pot folosi jocuri care sa solicite sinonimele (Cum mai
pot spune sau Numeste altfel), antonimele (Dacd nu e asa, cum e); pentru precizarea diferentelor de
sens se pot alcatui propozitii cu cuvintele gasite. [5 p. 7]

In acest caz, considera I. Cerghit, copilul invati sau munceste, fiind stimulat de satisfactiile
pe care le asigurd jocul, in final Inregistrand anumite rezultate concrete.

b. Mijloc eficient de insusire a cunostintelor de limba

Atunci cand vine 1n clasa I, copilul cunoaste gramatica in mod practic: vorbeste folosind
cuvinte cu ajutorul cdrora formeaza propozitii. Scolarul de clasa I are deja idee despre timpurile
verbului: distinge prezentul de trecut si viitor, are notiunea numarului (unul — mai multi), foloseste,
in general bine genul si stie sa intrebuinteze adjective si verbe.

Invatatorul poate relua si jocuri didactice din gradinita:

e Eu spun una, tu spui multe si Eu spun multe, tu spui una— pentru familiarizarea cu
numarul singular si plural;

e Jocul silabelor— pentru obtinerea unor nume de fiinte, lucruri, actiuni etc.

e A/ al cui este?— pentru folosirea corectd a genitivului in cazul substantivelor de
genul feminin si masculin;

e Spune ce este, cum este, ce face?— pentru predicatul verbal si nominal;

o Corecteaza enuntul!— pentru realizarea acordului in propozitie

o Transformd cuvdntul! — pentru obtinerea substantivelor si adjectivelor din verbe;

e Ce fel de? — pentru gasirea adjectivelor potrivite substantivelor date

e (e trebuie inlaturat? — inlaturarea unui cuvant nepotrivit dintr-un sir de: adjective,
substantive, pronume, verbe;

o Lantul cuvintelor(substantivelor, verbelor, adjectivelor) — pornind de la ultima litera
a unui cuvant se formeaza lanturi dupa cerinta formulata;

o Lantul subiectelor— se porneste de la o propozitie ce se termind cu un substantiv;
acesta va deveni primul cuvant si subiectul celei de-a doua si asa mai departe;

o Cele mai potrivite expresii — pe teme date: vara, toamna, iarna, livada, caisii etc.;

o Unde sunt gregelile?— acest joc le solicitd atentia, perspicacitatea, dar le si
actualizeaza unele cunostinte referitoare la:

acordul adjectivului cu substantivul;

acordul subiectului cu predicatul;

scrierea diftongilor;

scrierea cuvintelor cu consoana / vocala dubla;

scrierea substantivelor proprii. [5, p. 7]
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In opinia lui D.B. Elconin, jocul este practica dezvoltirii si in perioada copilariei este
acceptat pentru diversele sale functii:
> Stimuleaza functiile intelectual. In joc, copilul vede lucrurile asa cum le intelege, le
doreste si mereu inventeaza;
> Jocul modeleazi procesele afective. In timpul acestor activititi copilul se invata sa-si
stdpaneasca emotiile, sa traiasca profund o atitudine si sa reactioneze pozitiv sau
negativ la o situatie data;
» Jocul dezvolta procesul motivational. Este un rol important in dezvoltarea intereselor
de cunoastere;
> Functia de comunicare se cultiva prin intermediul jocului[6].
C. Mijloc eficient de formare a deprinderilor de scriere corecta
Atunci, chiar din clasa I, se pot folosi cu succes urmatoarele jocuri didactice:
e Descoperd greseala! — scrierea corectd a substantivelor proprii, scrierea cu
majusculd la Tnceputul propozitiei;
e Cum s-a format ortograma?— compunerea sau descompunerea unor ortograme in
partile de vorbire componente (sd ifi — sa-¢i; n-am —nu am etc.);
e Jocul rimelor —in care se pot folosi cuvinte cu cuvinte cu diftongi, triftongi

A

o Completeazd cuvdntul!— pentru grupurile de litere, pentru literele x, i, a, pentru
diftongi, triftongi.
e Ce alegi?— pentru consolidarea ortogramelor au de ales, in cadrul enunturilor,
cuvantul sau ortograma (Fratii sai / sa-i pleaca la mare.).
o Florile — pentru consolidarea partilor de vorbire si a partilor de propozitie.

Alegerea jocului didactic este la indemana fiecaruia dintre noi.

Putem, in functie de colectivul pe care il avem, sd credm noi jocuri care sa-i atraga si pe care
sa le folosim si la alte obiecte.

Tinand cont de faptul ca un program de 45-50 minute este prea sever pentru scolarii mici, se
impun jocurile didactice ca momente de relaxare care pot valorifica toate cunostintele elevilor, atat
in verificare, cat si in predare, ii pot antrena Si pe cei mai timizi, pot conduce la formarea unor
deprinderi trainice si, implicit, la un progres scolar real.

Si pentru cd in constiinta noastra jocul este opus seriozitatii, adresam acelora care cred mai
putin in valoarea jocului, invitatia de a reflecta asupra urmatoarelor cuvinte ale carturarului Johan
Huizinga: ,,Jocul este ceva specific. Notiunea de joc ca atare este de un ordin superior celei de
seriozitate. Pentru ca seriozitatea Incearca se excluda jocul, dar jocul poate, foarte bine, sa includa

in el seriozitatea.” [5, p. 7]
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Prin joc, copilul insuseste cunostinte despre diverse profesiuni si activititi. Stimuleaza
cresterea capacitatii lui de a trai din plin fiecare moment. Atunci cand este utilizat in procesul de
invatamant, el dobandeste functii psihopedagogice semnificative, asigurand participarea activa a
elevului in cadrul lectiilor, sporind interesul de cunoastere fata de continutul lectiei.

Elementele de joc: ghicirea, intrecerea, surpriza i miscarea creeaza stiri emotionale care intretin
interesul si dau un colorit viu activitatii. Folosirea jocului didactic in cadrul procesului de invatare
ne va demonstra ca:

e gandirea elevilor este mereu solicitata;

e creativitatea si independenta se formeaza;

e creste inifiativa elevilor, devenind mai curajosi;

e este mai mare randamentul orei, predand si evaludnd cunostintele in modalitati placute,
active si temeinice; prin varietatea lor se dezvoltd spiritul de observatie, de judecatd si de
analiza [6].

Prin urmare, varsta copiilor e varsta jocului. Literatura de specialitate ofera o mulfime de jocuri
didactice care se pot utiliza in cadrul lectiilor, iar maiestria invatatorului va duce la rezultatele
frumoase. Jocurile didactice cu reguli, de miscare, intelectuale implica rezolvari de problema
distractive, cognitive sau sportive. Scopul lor se realizeaza doar atunci cand sunt bine dirijate. Prin
functii cognitive stimuleaza capacitdtile mentale implicate in invatare.

In imbinarea specifica a activitatii de invétare cu jocul copilul dobandeste mai usor unele notiuni.
De aceea, elementele de joc sunt incluse atunci cand este posibil si necesar in Insasi structura
lectiilor, un mijloc de antrenare a capacitatilor intelectuale si de dezvoltare armonioasd a
personalitdtii sale, o activitate complementara celei de invatare.

Cert este faptul ca important pentru individ este sa dobandeasca competenta fundamentala

care 11 poate asigura dezvoltarea capacitatii de adaptare la schimbarile din planul sociocultural in
care se va dezvolta in timp. Aceasta are un pronuntat caracter pragmatic si trebuie cultivatd prin
prisma interdisciplinaritatii, purtdnd un nume generic care responsabilizeazd extrem de mult scoala.
A invata sa inveti de aici se deriva competenta de comunicare.
Prin urmare, competenta de comunicare isi extinde arealul in competenta culturala, regasindu-se ca
formula de interrelationare cu efect modelator asupra personalitdfii umane. Este evident ca, in
aceastd posturd, individul constientizeaza faptul cad nu cantitatea informatiilor ii este de ajutor in
integrarea sociala, ci gradul lor de operationalizare, deoarece exprima o competentd ce se manifesta
in activitate, in facere.

Atat latura instructiva, cat si cea formativa a procesului de invatamant pot fi realizate, mai
temeinic si mai placut, prin jocul didactic. Rolul jocului constd in faptul ca ajutd procesul de

asimilare, fixare si consolidare a cunostintelor si influenteaza la dezvoltarea personalitatii elevului.
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Cunoasterea prin experienta directd pe care o asigura jocul presupune implicarea capacitatilor
perceptive, de comunicare. Prin intermediul diverselor jocuri, copilul acumuleaza informatii utile
pentru a se integra in lumea reala.

Competenta de comunicare, afirma Coseriu in analele sale, este 0 cunoastere care poate fi motivata
si explicata.
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SIMPLITATE SI RAFINAMENT IN CREATIA LUI GRIGORE VIERU

Ichizli Aliona studenta gr. RA-10, Universitatea de Stat din Comrat
Conducitor stiintific: Mihailova Maria, lector superior

,»dunt iarba. Mai simplu nu pot fi” — asa se definea poetul Grigore Vieru, maestru al
cuvantului, iubitor de plai, de limba si de neam. A iubit poporul roman pana la lacrimi si si-a
consacrat intreaga sa viatd copiilor, indragostitilor, maturilor, lasandu-ne o opera monumentala, de
o muzicalitate si-o frumusete rard. Poet liric, cu o sensibilitate mare dedicd poezii sufletului
omenesc. Poet al mamei, al dorului si al dragostei, al bastinei, al izvorului, al naturii — poet al
lucrurilor sacre, asa e definit Grigore Vieru. Versurile poetului , incintdtoare in claritatea si
simplitatea lor, de fiecare data trezesc sentimentul de frumos si de armonie in toti cei care, cel pugin
o data, s-au atins de ele. Vieru parcd ar fi un poet din alte vremuri si din altd lume, departe de
cotidianul nostru trepidant, chiar si de secolul nostru tehnologizat. Strdind de scolile noi, de
imitatiile si experimentele postmoderniste este aceasta lirica. Radacinile ei sunt adanci — ele provin
din bogatul folclor roméanesc, din tristele cantece populare — doinele, din neintrecuta balada
,Miorita”, din poezia ultimului mare romantic european, Mihai Eminescu. Primele teme, motive si

23



personaje — pamantul, meleagurile natale, codrul, femeia, mama, copacul, trandafirul, frunza verde,
piatra, norul, lacrima — raman pentru totdeauna in poezia acestui poet. Grigore Vieru nici nu
omagiaza, de altfel, direct si declamativ “patria” [2]. El evoca satul natal, casa “de pe margine de
Prut”, bucuriile simple ale vietii la tard, pe care sdracia nu face decét s-o Innobileze, ca o forma de
asceza. Pana si necazurile de altidata 7i sunt dragi. In mod special ii place si-si aduca aminte scene
din copilarie cu mama lui, pentru care are un cult. Nu exista grandilocventa si nici demagogie in
aceste evocari. Tot ceea ce povesteste sau declard poetul ni se impune ca sincer si adevarat. ldeea de
patrie se constituie difuz din amintiri si trdiri nefalsificate, neutilizate in scop propagandistic.
Aflam, ca dintr-o scriere in proza, ca poetul locuieste intr-un oras, la bloc, ca a luat-o la el si pe
mama lui, convingand-o sa abandoneze casa din sat, cd are un copil “mititel”, care i se suie bunicii
in cap etc. Toate acestea ar putea sa ne plictiseascd, asa cum se intdmpla atunci cand mergem la
cineva in vizitd si trebuie sa rasfoim, din politete, un album cu fotografii de familie. lata insa ca nu
ne plictisim deloc, ca, dimpotriva, regasim propriile noastre stari sufletesti in marturisirile poetului
si ca ne simfim induiosati pand la lacrimi. Explicatia constd in faptul ca “albumul cu fotografii de
familie” este alcatuit de un artist foarte inzestrat, care a stiut ce imagini sa aleaga si cum sa le aseze
in pagina [1, p.8]. Textele sale nu sunt nici proza, nici poezie, ci proza care se transforma in poezie,
sub ochii nostri: “Tu ma iarta, o, ma iartd,/ Casa mea de huma, tu,/ Despre toate-am scris pe lume,/
Numai despre tine nu.// Sa-{i trag radio si lumina/ Ti-am fagaduit candva/ Si ca fi-vom impreund/
Pieptul meu cat va sufla.// Dar prin alte case, iata,/ Eu lumina o presor,/ Alte case ma asculta/ Cand
vorbesc la difuzor.// Ti-am luat-o si pe mama/ Si-ati ramas acuma, ia,/ Vai, nici tu in rand cu lumea/
Si nici orasanca ea./ Las’ca vin eu cu batrana/ Si nepotu-ti o sa-l iau/ Care pe neprins de veste/
Speria-va-ti bezna: «Hau!»// Si vei rade cu baiatul/ Ca doi prunci prea mititei/ Si vei plange cu
batrana/ De dor ca doud femei.// Si vei tace lung cu mine/ Cu vaz tulbur si durut,/ Casa vaduva si
tristd/ De pe margine de Prut.” (Casa mea). Secretul transformarii prozei in poezie raméane un secret,
al lui Grigore Vieru. Ceea ce putem spune cu siguranta este ca nu avem de a face cu o arta naiva, cu
o “expresivitate involuntard” etc., ci cu tehnici ale simplitdtii de un mare rafinament, constand in
activarea duiosiei prin umor, in cultivarea - atent dozata - a melodramei, in personificari discrete
(morale, nu fizice), care nu cad in ridicol, ca la alti autori de azi [4]. Foarte frecvente sunt poemele
cu final neasteptat. Ideea surprinzitoare cu care se incheie asemenea poeme are rezonantda in
congstiinta cititorului si nu poate fi uitatd usor:

“In aceeasi limba/ Toatd lumea plange,/ In aceeasi limba/ Rade un pamant./ Ci doar in limba
ta/ Durerea poti s-o mangai,/ Iar bucuria/ S-o preschimbi in cant./ In limba ta/ Ti-e dor de mama,/
Si vinul e mai vin,/ Si pranzul e mai pranz./ Si doar in limba ta/ Poti rade singur,/ $i doar in limba
ta/ Te poti opri din plans,// Iar cand nu poti/ Nici plange si nici rade,/ Cand nu poti mangaia/ Si nici
canta,/ Cu-al tau pamant,/ Cu cerul tdu in fatd,/ Tu taci atunce/ Tot in limba ta.” (In limba ta).
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Grigore Vieru e tentat sa creeze un univers primar, avand la baza sufletul popular, prin intermediul
caruia va releva constiinta de sine, precum si un anumit sentiment al solidaritatii umane, axat pe
valorile simple ale vietii. Optimismul sdu datator de libertate interioara face posibild armonia
originara spre care tinde autorul, nutrind nostalgia limbajului primordial. De acolo, din sfera
profunda a trairii simple, aproape arhaice, din exilul interior, poetul, aflat in cautarea radacinilor
stramosesti, se pronunta contra limbajului de lemn. Acesta este inlocuit de limbajul simturilor, al
simplitatii concepute ca un fir al Ariadnei, in masura sa inlesneasca redescoperirea drumului pierdut
catre stramosi, catre radacini. Simplitatea versului lui Grigore Vieru e conditionatd si de
vizionarismul sdu care pune pe seama poeziei o dinamicd anumita, colectiva, capabila sd stimuleze
atat redescoperirea radacinilor, cat si a resorturilor trairilor autentice, asa precum se intampla si in
urmatoarele versuri:,,Ca un copil astept dimineata,/Pana la lacrimi mi-e draga viata!” [3, p.336-
350]. Este un mesaj incredibil de optimist, lansat din intunericul noptii despicate cu fulgerul marii
iubiri de viatd. De acum incolo se vor impartasi din el atat prietenii, cat si neprietenii poetului. La
Grigore Vieru insasi constiinta de sine a eroului liric e structural dialogizata, in orice moment ea e
indreptata inafara, adresindu-se mereu sau catre sine, sau catre altcineva, sau catre mai multi. Prin
intermediul dialogului, al comunicarii cu altii, poetul isi dezviluie nu numai lumea interioara, cu
propriile ginduri si idei, ci si propriul adevar in continua devenire, precizare, si aprofundare.
Dialogurile pe care le Insceneaza Gr. Vieru genereazd un lirism dramatico-spectacular de maxima
concentratie afectiv-ideatica si de un coplesitor efectsugestiv, psihologic, estetic. Versurile lui sunt
un altar pe care poetul se daruieste intru armonie, sunt un sanctuar al sacrificiului. Din acest spirit al
daruirii de sine, Grigore Vieru devine un simbol al credintei in metafora existentiald a unui popor
roman ce nu poate fi dezbinat. Poemele sale continud un program literar ce se doreste un imn al
uniunii de suflet si simtire. Literatura romana a vibrat si continud sa vibreze la versurile acestui poet
mult prea roman.
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DUMITRU MATCOVSCHI -~ PERSONALITATE DE PRIM RANG iN CULTURA
NATIONALA

Golovco Irina studenta gr. RA-10, Universitatea de Stat din Comrat
Conducitor stiintific: Mihailova Maria, lector superior

Prezenta complexa si neordinara in viata literara din Moldova, poet, prozator, dramaturg,
publicist, Dumitru Matcovschi este un scriitor cu larga audienta la public, cunoscut atat prin cartile
sale, cat si prin angajarea vie 1n bataliile pentru spirit, pentru renasterea nationala din anii 80-90 [1,
p.116].

“Amarele confesiuni” este o carte de suflet a marelui poet, impatimit de cuvant Dumitru
Matcovschi. Volumul 1si doreste, prin virtutile conceperii si elaborarii, sa raspunda unui deziderat
national, ceea ce-l onoreaza cu prisosintd pe autor. Realizat la exigentele superioare ale creatieli,
acesta se individualizeaza prin valoarea aportului si meritele autorului, personalitate de prim rang in
cultura noastra. Confratele de condei Nicolae Dabija scrie despre venerabilul poet care mentine aici,
la noi, in Basarabia, ,,focul din vatra”: ,,Dumitru Matcovschi este unul din liderii nostri de renastere
nationald, un drapel de suferinta si un simbol: pentru vehementa cu care s-a inscris in batalia pentru
limba, alfabet, Tricolor, Independenta, banuim cd a fost condamnat de regimul trecut, fiind grav
accidentat. Este unul din cei mai indragiti fii ai neamului, patima si sufletul lui.” lar criticul literar
de la Husi (jud. Vaslui) Theodor Codreanu 1-a supranumit pe talentatul scriitor, inflacaratul patriot
Dumitru Matcovschi — un ,,Don Quijote basarabean”, anume pentru barbatia, curajul, dirzenia
manifestate 1n fata regimurilor de tot soiul ce s-au perindat, pentru initiativa de reformare sociala a
tarii, cumintenia crestind, cumpdtarea, dar si intransigenta sa la indeplinirea datoriei cetatenesti [2,
p.6].

De-a lungul anilor a editat numeroase culegeri de poezii: “Maci 1n roud”, “Casa parinteasca”,
“Descantece in alb si negru” (care imediat dupd aparifie este interzisd de cenzura sovieticd),
“Graul”, “Melodica”, “Armonii”, “Axa”, “Patria”, “Poetul si balada”, “Tu”, “Dragostea mea”,
“Soarele cel Mare”, “Floare-Basarabie”, “Imne si blesteme”, “Capul si sabia”, “Crucea’, “Vesnica
teama”, “Aici departe”; proza: “Duda”, “Batuta”, “Toamna porumbeilor albi”, “Focul din vatra”,
“Piesd pentru un teatru provincial”, “Roman teatral”; piese de teatru: “Presedintele”,”Pomul vietii”,
“Tata”, “Cantec de leagan pentru bunici”, “Abecedarul”, “lon Voda cel Viteaz”, “Sperietoarea”,
“Bastarzii”.

Dumitru Matcovschi in calitatea sa de redactor-sef al revistei “Nistru”, a publicat, in 1988,
asumandu-si intreaga raspundere, istoricul articol “Vesmantul fiintei noastre” de Valentin
Mandacanu, care a aprins flacdra constiintei nationale a compatriotilor nostri in lupta pentru

alfabetul latin. Apoi, In “Basarabia”, au vazut lumina tiparului: “Biblia” (Sfanta Scripturd) (in
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alfabet latin), poezia “Doina” de Mihai Eminescu, romanele “Spovedania unui invins” de Panait
Istrati si “In preajma revolutiei” de Constantin Stere. Insusi Dumitru Matcovschi s-a manifestat ca
un publicist redutabil — exemple elocvente, in acest sens, reprezinta articolele ‘“Povara istoriei”,
“Antiteze”, “Ei ne-au facut tara de ocard”, “Lupii in stand”, “Elogiu si blestem”, “Stalpnicii”,
“Suverani ghebosi”, “Nu mai sunt martir”, “Ambitii nationale”. In consens cu publicistica tdioasa,
amintim si poeziile scrise in spirit de revolta: “Ingerii rosii”, “Impostorii”, “Pigmeii”, “Cameleonii”,
“Grele pacate”, “Neion” si multe altele.

Dumitru Matcovschi a fost omul total daruit literaturii, cauzei nationale, prin abordarea
problemelor arzatoare din viata satului basarabean. Multe din poeziile sale, fiind puse pe note (de
compozitori renumiti ca lon Aldea-Teodorovici, Eugen Doga, Mihai Dolgan, Mircea Otel,
Constantin Rusnac, Petre Teodorovici, Anatol Chiriac, Ion Enachi, Daria Radu), au devenit slagare.
Cele mai frumoase si mai indragite cantece de intreaga suflare romaneasca sant: “Basarabia”
(interpreti: Lidia Botezatu, Radu Dolgan, Mihai Dolgan), “Cu numele tau” (Nina Crulicovschi),
“Revenire” (Olga Ciolacu), “Lacrima amara”, “Invesniceste-ma” (Gheorghe Topa), “Sarut, femeie,
mana ta” (Ion Aldea-Teodorovici), “Inima de mama” (Sofia Rotaru),”Tangoul bunelor sperante”,
“Doua toamne” (Ion Suruceanu), “Rugad” (Mihai Volontir), “Va fi ca mine” (Anastasia Lazariuc),
“Vino, trenule” (Petre Teodorovici), “Copilarie” (Mihai Toderagcu), ’Chigindul meu cel mic”
(Oxana si Georgeta Ciorici), “Asta vara la Soroca” (Angela Ciumac) — sirul parca nu are sfarsit.
Melodiile difuzate la radio, televiziune, raspandite pe CD-uri devin, cu trecerea timpului, tot mai
frumoase, tot mai placute, tot mai indragite de publicul larg.

In semn de recunostinti si apreciere a meritelor, lui Dumitru Matcovschi i s-au conferit: titlul
onorific de Scriitor al Poporului (1989), Ordinul Republicii (1995), Ordinul ,,Steaua Romaniei” in
grad de Comandor (2000), titlul de Cetdtean de Onoare al municipiului Chisinau (2010), medaliile
,Mihai Eminescu” si ,,Pentru distinctie in munca”. In 1996, a fost ales membru titular al Academiei
de Stiinte a Moldovei. Este laureat al Festivalului International de poezie ,,Nichita Stanescu” si al
mai multor publicatii periodice.[5, p.39]

Prin variate nuante ale lirismului, folclorica prin structurd si baladesca prin spirit, creatia
poetica a lui Dumitru Matcovschi se reliefeaza prin patriotism si dragostea netarmuitd de tara.
Poetul canta trecutul glorios, inaintasii ilustri (Eminescu, Creanga, Mateevici), casa parinteasca,
plugarii, natura, dragostea oferindu-ne lectii de demnitate care au un singur scop — sa ne faca
oameni demni de edificarea unei societati pe care o meritam. Ca sa-l vada pe viu si sa-l asculte pe
redutabilul poet, prozator, dramaturg si publicist al contemporaneitatii, pe 14 aprilie 2011, la Sediul
Central al Bibliotecii Municipale ,,B.P. Hasdeu” s-a adunat un public select, motivat fiind de o
manifestare de zile mari — lansarea noii aparitii editoriale a maestrului — “Amarele confesiuni”.
Evenimentul cultural s-a derulat in cadrul Cenaclului literar-artistic ,,Sic Cogito”, condus de criticul
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literar Vitalie Raileanu, cercetator stiintific la Institutul de Filologie al ASM, care a si prezentat date
biografice din viata si activitatea scriitorului. In deschidere a luat cuvantul dr. Lidia Kulikovski,
director general al BM ,,B.P. Hasdeu”, care a spus ca scopul manifestarii este ca sa-1 cunoastem mai
mult pe Dumitru Matcovschi ca personalitate si sa patrundem, pe cat ni se va permite, in tainele
laboratorului de creatie al artistului. Antologia “Amarele confesiuni”, tiparita sub egida Institutului
de Filologie al ASM si a Editurii ,,Magna Princeps” din Chisindu, include 157 din cele mai
frumoase poezii ale autorului-martir. E o selectie din intreaga creatie poetica a lui Dumitru
Matcovschi de la 1963 pana la 2011, dar care nu sunt aranjate n ordine cronologica.[5,p.40]

In toti anii ce s-au perindat dupa obtinerea Independentei scriitorul a fost un incomod pentru
mai marii zilei, au fost incercari sa fie minimalizat, dar opera lui este citita si pretuita la adevarata ei
valoare. Existenta controversei a fost confirmata in luarea de cuvant a acad. Teodor Furdui, prim-
vicepresedintele al ASM: ,,in comunitatea stiintificdi Dumitru Matcovschi este un exemplu de slujire
poporului sdu. As spune mai mult: este un mucenic al timpurilor noastre, un luptator pentru
aspiratiile de veacuri ale basarabenilor. Imi aduc aminte ci a fost ales ca membru al ASM prin vot
unanim, faptul acesta de acum despre multe vorbeste. Dumitru Matcovschi este autorul versurilor
“Imnului Academiei” (muzicd — Eugen Doga), in care a Incdput intreaga expresie a luptei pe care o
duce acest popor. Am o stima deosebitd fatd de intreaga familie Matcovschi, care este un model de
comportare, de atitudine fatd de toate ce se intdmpla in societate. Poetul vede si se bucura de
succese, dar, totodata, e mahnit si 1l doare inima de insuccesele atat ale politicienilor, cat si ale celor
ce 1i sustin. E omul ce s-a jertfit fara preget intru binele celor obiditi trecand prin multe greutati. E
un adevarat poet al Poporului, poeziile si cantecele lui exprima vrerea acestuia. Cu ocazia lansarii
“Amarelor confesiuni”, din partea corpului academic transmit maestrului cele mai calde
felicitari.”[4].

Dumitru Matcovschi a devenit un exemplu de statornicie neclintitd fatd de valorile nationale.
In alocutiunea sa criticul si istoricul literar Mihail Dolgan, membru titular al ASM, a spus
urmatoarele despre colegul sau de la acest for stiintific al RM: ,,Dumitru Matcovschi scrie si de
dragoste, si de patrie, si de dor. Nu voi gresi sd spun ca poetul a scris texte excelente, impecabile
din punct de vedere estetic, la foarte multe cantece (si muzica a fost scrisa de cei mai inzestrati
compozitori). Pe cind unii lancezesc si tac, Dumitru Matcovschi bate in clopot, pune in discutie
probleme acute, dure, are crezul sau de moralitate si nu poate fi indiferent fata de ruinarea societatii,
de haosul din jur. Poeziile lui parca sant luate de pe inima mea, ii inteleg indurerarea si pasul. Are o
verva eminesciand nemaipomenitd. Azi, pe cand cenzura e mai cenzura decat candva, lupta
neinduplecat cu escrocii, pungasii, sarlatanii de candva si de acum, cdci in lumea asta in permanenta
se confunda valorile, culorile... Starea de poet luptator ii ia din sdnatate cand vede cd satele
basarabene devin pustii, depopulate, cand vede cum se devalorizeaza cuvintele, distinctiile de stat,
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cum se vinde totul la stdnga si la dreapta. Se simte si o satietate de a lupta — cauza: promisiunile de
pana la alegeri nu se vad realizate. In toate aceste nedreptiti strigatoare la cer trebuie cineva s dea
cu barda... Poetul e mereu in bataia furtunii...“Amarele confesiuni” e o carte ce confirma acest
lucru... Dacd ar fi mai multi poeti responsabili, precum e Dumitru Matcovschi, tara noastra s-ar
misca inainte cu mai mare succes...”.

Ioan Manascurta, editorul volumului, a fost elocvent in exprimare: ,,Dacd am vorbi despre
poezia sociald si patriotica de la noi, l-am numi, in primul rand, pe Dumitru Matcovschi. Este un
poet care suportd o mare durere sufleteasca si, in acelasi timp, are demnitate si verticalitate morala.
Meritul editurii noastre e ca a pus la dispozitia iubitorilor de poezie civico-militanta o carte de
referinta a autorului.”[1, p.116].

Dintre putinii scriitori ajunsi la varsta senectutii a venit sa se imbrafiseze prieteneste cu
vechiul sau confrate de condei Vladimir Besleaga. Iata cat de sincere au fost cuvintele lui: ,,Dumitru
Matcovschi scrie ce poporul gandeste si nu va avea liniste nicicind pentru ca spune adevarul.
Dumitru Matcovschi, ca si Paul Goma, spune lucruri ce nu plac nimanui. De ce se iIntampla asa? E o
intrebare retorici. Acum poporul nostru a capatat libertate, dar nu se bucurd de ea. Isi triieste
destinul sau... Stalinismul din noi ne trage indarat, foarte greu ne desprindem de el. Poetul, prin
cartile sale, va fi ca martor la judecata istoriei (iar cuvantul martor provine de la martir!).
Cunoastem faptul ca poetul a trecut printr-un infern inimaginabil, e un miracol ca este In viata.
Numai un astfel de om are dreptul sa spuna ce simtim noi, ce ne poate salva in calea noastra spre
izbavirea de greul trecutului.” Drept multumire pentru cuvintele frumoase, Dumitru Matcovschi a
declamat poezia “Zbor frant”, dedicata lui Vladimir Besleaga.

Ineditul creatiei matcovschiene se vede clar daca aruncam in laturi orice fel de ambitii desarte
si mofturi de scrib. Lidia Grosu de la Catedra de literatura romana si teorie literara a USM cunoaste
adanc procesul literar actual si a avut tot dreptul sa mentioneze: ,,E o constatare trista ca poezia in
ultimii ani nu se citeste. Dumitru Matcovschi este un poet cu o sensibilitate de invidiat. Anume
astfel de oameni mentin echilibrul in societate. Destinul creatorului este sa cante dorul. Ipostazele
acestuia, metaforele sugestive, contemplarea divinului devin o permanenta a scrisului, o ndzuinta a
poetului vizavi de evenimentele istorice ce se deruleaza.” lar profesorul universitar de la aceeasi
institutie de invatamant superior Gheorghe Dodita, recent devenit octogenar, a specificat ca
,»asistdm la un eveniment remarcabil al culturii noastre”. Dumitru Matcovschi este insdsi constiinta
noastrd nationald. Dorim sd avem mai multe carti de acest fel, care atrag cititorii prin bogatia de
expresii si idei. Aici mai mentiondm si faptul cd tot mai des creatia literarda a lui Dumitru
Matcovschi devine obiect de cercetare in tezele de an si de diploma ale studentilor.

Poetul Teo Chiriac, adresandu-se generatiei tinere, a reiterat ca civilizatia, in care traim, mai
mult distruge, pe cand cultura — construieste. ,,Stie toatd lumea ca Dumitru Matcovschi
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intruchipeaza omul care construieste. Poetul este un model pentru mine si pentru toatd lumea. Avem
nevoie de persoane cu aptitudini deosebite precum le au Dumitru Matcovschi, Vladimir Begleaga si
altii asemenea. Studiati bine, cititi mult si creati, daca puteti, depasifi dascalii vostri”, a Tmbiat Teo
Chiriac, exprimandu-si dorinta ca poetul (materia de edificare a caruia este sufletul, inima si dorul)
sa reziste asprimilor vietii incd mult timp [3, p.4].

Despre cum au aparut “Amarele confesiuni”, despre starea literaturii noastre in etapa actuala a
vorbit maestrul Dumitru Matcovschi. Multe probleme sant in grija dumnealui, multe dureri s-au
adunat: ,,Ce este poezia? Nu stiu daca exista vreo formuld exacta a acesteia, eu scriu despre ce vad
in jur. Mi se frange inima de durere ca astazi aproape nimeni n-are nevoie de poezie... De fapt, chiar
si din Uniunea Scriitorilor a fost alungatd poezia... Doar poetul incearca sa aline suferintele
indureratilor... In schimb, ceilalti scuipa in datini si traditii (in Postul Mare chiar si preotii mananca
salam). Monumentele sant pangarite .Partidele s-au compromis. S-a dat slobozenie minoritatilor
sexuale. Nimeni nu regreta cedarile, concesiile in folosul strainilor. Pretinse personalitati literare isi
redacteaza biografii post-factum. Lumea ¢ numai nervi, cici totul este la cheremul ticalosilor.
Rezerve am si fatd de criticii literari — la noi nu exista critica literara, ea nu-si indeplineste functiile
de baza. Plagierile au devenit la moda. Cantecele mele sant ale altora: “Sarut, femeie, mana ta “— se
scrie cd e a lui Grigore Vieru, “Badita Petre” — ca e cantec popular. La TV nimic nu s-a schimbat.
«Omul negruy isi face mendrele. Existd cenzura apriga, dar incerc sa rezist. Imi convine numele de
Don Quijote, care este cel mai definit, cel mai fara de politica. La masa de scris ma simt bine, parca
mai puternic, dar nu am unde publica. Doar adevarul, etica, pozitia scriitorului conteaza. Trebuie sa
ajungem, pand la urma, la o normalitate — m-am saturat de lustruire, sfaturi, cici toate trec prin
inima...”[3, p.146].

Poetul are principii, convingeri, de aceea glasul lui rasund ca un clopot de la un hotar pana la
alt hotar. Dupa cum mentioneaza acad. Eugen Simion, ,,Dumitru Matcovschi este un poet autentic
si, prin demnitatea si suferinta lui, un simbol al Basarabiei”. lar dr. Theodor Codreanu in prefata
volumului antologic tine si completeze: ,,Intreaga operd a lui Dumitru Matcovschi e strabatuta ca
un fior de cuvantul Basarabia, minunata si batjocorita lui Dulcinee pe care o iubeste iubind
deopotrivd mama, femeia, glia, limba romana, omenia, viata, doina, aurul solar din strugurii de pe
coline, pe Eminescu, pe Alexe Mateevici, pe Bacovia si pe lon Vatamanu. Pentru Basarabia lui,
poetul gaseste si un diminutiv simbolic: margioara. Dar ce arome cu sensuri filosofice se ascund in
poetica marginii! Fiindca se poate vorbi astazi de asa ceva. $i nu in spirit anacronic traditionalist, ci
chiar din perspectivd postmodernista, pe care postmodernistii nostri de pe Bac si de pe Dambovita
o ignora. Poetul poate trece de la imn la blestem, de la mangaiere la diatriba de suflu eminescian.
Dumitru Matcovschi este un maestru in manuirea anaforei, a interogatiei si a invocatiei retorice.
Poate cele mai pure poeme matcovschiene vin din izvorul nesecat al dragostei de viata. Pe aceeasi
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axa existentiald se afld poeziile de dragoste si pentru copii. Desigur, bucuria de viatd este crestina,
asociata de poet cu un insistent simbolism religios. Ea se posteaza la antipodul dezbinarii din suflet
si din lume. In literatura romani din Basarabia de azi numai Grigore Vieru a zibovit mai expresiv si
mai indurerat pe tema dezbinarii cainice decat Dumitru Matcovschi”.

Este greu, este nespus de anevoios a scrie si a lupta in aceste timpuri dramatice, vaduvite de
orice moralitate, supuse completamente saraciei. Dar ar fi o nerozie, un sacnlegiu tocmai acum sa
renunti la lupta , sa te lasi pagubas. Tocmai de aceea avem tot temeiul sd reconfirmam adeziunea
noastra la tot ce ai facut si faci intru propasirea culturii, izbanda vietii, asigurandu-te ca inimile
noastre bat la unison cu ale tale inimi, caci chiar avand cele 60 de toamne-n plete, nu ne dam defel
la perete. Poetul e condamnat la succes, el nu poate fi infrant, asa credem, asa crede o lume onesta,
asa cred oameni de bine!

Ce timpuri, blestemate, ce suflete natange!/ Sarmana, Basarabia, Moldova noastra plange.//
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GHICITORILE (CIMILITURILE) - PROCEDEE DIDACTICE DE DEZVOLTARE A
CREATIVITATII

Dimitroglo Vera studenta gr. RA-10, Universitatea de Stat din Comrat
Conducitor stiintific: Mititelu Oxana, lector universitar

Stiinta a luat In dezbatere si a rezolvat o serie de probleme ce tin de specia enigmistica a
creatiei populare. A fost cercetatd geneza si istoria ghicitorii periodizarea si clasificarea ei,
mecanismul poetic, precum si interdependenta folclorica dintre ghicitori si alte specii folclorice.
Datorita cercetdrilor minutioase ale oamenilor de stiinta din diferite tari si epoci s-a ajuns la
concluzia unanima, cd ghicitoarea constituie a specie distinctd a genului aforistic, fiind in
majoritatea cazurilor, rimata sau ritmata [6, p. 135-137].

Coborandu-ne, insd, spre originea ghicitorii, vom observa fenomenele aproape inexplicabile
in prezent, fenomene incopatibile cu mentalitatea omului de astazi. Originea ghicitorii se pierde in

negura vremii, e atait de adumbritd de secole, incat a ne inchipui modul de aparitic a ei este
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imposibil. Insuficienta datelor referitoare la originea si dezvoltarea ei nu ne permite sd ne imaginam
un tablou amplu al istoriei ghicitorii. Cu toate acestea sunt cunoscute o serie de ipoteze, ce
elucideaza intr-o anumita masurd multe dintre probleme speciei in cauza [7, p. 25].

Unii cercetatori deduc ghicitoarea din straveche mitologie antica. Tratarea, insa, e diferita.
Astfel, F.I. Buslaev, O. Miller considera ghicitorile drept niste reminiscente mitice, iar D.N.
Sadovnicovle priveste ca o urmare fireasca a dezvoltarii ascendente a miturilor, ca pe o fraza
superioara a acestora [ibidem].

Din antichitatea greceascd e cunoscuta ghicitoarea ce o pune Sfinxul la toti trecatorii langa
cula sa, pana cand vine Oedipus si o dezleagd. Cu toate ca au trecut atatea zeci de secole de atuncea,
totusi regasim aceastd ghicitoare in literatura populard romana. Ea suna: ,,Ce vietuitoare umbla
dimineata in patru picioare, la pranz in doua si seara in trei?” [Raspuns]: ,,Omul, cand e mic umbla
de-a busile, cand e mare in doua picioare, si cand imbatraneste mai ia si un toiag” [5, p. 11].

Conform cercetatorilor V. Mihalache si S. Vangheli termenii de cimilitura si ghicitoare au fost
inregistrati prima data in scrierile carturarilor moldoveni din secolul XVII. A fost observata aparitia
cuvantului ,,cimiliturd” in ,,Psaltirea in versuri” (1673) a lui Dosoftei, unde citim: ,,Din rostul miei
voiu scoate pilde si cimilituri ce voi deschide din batrani, ludnd Incepatura”. Dosoftei observa
sensul alegoric al acestor creatii: ,,...iaste ca si cimiliturile, cand alta griiesti si alta sa intelege”. In
letopisetul lui Nicolae Costin se pomeneste: ,,Cimilitura sau ghicitura lui Solomon celui intelept”.

Ghicitorile si cimiliturile au aparut in vechime si au fost legate nemijlocit de activitatea
omului. Astfel in ghicitori si cimilituri s-au rasfrant diferite perioade ale istoriei noastre. O
considerabild vechime are ghicitoarea: ,,Mireasa in padure, mirele in Tarigrad $i nuna in garla”
(lasca, amnarul si cremenea). si acest text: ,,Cimilica-mititica nici de Voda n-are frica” (Scanteia) —
poarta pecetea epocii feudale [4].

Marea bogétie si varietatea ghicitorilor, caracterul lor enigmatic a atras, dupa cum observam,
atentia oamenilor de stiinta si de culturad din vremurile cele mai indepartate. Colectarea si publicarea
ghicitorilor incepe, insd, abia pe la mijlocul secolului XIX. Prima colectie 1i apartine lui Teodor
Stamati, care la 1851, in ,,Foiletonul Zimbrului”, printre alte creatii folclorice, include si 35 de
ghicitori. Concomitent Anton Pann colporteaza cimilituri in doud volumase intitulate evocativ: ,,O
sezatoare la tara sau Povestea lui Mog Albu”, care aveau sa repara in mai multe editii. La 1866 V.
Alecsandri publica cateva texte alaturi de comentariile la poeziile populare, colectate de el. Patru
ghicitori contine si colectia de poezii populare a lui M. Eminescu. La 1872 B.P. Hasdeu foloseste
ghicitorile pentru explicarea anumitor notiuni. Tot lui B.P. Hasdeu i apartine si prima incercare in
folcloristica moldoveneasca de interpretare stiintifica a ghicitorilor. Marele nostru savant, facand
clasificarea literaturii populare, include ghicitoarea in genul aforistic. Incercand si defineasca
specia ghicitorilor, B.P. Hasdeu spune, cd acestea sunt ,,un mijloc de a ascufi inteligenta prin
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greutati si prin analogie”. O serie de ghicitori populare publica prin revistele timpului S. Fl. Marian.
El foloseste multe texte pentru a intregi cadrul folcloric al diferitor legende si credinte populare,
cercetate de el.

Cea mai valoroasd colectie de ghicitori populare pand in prezent o constituie cea a lui Artur
Gorovei. Ea cuprinde 1960 de ghicitori-tip si 756 de variante, care vizeaza 791 de subiecte. Gorovei
a inclus 1n colectia sa toate textele publicate pana la el, elaborand astfel o editie antologica
fundamentald a enigmei populare. Multe ghicitori sunt insotite de paralele straine, fapt ce permite
studierea comparativa a lor. Spre deosebire de publicatiile anterioare, unde ghicitorile erau puse la
intamplare, Gorovei iIntreprinde prima incercare in folcloristica de sistematizare a lor. El a aranjat
toate textele in ordine alfabetica. Volumul este precedat de o introducere stiintifica, unde autorul
incearcd si rezolve unele probleme teoretice. Il preocupa in special raportul dintre cei doi termini
folositi pentru specia 1n cauza: ghicitoare si cimiliturd. Artur Gorovei sustine, cd ghicitoarea se
raportd la cimilitura tot aga cum se raportd particularul la general [6, p. 112].

Pentru termenul de ghicitoare in popor circuld doud cuvinte sinonime: ,,Cimiliturd” si
,,Ghicitoare”. Analizand notiunile multor cercetatori, observam ca explicatiile termenilor ghicitoare
si cimilitura sunt aproape identice. Dar totusi, poate exista diferenta dintre ghicitoare si cimilitura?

Constantin Mohanu sustine parerea ca deosebirea dintre ghicitoare si cimiliturd e aceeasi ca
intre gen si specie: fiecare cimiliturd e o ghicitoare, nu 1nsd orice ghicitoare este o cimilitura, dupa
cum orice om este o fiinta, fara ca orice fiinta sa fie om [5, p. 22].

Raportul de sinonimie dintre cei doi termeni a fost remarcat si de Tudor Pamfile, care a editat
in 1908 o frumoasa colectie de ghicitori. Cartea contine 395 de texte. Ea constituie o continuare a
monumentalei editii goroveene. Ca si predecesorul sau, T. Pamfile aranjeazd ghicitorile in ordine
alfabetica. Dar spre deosebire de A. Gorovei acesta alcatuieste si plaseaza la sfarsitul cartii un bogat
si interesant glosar. In cuvantul introductiv T. Pamfile relevi o serie de particularititi specifice ale
ghicitorii, Incearca sa faca o delimitare a textelor valoroase si a celor sub orice nivel. Ni se pare insa
eronatd teza lui, in conformitate cu care textele cu mai multe solutii sunt rele [6].

Particularitatea ghicitorii de a sesiza si a imbraca in forme poetice cele mai noi elemente ale
mediului inconjurator determind aparitia multor texte cu subiecte dintre cele mai recente si
despartirea ghicitorilor cu subiecte iesite din uz. Cel mai potrivit si cel mai corespunzator speciei
cercetate este criteriul tematic de sistematizare. Materialul folcloric a fost divizat mai intai in cateva
categorii formale, in corespundere cu structura poetica a acestora. E vorba de ghicitorile propriu-
zise, ghicitorile-intrebari, ghicitorile-probleme, ghicitorile-poeme, ghicitorile-povesti si ghicitorile-
povestiri. Ghicitorile propriu-zise constituie de fapt fondul de baza al ghicitorii moldovenesti.
Aceastd categorie este impartitd in 23 de grupe tematice care include texte despre univers si
fenomenele atmosferice, despre omul fizic si social, despre casa si obiecte de uz casnic, despre
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inventarul agricol, despre faunad si flora si cifra neinsemnata a ghicitorilor despre vanatoare, pescuit,
pastorit si altele. [8, p. 10]

Loretta Handrabura mentioneazd ca ghicitorile se remarcd prin structura lingvisticd foarte
diferentiata. Faptul acesta pot argumenta cateva tipuri de texte din colectia analizata, ce contin o
intrebare directd sau a caror prima parte este exprimata printr-o propozitie afirmativa / negativa, se
prezinta sub diverse forme sintactice si sunt organizate diferit din punct de vedere fonetic si ritmic:

- ghicitori-anecdote: ,,Buturuga cam prelunga, / Cine-0 are vrea s-o unga; O ridica incarcata,
/ Si o lasa descarcatd; / Cand e plina, / Toti se-nchina, / Cand e seaca, / Toti iar pleaca” (lingura);

- povesti-ghicitori: ,,Am o oaie oachesa. / Sade jos si deapana, / Si se roaga robului, / Si se-
nchina cucului: / - Cucuie, maria-ta, / Am venit la dumneata, / Sa-mi dai caruta / Cu stresinuta, / Sa
ma duc la sora-mea, / C-am auzit c-a facut / Doi feti / Logofeti, / Cu parul de aur cret: / Unul sade
cu matele-n pahar, / Si unul cu sangele-n zahar” (lupul, untisca);

- ghicitori-calambur: ,,Apucai p-o haia, / Ma intalnii c-o haia, / Scosei o haia / Sd dau in haia,
/ Haia intra in haia / Si eu ramasei cu haia” (sopirla);

- ghicitori simplu joc de cuvinte: ,,Unuma, / Dunuma, / Zaia, / Paia, / Chicura, / Cucura, /
Hurduc, / Burduc, / Sacolie, / Pic, / Poc” (pusca);

- ghicitori-pacaleli: ,,Ghici, mici: ceapa ce ¢?” (ceapa);

- ghicitori-problema (numerice): ,,Patru bat, opt opintesc / Mii si sute se clatesc” (berbecii
cind se bat). [3]

N. Constantinescu si I. Fruntelatd au cercetat functiile specifice ghicitorilor. Dupd cum au
mentionat cercetatorii ghicitorile au o functie didactica cu nuante de divertisment.

In acelasi timp, ghicitorile au o funcfie sociald, derivati din natura lor contextuala: prin
actualizarea ghicitorilor 1n diferite situatii de comunicare, membrii unui grup folcloric 1si confirma
apartenenta la un fond cultural comun. Limbajul aforistic si enigmatic ii apropie pe ,,indivizii
folclorici” si le intareste sentimentul de identitate colectiva.

In al treilea rand, prin sintetizarea plastici a gandirii populare, ghicitorile isi manifesta functia
esteticd. Daca 1n alte categorii folclorice metafora este mai putin folositd, In literatura aforistica si
enigmatica ea se situeaza pe primul loc in inventarul stilistic al creatorilor populari.

Pentru literatura aforisticd nu se poate neglija o functie etnografica, de reflectare, pana la un
punct, a cutumei juridice orale, care s-a cristalizat in expresii proverbiale.

Posibila origine rituald a literaturii enigmatice introduce in problematica functiilor ghicitorii si
mutatia suferitd de acestea in trecerea de la ritual la neritual: renuntarea la 0 veche functie ritual-
initiaticd in favoarea unei functii ludice, de divertisment [12].

Cimiliturile constituie una din speciile cele mai active la etapa actuald de dezvoltare a creatiei
populare romanesti. Acesta se dovedeste prin incarcatura lor aforistica foarte variata. Principalul
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procedeu artistic, utilizat in ghicitori, este metafora. In diverse categorii de ghicitori ea capita
diferite forme. Cea mai simpld metafora este substituirea unui obiect printr-un alt obiect: ,,Bucium
rotund stringe parul in fund” — (Caciula). [4, p. 68]

Metafora, in ghicitori, este o Tmbinare de inteligenta si simt estetic, relevand 0 capacitate
asociativd deosebit de dezvoltatd. Pentru Tudor Vianu, ea este o alegorie deschisd, pentru ca
termenul propriu nu este nici exprimat, nici inchis, ci trebuie aflat printr-un efort mental [1].

Aristotel a spus ca ghicitoarea e o ,,metafora bine compusa”. Observatia lui raimane valabila,
cu oarecare precizari asupra modului metaforic propriu cimiliturilor [5, p. 25].

Ghicitorile uzeaza rime (nu obligatorii), fiind compuse mai des din doua versuri. Rareori sint
mai extinse. Rima asigurd memorizarea usoara a versului. De exemplu: ,,Oastea unui craiu, / Intr-un
varf de paiu.” — (Macul); ,,Am un cal / cat un mal: / unde sare, / urma n-are; / unde paste, / se
cunoaste” — (Purecele) [2, p. 132].

Adesea 1n cimilituri e folositd personificarea, in alte cuvinte, cand obiectelor li se atribuie
calitati umane: ,,Mosul Nicolae doarme dus pe casa in paie” — (Cocostarcul); ,,Pe un deal rotat /
sade mosu umflat” (Bostanul); ,,Cand merge de-acasa, acasa cata; / cand vine din padure, in padure
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catd” — (Toporul pe umar); ,,Am un om mititel, / face gardul frumusel” — (Acul). Astfel de
personificari nu sunt simple urme de animism, ci denota, mai curand, afectiunea oamenilor muncii
pentru obiectele de productie. Fondul vechi al ghicitorilor este evident in imagini legate de timpuri
departate.

Desi nu se cautd anume un efect poetic, comparatiile fiind elementul de surpriza si un mod de
incercare a istetimii, imaginile poetice nu lipsesc: ”Am un crin / la radacini vested / si la varf
inflorit” — (Cerul); ,,Vin oile de la munte / cu stelute in frunte” — (Zapada); ,,Sus bat dobele, / jos
cad negurile” — (Sita); ,,Naframa vargata / peste mare aruncata” — (Curcubeul) [ibidem].

Onomatopeele sunt folosite in cazul descrierii fenomenului ce trebuie de ghicit. Astfel, in
ghicitoarea despre vant si ploaie se reproduc combinatii de sunete caracteristice: ,,Fas / Fas / Prin
pais / Paci-paci / prin copaci (Coasd).”

Se intdmpla, insd, ca 1n aceeasi ghicitoare intdlnim si intrebarea si raspunsul. Asemenea
ghicitori au scopul de a produce haz: ,,Manastire Intr-un picior, ghici, ciuperca, ce-i1?”” — (Ciuperca).

Prin frumusetea lor ghicitorile au atras demult atentia marilor nostri scriitori. Asa spre
exemplu, la baza nuvelei lui lon Creanga ,,Cinci paini” sta o ghicitoare-problema — cum drumetii sa
imparta banii in echitate: [4, p. 3] ,....Tine, frate, partea dumitale, si fa ce vrei cu dansa. Ai avut
doua paini intregi, doi lei ti se cuvin. Si mie imi opresc trei lei, fiindc-am avut trei paini intregi, si
tot ca ale tale de mari, dupa cum stii...” In final n-a avut loc dreptate si aici morala vine si zica:

,,Corciogarii, porecliti si aparatori, nemaiavand chip de traiu numai din minciuni, sau s-ar apuca de
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muncd, sau ar trebui, in toatd viata lor, sa traga pe dracul de coada...lar societatea bund ar rdmane
nebantuitd.” [11]

Ghicitorile stimuleazad si exerseaza capacitatile de analiza, sinteza, comparatie, descrierea si
evaluarea; stimuleaza si exerseaza inteligentele multiple; dezvolta spiritul de observatie, atentia,
limbajul, cooperarea, spiritul de echipa, toleranta.

Reprezinta un fel de joc colectiv numit sd pund la incercare istetimea si abilitatea mintii.
Implicit, ghicitorile devin o proba in riturile de initiere sau de Incercare, un examen nu numai al
iscusintei, ci si al cunostintelor. Desi ca intentie directa sunt un joc pur, ghicitorile nu rdman straine
de starile afective ale omului, de atitudinea lui fata de viata, fata de lume [9].

Cercetatoarea rusa V.V. Mitrofanova scrie: ,,Ghicitoarea nu numai ca se ocupa de diferitele
obiecte, dar e in stare sa gaseasca in ele poezie. Sa introduca aceasta lume cotidiana a marungisurilor
intr-o sistema de imagini sclipitoare, care educd la om tendinta de a se uita mai atent la lumea
inconjuratoare si de a vedea frumosul 1n cele mai simple obiecte” [10].

Fiecare ghicitoare se rezolva in felul sdu, iar procesul propriu-zis de ghicire ne Invata sa
gindim. In aceasta se si concentreaza specificul functiei didactice a ghicirii [3].
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BRADUL - ARBORELE COSMIC AL ROMANILOR

Boican Marina studenta gr. RA-10, Universitatea de Stat din Comrat
Conducitor stiintific: Mititelu Oxana, lector universitar

Arborele este una dintre cele mai bogate si mai raspandite teme simbolice, simpla ei
bibliografie poate alcdtui o carte. Simbol al vietii In continud evolutie, in ascensiune spre cer,
arborele evoca intreg simbolismul verticalitatii, ca arborele lui Leonardo da Vinci. Pe de alta parte,
pentru caracterul ciclic al evolutiei cosmice: moarte si regenerare; de acest caracter ciclic amintesc
mai cu seama arborii foiosi, carora in fiecare an le cad si le cresc din nou frunzele.

Arborele inlesneste comunicarea intre cele trei niveluri ale cosmosului: cel subteran, prin
radacinile ce rascolesc adancurile 1n care se implantd; suprafata pdmantului, prin trunchi si crengile
de jos; naltul, prin ramurile dinspre varf, atrase de lumina cerului.

Arborele cosmic — fiind in ideatia lui primordiala si elementard, conceptul mitologic care
include in conginutul lui intregul cosmos figurat sub emblema unui ,,arbore” — reprezinta tot ceea ce
inseamna existenta, principiu activ, viata. Inrudit cu acesta, arborele ceresc reprezintd forta terestra,
simulacru al copacului lumii si apoi al coloanei ce sprijind bolta cereascd, arbore de legatura intre
ceilalti doi (arborele cosmic si arborele vietii).

La inceputuri, pentru popoarele traitoare pe meleagurile noastre, arborele sacru primordial a
fost bradul; la protoromani acesta mentinandu-se ca simbol dendrolatric principal, fiind reprezentat
mai ales ca arbore cosmic. Alaturi de brad, printre copacii sfin{i mitologia romaneasca numara si
stejarul, fagul, teiul si salcia. In mitologia nordica existd de asemenea un Arbore cosmic, paradoxal
tot un conifer, dar nu brad ci frasin.

Bradul arborele cosmic al romanilor din toate timpurile Verde crud, ne tamaiaza cu cetina sa
lina... patimas, Indragostit cavalereste de semetia muntilor nostri strabuni, ne cunund cu vesnicia.
Isi sprijina fruntea de cer iar crengile lui leagani ingeri. Ne lumineazi cu dirnicie sarbitorile si ne
da, neobosit, lectii de viata.

Bradul la nastere este bradul viu, ales din padure si daruit simbolic pruncului, este bradul la

care moasa il inchind, punandu-1 sub semnul ocrotitor al arborului sacru. ,,Rogu-ma Brad tie/ Sa-I
primesti pe lon/ Fat sa-ti fie/ Fat iubit/ Rupt din tine/ Si cat triiesti/ Si-1 ocrotesti//.” In vechime,
bradului de nastere parintii ii aduceau ofrande la fiecare aniversare a copilului, apoi, cand acesta
crestea, il ingrijea singur, intre cei doi creAndu-se o legatura puternici si tainica. In satul romanesc
mai exista si obiceiul de a sadi un brad la nasterea pruncului, alter-ego al acestuia pe tot parcursul
vietii, care in anumite contexte ceremoniale il putea chiar inlocui. Totodata, se credea cad atunci

cand se naste un copil, rdsare un brad pe culmile muntilor.
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Cunoastem si faptul cd cand se naste un copil, se sddeste un copac. Dupa ce se boteaza
copilul, acesta este pus pe prag (pe granita lumilor), apoi e infasat si leganat cu miscari circulare,
care amintesc de hora. De altfel, hora, alaturi de brad, este prezenta in toate riturile romanilor.[ 3]

Bradul la nunti Bradul, prin simbolurile lui falice (forma coroanei, cetinii si fructului), apare

frecvent si la nunti ca substitut fitomorf al divinitdtii masculine. In vorbirea curenta, feciorul de
insurat este voinic ca bradul, inalt ca bradul. Fata de maritat chiar daca este voinica si inalta nu va fi
niciodata comparatd cu bradul! Prezenta bradului impodobit la nuntd ca simbol al masculinitatii
formeaza astdzi un areal compact in sudul Romaniei (Oltenia, Muntenia, Dobrogea, sudul
Moldovei) [6, p. 365-366].

In timpul nuntii, caracterul sacru al bradului apare mai evident in ceremonia gdatitului sau
facutului Bradului la casa mirelui si in oratia Bradului de la casa miresei. Reludm aceste secvente
rituale dupa o excelentd monografie a unei nunti valcene facuta de Gh. Fira: ,,Vineri seara, cand la
casa ginerelui se aprind lumanarile, flacaii vin chiotind si cantand, la facerea bradului. Cu ei sosesc
si fetele si mai tarziu vin batrani, babe, neveste si oameni insurati. Ele se aduna si se ageaza pe pat si
pe scaune, fetele de o parte, fliciii de alta. In mijlocul casei mama ginerelui aduce o masi scundi
Cu trei picioare. Pe masa pune o paine in care infinge o lumanare si peste care asterne sare, pentru
ca noua gospodarie sa fie bogata si luminata ca fata lui Hristos.

Ginerele 1si cinsteste tovardsii de hora cu tuica, apoi incepe lucrul. Mai intai se reteaza si se
leaga cracile bradului pe tulpind. Apoi flacaii de fata taie cu foarfece, din hartiile colorate
nenumarate si felurite flori. Cu acestea se impodobeste bradul pregatit. Apoi bradul e infipt in
painea de pe masa, langd lumanarea stinsa, iar flacdii mai de seama intind o hord in jurul lui, n
sunetul fluierului”. [3, p. 11] Dupa stingerea lumanarii se prefigureazd imperecherea divina prin
implantarea bradului viriloid in mijlocul painii feminoide. Acelasi inteles il au si cele trei sfere
feminoide, obtinute prin indoirea ramurilor, intersectate de axul antropoid al bradului.

Un om de incredere al mirelui, bradarul, va duce bradul in zorii zilei de sambata, ferit de
privirile curioase ale oamenilor, la casa miresei: ,,incdlecat pe un cal bine potcovit si inseuat, cu
flori la capastru, pana in ziua, bradarul, tindnd in mana un bici lung cu plesnitori, se furiseaza spre
casa mirelui. E imbracat in straie frumoase. La brau si-a pus revorvelul. Descaleca. Ginerele 1i da o
plosc plind cu vin pe care bradarul si-o atarna dupa gat. In ticere ia bradul, apuci coama calului si
incalecd iard, dintr-o sdriturd, zice «Doamne-ajutd!» si-si face semnul crucii. Asemenea fac si cei
ramasi in urma [5, p. 107-108]

Urmeaza oratia bradarului care descrie drumul plin de peripetii, pentru a implini poruncile
imparatului.[ibidem, p. 108] Dupa incheierea oratiei bradarul descalecd, inchina din plosca data de
mire la plecare si se prinde, cu bradul in mana, impreuna cu flacaii prezenti la casa miresei, intr-0
hord micd. Urmeazd apoi schimbul solemn al darurilor: bradarul inmaneaza miresei bradul
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impodobit, iar aceasta 1i trimite mirelui o batistd cusutd cu flori i cdmasa pe care o va imbraca la
cununie. Bradul este legat in varful unei prajini de 6 - 8 m implantata in pamant in coltul de rasarit
al casei. Dupa ce este ospatat, bradarul este condus pand la marginea satului de nuntasii miresei.[5,
p. 106]

Bradul in mitologia mortii Asa se face ca bradul detinea un rol important Tn mitologia vietii

si continud si in cea a mortii. Bradul de inmormantare este purtatorul unui complex de simboluri,
dificil de decriptat, putand reprezenta un substitut al defunctului (in cazul celor morti departe de
casd), pereche postuma (pentru cei nenuntiti), cdlduza a sufletului pe drumul marii treceri sau axa ce
leagd lumea noastra de lumea nevazuta. [7, p. 185]

Obiceiul de a pune brad la inmormantarea a fost atestat pe intreg spatiul locuit de romani. [4,
p. 298] In varful bradului care substituia mortul se punea o ciciuld alba (simbol al purititii) cu
,prim” negru (manseta de bland, simbol al doliului). Pe doud ramuri opuse ale bradului se
introduceau manecile unei camasi cusute cu flori si apoi ale unei bondite. Trunchiul bradului era
petrecut pe aracul unui itar alb. Trupul improvizat din brad era incins cu un brau rosu. Bradul astfel
invesmantat, era asezat in sicriu si pe presupusul piept al mortului se punea o icoand [ibidem, p.
185-189].

Dupa informatiile etnografice mai vechi, bradul era adus de sapte feciori care plecau dis-de-
dimineatd in padure cantand melodii de jale. Bradul era coborat in sat pe umerii feciorilor,
intotdeauna cu varful inainte. Impodobirea lui ca un steag de nuntd, cu inelul mortului si batista
inflorata (chischineul), cu flori, panglici si clopotei etc., nu lasa nici un dubiu asupra functionalitatii
lui rituale si ceremoniale: sot sau sotie postuma a mortului.[1, p. 162]

In ritul de inmormantare, bradul insoteste alaiul de la casa mortului pand la locul de
ingropaciune. ,,Pomisorul”- daca este doar o ramura de brad este Tmpodobit cu panglici, fructe
uscate, bomboane, pasarele (pupeze), scara si carlig, facute din aluat. Pasarelele se pun pentru a
ajuta sufletul sa zboare, carja si scara pentru a-1 ajuta in drumul spre vesnicie. Se spune c¢a pomul il
va ajuta pe cel mort in drumul de dincolo, racorindu-1 si odihnindu-l cu umbra sa si hranindu-l cu
bunatatile din ramurile sale.[2]

In mitologiile, in credintele tuturor popoarelor, arborele ocupa un loc deosebit de important,
de la nastere pana la moarte si chiar si dupa aceea.

Dupa cum remarca Mircea Eliade: ,,arborele este incarcat cu forte sacre deoarece este vertical,
creste, isi pierde si-si recapdtd frunzele, si deci se regenereaza; el moare si renaste de nenumarate
ori”.

Arborele este considerat simbolul Axei lumii, drumul ascensional pe care sufletul il strabate,

atunci cand trece din lumea materiald in cea imateriala.
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Bradul considerat un arbore Axus Mundi reprezinta elementul vegetal ce guverneaza
intreaga viatd a taranului. Bradul de nastere, de nunta sau de Tnmormantare, bradul dat de pomana

X

sau bradul ,,arbitru divin”, bradul de ,,spovada” sau bradul cosmic, ce face legatura intre Pamant si
cer, sunt doar cateva dintre ipostazele care ii atesta sacralitatea. Bradul apare si in legende, basme,
povesti, balade, colinde, proverbe, strigaturi, fiind un adevarat laitmotiv vegetal al fondului
mitologic stravechi al romanilor.

Fiind prezent in toate obiceiurile romane;ti, de la nasterea omului si pana la moarte, bradul
este considerat arbore al spiritualitatii nationale si poate fi numit, fard exagerare, copacul nostru

national.
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POEZIA POSTBELICA: ORIENTARI SI PERSPECTIVE

Bozadji Eudochia studenta gr. RA-10, Universitatea de Stat din Comrat
Conducaitor stiintific: Cutitaru Natalia, lector superior

Intr-o epocd a democratiei,in care libertatea exprimarii se manifesti pretutindeni,a discuta
despre literatura de dinainte de *89 a ramas inca un subiect contraversat. Exista, desigur, numeroase
publicatii care fac treceri 1n reviste ale titlurilor de carte cenzuratd in perioada comunista, exista
aprecieri si atacuri verbale cu referire la acea perioada, exista nostalgii, ironie si dezgust, dar mai
putine cercetari stiintifice, care sa vizeze textele vremii aceleia.

Temade fata isi propune sd analizeze creatia lui Liviu Damian, avand in vizor identificarea
unei retorici specifice textului poetic interzis, prin comparatie cu poezia generatiei *60, urmarind
daca, dincolo de un dezgust exprimat fatis pentru o anumitd ideologie, mai exista si altceva : un nou

limbaj, imagini artistice, intelectualism, filozofie, prozodie specifica etc.
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De altfel, “noua poezie”,[ 1, p. 83] cum numeste Manolescu opera marilor lirici afirmati plenar
in aceste decenii, se naste ca o reactie la realismul socialist, la poezia aservita politic si 1si revendica
izvoarele culturale iTn modernismul interbelic.

Deceniile sase-sapte ale secolului al XX-lea inseamna, pentru literatura romana,
revenirea la modernism. Se schimba atitudinea fata de actul poetic. Intilnirea cu Stinescu, sublinia
Mihai Cimpoi, a fost reactivizatoare pentru literatura din spatiul moldav. Ea a ingaduit descoperirea
poeziei moderne, textele stanesciene fiind savurate ca ,,0 bautura oculta” [2].

Am considerat tema pusd in discutie actuald si in cadrul larg al cercetarilor istoriei literare,
deoarece perioada anilor ’60-’70 este o etapa importanta in sincronizarea poeziei basarabene cu cea
de peste Prut. Este timpul cand saizecistii 1si centreaza poezia pe doctrina imaginativa, care alaturi
de poezia lingvisticd au facut moda literara in lirica lui N. Stdnescu, M. Sorescu, Gr. Vieru, L.
Damian , P. Botu, D. Matcovschi, V. Teleuca s.a.[3, p. 68].

Surprinzator este sd descoperim, in aceastd literaturd care nu si-a uitat originea, motive si
formule artistice proprii poeziei romanesti care explodeaza in Romania anilor ’60. Influenta lui
Nichita Stanescu, Marin Sorescu, Adrian Paunescu, Ioan Alexandru si altii este incontestabila la
Grigore Vieru si colegii lui, evident in doze diferite, ceea ce le confera o notd comuna cu generatia
simetricd de poeti din Romania. In pofida seriei de interdictii, un fluid cultural si poetic a comunicat
peste oprelisti, afirmand inca o data importanta unei matrice culturale comune [4].

Poezia lui N. Stanescu, M. Sorescu, I. Alexandru, A. Paunescu, A. Blandiana s.a., pe de o
parte, si poezia lui Gr. Vieru, D. Matcovschi, L. Damian, P. Botu, V. Teleuca s.a., pe de alta parte,
reprezintd dimensiuni certe ale unei lirici evazive sau subversive [5, p.43]. Ceea ce trebuie
reconsiderat si reevaluat este tocmai sistemul poetic, caracterizat printr-o bogatd varietate de
formule, uneori eclectice, apartinand diferitor canoane poetice. Saizecistii imbina armonios
elemente din canoanele: pasoptist, junimist si modernist. Ei revin la modernismul poetic interbelic,
asimiland creator modelele: T. Arghezi, L. Blaga, 1. Barbu, G. Bacovia. Saizecistii se rup de
conventiile poeziei proletcultiste, de vocea maselor, ei se afirma ca individualitati care 1si declara cu
demnitate numele in ,,Numele tau” de Gr. Vieru, ,,Mitul personal” de An. Codru, ,,Mandrie si
rabdare” de L. Damian.

Modernismul a devenit in stanga Prutului echivalent ul decadentismului in sens peiorativ si ca
urmare a fost blamat cu incdpatanare de catre ,fauritorii” lumii noi, sovietice, in favoarea unui
traditionalism din care nu trebuiau sa lipseasca elementele social-patriotice.

Traditionalismul, dimpotriva, inseamnad sandtate si vigoare, inseamna miscare §i actiune,
inseamna vointa si elan. Cu cat o epoca este mai stapanita de dorul de a crea, cu atat si spiritul ei va

fi mai spontan si mai adanc traditionalist. Nu poti crea rupand legatura cu trecutul si nu poti fi
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traditionalist smulgandu-te din mijlocul prezentului. Traditionalismul nu existd decat ca putere
incorporata prezentului si lucrand in functie de necesitdtile acestuia.

Atat scrierile lor, cat si aprecierea acestora de catre instanta critica au fost supuse frecvent
unor ,,indrumari” extraliterare, trecute fara exceptie prin filtrele cenzurii.

Literatii basarabeni care, In perioada Instrdinarii, s-au alimentat din apele freatice ale traditiei,
din partea ,rizomica” a arborelui vietii nationale, al carui trunchi si coroanda erau batute de
“vanturile reci ale pierzaniei” (M.Cimpoi).

De fapt, statutul scriitorului din spatiul est-prutean a fost unul total diferit: artistul de aici,
aflat in cdutarea identitdtii pierdute, se confruntd cu o schimbare de perspectiva in arta din a doua
jumatate a secolului al XX-lea, directie conform careia o fixare a lumii si a eului nu se poate realiza.
Se scrie inca din inertie, mulfi scriitori sunt fie prea puternic fixati in modelul literaturii la comanda,
fie nu pot inca sd-si “abandoneze temerile.”[6].

In acest context, a identifica rolul lui Liviu Damian intr-o ordine literard inseamni a
surprinde dincolo de transformarile universului poetic, evidente de la un volum la altul, acele
clemente care 1i asigura originalitatea. Patosul etic-existential este dominant in toate volumele :
Darul fecioarei, 1963; Ursitoarele, 1965; Sint verb, 1968; De-a baba oarba, 1972; Partea noastra
de zbor, 1974; Mandrie si rabdare, 1977; Altoi pe o tulpina vorbitoare, 1978; Salcamul din prag,
1979; Inima si tunetul, 1981; Coroana de umbra, 1982; Scrieri alese, vol. 1-2, 1985; Poezii si
poeme, 1986...[7, p. 34-35].

Intalnirea cu Stinescu, sublinia Mihai Cimpoi, a fost reactivizatoare pentru literatura din
spatiul moldav. Ea a ingaduit descoperirea poeziei moderne, textele stinesciene fiind savurate ca ,,0
bautura oculta”, spargand ,,ighemoniconul liric al anilor ’60. Este timpul cand saizecistii isi
centreaza poezia pe doctrina imaginativa, care aldturi de poezia lingvistica au facut moda literara in
lirica lui N. Stanescu, M. Sorescu, Gr. Vieru, L. Damian , P. Botu, D. Matcovschi, V. Teleuca s.a.

Promotia saizecista a relansat literatura romana din Basarabia , a plasat-0 pe coordonatele
credibile, a eliberat-o din marasmul realismului socialist, din epoca neagra a proletcultismului, cand
puteau fi scrise foarte putine opere de valoare. Acesti poeti au valorificat si valorizat, deopotriva,
candoarea si luciditatea, patosul trairii autentice si interogatia morald de acut ecou expresiv.

Accentele interpretarii se muta de pe revelarea mesajului socialist pe consemnarea noutatii
formulei artistice profesata de poet. Liviu Damian tinde sd patrundd mai adanc in vibratia ascunsa a
Cuvdntului esential, angajand comunicarea dincolo de el, in zona conexiunilor virtuale ale textului,
a sugestiei ce adevereste trairea pana la ardere launtrica.

Prima placheta de versuri a poetului Darul fecioarei (1963) a avut parte doar de niste recenzii
de complezentd, unicul articol mai mare fiind cel semnat de B. Rabii, dar si acesta mentinandu-se in
liniile unor reflectii lirice fard prea multe tangente cu textul propriu-zis. In schimb, Ursitoarele
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(1965) se invredniceste de doua recenzii, in care accentul se pune, justificat, pe sunetul inovator pe
care il aducea in poezia de atunci L. Damian. E vorba de o recenzie a lui M. Cimpoi in Cultura,
ideile careia au fost preluate putin mai tarziu intr-o interventie din Drujba narodov, si de o recenzie
a lui 1. Ciocanu.

Abia cu aparitia volumului Sdnt verb incepe adevarata consacrare critica a lui L. Damian.
Observam ca accentele interpretarii se mutd de pe revelarea mesajului socialist pe consemnarea
noutatii formulei artistice profesatd de poet. Enigmele verbului, tableta lui M. Cimpoi , pune
accentul pe noua problematicd a creatiei poetului, pe faptul ca ,destinul, in acceptia largd a
cuvantului, formeaza obiectul de capetenie al meditatiilor autorului”, pentru ca imediat sa se faca si
unele specificari privind noua modalitate de a fi ca poet a lui L. Damian.

Cu toate impedimentele de ordin ideologic, care nu au slabit defel literatura romana din
Basarabia pana spre sfarsitul anilor optzeci, Liviu Damian, indeosebi in perioada anilor 60, reuseste
sa transmitd semnale puternice de redesteptare si de recuperare a valorilor general-umane, precum si
a identitatii nationale in lucrari de o veritabilda tinuta artistica (,,Sant verb”, ,,.Dar mai intai...”,
,,Partea noastra de zbor” s.a.) .[8, p. 93-94]. Fara a fi interesat de innoiri exprese, de suprafata, de
originalitate cu orice pret, poezia sa progreseaza lent si sigur, iar forta revigoratoare a verbului sau

” A
1

ramane capitald pentru poezia basarabeana. Necesitatea unei ,,constructii culturale” intr-un spatiu al
vidului artistic a fost resimtita intr-un mod a ascutit de catre Liviu Damian. Verbul sau este pus in
acord cu aceasta necesitate de ordinul culturii si al esteticului, cultura constituindu-se ca memorie
vie a unui popor.
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REPUBLICA MOLDOVA PROBLEME DE STIL SI COMUNICARE

Staneva Valentina studenta gr. RA-10, Universitatea de Stat din Comrat
Conducitor stiintific: Cutitaru Natalia, lector superior

Perspectivele de abordare a comunicarii au cuprins un numar mare de stiinte, dintre care noi
am surprins aria de cercetare doar la cateva, relevante pentru analiza propusa. Astfel, termenul de
comunicare a permis multiple nuantari si a cdpatat accentele unor definitii date de antropologie,
teoria informatiei, cibernetica, sistemicd, semioticd, psihologie, psihosociologie, pedagogie. Desi
fiecare dintre aceste discipline investigheaza comunicarea din perspective diferite, impreuna pot
asigura o viziune integrald asupra fenomenului in discutie, viziune care depaseste din punct de
vedere explicativ si operational, imaginile pe care fiecare in parte le ofera.

Inventariind directiile actuale in teoria comunicarii §i in cercetarea in acest domeniu, D.
Mcquail (1999) constata o anumitd convergenta: ,,Se pune tot mai putin accentul pe diferenta dintre
tipurile de limbaj, de mijloace de comunicare sau de niveluri ori contexte ale comunicarii. Exista
tendinta, printre diferitele tipuri de cercetdtori care se ocupa de comunicare, de a aborda teme
comune, utilizand aceleasi concepte, metode si vocabular” [1, p. 28].

Insd comunicarea nu poate fi privita doar ca un proces liniar si secvential de transmitere a
informatiei de la emitator la receptor. Modelul liniar emitator-receptor este unul limitativ, restrictiv,
aflat insd la baza modelului intercomunicarii. Orice comunicare presupune o interactiune. Din
aceasta perspectivd, comunicarea apare ca un proces circular, In care fiecare mesaj actioneaza ca un
stimul asupra destinatarului si implica o reactie ce devine feed-back pentru primul. Este vorba
despre o simbioza intre cunoastere, emotii, actiune.

Adesea, in practica imediatd, cotidiand, cuvintele capata intelesuri vagi, lipsite de rigoare,
facand comunicarea improprie, greoaie i de o precard aproximatie. Numai ca, desi asa s-ar putea
deduce, conversatia cotidiana nu se desfagoara aleatoriu. Exista principii, numite “maxime” de catre
americanul H.P. Grice, care guverneaza dialogul. Contactele conversationale reprezinta, de fapt, o
actiune colectiva, in care interlocutorii consimt a priori sa se conformeze logicii colective a
limbajului. Parafrazandu-1 pe Grice, rezulta ca participam la o conversatie conform cu ceea ce se
cere, prin finalitatea sau directia acceptata a schimbului dialogal in care ne-am angajat.

Comunicarea, limba si vorbirea 1si subsumeaza caracteristicile indivizilor, fiind in acelasi
timp un act colectiv si individual, neputand adicd disocia comunicatorii, ca individualitati, de
context. “Comunicarea este transmitere de informatie printr-o constelatie de semnale si simboluri.
Pentru a impartasi ceva semenilor, oamenii au libertatea de a recurge la coduri. Dar alegerea
codurilor este conditionatd de limbajul in care se produce comunicarea. (...) Stiinfa comunicarii a

profitat prea putin si prea sporadic de teoria limbajului”’[2]. Limba vorbita este un excelent laborator
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de cercetare a mecanismelor proceselor de comunicare si un etalon pentru intreaga investigatie atat
de laborioasa, din ultimele decenii, privitoare la comunicare in general. Limba este, in esenta, un
produs colectiv, in acceptia lui Abraham Moles, un produs al culturii §i poate fi nu numai canalul
unui mare numar de mesaje culturale, ci reprezinta, in structura si in vocabularul sdu, un anumit tip
de mesaje care circuld de la societate catre individ si Intre indivizii umani se constata cel putin doud
deosebiri sub aspectul comunicarii. O prima separatie este determinatd de apartenenta lor la o
comunitate de limba si cultura. Parafrazandu-1 pe W. Von HUMBOLDT, realitatea este inteleasa
dupd imaginea pe care I-o da limbajul. Deci fiecare popor are, dupa HOIJER “o viziune specifica
asupra lumii modelata prin limba;j”; obiectul lingvistic fiind cel care modificd diferentiat gandirea si
comportamentul uman. Cealaltd deosebire intervine la nivelul infracultural, deoarece codurile
lingvistice pe care le insumeaza limbajul nu sunt accesibile tuturor membrilor comunitatii de limba
in acelagi fel, de unde rezultd un aspect al inegalitatii sociale,presupusd si de inegalitatea
competentelor de comunicare. Intr-o lume a globalizarii, este foarte important ci exprimarea noastra
sa fie cat mai eficientd. Limbajul nostru denota grija pe care o avem fatd de noi Ingine. Nu putem
folosi mereu cele mai potrivite exprimari . Dar putem evita, aglomerarea de formulari improprii,
putem manifesta apreciere fatd de gandurile si ideile noastre, ajutandu-le sa ajunga la ceilalti intr-0
forma concisa, usor de inteles si de retinut.

Insa comunicarea nu poate fi privitd doar ca un proces liniar si secvential de transmitere a
informatiei de la emitator la receptor. Modelul liniar emitator-receptor este unul limitativ, restrictiv,
aflat insd la baza modelului intercomunicarii. Orice comunicare presupune o interactiune. Din
aceasta perspectiva, comunicarea apare ca un proces circular, in care fiecare mesaj actioneaza ca un
stimul asupra destinatarului si implica o reactie ce devine feed-back pentru primul. Este vorba
despre o simbioza intre cunoastere, emotii, actiune.

Comunicarea are un bogat istoric de modelele care au drept scop explicitarea fenomenului
comunicational. Ele sunt alcatuite, dupa cum Alex Mucchielli (1999) noteaza, din ansambluri de
teorii, principii i practici lansate in decursul timpului, care, oricit de dezvoltate sau limitative ar fi
fost, pot fi incadrate in patru mari tipuri (D. McQuail, 1999): schimb/interactiune, cercetare,
adresare/raspandire, umplere de timp/trecere in revista. Desi extrem de multe si de diferite, se poate
concluziona cd modelele comunicarii nu pot fi catalogate ca fiind unele mai bune sau mai corecte
decat celelalte, dar ca fiecare poate fi util atat in analiza, cat si in interventia asupra problemelor de
comunicare.

Privita ca proces in continud desfasurare, comunicarea se poate caracteriza prin interactiune
intr-un anumit context, prin transmiterea si schimbul de mesaje intre persoane, care se
subordoneaza functiilor si se supun unor principii, prin impartagirea de cunostinte, de idei, de
impresii, de opinii care au ca scop final obtinerea unor efecte la nivelul particular, interior fiecarui
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individ. Toate aceste caracteristici i componente ale comunicdrii 1i confera o complexitate reala
,,pe care nu o poate acoperi o singurd formuld” (D. Mcquail, 1999).

Orice constructie lingvistica, oricat de simpla, pune in evidentd necesitatea normelor: acestea
sunt opera oamenilor, nu apartin naturii, care nu functioneaza potrivit normelor, ci legilor. Normele
lingvistice, ca si alte tipuri de norme (juridice, de ex.), au un caracter social, rezultd din actiunea
permanentd a emitatorilor / receptorilor asupra propriei lor exprimari; in afard de aceasta, normele
lingvistice mai au si caracter subconstient (de obicei, constientizim actiunea unei norme de acest
fel, atunci cand transgresam norma, deci comitem o greseala in intrebuintarea unor cuvinte).
Conceptul de normd implica un paradox: un anumit stil poate fi deviant, ceea ce inseamna ca se
abate de la o norma, dar, in acelasi timp, acel stil este reprezentativ pentru o anumita populatie,
adica reprezintd norma de a scrie si a vorbi pentru acea populatie; definirea stilului in functie de
norma trebuie sd {ind seama de aceasta realitate [3, p.12). Vom intelege mai bine modul in care
actioneaza acest paradox, daca ne vom gandi la faptul ca fiecare varianta stilistico-functionala a
limbii isi are propriile norme ale uzajului, norme ce se suprapun, de la caz la caz, diferit peste cele
ale limbii literare standard.

ca fenomen individual (elaborat constient);

ca limbaj ,,natural”, activ si social (inconstient).

Vorbind despre prima acceptie, Bally nu se gandea in primul rdnd la limbajul literar, care
nu l-a interesat defel. El spunea insi ca se poate imagina stilul ca fenomen individual, in masura in
care acesta este alcatuit ca set de trasaturi lingvistice ireductibile, a caror configuratie este
irepetabild si care particularizeaza vorbirea unui anumit individ: stilul individual se produce, se
precizeaza, se diferentiazd, se imbogateste pe fondul lui stilului colectiv. In cazul stilului social,
colectiv, avem de a face cu functionarea limbii la nivel comunitar, prin respectarea unui set de
reguli, manifeste la toate nivelele de functionare a limbii.

Ch. Bally considera ca alegerile pe care le facem in masa faptelor de limba sunt
intotdeauna relevante, numai daca ele au un caracter personal, individual (Bally, 1926); in acest
sens, putem admite ca fiecare vorbitor isi are stilul sau propriu de exprimare, idiostilul (Coteanu,
1973), caracterizat prin nenumarate trasaturi care il leagd de un stil mai larg al grupului socio-
profesional din care face parte si prin trasaturi care il fac ireductibil, referitoare de emisia sunetelor,
la ritmul si conturul intonational, la accent, la preferinta pentru anumite cuvinte, expresii, ce apar cu
o frecventa sporita.

Limbaj - orice sistem sau ansamblu de semne care permite exprimarea sau comunicarea; in
sens strict, reprezintd o institutie universald si specificd umanitatii, care comportd caracteristici

proprii.
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Limba - (sens comun) - produs social particular al facultatii limbajului, ansamblu de
conventii necesare comunicdarii, schimbului de informatii, adoptate in mod mai mult sau mai putin
conventional de catre vorbitorii unei societati, pentru exercitarea acestei functii prin vorbire.

Orice act de comunicare ce nu transmite o informatie prin mesajul eliberat riscd sa nu-si
atinga scopul, adica sa rdmana fara raspuns (manifest) din partea receptorului. Informatia are nevoie
asadar sa fie integrata, sa fie elaboratd si transmisa in cadrul unui mesaj ce raspunde rigorilor
gandirii logice. Informatia este pentru mesaj ceea ce este vorbirea pentru limba: informatia este
continutul mesajului, tot asa cum vorbirea desemneazi esenta limbii. In termeni de ordine si
dezordine, mesajul este cel care trebuie sd faca trecerea de la o stare la alta.

Alegerea faptelor de limba nu se poate realiza, indiferent daca vorbitorul este constient sau
nu, decét in raport cu resursele limbii pe care o foloseste.

Vorbitorul ia in consideratie resursele expresive ale unei limbi §i opereaza o selectie a
formelor verbale: rezulta de aici ca alegerea nu se poate defini decat din perspectiva raportului care
partile constructiei, ca raport intre intentiile lui si realitatea lingvistica data” (Marouzeau). Desigur
ca alegerea stilistici este limitatd de faptul cd nici un vorbitor nu cunoaste toate variantele
combinatorii dintr-o limba (de pilda, toate sinonimele cuvintelor pe care le foloseste); in afara de
aceasta, el este influentat de stilul dominant in grupul socio-cultural din care face parte (in cazul
unui scriitor, la parametrii sociale se adauga si alti parametri, retorico-literari). In ciuda acestor
limitari, un mare scriitor poate influenta prin alegerile sale grupul din care face parte (I. Coteanu):
asa a fost cazul, pentru literatura romana, cu Eminescu sau Caragiale.

In alegerea si combinarea faptelor de limba, adicd in trasarea conturului stilistic al
mesajului, tinem seama, din perspectiva stilisticii lingvistice, de forma si destinatarul mesajului, dar
si de registrul stilistic, fixat la nivelul uzajului; in fond, stilurile functionale compun structurarea pe
verticala, iar vorbitorul trebuie sd posede aceasta structurare, cel putin in datele ei generale, pentru a
putea manevra in bune conditii limba in diverse situatii de comunicare. Sarcina analizei stilistice, in
aceste cazuri, este aceea de ,,a interpreta alegerea celui care utilizeaza limba, alegerea facuta din
toate compartimentele limbii, cu scopul de a asigura comunicarii maximum de eficacitate” (M.
Cressot). Dupa cum se poate observa din aceasta precizare de obiective, atat in privinta definirii
stilului, cat si in cea a caracteristicilor sale intrinseci, stilistica lingvistica se apropie foarte mult de
pragmatica lingvistica, aceasta din urma nefiind totusi interesatd decét de eficienta comunicarii, de
adecvarea exprimarii la ansamblul de conditionari care particularizeaza orice act de utilizare a
limbii. Am putea adauga si faptul ca stilistica lingvistica este mai preocupata de forma exprimarii,

de intentionalitatea vorbitorului, adica de vointa sa de a se exprima intr-un fel si nu altminteri, n

eqe vy
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Existd si alte puncte in care definitia stilului functional diferd de acea a stilului artistic.
definire a stilului:

drept ceea ce este comun mai multor fenomene verbale, ceea ce uneste un fenomen verbal de
alte fenomene verbale; in acest caz, stilul apare ca manifestare a sistemului limbii;

ceea ce este particular, ceea ce confera specificitate unui text.

Nu este greu sa observa ca, in linii mari, prima posibilitate materializeaza stilurile functionale,
in timp ce a doua, stilul beletristic, al literaturii artistice [4, p.123-124]. Primul tip de stil nu
presupune interventia directa a criteriilor de evaluare, pe cand cel de-al doilea este, intr-un fel,
validat chiar de interventia nemijlocita a acestor criterii; primul tip de stil invitd in analiza la un
demers sintetic, in timp ce al doilea are ca punct de plecare textul, ceea ce implica in analiza un
demers analitic (ibidem, p. 124).

Ar rezultd o definitie a stilului care sa tina seama chiar de aceasta particularitate: ,, stilul este
organizare textuala rezultata din selectia mijloacelor lingvistice aduse dintr-o stare semantica
potentiald si generald (nivelul paradigmatic) in stare de actualizare concreta si individuala (nivelul
sintagmatic) si devenitd forma a expresiei, solidard ca modalitate de existenta si manifestare cu
forma continutului, continut exprimand o atitudine implicata in mesaj”[5].

In acest context, observam ci comunicarea este un proces de o complexitate greu de ghicit la
o privire grabita ori superficiald. Autori prestigiosi au incercat sa-i identifice elementele si etapele
cu minutie. In dictionarele romanesti, pentru cuvantul comunicare aflim, ca si in dictionarele altor
tari, urmatoarele semnificatii: instiintare, informatie, stire, raport; contact, relatie, legaturd;

prezentare intr-un cerc restrans de specialisti a unei contributii personale intr-o problema stiintifica.
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DUMITRU MATCOVSCHI , POETUL BASARABIEI

Bolgar Tatiana studenta gr. RA-12, Universitatea de Stat din Comrat
Conducator stiintific: Mutcoglo Galina, lector universitar

A murit, pe 26 iunie 2013, Dumitru Matcovschi. Este poetul care, in cantecul Basarabiei, i-a
definit pe basarabeni in felul acesta: ,, Ne incalzeste lutul, ne-alind doud ape, patimitor, trecutul
intr-un oftat Incape... Avem un nuc §i-i verde, si-n pragul casei creste, cu nucul nu ne pierdem, de
moarte ne pazeste. La prunci suntem cu gindul si nu dorim razboaie, noi semandm pamantul si
asteptam sa ploaie.”Dupd aceste cuvinte urmeaza refrenul, de o putere ravasitoare, de
imn: ,,Basarabia, Basarabia, frate si sorda, mama si tata, Basarabia. Basarabia, Basarabia, scumpa
icoand in inimi purtata, Basarabia. Trecuta prin foc si prin sabie, furatd, tridatd mereu, esti floare de
dor, Basarabie, esti patria neamului meu.”

Opera si viata lui Matcovschi se explica pornind de la realitatile sovietice. Lupta lui, ca si a
confratilor sdi de condei, era legatd indisolubil de soarta moldovenilor din Uniunea Sovietica.
Limba moldoveneascd, cum se zicea pe atunci, §i apararea ei de rusificare, valorile noastre
culturale care urmau edificate pe un loc aproape gol, moralitatea noastrd amenintata de disolutie, de
materialism si ateism impus de Sus — iata problemele sociale stringente si deci si temele literaturii de
atunci. Basarabenii au actionat in perioada sovietici cam tot asa cum au facut-o corifeii scolii
ardelene in imperiul austro-ungar. Au facut iluminism. Corifeii basarabeni au promovat
nationalismul moldovenesc, caci cel romanesc nu era permis. $i au creat in felul acesta, poate
contrar vointei lor, natiunea moldoveneasca autonoma.

Alaturi de Ion Druta, de Grigore Vieru, si Dumitru Matcovschi este un corifeu, un Parinte al
Patriei. Ziua inmormantarii sale a fost declarata zi de doliu national. A fost un om de mare curaj.
Atunci cand ajunge sd conduca revista ,,Nistru” in 1988, Matcovschi publica, pentru prima data in
Moldova Sovietica, ,,Doina” lui Eminescu, ,,In voia valurilor” de Constantin Stere, Biblia. Publica
eseul lui Valentin Mandacanu ,,Vesmantul fiintei noastre”, care era o pledoarie inflacarata pentru
revenirea la alfabetul latin. Aceasta lupta a sa si a generatiei sale avea sa culmineze cu declararea, in
vara lui 1989, inca pe timpul URSS deci, a limbii moldovenesti pe baza grafiei latine drept limba
oficiala in Republica Sovietica Socialistda Moldoveneasca [1, p. 45].

D. Matcovschi a devenit un exemplu de statornicie neclintita fatd de valorile nationale. In
alocutiunea sa criticul si istoricul literar Mihail Dolgan, membru titular al ASM, a spus urmatoarele
despre colegul sau: ,,Dumitru Matcovschi scrie si de dragoste, si de patrie, si de dor. Nu voi gresi
sa spun ca poetul a scris texte excelente, impecabile din punct de vedere estetic, la foarte multe
cdntece (si muzica a fost scrisa de cei mai inzestrati compozitori). Pe cand unii lancezesc §i tac,

Dumitru Matcovschi bate in clopot, pune in discutie probleme acute, dure, are crezul sau de
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moralitate §i nu poate fi indiferent fata de ruinarea societatii, de haosul din jur. Poeziile lui parca
sunt luate de pe inima mea, ii inteleg indurerarea si pasul. Are o verva eminesciand
nemaipomenita. Azi, pe cand cenzura e mai cenzurd decdt candva, lupta neinduplecat cu escrocii,
pungasii, sarlatanii de candva si de acum, caci in lumea asta in permanenta se confunda valorile,
culorile... Starea de poet luptator ii ia din sanatate cand vede ca satele basarabene devin pustii,
depopulate, cand vede cum se devalorizeaza cuvintele, distinctiile de stat, cum se vinde totul la
stanga §i la dreapta. Se simte §i o satietate de a lupta — cauza: promisiunile de pana la alegeri nu
se vad realizate. In toate aceste nedreptdfi strigdtoare la cer trebuie cineva sd dea cu barda...
Poetul e mereu in bataia furtunii... Daca ar fi mai multi poeti responsabili, precum e Dumitru
Matcovschi, tara noastra s-ar misca inainte cu mai mare succes...”’

Ioan Manascurta, editorul volumului, a fost elocvent in exprimare: ,,Daca am vorbi despre
poezia sociala si patriotica de la noi, [-am numi, in primul rdnd, pe Dumitru Matcovschi. Este un
poet care suporta o mare durere sufleteasca si, in acelasi timp, are demnitate si verticalitate
morald. Meritul editurii noastre e ca a pus la dispozitia iubitorilor de poezie civico-militantd o
carte de referinta a autorului” [3, p. 67].

Cat de sincere au fost cuvintele lui Besleaga: ,,Dumitru Matcovschi scrie ce poporul gandeste
§i nu va avea liniste nicicdnd pentru ca spune adevarul. Dumitru Matcovschi, ca si Paul Goma,
spune lucruri ce nu plac nimanui... De ce se intdmpla asa? E o intrebare retorica. Acum poporul
nostru a cdpatat libertate, dar nu se bucurd de ea... Isi traieste destinul sau... Stalinismul din noi ne
trage indarat, foarte greu ne desprindem de el... Poetul, prin cartile sale, va fi ca martor la
Jjudecata istoriei. Numai un astfel de om are dreptul sa spund ce simgim noi, ce ne poate salva in
calea noastra spre izbavirea de greul trecutului.” Drept multumire pentru cuvintele frumoase, D.
Matcovschi a declamat poezia Zbor firdnt, dedicata lui V1. Besleaga [4, p. 23].

Ineditul creatiei matcovschiene se vede clar daca aruncam in laturi orice fel de ambitii desarte
si mofturi de scrib. Lidia Grosu de la Catedra de literatura romana si teorie literara a USM cunoaste
adanc procesul literar actual si a avut tot dreptul sd mentioneze: ,,E o constatare tristd ca poezia in
ultimii ani nu se citeste. Dumitru Matcovschi este un poet cu o sensibilitate de invidiat. Anume
astfel de oameni mentin echilibrul in societate. Destinul creatorului este sa cante dorul. Ipostazele
acestuia, metaforele sugestive, contemplarea divinului devin o permanenta a scrisului, o nazuintd a
poetului vizavi de evenimentele istorice ce se deruleaza.” lar profesorul universitar de la aceeasi
institutie de Invatdmant superior Gheorghe Dodita, recent devenit octogenar, a specificat ca
,,asistam la un eveniment remarcabil al culturii noastre”. Dumitru Matcovschi este insasi constiinta
noastra nationalda. Dorim sa avem mai multe carti de acest fel, care atrag cititorii prin bogatia de
expresii si idei. Aici mai mentiondm si faptul cd tot mai des creatia literard a lui D. Matcovschi
devine obiect de cercetare in tezele de an si de diploma ale studentilor.
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Poetul Teo Chiriac, adresandu-se generatiei tinere, a reiterat ca Civilizatia, in care trdim, mai
mult distruge, pe cand cultura— construieste. ,,Stie toata Ilumea ca Dumitru Matcovschi
intruchipeaza omul care construieste. Poetul este un model pentru mine §i pentru toata lumea.
Avem nevoie de persoane cu aptitudini deosebite precum le au Dumitru Matcovschi, Vladimir
Besleaga si altii asemenea. Studiati bine, cititi mult si creati, daca putefi, depasiti dascalii vostri”,
a imbiat T. Chiriac, exprimandu-si dorinta ca poetul (materia de edificare a caruia este sufletul,
inima si dorul) sa reziste asprimilor vietii inca mult timp.

Poetul are principii, convingeri, de aceea glasul lui rasuna ca un clopot de la un hotar pina la
alt hotar. Dupa cum mentioneaza acad. Eugen Simion, ,,Dumitru Matcovschi este un poet autentic
si, prin demnitatea si suferinta lui, un simbol al Basarabiei”. lar dr. Theodor Codreanu in prefata
volumului antologic tine sd completeze: ,,/ntreaga operd a lui Dumitru Matcovschi e strabdtutd ca
un fior de cuvdntul Basarabia, minunata si batjocorita lui Dulcinee pe care o iubeste iubind
deopotriva mama, femeia, glia, limba romadna, omenia, viata, doina, aurul solar din strugurii de pe
coline, pe Eminescu, pe Alexe Mateevici, pe Bacovia §i pe lon Vatamanu... Pentru Basarabia lui,
poetul gaseste si un diminutiv simbolic:mdrgioara. Dar ce arome cu sensuri filosofice se ascund
in poetica marginii! Fiindca se poate vorbi astizi de asa ceva. Si nu in spirit anacronic
traditionalist, ci chiar din perspectiva... postmodernistd, pe care postmodernistii nostri de pe Bdc si
de pe Dambovita o ignora... Poetul poate trece de la imn la blestem, de la mangdiere la diatriba de
suflu eminescian... Dumitru Matcovschi este un maestru in manuirea anaforei, a interogatiei §i a
invocatiei retorice... Poate cele mai pure poeme matcovschiene vin din izvorul nesecat al dragostei
de viata... Pe aceeasi axd existentiald se afla poeziile de dragoste si pentru copii... Desigur, bucuria
de viata este crestind, asociata de poet cu un insistent simbolism religios. Ea se posteaza la
antipodul dezbindgrii din suflet si din lume... In literatura roménd din Basarabia de azi numai
Grigore Vieru a zabovit mai expresiv §i mai indurerat pe tema dezbindrii cainice decdt Dumitru
Matcovschi.” [2, p. 11]

Dumitru Matcovschi este o personalitate remarcabila a literaturii §i culturii noastre, care
vindeca spiritul constiintei noastre si se bucurd de o dragoste si pretuire constante din partea
societatii. Intreaga lui opera literara si publicisticd reda starea natiunii, lungul proces de aspiratie
spre libertate si bunastare. Poetul e un adevarat barbat al Neamului, care ne oferd o lectie de
demnitate si de morala crestind. Elogierea plaiului natal prin metafore incarcate de semnificatii
profunde, descrierea dramatismului reverberant al situatiilor sociale nestandarde, intrate uneori in
periculoase derive, contureaza imaginea scriitorului ce e departe de orgoliul gloriei, dedicat deplin
cauzei supreme: reintegrarea culturii basarabene in contextul general romanesc. Dar, pana isi va
vedea visul implinit, poetul pune accente polemice, luptd pentru limba (cea mai de valoare comoara
a unui popor), pentru ,,.Basarabia-floare”, batutd nemilos de vantoaiele istoriei, §i se roaga zi si
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noapte Domnului sd disparad cat mai grabnic regretul din versurile preotului-poet Alexei Mateevici
(atat de venerat de protagonistul nostru!): ,,Eu cu ierbile poienii / N-am nimic de impartit, / Jale mi-i
ci moldovenii / Inca nu s-au infritit.” Poetul mai are multe dorinte neimplinite...
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DUMITRU MATCOVSCHI — UN TERITORIU LITERAR ,,DINCOLO DE ESTE,
DINCOLO DE-A FOST”

Murzacoi Vasilisa studenta gr. RA-12, Universitatea de Stat din Comrat
Conducator stiintific: Mutcoglo Galina, lector universitar

Poetul basarabean s-a nascut la 20 octombrie 1939, in comuna Vadu-Rascov, judetul Soroca,
in familia plugarilor Leonte si Eudochia. Dupa studiile primare si secundare, iIn 1956, devine
student al Institutului Pedagogic ,,Jon Creangd” din Chisinau, Facultatea de Istorie si Filologie.
Ultimul an de studii (1960-1961) 1l frecventeaza la Universitatea de Stat din Chigindu, in urma
fuziondrii acestor doud institutii universitare. In perioada 1966-1970 a fost redactor-sef adjunct la
saptdmanalul ,,Cultura". Debutul sdu editorial se produce in 1963, prin placheta de versuri Maci in
roud. In 1969, apare volumul de versuri Descantece de alb si negru, care, imediat dupa aparitie, este
interzis de cenzura sovietica, fiind considerat subversiv. Cartea, in varianta initiala, nu a mai vazut
lumina tiparului. Urmeazd o rodnica perioadd de activitate literard, demonstratd de opera sa.
Accidentul petrecut in data de 17 mai 1989 si suferinta care a urmat nu au curmat, insd, o voce lirica
de exceptie. Acestui moment din biografia sa 1 S-a atribuit valoare nationald, numele sau fiind,
deseori, insotit de determinativul ,,poet martir”.

»Alegand cuvinte din cuvinte”, Dumitru Matcovschi este recunoscut, pe plan international, de
critica literara drept unul din marii poeti ai Basarabiei, editand, de-a lungul anilor, peste 50 de
volume: poezie (Melodica, Graul, Axa, Patria, poetul si balada, Tu, dragostea mea, Soarele cel
mare, Imne si blesteme, Vad, Crucea, Vesnica toamna, Pasarea noptii pe casa), proza (Duda, Batuta,
Toamna porumbeilor albi, Focul din vatra), dramaturgie (Presedintele, Cantec de leagan pentru
bunici, Piesd pentru un teatru provincial, Pomul vietii, Abecedarul, loan Voda cel Cumplit,
Sperietoare, Tata, Troita, Bastarzii), inclusiv in limbile rusa si lituanian". In 1993, are loc premiera

filmului televizat de lung metraj Troita si premiera spectacolului Destinul, dupa piesa loan Voda cel
52



Viteaz, la Teatrul National ,,M. Eminescu” din Chisinau. Filmul documentar Aici departe, lansat in
2002, il dezviluie pe omul si scriitorul Dumitru Matcovschi aflat dincolo de cortina cuvintelor.
Multe din poeziile sale au fost puse pe note de compozitori ca regretatii lon Aldea-Teodorovici si
Petre Teodorovici, precum si de Eugen Doga, Mihai Dolgan, Mircea Otel, Constantin Rusnac,
devenind slagare chiar de la prima auditie [1, p. 25].

Poet, prozator si dramaturg din generatia lui Grigore Vieru, loan Vatamanu s. a., Dumitru
Matcovschi se inscrie, prin creatia sa, in sfera literaturii din anii '60-'80: viziunea artistica asupra
trecutului, valorificarea creatiei populare orale, cercetarea si reflectarea in imaginarul literar a
orizontului social-istoric in care a trait reprezinta liniile ordonatoare ale unui univers scriitoricesc
remarcabil. Piesa Tata este un exemplu elocvent in acest sens, reflectand problemele morale si
sociale din timpul celui de-al doilea razboi mondial. In operele cu aceeasi temi, predomina nu atat
descrierea unor momente din trecut, cat intelegerea si interpretarea lor de catre contemporani [4, p.
56].

Absurdul conditiei umane, redat nu de putine ori in versurile sale, se rasfrange in si din
absurdul istorie locale, preluat ca intr-un sistem de oglinzi care transforma realul frust in fictionalul
liric: ,,O drama asta viata, un scenariu. / Si omul ca un peste in acvariu. / Si Universul un sistem
divers. / Si stelele nu-ncap In Univers. / $i gandul nu incape in cuvant / Nu mai Incape gandul nici
in gand.” (Absurd) [2, p. 90].

Valorificarea artistica a creatiei populare orale in opera lui Matcovschi este materializat prin
preluarea unor motive populare, dar mai ales prin reedificarea mijloacelor poetice. Multe din
poeziile sale au aceeasi constructie ritmico-melodica , astfel incat apropierea creatiei sale poetice de
structurile poeziei populare este una din caracteristicile esentiale ale operei sale. Aceasta I-a facut
cunoscut nu numai printre cititori, care au mostenit codul genetic al muzicalitatii versului popular,
dar si printre criticii literari care au apreciat, in maniera encomiastic proprie, virtutile poeziei sale:
,2Dumitru Matcovschi intoneaza o cantare a patimirii noastre n versuri accentuat folclorice si
mesianice peste care se varsa lacrima tremurat a unui colt de tard romaneasca instrdinat, vitregit,
batut nemilos de vanturile istoriei”. Chiar daca sunt abordate temele rustice, ori, in general, cele
traditionale, acestea dezvaluie cititorului avizat un univers al realitatilor contemporane, ascunse in
invelisul liric al cuvintelor. In anii renasterii constiintei nationale, ani de lupta pentru limba , alfabet
si tricolor, Dumitru Matcovschi este exponentul inflacarat al poeziei patriotice, prin intermediul
careia se reclddeau temeliile spirituale ale neamului de dincolo de Prut. Totusi, versurile nu sunt
tirade nationaliste, ci metamorfozari lirice ale unor pozitii morale si civice pe care poetul si le-a
asumat: ,,Cum sa traiesti? si unde, unde, unde? / Pe malul Nistrului razboiul e in toi... / La judecata
de apoi toti vom raspunde! / Nu minte nimeni judecata de apoi. / Imens lumea, are margini si nu are.
/ Si fiare-n lume, tare multe fiare sunt. / Cine asteapta , de la cine indurare? / Mor oamenii — tineri,
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batrani, carunti.” (Rabda, inimad ). Fard pedanterii stilistice, fard disolutii de ordin sintactic sau
lexical, fard intelectualizarea excesiv a ,,produsului liric” numit poezie, versurile lui Dumitru
Matcovschi stau, in primul rand, sub semnul limbii roméane. Si nu e de mirare, de vreme ce poetul
insusi facea urmatoarele afirmatii: ,,Eu nu-mi pot imagina altd limba in care as putea scrie un vers, o
poezie. Limba roména este cea mai frumoasd limba si cea mai expresiva , din acest punct de vedere.
La universitate am invatat si am avut contact cu alte limbi, dar m-am convins ca limba noastra este
cea mai frumoasa. Este sfanta . Este limba roméana [3, p. 145].

Distinctiile acordate lui Dumitru Matcovschi sunt tot atitea dovezi de necontestat ca , pe
terenul voit arid al manifestarii identitatii nationale in spatiul din stdnga Prutului rasar, totusi, voci
de exceptie care transmit, prin intermediul cuvantului, simanta rodnica a romanitatii, chiar daca ,
uneori, sorfili nu s-au aratat binevoitori. Caci ,,Existd, mai existd lucruri sfinte. / Respiri cu ele,

condamnat, uitat. / Culegi, alegi cuvinte din cuvinte... / Si anii, clipe, trec, se duc, pacat.”
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Sektiya 2.
GAGAUZ DiLi HEM LITERATURA UURENMAK UURUNDA

. Moderatorlar:
Bankova 1.D., doktor, konferentiar
Konstantinova O.K., MPG-12 grupas:ndan student

OYUNUN ROLU SOZ ILERLEMESINDA USAK BASCASINDA

Karaterzi M.D, MPG-12 gru[_)asmdan student.
Bilim 6ndercisi Stoletniya A.l. bas iiliretmen.

Problema — tiiirenmaé dili hem becerméé ono dooru kullanmaa — pek ¢oktan meraklandirér
anilmig aarastiricilari, tiirlii spetialistleri. Ama hep okadar, bizim dilimiz, s6ziimiiz kalér zor hem
katli bir protes. Bu iizerd ilerletmda onu l44zim taa ilk yillarindan.

Aarastirmak igin aktuallii goriiner unikal rolda, angisim1 oynéér ana dili usaan kendilik
kalitelerin ilerlemesindd maasuz usak basgasinda. Dil hem s6z ¢ok aarastirildilar psihologiyada,
filosofiyada hem pedagogikada nicé bir «diitimiik», angisinda baali psihika proteslerin ilerlemesi —
fikir, diistinmik, duygular h.b.

Dil — en Onemni bir instrument insan konusmasinda, dolayr iiirenmektd. Salt onun
yardiminnan var nasil gegirelim ruh kulturanin paaliliklarin1 bobadan oola, ihtiarlardan evlat
boylarina. Bundan kaar, dil verer kolaylik bizi, biiiiklerd, tiliretm&4 hem terbietméa usaklari.

En aktiv usak iilirener dili o period, acan bulunér usak bascasinda. Burada o iiiirener diil salt
lafetmék dilini, ama onun diiziilmesini hem ilerlemesini herbir taraftan.

Insanin istedii konusmaa dolay insannarlan olér ilk hem 6nemni sebep, negin ldizim iilirenmas
hem ilerletméd dili. Dil/s6z annasili, dooru hem baskasina da merakli olsun deyni onu ldédzim
ilerletmid, ladzim ge¢irmdd tlirlii oyunnari, aarastirmaa oyunnarin metodikasini, kurmaa sartlar
usaa oyun ¢aligsmasina meraklandirmaa deyni.

Genel pedagogikada ¢oktan artik kurulu traditiyalar ana dilini tiirenmektd hem terbietmekta.
Fikirlédr, ani ana dili 1ddzim iiireniilsin ilk yastan taa, agiklanér anilmis pedagoglarin, yazicilarin,
filosoflarin islerinda.

Pedagogikada oyunu — nicd en 6nemni kolaylu usaklarin hertarafli ilerlemesindd, yazdirdilar
aarastirmalarii 614 bilim adamnari, nicd E.A. Flerina, E.I. Tiheeva, E.A.Arkin. Biraz taa sora da
hep bu problemaya diledilir islerini R.A. Lehtman-Abramovig, F.I. Fradkina, N.M. Aksarina, R.1.
Jukovskiy h.b.

Oyunun pedagogika teoriyasindan belli oldu, oyunun var taa ¢ok istoriyadan maanasi, nekadar

biologiyadan. Oyunun bdld annamast hem onu ilerletmik kurallari bulunér  psihologlarin
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aaragtirmalarinda Z.S. Vigotskiy, A.N. Leontyev, D.V. Elkonin h.b. bilim adamnar1 sayerlar, ki

usak oyunnari peydalanmiglar yavag-yavas, alinma biilikk insannarin ¢alismalarindan,

yasamasindan.

Derin iz usaklarin sdziinii ilerletmii deyni isti brakti Tiheeva Elizaveta Ivanovnanin

calismalar1 (anilmig yaradici usak bascasinda iiliretmdk/terbietmék tarafindan). O sec¢ti usak

bascasinda soz ilerletmé isin bas daavalarini:

Usaklarin s6z aparadin ilerlemest;
Sozliiiin zenginnii;
S6ziin formasinnan, strukturasinnan is.
E.I.Tiheeva gosterdi yolcaazlar1 da bu daavalar1 gerceklemédd deyni.Onun yaratmalarinda verili
laflan isin biitiin sistemasi.Ama,biliner,ani usaa oynamaa lddzim diiretsin kim sa biilik
insannadan.Salt bundan g¢ekiler usaan 6tdd dooru meraklii oyuna hem onun faydali terbietmesi.
Oyun c¢alismasi verer kolaylik terbiediciya diizmii hem ge¢irmii soz ilerletmik zanaatlarini taa
iiisek uurda faydali hem merakli.Ama lddzim soleyelim,ani verili temaya gord yok derin
aarastirmalar, yaratmalar gagauz dilindd.Ayir1 oyunnar1 var nasil bulalim anilmis gagauz
yazicilarin  kiyatlarinda,ama oyunu dooru gecirmidid deyni metodika tarafindan islér
bulunméér.Bu olaylar séleer temanin biiiik 1ddzimnu hem aktuallu igin.
Soz ilerlemesi - zor hem uzun (may bitkisiz) bir protes, angisi baSlanér taa insanin
duumasindan. Usak bascasinda bu protesd verili ayiri, segmi bir er. Ama nesoy geger bu
spetifika protesi?
En uygun titirenmik hem ilerletmék formasi usak basgasinda biiiinkii glindé olér zanaat.

Zanaata 1d4zim bakmaa nicd en 6nemni forma liiretmék protesindd usak bascasinda. Zanaat
formasinda faydali var nicd olsun diil sade iiiretméak protesi, ama baska ilerletmik sinislart
usaklar icin.
4-5 yasinda usak haliz meraklanér kendi dilinnédn, savasér annamaa onu, lafeder , sorér onun
icin. Biitik grupadan usaklar kolay hem havezlén ayirérlar dooru laflar1 ¢ikartma laflardan, kér
doorudérlar biiiikleri da. Edi yasindan taa kiigiik usaklar sik¢a sanérlar, ani lafin var salt bir
konkret maanasi, onustan laf oyunnarini onnar hi¢ annaméérlar.
ladzim s6lemid, ani yazdirili protesldr hem soz ilerlemesinin rezultatlart diil nesa diisilmédz. Bu
diisilmeklar cekilerldr devletin sotial uurundan, onun geografiya durumundan, istoriya
etapindan hem c¢ok baska sartlardan. Bold biliner, ki zamandas ciimnedd usaklar ayirilérlar
biiiik evlat boylarindan hem fikirca, hem laflan, gdtiirerldir da kendini baskaca. Bu
baskalasmalar belli olérlar yarastirdiynan zamandas usaklar1 akrannarinnan XX-ci asirin
ceketmesindin. Oli baktiynan, sansin, diil ¢cok vakit ge¢mis! Belli olmus, ani bu asirin 20-Ci

yillarda usaklarin aktiv sozliii kuruluymus 400-600 laftan, sindi sa bu tifralar kalktt 1200
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lafadan, usaklarin aktiv sozliii biilimiis, zenginnemis may ii¢ katina. Kam 500 lafadan
zenginnemis alt1 yasinda usaan sozliii zamandas vakita.

- Uliretmidk protesi, zanaati, var nici gecirmii klasta (traditional), ¢ikmaa ekskursiyaya
titirendrkdn maasuz predmetleri, angisina diiser yapmaa harakteristika, yada te o erd, neredd
gecer zanaat. Bunnari hepsini 1d4zim almaa esaba belliedédrkén tiliretmék formanin maanasini.

- Yaparkan harakteristika iiretmdk protesin disanki tarafina, iitiretmdk formasi1 kdr siki baali
iitiretmék protesin igindeliinndn. Ama hem disanki hem i¢yanki formanin tiiiretmik protesinda
var tiirlii soydan strukturasi, alarak esaba, angi daava hem metodlar kullanilér iitiretméak iginda.

- Yaragtirarkan traditional zanaati ekskursiyaylan var nicd sélemid, ani traditional zanaatta
terbiedici hem {iiredici tanigtirér iirenicileri eni materiallan, annadarak, ama ekskursiya
zanaatlarinda eni materiali annadarkana {iiiredici yapér baalanti praktikaylan da gosterer
iilirenicilerd eni isleri praktikada. Bu ilizerd {iiirenicildr, var nicd demédd, taa kolay annéérlar
temayl. Ama hem traditional zanaatlarinda, hem ekskursiyada lddzim kullanmaa becerikli
ladzimni1 metodlart. Bundan var nicd yapmaa ¢ikis, ani bilméarkédn derin annamaklar iiiiretmék
metodlar1 i¢in yok faydasi bakmaa nesoy zanaatin strukturasi olacek. Bunun i¢in 1d4zim
kullanmaa tiirlii organizatiya formalarini iitiretmék iginda.

- Ik, ne 144zim almaa esaba, ani en efektiv sik kullanilan organizatiya formas: iiiiretmik isindi
usaklarlan sayilér individual, sora individual-grupalarda. Bu formalar kullanilarmislar taa XVIII
asirdi.

Usaan dooru s6z kurulmast — en 6nemli daavalarin biriydir usak basgasinda. Ama, yapilmis
aarastirmalar gostererlar, ani bitki yillarda usaklarin sayist s6z kusurlarinnan hep biiiiver. Bu tizera
iitiredicilerin, terbiedicilerin dnniindd usak bascasinda kalkti problema: kurmaa optimal psihologiya
hem pedogogika sortlari, ki ilerletméé usaklarin soziinii lddzimni tiiisek uurda. Verili problemay1
cOzdiirmdi deyni usak basgasi kendi yillik planina ekleer 1ddzimmi daavalari usaklarin soziini
ilerletmidd deyni. Koyulu daavalar gergeklener tiirlii zanaatlarin, yortularin, g¢aligmaklarin
yardimmnan usaklarlan, tiiredicildrldn, terbiedicilarlin hem ana — bobalarlan. Pedogogika
protesindi payalannarin neeti birdir: bulmaa en efektiv metodlari, tehnologiyalar1 usaklarin soziinii
ilerletmdd deyni, kaldirmaa onnarin s6ziinii taa iitisek uura. Terbiedicilerin, dar spetialistlerin hem
ana — bobalarin salt barabar calismas: verer kolaylik taa efektiv, taa kaliteli yapmaa usaklarin
sOziinili, ama maximum alarak esaba herbir usaan kendiliini, individual kalitelerini.

Problema yapmaa iirenmdk isini taa dolu, taa merakli, ilerletmdd iirenicilerin
kendibasinaliin1 hem yaradiciliini herzaman durér pedegogikanin 6niindé bir daava gibi.

Uiirenici girer iilirenmik protesin tiirlii uurda ¢cemrekliin, becermiklin. Bakarak iiiirenicilerin

caligsmasina, iitirenmék olér pasiv hem aktiv.
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Pasiv tilirenmektd tilirenicildr olér lilirenmék isin obyekti: o 144zim annasin hem annatsin
materiali, angisi verer ona iiliredici yada baska bir bilgi s1zintisi. Taa sik bu is olér, agan kullanilér
lektiya-monolog, literaturayr okumak, ne sa gostermak. Bola istd tiirenicilar isldmeerlédr barabar,
yapméérlar problemni hem aarastirmali siniglari.

Aktiv tiirenmektd sa tiiirenici taa ¢ok olér litirenmék igin subyekti, girer liiirediciyldn dialoga,
aktiv pay olér tiirenmik protesindd, yaparkan yaratmali, aarastirmali, problemni simslari.
Uiirenicilerin isi baal1 biri-birinnén, isleerlir ciftlerds, grupalarda. (22, s. 6)

Zamandas didaktika ilk plana ¢ikarér aktiv iiiirenmeyi. Oli avtorlar, nici Galperin,
Piaget,Gagne, ardilérlar ona, ani usaan fikiri ilerleer islérkan, kullanarak iitirenmdk protesindéd o
metodlari, angilar ilerledeceydildr diistinmeyi, becermekleri barabar islemédd, komunikativ
kompetentiyasini h. b. ( 6, s. 35)

Usaklar severlir oynamaa tiirlii oyunnari, tiirlii oyuncaklarlan, herzaman hem hererdd. Onnar
oynéérlar, acan yalniz da evdd kalérlar, gelmis musaafirldrlin da, sokakta komusu usaklarlan da,
usak bascasinda grupadan usaklarlan da. Beenerlar onnar oynamaa biiiik insannarlan da. Bezbelli,
onustan, ani busoy oyunnar pek siirek olérlar.

Getirdelim aklimiza, nicd yanér usaciklarin gozleri, bakiglari diisiler, nicd onnar bekleerlar,

ani sindi ne sa pek merakli ¢ekedecek, agan biz deeriz: «Te sindi , dostlar, biz sizinnin
oynayacez!». Burada diil ld4zim olmaa pek haberli, profesional psiholog annamaa deyni, nesoy
biiiik ham paal1 er kapléér oyun usaan yasamasinda.
A.M. Makarenko pek meraklanmig oyunnan da aarastirmis onun lddzimnuni usaan/insanin
yasamasinda: «Usaan var biilik istedii, havezi oyuna, da biz lddzim onnarin bu istediini
gercekleyelim. Liddzim verelim usaa diil salt vakit oyuna, ama baalayalim oyunu onun
yagsamasinnan. Biitiin onun yasamasi — oyuny.

Maasuz aarastirmalarin ¢ikislarina gérd hem praktika gozletmtlerind gord, oyuna verildi en ilk
hem hem Onemni er usak basgasinda zamandas terbietmik protesindd. Ama esap alindi, ani pek
beenerlér usaklar oynamaa laflan da hep 614, nicd sevgili oyuncaklan.

E nesoy kullanmaa oyunu usaklarin soziinii ilerletméé deyni?

Usak bascasinda biitiin giliniin i¢indd kullanilér sabaa ekmeenddan, zanaatlaradan, {iiilen
ekmeenddan, uykudan sora hem evé gideceykan da. Bundan kaard, oyunnar var nasil kullansinnar
tiirlii zanaatlarda hem gezinmelerda.

Terbiedici, ardilarak usaklarin yagina, rejim momendinin soyuna hem neetini, 144zim becersin
ayirmaa ya didaktika oyununu, ya rollara gord oyunu, ya ilerletmédk oyununu, ya dramatizatiyayi
yada baska oyunnari.

Oyunnar tiirlii siniglarlan (agan usaklar sikca diirtiilerlar) taa slsn hem hizli aklinda tutérlar,
ne¢inki kurulérlar aktiv printiplerind gord. Bu printipd gord insan annéér hem tutér aklisinda 10%

58



hepsindin ne isitti, 50% - hepsindin ne gordii, 90% - hepsindin ne kendi yapti. Ornek: var nasil
annatmaa masali da barabar onu gostermaa.

Oyun materialinda sozliii zenginnetméd deyni, biitik er kapléérlar te o oyunnar, angilar
yardim ederlar lafin maanasin1 annamaa hem lafi kullanmaa maanasina gord. Buray: girer oyunnar:
sinonimneri hem antonomneri bulmaa, yarastirmalar1 hem nisannar1 ayirmaa.

Oyunnar, angilarin yardiminnan usaklarin sozliilinii zenginnederiz, iilirederldr usaklar1 dooru
yazdirmaa predmeti, siralayarak onun nisannarini, kalitelerini, diirtiilmesini: diizméé bir annatma
oyuncak i¢in ya bir resimi gord, yada birkag siijetli resimnerd gora.

Hepsimiz isteeriz, ki usaklarimiz iilirensinndr kendibasina diistinmii hem dooru lafetméi. Bu
izerd, 1ddzim sistemayca calismaa onnarlan.

Oyun — te o usak calismasi, angisini terbiedicildr/liiiredicildar kullanérlar terbietmii deyni
usaklari, tanmigtirmaa hem {iiretmdd deyni onnari1 kullanmaa tiirlii predmetleri, konusmalari.
Aaragtiricilarin, bilim adamnarin ¢oyu geldilér ¢ikisa, ani:

- oyun kapléér biilik er usak bascasinda da olér en 6nemni usak ¢alismalarinda. Maasuz oyun
protesindi peydalanér hem kurulér 1d4dzimn1 psihika kaliteleri;

- oyun sayilér sotial peydalanmasina gord, i¢cindeliind hem strukturasina goré;

- oyun ilerlimeer kendi — kendini, o ¢ekiler sarflardan, angisinda duumus hem biiliyer usak,
baska tiirlii sélediynén, sotial oluslarindan.

Cimni usaan yasamasinda — o usak kollektivi, angisinda o yaséér hem ilerleer. Hem en ilk,
onemni onun ¢aligmasi — Oyun.

Cok bilgileri hem becermekleri usak kableder oyundan. Bu bilgileri, bacermekleri o baaléér
laflan. Oyun hem caligmak, is olér bir biiiik stimul usaan sz ilerlemesina.

Predmetlérldn, angilarinnar usak oynéér ya kullanér oyunda, o sikga tekrarli lafeder, onustan
onnar kaavi kalér aklisinda. Herbir predmetin var kendi adi, herbir ¢alismanin da var kendi islii.

Laf, usaa deyni — o dolayin bir payi. Onustan geleriz ¢ekisd nekadardan 6nemni, uyandirmaa
deyni usaklarin meraklini hem ilerletmdi deyni onnarin sdziinii, dooru kurmaa onnarin oyununu,
vermdd kolaylik ayirmaa istedii predmeti, oynucaa, angilarin siireti yardim eder zenginnetmii
usaklarin sozliitinii.

Terbiedicinin payalmasi usaklarin serbest oyununda bitmeer dolayin kurmasinnan hem istedii
oyuncaa vermesinndn. O lddzim gostersin kendi merakluni oyun protesini, versin usaklara eni
situatiyalalan baali eni laflari, laf birlesmelerini; konusarak oyun i¢in annadarak kurallar igin,
ladzim zenginnetsin usaklarin soziinii.

Bol4, yardim ederdk kurmaa usaklarin serbest oyununu, terbiedici/iitiredici 1ddzim:

- diizsin oyuna deyni er, angist uyé€r usaklarin sayisina hem yasina;
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- bulsun lddzimn1 oyunu, materiali, kiyad1 hem durmayarak eniletsin, diistirsin onnar1 usaklarin
istediklerind, merakliina hem yasina goré;

- kusku olsun, sayip c¢iksin usaklarin gozletmelerind, baksin, ani oyunda kullanilsin hem
gosterilsin salt sotial, dolay yagsamanin uygun, ii taraft;

- kursun 6la situatiyalar, neredd oyun protesindd, oynayarak, grupada, asaa kalan, yufka
usaklarda olsun kolaylik {ilirenmaid, ilerlemdd da kalkmaa, biiliméé taa iilisek uurda bulunan
usaklaradan. Onustan kimér sira 1d4zim kiiclik yasta usaklarin oyununa katmaa biitik grupadan
usaklari: onnarin sozii da taa zengin;

- konugmalarin yardiminnan terbietsinndr usaklar1 oynasinnar kurallara gord, strukturaya goré,

busoy kaavilederdk onnarin séziinii.

GAGAUZ DIiLi HEM LITERATURA UROKLARINDA KOMUNIKATIV
KOMPETENTIYANIN OLUSTURMASINDA YARATMANIN ROLU.
YARATMALAR KARTINAYA GORA.

Konstantinova O.F. MPG-12 grupasindan student.
Bilim ondercisi Risilidn I.D. bas iiiiretmen.
Yaratmalar resimd gord — s0z ilerlemesinin temel siniglarin soyu. Zamandas rus
metodikasinda var tirlii bakiglar bu yaratma cesidind hem onun gecirmesind. Profesor A. B.
Tekugev gorer yaratmalari resimé gord butakim aspektindi:

Bu en genis hem ¢oktan kullanilan yaratmanin soyu. Onnarin variantlar1 genis:

v kartinanin siijetini annatmak,

v peyzaji yazdirmak,

v yaratmanin epizoduna Kkartinayi gec¢irmék, angisinnan ya c¢ekider, ya biter
yaratma,

4 birka¢ kartinaya gord yaratma ( kartina planma goérd yada onnarin kimi

nigannara gord uydurmak),
v yaratma resimd gord gramatika simiglarinnan.

Yaratmalar resimd gord yazilér hepsi klaslarda hem olur olsunnar tiirlii zorluk uurunda.

Onnarin 6niinda koyulér daavalar:

1) liliretmaa tilirenicileri siiretméé kartinay,
2) annamaa onu hem gérmad onun artistik kolayliklarini,
3) gecirmad goriinmiisii soz dilind.
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Kartina verer kolaylik ilerletmdéd logika fikirini, ¢linkii onun yazdirmasinda hem siijetin
aciklamasinda lddzim becermdd ayirmaa bas hem ikincisini, ayirmaa detalleri hem belli etméaa
parcalarin arasinda baalantilari, yazdirmaa onu dooru sirada ( planin kullanilmasi). Yaratmalarin
resimd gOrd tematikasi genis — may hepsi yaratmalari, ayirilan janralarma gord, olur yazilsin
kartinaya gord. Kartinalarin kullanilmasi uroklarda olur baalansin yazdirmalara siiretmeklerd gora,
portret harakteristikasina, fikirlemelerd.[1]

“MeTtonuka pycckoro s3bika” kiyadin avtorlart E. A. Barinova, L. F. Bojenkova, V.1. Lebedev
acikléérlar kendi bakislarini yaratmaya kartinaya gora:

Yaratmalar resimd gord — en genis kullanilan yaratma soyu. Kartina, nicd sayér K. D.
Usinskiy, verer liirenicilerd kolaylik gergeklestirmdd siiretmeyi, dayanarak 6zel gorgiisiind, bu
lizerd yaratma resiméd gord olur verilsin nicd yaratma 6zel gorgiisiind gord, diil sade siiredilmisa,
ama okunmusa gora da.

Kullanarak kartinayr s6z ilerlemesinin uroklarinda, ilktdn iiiredici l48zim {iliretsin
itirenicileri “okumaa onu”. “Okumaa” kartinayr — annamaa resimcinin yaraticilik fikirini, derin
aciklamaa resimciliin dilini nicd incéd zanaatin “goriindn siiretlerini”, satkin hem golgenin “lafeddn”
boyalarini, annadiynan bunu, ag¢iklamaa i¢indeliini hem kartinanin ideya maanasini. Biilik 6n veriler
kartinalarin ayirmasina. Cekettirmdd ladzim janra kartinalarindan, merakli tematikasina goré, yakin
hem annasilan usaklara, kompozitiyasina gora diil zor.

Gagauz dilinin metodikasinda hem okul kiyatlarinda yaratmaya resimé goria aciklama
yapilméér, makar kulturamizda ¢ok anilmis resimcileri var.

Hazirlanarkan isd kartinaylan-peyzajlan yardim edecek siijet harakterindd kartinanin analizi,
angisinin siiretmesindé esaba alinér peyza;.

Ayirdiynan ders i¢in kartinayi, tiiredici kendisi dikkatli siireder onu, bellieder temayi,
kartinanin ideya i¢indeliini, ang1 kolayliklarin1 kullanér resimci, agiklayarak kendi ideyasini.

Soruglarin sistemasi, angisim hazirléér iiliredici, kartinanin i¢indeliinin agiklamasinda
siralamay1, analizinin derinniini, temeld dikkatlik olusturér, angilar1 yardim eder resimcinin
ideyasin1 annamaa.

Yaratmada resimi gord okul metodikasinda olur nisannamaa birkag etap:

1. Uiiredicinin ~ dersd hazirlanmasi. Kartinanin  ayirmasi, alarak  esaba
titirenicilerin yaslarini, klasin hazirlik uurunu hem neeti, angisini tiiiredici koyér.

2. Kartinanin i¢cindeliini utirenmaa. Resimcinin yaraticilunnan,
biografiyasinnan, kartinanin kurulmak istoriyasinnan hem resimcinin ideyasinin
gerceklestirmék kolayliklarinnan tanigmaa.

3. So6zlesmak soruslarin hazirlamasi.
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4. Dersin planin1 kurmak.
Ders-iiliretmik yaratmaya gora (goriinmiisiin yazdirmak tipi).
1. Uiirenicileri temaylan hem calismak neetlerinnin tanistirmak.
2. Uiiredicinin giris sozii resimci icin (onun yaraticithk yolu icin hem kimi
yaratmalar: igin) ya lafetmak ,angisinin icindelii hem genislii baal klasin hazirlik uuruna,

kartinay: kabletmak, annamak zoruna, bu sorusa literaturanin aarastiriimasi.

3. Kartinayi sessiz siiretmak.

4. Bir zamanda lafetmék kartina i¢in hem tirenicilerin cuvaplarina analizi.

5. Kolektiv ya kendibasina yaratmanin planini kurmak bakarak klasin hazirhik
uuruna.

6. Bir-iki tirenicinin aazdan yaratmasi, angilarina baska tiirenicileri dil hem

icindeliin tarafina retenziya yapérlar ( bola analiz olur yapsin tiiredici da).

7. Kimi laflarin hem lafbirlesmelerin yazmanin agiklamas.
8. Uiirenicilerin kendibasina yartmanin resimi gori yazmas.
9. Uiirenicilerin yaratmalarina analiz hem yannmsliklarlan is (korektiya).[3]

Ana dilinin uroklarinda jivopis yaratmalarin kullanmak problemasi ¢oyu bilim adamnarin
dikkatini ¢eker: psihologlarin, pedagoglarin, lingvistlerin hem metodistlerin. Onnar nisannéérlar
kartinanin rolunu tiirenicilerin fikirin hem soziin ilerlemesindé, onnarin estetika zevkinin (Bkyc )
ilerlemesinda, biilik 6n vererlér kartinaya baalantili soziin ilerlemesinda.

Biilik fayday1 usaklarin fikir becermeklerin ilerlemesindd nisannéér L.V.Zankov, B.M.
Kozlov, M.P. Feofanav. Biliner, ani usak ac¢ikléér diinneyi erin, alanin hem zamanin baalantisinda,
bu protes 6nemli bir etap tiirlii baalantilarin arasinda real yasamanin edenmesindd — 6nemli bir etep
asaan fikir ilerlemesindi. Resimni kartinada predmetldr agiklanér usaklarin 6niindd baska taraftan
(bagka biiiikliik, baska mastab, baska ilgi 6nemli hem ikincili predmetlerin arasinda, diizlemda
erlesmik). Resimcilikldn tanigmakta usaklar {iirenerldr uydurmaa kartinada resimnenmislerini,
onunnan, neyi onnar gérmiiglér halizdén, bu yardim eder logika diistinmesini ilerletméaa.

Pedagoglarin hem metodistlerin coyu nigannéérlar, ani kartinalarin siiretmesi ilerleer usaklarin
dikkatliini, uyandirér kritikal1 diisiinmeyi, genisleder fikiri hem sevgiyi haberlesmeya. T.G. Lubenet
sayardi, ani tiiredici 1ddzim tiiretsin Uiirenicileri okumaa kartinay1 hep 614, nicé artistik yaratmasini.
Onun bakisina gord, “usaklar becerdbilerlir annamaa kartinanin artistik maanasini, duymaa
resimcinim kefini, halin1”.

Soleyerdk kartinanin kullanmasinin faydasi i¢in {iiirenicilerin soziin ilerletmesindd ana dili

uroklarinda, l148zim annamaa onun rolunu s6z ¢alismanin ilerlemesindd zamandas bakistan.
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Ana dilind iitiretmdk — tiiretmdk onnar1 s6z ¢alismaya okumakta, seslemektd, lafetmekti,
yazmakta.

Metodist L.A. Hoddkova kartinaya gora yaratma yazmasini boler iki paya: orientirovka etabu;

plannamak etabi.

Kendi spetifikasina gord orientirovka etabinda kartinanin stimul rolu var, ¢iinkii o, duymak
etkisind gord s6z ¢alismasinin motivatiyasini olusturér, olér orientir iiiirenicilerd kartinayr adekvat
aciklamasinda. Plannamak etabinda (sozlesmik etabinda), acan fikir taa agiklanmamis laflarda,
sOzlesmik programasi olusturulér igindeki soziinda “siiretleri-fikirleri”, kartina — “predmetli-siiretli
kod”, angis1 yardim eder kurmaa sozlesmék programasini, ¢linkii hazir materiali verer.

Gegerdk sozlesmdk programasindan kartinanin dil kodunun agiklamasinda olusturér
iitirenicileri s6z ¢aligmasini s6zlin predmetind gord: temaya hem ideyaya. Bu etapta kartina — soziin
predmeti, ¢iinkii verer hazir temay1 hem sézlesmenin bas fikirinin, angisinin agiklamasinda 144zim
ayirmaa dil kolayliklarini, uygun laflarini, sintaksis konstruktiyalarini, kartinanin i¢indeliini diizgtin
aciklayan. Uiirenicileri hazirlanan soruslar siiredilin kartinaya gord olér stimul lafedenin soz
aktivliinda, temellederldr hem diiziilderlar onun s6z ¢alismasini. Butakim diiziiler komunikativ birlii
hem ¢oziiler iitiretim-komunikativ daavalari, ¢linkii usaklarin cuvaplarini kontrol eder iitiredici,
angist gorer hep bu kartinayi da olur diizeltsin yannigliklari.

Uiirenicinin ilerletmik yolu olusturulér kartinaya gori tiirlii soy siislarin yardimmnan (sorus-
cuvap, temaya gord, temel laflara gord, dialog situatiyaya gord, serbest sdzlesmik) hem soz
yaratmanin janrasini ayirmak (yazdirma, annatma, fikirlema).

Kartinaya gord calismak yardim eder ilerlemdd diil sade 6l s6z caligmalari, nicd lafetmék
hem seslemék (liliredicinin annatmasini ya kartinanin yazdirmak tekstini seslemék), ama yardim
eder olusturmaa yazil1 sézlinii, yapér onun logikali, genis, leksika-gramatika genisliini, yardim eder
geemad icindeki sdzlindin yazili s6zilind, olusturarak sdzlesmey1 hem soziin bas fikirini.

Komunikativ becermeklerin olusturmasi kartinaya gori calismasinda.

Bu metodikanin 6zelii — o ilerleder s6z ¢alismayr hem olusturér komunikativ becermekleri.
Kendi spetifikasina gord kartina optimal kolayliktir s6z caligmanini gerceklesmesindd hem
komunikativ becermeklerin olusturmasinda(T. A. Lodijenskaya gord), ladzimmi sézlesmeyi
kurmakta. Siirederdk kartinay1 {itirediciyldn barabar, iilirenicildr annéérlar, ani tema — o resimnemék
predmeti, bas fikir — avtorun fikiri, angisin1 resimci agikléér resimcilik kolayliklarin yardiminnan
kendi 6zel uyumuna gora.

Eer biz isteeriz olusturmaa iiiirenicilerin becermeklerini kurmaa yaratma-yazdirma, neredi
sOziin obyekti predmetin nisannari ya oluslari, onun O&zellikleri, ozaman taa efektiv olacek

kullanmaa natiirmort ya peyzaj.
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S6ziin annatmak tipindd obyekt olur olsun kartina, ¢linkii onun calismasinda kullanilér
soruslar: kim? ne? nicd? neredd? nezaman? ki agiklamaa resimni siiretleri, predmetleri, zamani hem
olayn eri igin.

L.A. Hoddkova kendi metodika aarastirmalarinda agikléér sorusu, nicé jivopis ilgili tiirlii s6z
calismanin olusturmasina hem ne lddzim yapsin tiiredici, ki titirenicinin so6zii ilerlesin taa aktiv. [3]

Komunikativ becermeklerin olusturmasi karatinay1 kullanmakta.

S6z galismanin gesitleri:

v Kartinayi kullanmak neeti

v Uiirenicilerin komunikativ becermekleri, audirovanie

v Siiretmédk temelini kurmak

v Uiiredicinin sdziinii kartina icin annamak

4 Sozlesmik, yaratmanin gozletméik-maana sozlesmik temelini kurmak

v Monolog s6ziin olusturmasi (yazdirma, annatma, fikirlema)

4 Kartinaya kendi bakisini olusturmak

v Okumak

4 Dialog soziiniin olusturmasi verbal hem diil verbal kolayliklarini kullanarak,
ekskursiyalar.

v Iskustvovedenie tekstlerinnin tanismak

4 Hazirlanmis soziin ilerlemesi

v Yazmak

4 Yaraticilik diktantlart hem takrirleri yazmak

v Becermekleri yazmaa yaratma-yazdirma, yaratma-annatma, Yyaratma-

fikirlemé kartinaya gord olusturmaa hem ilerletmaia
v Becermédk yazmaa otziv, retenziya, statya resimnerin sergisi igin.
Nica goreriz, metodist genistdn gdsterer kartinanin rolunu {iirenicilerin s6z ¢aligmanin
ilerlemesinda.

Kartinaya gora yaratmalarin formalari. Smslarin sistemasi iiiirenicilerin yazih sozi
iitiretmesindi.

Bakalim L.A.Hoddkova yaratma yazmasina metodikasina, angis1 adaptatiya olmus tiirli
yaratma janralarina. Yaratmada kartinaya gord var genis calismak kolayliklar1 yaraticilik soziinda.
Kartinaya siiretmdk verer kolaylik kurmaa tekst yaratma-yazdirma, yaratma-annatma, yaratma-
fikirlemd janrasinda, mektup, retenziya, statya gazetaya resimcelik sergisi  igin.

Yaratma kartinaya goré olur yazilsin tiirlii stilindé:
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v lafetmék artistik elementlerinndn soziindd (kartinaya gord annatma, mektup

resim sergisinddn duygulari i¢in);

v publitistika lafetmik elementlerinnin séziindé (otziv, retenziya kartina igin);
v popular-bilim (gazetaya statya, ekskursiya 6ndercinin annatmasi);
v publitistik  artistik  elementlerinndan  (yaratma-yazdirma  fikirlema

elementlerinnan);
v artistik ~ lafetmak  elementlerinndn  (yaratma-yazdirma  annatmak
elementlerinnan).

Olusturmaa becermeyi agiklamaa kendi bakisini lafetmak predmetina, kendi bakisini bir olay
i¢in, inandirmaa kendi bakis noktasini yardim eder yazmaa otziv, retenziya, angilar: isteerlar aktiv
yaraticilik davranmasim verili géz ya kulak informatiyasina. Kartina uygun material otziv ya
retenziya igin. Ki kolaylitmaa bu ¢alismayi olur teklif etmaé butakim daavalari:

1. siza teklif ettilir yazmaa retenziya gagauz resimcilerin sergisi igin, angisi
geger sizin kasabanizda;

2. muzeyda, restavratiyadan sora ¢ikardilar anilmis resimcinin kartinasini. Yazin
onun i¢in retenziya.

Calismay1 retenziyada isldd ¢ekettirmdd otzivdan kendi klas arkadasinin yaratmasina
gord, alarak esaba onu, ani o ld4zim olsun diil sade kisa, nakadar notalamasinda hem
kantarlamasinda. Kartinanin i¢indeliini ac¢iklamasinda lddzim ¢ekmada dikkatini resimcinin
resimcilik kolayliklarin kullanmasina hem gostermdd kendi bakigini, argumentleyerdk onu.
Siislarin sistemas1 yaratma yazmasina iiliretmekta (VKklasta).Yazili ¢aligmalar kartinaya gora.
Jivopis janrasi. Komunikativ becermekleri. V klas:

Tekstin fragmentini ilerletmak kartinanin igindeliind gora.
Yaraticilik diktandi.

Takrir.

Yaratma-annatma.

Yaratma-annatma verilmis plana gora.

Natiirmort.

Analitika janrasi.

L N o g A w Db

Peyzaj.
9. Ayléd-gercekli janrasi. Yaratma G. Decev “Yarmarka” kartinasina/resimind
gord. VII klas N. Tanasoglu.“Yuvanoglular’(Annatmanin parcast).

10. Becermék yazdirmaa predmeti.
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11. Becermaik belli etméa i¢indelii hem tekstin temanin sinirlarini.
12. Becermaik katli plan kurmaa.
13. Becermik kendi yaratmay1 uydurmaa bas fikirina.
14. Becermik anatma kurmaa.
Kartinayi siiretmik hem analiz ona.

Onemli etaplarin biri kartinaya caligmasinda — jivopis yaratmanm reproduktiyanin
siiretmisi. Sessiz, yavas kartinanin siiretmesinin biiiik faydasi var iitirenicinin fikirini ilerletmesinda,
clinkii fikirlemdk baali gormiislerd. Kartinay1r siiretmdk protesindd {iiirenicilerdd olusturulér
becermik siiretméd, siiretli diistinmdd, biitiinddn kabul etmdid jivopis yaratmasini, resimcinin

planina uyarak.

Uiirenici, siirederiik kartinayi, alér esaba onu, ne dalgalandirér, meraklandirér onu, ne eni oldu
ona deyni. Bu moment belli olér iilirenicinin ilgisi kartinaya, olusturulér onun individual artistik
siiretin annamasi, resimcinin moral temeli. Ama filirenicilerd zor kendibasina kurmaa baalantilar
kartinanin pargalarin arasinda hem kurmaa sz yaratmasini. Bu {izerd 144zimn1 olér analiz kartinaya,

angisinda onderci tiiredici olér.

Kartinaya analizinin neeti — derinnetmdd kartinayi siiretméak duygularini, yardim etmaa
iiirenicilerd annamaa incd zanaatin stiretli dilini hem olusturmaa becermeyi kartinaya analiz
yapmaa, biitiinnestirerék i¢indeliini hem formayi. Kartinaya analiz geger komunikativ sorus-cuvap

siniglarin ¢alismasinda ya sozlesmekta.

Gimnaziya klaslarinda konusarak peyzaj-kartinaya gord, tiredici koyer analitik-Sintez

soruslari:
e Nesoy renk kartinada temel? Negin?
¢ Angi renklerin yardiminnan resimei giinesli giinii yazdirér?
o Ki gerceklestirmdd bizdd sen kefi, angi renkleri kullanér avtor?
¢ Nicd resimneer aaclar1 resimci?
¢ Angi renkti kaar kartinada? Negin?
e Nicd diiziilii kartina?
e Nicd gosterili derinnik kartinada?
e Angi renkleri kullandi resimci, ki gosterméa “altin glizii”?

Isleyerik natiirmortlan, soruslar yavas-yavas zorlanérlar klastan klasa. V-ci klasta olur sadi

soruslarini koymaa:
¢ Ne resimni kartinada?

e Nici erlestirili predmetlér kartinada?
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¢ Angi arka planda (fon) resimni bu predmetlér?
e Angi1 renk taa ¢ok kullanilmis?

Kartinayr annamak baali diil sade koyulmis soruslara, ama onnarin siraliina da. Sora koyulér
soruslar, baal1 siijeti belli etmesind hem agiklamasina. Struktura analizinin sirast verer kolaylik
aciklamaa kartinanin temasin1 hem bas fikirini, resimcilik kolayliklarin erini resimcinin planim
aciklamasinda.

Sozliik isini gecirmik hem planin kurmasi.

Kartinaylan c¢alismak protesindd zenginneer iilirenicilerin sozliili, necinki kartinanin
icindeliini annamak uydurulér 1adzimni leksikayalan kendi duygularini hem fikirlerini aciklamaa
deyni. Kartinaya gord soOzlesmenin daavasi diizmdd asotiativ baalantilart laflarin arasinda,
predmetleri ya oluslar1 gosterin kartinada, yardim eder laflarin ¢ok kerd tekrarlamasina. Sozliik isini
gecirdrkén, tiiredici olusturér onu 614, ki leksika ilerlesin o siralikta, angisinda gecer kartinanin
yazdirilmasi, o savasér diil sade genisletmdd sozliiti, ama aktiv ilerletmdd pasiv leksikayi, ki
dtirenicildr annasinar laflar1 hem becersinnér onnar1 kullanmaa.

Sozlesmektd nisannanér en dooru hem demekli dil kolayliklari, en uygun s6z kolayliklarin
segmesi yardim eder taa derin artistik siiretlerini annamaa.

Sozlesmektd Tiirenicildr barabar aaréérlar laflari, 144zimn1 dooru hem renkli jivopis
yaratmanin yazdirmasina, uydurérlar dil kolayliklarini, epitetleri, sinoniimleri, emotional boyali
laflar1.

Dooru olusturulmus soz-stilistika ¢aligmasi yardim eder iiiirenicilerd ayirmaa lddzimni laflari,
ozaman klasta kurulér yaraticilik atmosferasi, iilirenicildr sansin yarisérlar lddzimni epitetlerin,
sinonimlerin, uydurmaklarin bulmasinda.

Planin kurmasi — lddzimni element derstd kartina kullanmasinnan. Bu {iiiretim tedarn baali
becermeyd toplanmis materiali sistemé getirmaa yaratma yazmasinda hazirlik etabinda.

[k okulda hem gimnaziyada ld4zim kurmaa kolektiv planini, angisinin 6ndercisi — iiliredici,
ilkin kurulér sadd plan, sora — kathi. Esaba alinér yazilacek yaratmanin kompozitiya janrasi:
yazdirmak, annatmak, fikirlemik, neginki plan belli eder s6z yaratmanin tipini hem stilini.Yaratma-
yazdirma ¢alismak protesind {ilirenicildr barabar diizerlér katli plan kartinay1 yazdirmakta.

Tanistirarak iitirenicileri eni kompozitiya formasinnan — fikirleméklén, titiredici verer onnara
hazir kompozitiya shemasini: tezis, argumentlér, ¢ikis, sora teklif eder ge¢irmédé onnari plana.

Ayir resimcilik janralarin kullanmasi yaratma yazmak iiiiretmesinda.

Metodist L.A.Hoddkova sistemid getirer hem yazdirer yaratmalar1 kartinaya gord baali onun

janrasina.

67



Natiirmort janranin var genis kolayliklar1 predmetin yazdirmasinda ¢aligmakta. Natiirmort —
gercekliin  aynanmasi predmet diinneyin sliretlerindd. Resimci natlirmortta yaradér tiirlii
avadanniklarini, imidk masullarini, avcilik trofeylerini, ¢igekleri, zarzavatlari, meyvalari. Kartina-
natiirmort annadér predmetlerin bas mnisannar1 i¢in, natiirmortta resimci gosterer predmetin
formasini, aarluni, biiiikliilinii, fakturayi, rengi.

Natiirmort — resimciliin spetifika janrasi. O nisannéér predmetlerin demekliini. Adetca,
resimcildr ayirérlar natlirmort i¢in evelki predmetleri, angilart korumus epohanin kokusunu ya
zamandas predmetlerin enilik romantikasini.

Natiirmortlarin kullanilmas1 s6z yaratmalar1 ana dilindd kurmasinda yardim eder ilerleméaa
dikkatlini, dolay yasamaya estetika bakisini, terbieder predmetlerin diinnesini korumaa. Formalarin
hem renklerin zenginii dokunér usaklarin duygularina hem diirter onnarda isteyisini gec¢irmai
duygulari laflara. Uiirenicilerin diisiinmekleri natiirmort icin yardim ederlir genisletmii s6z varluni,
aktiv ederldr pasiv sozliilinii, zenginnederldr sozii resimcilik-demekli kolayliklarlan.

Animalistika janras1 hem hayvam yazdirmak.

Baalantil1 s6ziin ilerlemék programasinda VII klasta var hayvannarin yazdirmas.

Bu neet icin kullamlér kartinalar, angilarin terbietmik-bilim maanas1 var. Ulirenicilir
tanigérlar bilim tekstldn “Dilfinndr”, angisinda yazdirilér bu merakli hayvan. [7-11]Statistika soleer,
ani liirenicildir bu yasta biiiik havezldn {iirenerldr animalist- resimcilerin yaratmalarini, o
resimcilerd, angilari hayvannari yazdirélar. Bu konteksttd ollur kullanmaa anilmis resimcinin-
animalistin K. Kelesin yaratmalarini.

Peyzaj hem yaratma-naturanin yazdirmasi.

Peyzaj (fransuz dilindén paysage < pays — bolgd, memleket) — bu naturanin, onun oluslarin
yazdirilmasi.Peyzaj resimcilii gosterer adama gercek naturayr ya kasabayi, angisinda o yaséér, bu
iizerd ona o en yakin hem annayisli, ¢iinkii onda belli olér naturanin gézelii hem demeklii. Peyzaj
resimcilii genisleder natura duygusunu, yardim eder annamaa hem sevmaii naturayi.

Rus dilinin metodikasinda, bilim-metodistlerin arasinda kullanilér ¢ok tiirlii yaratma -
kartinaya gord metodikalar. Hepsi bu metodikalar agikléérlar 6nemli bir fikir, ani yaratma-
kartinaya gord en onemli hem en produktiv soz ilerlemesinin siislarin arasinda, ayirérlar bu
yaratmalar1 bagka yaratmalardan. En merakli bizim i¢in L.A.Hoddkova metodistin kartinaya gord
yaratmanin metodikasi, angis1 verer genis analiz kartinaya gord yaratmalarin soylarma hem
janralarina hem onnara hazirlamak metodikasini. Herbir yazdirilmis metodikada veriler soruslar,
angilar1 koyulér iiiirenicilerd, hazirlanarkan yaratma yazmasina.

Biilinkii glindd bold s6z ilerlemesin sinisin soyu kullanilér pek siirek ya hi¢ kullaniiméér,

clinkli gagauz dilinin hem literaturanin kurikulumda bdld soy yaratma verilmeer, makar halkimiz
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cok anilmis resimcileri var, onnarin yaratmalari olur uydurulsun kurikulum yaratmalarina hem s6z
ilerlemék temalarina.En uygun annama okul yaratmasi igin veriler A.B. Tekucevun [2]metodika
kiyadinda. Bizim bakisimiza gord en uygun profesorun A.B. Tekugevun klasifikatiyasi, o derindén
verer informatiya yaratma soylari i¢in. Ayirt bdliimdd veriler yaratma resimid gord, angisinin
obyektini galistik agiklamaa.Uiirenirkin tiirlii matodika ¢alismalarini yaratma resimi gori, yapériz
cikis, ani en uygun L.A.Hoddkova metodistin metodikasi. Bu metodika verer derin analiz
yaratmalarin kartinaya goréd soylarina, janralarina hem yaratmaya hazirlamak metodikasini yazdirér.
Burada esaba alinér psihologiya hem pedagogika aspektleri baali kartinaya gord yaratma yazmasina
hem unun etaplari,angilart verilmeer baska metodistlerdd. Bu metodikanin herbir etabinda veriler
ornek-soruslar, angilarini iitiredici koyér belli etapta {iiirenicilerd, hazirlanarkan yaratma yazmasina.
L.A.Hodékova detalli aarastirér kartinanin etkisini {iirenicilerin komunikativ kompetentiyanin
olusturmasinda, bu aspekt agiklanméér baska metodikalarda, adanmis kartinaya gord yaratma
yazmasina.
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GIMNAZIYA METODIKA iSiN KiMi FORMALARI, ANGILARI
KALDRABILECEKLAR ‘GAGAUZ DiLi HEM LITERATURASI’ DISTIPLINASININ
UURENILMESINi TAA UUSEK UURA

Koc¢anci N.P. MPG-12 grupasindan student.
Bilim 6ndercisi Bankova I.D. doktor, konferentiar

Biiiin Gagauziya, nicd da biitiin diinndd, bulunér aarastirmak yolunda: nesoy diizmaa
yasamayl, ani o olsun taa uycun halkimiza deyni, gagauzlara deyni. Uiiretim protesi bulunér
onemni uurda insanin ilerlemesindd, onustan sade o verer kolaylik diizmdi hem ilerletmaa
yasamanin durumunu biitiin diinneda.

Uiiretim protesin paali rolunu belli etti Gagauziyanin Baskani da, keskin agiklayip bunu
normativ dokumentlerinda, koyup tiiretmék protesin davalarini prioriteta.

Zamandas vakidi pek aktual durér problema gagauz dilinin ilerlemesindd. Bakarak situagiya
halizddn, esaba alarak zorluklari, problemalar1 angilar1 baali politika, ekonomika, bilim, titiretmék
ortaliklarinnan, var nasil yapmaa ¢ikis: var aaragtirmay1 bekleyén soruslar.

Uiiretmenin ilerlemesi biiiinkii giindi baal1 aarastirmak islemelerinnin hem eni
tehnologiyalarin, programalarm peydalanmasmnan. Uliretmik sistemanin icindeyliini ii tarafa
cevirdilar eniliklar.

Zamandas vakidinda skolamiz/gimnaziyzmiz agildi enileklerd. O oldu bir ilerletmék sistemi,
angis1 diiziiler giimni istediklerind gord, onun tiirlii funktryalarini gerceklemid deyni. Uliretmik
kodekst koyér skolanin oniindd neetleri, angilart belli ederldr sonuglari. Ama yollari, angilart
geterecek o ¢ikislara skola ayirér kendibasina. Uliretmik protesi temellener devlet hem sotial
istediklerin analizinid. Her bir tiiredici 144zim olsun hazir ger¢eklemaa bu istedikleri. Neetlerin
gerceklenmesi siki baali skolanin menedjmentinndn hem administratiyanin becermesinnan dooru
yola koymaa gimnaziyanin ilerlemesini.

Biitinkii giindd ttiretmék sistemanin modernizatiyast ¢ok potential tasiyér. Nica bir ii
inovatiya o olér diimné ilerlemesini da. Bu olay tiiretmék protesin rolunu taa iitisek uura kaldirér.
Biiiin ekonomika da, politika da, kultura da, bilim d&, sotial durumu da ilerleer {iliretmék protesin

yardiminnan.
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Zamandas vakidi olér aktual gimnaziyada metodika ¢alismasinin eni modelini diizméa,
angisi olacek doorudulu titiredicilerin profesional uurunu iiiseltméaa deyni.

Bu uurda var ¢ok aarastirmak isleri baska devletlerin bilim adamnarin. Benim 6ndercimin 1.
D. Bankovanin teklifindén sora savastik yapmaa ilk adimnari bu uurda. Elbetki aarastirmanin
yzunnunda peydalandi ¢ok sorus, acildi eni gorizontlar, ama Ivanna Dmitrevnanin yardiminnan
denedik siralamaa hem gostermdd metodika sistemin lddzimni pay almasini hem faydasmm = “
Gagauz dili hem literaturasi”distiplinasinin gimnaziyada ilerlemesiné deyni.

Esaba alarak aarastirmak isin 6z neetini hem gipotezay1 biz siraladik kendi aaragtirmamizda
bu davalart:

> Belli etmdd metodika isin efektiv formalarini, angilar1 ilerledeceklar gimnaziyada
gagauz dilindé titiretim protesini.

> Aciklamaa metodlar1 hem tehnologiyalari, angilar1 olaceklar uygun “Gagauz dili
hem literaturas1” distiplinanin {iiiredicilerd deyni kendi basina tilirenmesinda.

> Belli etmid metodika igin 6nemniini hem paaliluni “Gagauz dili hem literaturas1”
distiprinanin tiiiredicilerin ilerlemesindd hem onnarin biri-birinnén siki baalantilarina.

> Modernizatiya vakidinda diizmdd gimnaziya uuruna deyni metodika isinda bir
uygun model.

Burada, elbetki, metodika isin Ondercileri lddzim alsin esaba inovatiya metodlarin
kullanmasini.

Metodika isin var bu inovatiya taraflari:

- Marketinkta: {iirenmaa {iiiredicilerin istediklerini.

-Informafiya tarafinmdan: diizmii iiiretmik ortaluni 6ld, ani informatiya, metodika,
komunikativ hem kullanmak taraflar1 olsunnar birlesik.

- Sot1al-adoptatiya tarafi: titiredicilerin hazir1 kendi profesional karyerasini diizméaa

- Bilim- eksperiment tarafi: kizistirmak hem teklif etmék tiiredicileri pay almaa aarastirmak
isinda.

- Psihologiya-pedagogika tarafi: psihologiya uurundan tiiirediciyd yardimnar.

- Kullanmak/6nderlemék tarafindan: biitiin kollektivin kompetentiyasini {iliseltmaa.

Uiiredicinin uurunun iiiiseldilmesi var nasil olsun ozaman, acan gimnaziyada diiziilii masuz
ortalik.

Belli edelim kimi kolayliklari, angilar olér yardimci uygunnatmaa deyni {iiiretmék protesini
nica turedicilera, 0la dd onderciler.

Diagnostika kartalari, anketalar yardim ederldr belli etmai diiredicinin isindd diil sade
istediklerini, ama zorluklar1 da. Bu kartalarin hem anketalarin analizi izleer her bir tiiredicinin

profesional lddazimniklarini. Bu diagnostika rezultatlara gord gimnaziyada diiziiler 614 metodika
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ortali1, agan tiiredici var nasil iglesin bilim-pedagogika kaynaklarmnan nicd metod kabinetta, 6la
da internet resurslarlan kendi uurunu tiiiseltméaa deyni.

Ang1 formalar1 var nasil kullanmaa taa biitik efektldan? Onnarin ayirilmasi temelleneer ¢ok
faktorlara. Siralayim kimilerini: iiiredicilerin sayisina, onnarin kvalifikatiyasina, iiiredicilerin
meraklanmasina h.b.

Biitinkii giinda praktikada gosterdilar kendi rezultatlini hem efektivlini bu formalar:

o Seminarlar, disputlar, diskusiyalar(tombarlak masa, lafetmak, forumnar, debatlar
h.b.)

o Rollara gord oyunnar, urok-imitatiya, urok-panorama

o Psihologlarin, vraglarin, defektologlarin, logopedlarin lektiyalari

o Lafetmék/prezentatiyalar ~ eni  metodlarin  kullanmasi  i¢in,  zamandas

tehnologiyalarina analiz

¢ Acik uroklarin gergeklenmesind analiz

o Eni programalarin hem kaynaklarin igindeliyna analiz

o Tiirlii temalara gora sergildr (metodika, teoriya, praktika uurlarindam)
¢ Kendibagina iitirenmenin raportlari

o Dokladlar, referatlar aktual temalara gora

o) Didaktik proektlar, didaktik materiallarin hazirlanmasi

o Pedagogika gorgiilerin analizi hem onnarin biitiinnestirmesi
o Konkurslar: “En ii liiiredici” (kafedrada, gimnaziyada)

o Bilim konferentiyalar1

o Pedsovetlar

o H.b.

Kimi formalar1 agiklayalim taa doludan.

2.2.2. Seminarlar. Var teoriya uurundan soruslari agiklayan seminarlar hem praktika
uurundan seminarlar. Bu forma yardim eder tanitirmaa tiiiredicileri eniliklérlan bilim hem praktika
tarafindan. Dokladlara/prezentatiyalara, angilar1 okunér seminarlarda bola istediklar, ki olsunnar
annasili, zengin tiirlii 6rneklérlan hem agiklasinnar {iiiretim protesin aktual soruslarma.

Seminarlarda var nasil siiredilsin bu soruslar:

eUiiretim protesin traditiyalari hem inovatiyalar.

eKomunikativ kompetentiyasinin iiiretmék protesindd gergeklenmesi, nicd bir temel
“Gagauz dili hem literatura” distiplinasinda.

eintegratiya — en iiiisek uur iiiiretmik protesin optimizatryasinda.

eZamandas vakidinda gagauz dilinin ilerlemesinda 6z uurlar.
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eOz tehnologiyalarin kullanmasi gimnaziya basamaanda “Gagauz dili hem literatura”
distiplinasinda.

eGimnaziya basamaanda “Gagauz dili hem literatura” distiplinasinda iitiretmék kiyatlarin
analizi.

eUiiretim cevresindi temel kompetentryalarin uyumu

Bu forma lddzim sade 2-3 kerd koyulsun metodika isin planina, ki zeedeldmemé&d hem
zorlatmamaa deyni tiliredicilerin isini.

Seminarlar-praktikumnar. Metodika isin bu formasini hazirlamaa hem gerceklemai deyni
lddazim biitik kuvet hem ¢alismak koyulsun. Ne¢in deyni burada tiiredicildr tanisérlar aarastirmak
islerin rezultatlarinnan. Burada keskin koyulér hem c¢oziiler diil sade iiliretim protesin teoriya
soruslari, ama tiiredicilerin var kolayr gormid hem tanismaa praktikada masuz gagauz dili hem
literatura dissiplinasinda tiiiiredicilerin becermeklerinndn uygun diizméaa tiiretim ortaluni.

Predmet ortalin rolu nesoydur?

Muzeyin tedarliklarini var nasil kullanmaa bu temalar1 aarastirarkana.

Tematika: “Gagauz dilindd arhaizmalarin kullanmas1” , “Gagauzlarin evlerindd kullanilan
instrumentleri”, “Gagauzlarin traditiyalar1 gegén asirin 70-80 yillarinda”, “Nisanniklar nicd gagauz
dilin resimni peyzajlar1” , “Leksikanin zenginnii”, “Korafli kilimin istoriyas1” h.b.

Onnar zenginneder iiiiredicinin profesional ustaciluni, olé€rlar en paali hem feydali. Kimi

temalar1 6rnek gibi verelim:

X2 Nicé kizistirmaa lafetmda ana dilinda?

X Ana dili hem baska distiplina aarasi baalantilar.

<> Internet resurslarin “Gagauz dili hem literatura” distiplinasinda uygun kullanmasi.

<> Kantarlamanin ger¢eklenmesi gagauz dili hem literatura uroonda.

<> Urenicilerin yaraticilik becermeklerinin ilerlemesi proekt metodun yardimimnan.

<> Uroktan disar1 metodlarin eri {iiirenicilerin gagauz dilind meraklanmasinm
kizistirmasinda.

<> H.b.

Seminar-praktikumnarin sonucunda paaliydir, ani her bir tiiredici agiklasin kendi fikirini,
bakisini, notasini praktikumun rezultatlarina. Bola formada seminarlar olérlar faydali siiiredicinin
yaraticilik uuruna, kizigtirérlar aarastirmak islerini.

En uygun forma iiiiredicinin profesional uurunu {iiseltmesindd sayilér iitiredicinin
kendibasina iitirenmik. Bu formanin ger¢ceklenmesi icin birkag laf.

Nicé gosterer praktika titiredicilér diil hepsicii hazir kabletméa inovatiyalari. Siirek tiiredici

olér acgik enileklerd, gosterer initiativluni kendi isini eniletmesinda. Onustan iiiiredicinin
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kendibasina tiitirenmesindd lddzim yardim her bir adimda: temanin adlamasi, plan kurmasi,
perspektivalarin belli etmesi. Kendibasina tilirenmesinda iitiredicildr sik koyérlar te bu soruslari:

»Ne yardim eder/edecek ilerletmad benim igimi?

»Nesoy kolayliklar gotirerlar ii rezultatlara?

=Nesoy neetlédr benim pedagogika isimda?

=Nesoy rezultatlar ldazim olsun?

=*Nesoy 0lgmédéd rezultatlar?

=Nici eni ideyalar1 gerceklemdi praktikada? H.b.

Bu soruslarin cuvaplar bulunérlar metodika isin igindeyliindd. Gimnaziyada diiziiler masuz
ortalik Tiiredicinin kendibagina tiilirenmesind deyni. Sade uygun ortalikta var nicd olusturulsun
tiisek uurda profesional fikiri, ondercilik kulturasi, biiiik, ¢etin hem kaavi istemak kabletmaa
enilekleri.

Gimnaziyada metodika slujbasi olér 6nderci tiliredicinin kendibasina tiiirenmesindé di. Bu is
gegiriler sistemayca. Elbetki sistemanin temeli — diagnostika.

Diagnostika belli eder {iiiredicinin zorluklarini hem kaavi uurlarini, onun hazirlim
kendibasina tiiirenmeyé deyni.

Ik etapta metodika slujbanmn rolu boldydir: yardim etmii iiiirediciya belli etmid uurlari,
angilar1 1ddzim enilensin/ilerlesin, adlamaa kendibasina iilirenmesinin temasini, dooru plannamaa
kendibagina isi. Kendibasina iitirenmdk ozaman olacek faydali, agan {iiiredici esaba alacek biitiin
gimnaziya uurunda metodika temasini. Kendibagina iilirenmenin efektivlu biiiisiin  deyni,
titiredicileri 1ddzim tanigtirmaa bolé is tiplerinnén: prognoz yapmaa, diizméa proekt, yapmaa tiirlii
konstruktiyalar, eni programa kurmaa.

Lddzim almaa esaba bu kisilik kaliteleri/faktorlar1 da, nicd: intelekt, iscilik, neetlik,
motivatiya h.b. Metodika galismasi ozaman geterecek ii rezultatlara, agan her bir tiiirediciya deyni
kullanacek diferential uyumu/yaklagmasi.

Uliretmik protesin modernizattyast hem eni tehnologiyalarin gerceklenmesi peydalandirér
negativ kaarsilagmalar1 ( mpotuBopeuus) :

v Bir taraftan: metidika isin menedjmentindd lddzim olsun modernizatiya, Obiir
taraftan — modernizatiyanin teoriya temeli, strategiyasi hem taktikasi yoktur

v Bir taraftan: tiiiredicinin ¢alismasina biiiik istemekldr, ama bu istemeklerd gora
yok ldadzimni kolayliklar bilim, metodika, tehnika tarafindan.

v Metodika isin menedjmentindd gergeklener tradifional formalari, ama kaarsi koyulér

titiredicilerin negativlu eski formalara, metodlara hem biitiinddn metodika isin i¢indiliynd

Cikis.
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Gimnaziya uurunda ondercilerin 6z davasi diil sade aaramaa hem biitiinnestirm&a ii
pedagogika gorgiilerini, ama ilerletmai hem biilitmaa {iiredicileri, angilar1 gosterer kendi dikatliim

aaragtirmaya da havezlan pay alérlar aarastirmak islerinda.

KOMUNIKATIV KOMPETEN”{i){ALARININ iI:ERLEMESi GRUPADA
CALISMAK UURETMESINDA

Marinova E. MPG-12 grupasindan student.
Bilim ondercisi Stoletniiya A.l. bas iliiretmen.

Biitinkii glinda titiretmak protesinda, iilirenicilerin patriotik terbiedilmesindé ana dili kaplé&ér
onemni eri hepsi predmetlerin arasinda. Onun yardiminnan ilerleniler diil salt usak, ama genc¢ evlad
boylar1 da.

Ana dilindd gagauz dilind sevda, saygi terbiedilmesi baali, komunikativ kompetentiyalarinin
ilerletmesindn gagauz dili hem literatura uroklarinda, neredd kararlanmilér dilimizin sotial
funktiyalari, angis1 temel olér insanin lafetmesindé, yardim eder tanimaa gagauz halkin kulturasini.

Uliredici aarastirma zaametindi kullanér boli kolayliklar, nici:

> Okumak tiliretmesindé kolayliklar

> Leksika titiretmesindd kolayliklar

> Lafetmék iiliretmesindé kolayliklar

> Seslemaék iitiretmesinda kolayliklar

> Grupada c¢alismak {iitiretmesindé kolayliklar.

Biitinkii s6ztimda laf gidecek grupada calismak tiliretmesinda kolayliklar icin.

Lafeddrkdn biiiinkii iilirenicilédrlén, yazik, ki goreriz onnari taa sik kompyuter karsisinda,
neredd lafetmék diil real, ama virtual olér. Kendi aralarinda da onnar az lafederlar rus dilind4, ama
gagauz dilindd kasabalarda taa da az lafederlér, onustan da uroklarda 144zim, mutlaka, ilerlensin
usaklarin komunikativ kompetentiyalari.

Soz stilleri temasini iiirendrkén, var nasil komunukativ kompetentiyalarinin ilerlemesi
grupada ¢alismak tiliretmesindd dd, neredd var kolayimiz kullanmaa grupalarda tiirli is gesitleri,
kaaviletmid deyni bu temayi.

Ulirenicildr annasinnar deyni, nezaman angi stili lifizim kullanmaa, onnari diiser {iliretmii
se¢mad, tanimaa herbir stili.

Angt stildd yazili verilmis tekst? Var mi1 nasil tekstin ¢ceketmesinddn annamaa angi stildd o
yazili, ne i¢in olacek onun i¢indekilii? Grupalara gord tiirenicildr bu tekstleri 1d4zim ilerletsinnér

hep bu stilda.
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Ceketmelir:

Gidromettentr haberleer....

Bilersin mi, hemen geldim kd&mil geziddn, ne er bin orada gordim...

Susuz diinnedd yok nasil yasamaa...

Daaya gittim, geng¢ salkim hem mesé fidannar1 kolverilerldr yamagtan....

Iyiiniin dordii, giin ortasi saat 12, ancak etistik derd boyuna...

Bu hem yaratmali is, hem stil temanin kaaviletmesi. Uiirenicilir hazir kurulmus tekstleri
aazdan okuyérlar klasin 6niindd, doorudarak yannisliklari, ¢ikis yaparak, inandirarak kendi bakigini.

Bitki yillarda bakalavra ekzameninda testtd veliler kurikulumdan disar1 tekst, angisina gora

udrenicilar laazim bulsunnar tekstin igindekiliind gorda problemayi. Uroklarda da var nasil
tilirenicilerin 6niindd koymaa daavay1 eni tekstin problemasini bellietsinnir. Bu problemaya gord
dialog kursunnar hertiirlii stildd (lafetmék, artistik, publitistik), deyecez, ana-bobalarin hem
genclerin arasinda davranmaklar icin.

Baska bir merakli is. Verilmis cuvaplara gord tamannamaa ilerki dialogu.

- Masina. Kvartira.

» Eni tehnologiyalarindan biri — debat tehnologiyasi. O geger salt grupalarda. Herbit grupa
kableder ayir1 ig, ayir1 bakisi inandirmaa.

Deyecez, 1. Dooru mu yapti Nidanin bobasi, ani kayil olmadi eversin kizini ¢obana?
(N.Babaglu “Diiniirciilik”) 1-nci grupa inandirér, argument getirer teksttdn hem yasamaktan, ani
dooru yapti.

2-nci grupa inandirér, argument getirer yaratmadan hem yasamakta, ani diil dooru yapti.

2. Dooru mu yapti Nida, ani asild1? 1-nci grupa inandirér, ani dooru yapti. 2-nci grupa — diil
dooru.

Herbir grupa siraliklan inandirér kendi bakisini. Burada belli olér iiiirenicilerin tekst bilmesi,
becermekleri kendi bakisini laflan temelleméé, bulmaa dooru cuvabi, dooru sorus koymaa.

¥ SMS epohasinda tiiirenicilerdd oldiriiler gercek can duygulari, agan onnar becermeerlér
aciklamaa kendi duygularini, bulaméérlar, etistirimeerldr laf. Bunu var nasil gostermad
iitirenicilerd teklif ettiyndn onnara annasinar, angi geroy yazaceydi bold SMS hem kimd? “Tezda
cenktd beni, bekim, dldiirecekldr, yazik, ani az lafettik. Senin Gorgin.”

“Gel saa evé, bekleerim. Senin Dokan.”

Uroklarda proekt tehnologiyalarin kullanmasi
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© Ulirenicilér taa islid aklilarinda tutérlar o isi, acan onnar kendileri pay alérlar bu isti.

Proekt pek yakin aarastirmak isind. Proekt var nasil olsun hem individual isi hem da grupada is ta.

Bakarak, ani kasabada usaklar taa yufka lafederldr gagauz dilinda, taa uygun olacek grupada is.

Proektin adini, temasini ayirér ya iilirenici biitik klaslarda, ya tiiredici usaklarin uurlarina gora,

merakluna gord. Usaklarda meraklik uyandirmaa deyni, ayirilmig tema lddzim yakin olsun usaklarin

yasamasina. Proekti bagléérlar daavayi, neeti koymaktan, kararlamak yolundan. Baglanilér

aciklamaa klasta, ilerleniler evdé. Proekt var nasil siirsiin uzun vakit: birkag giin yada birkag hafta.

Uiirenicildr konsultatiya alérlar iiliredicidin da biter klasta prezetatiyaylan, korumaklan klasmn

oniind4. Deyecez, “Nicd insamn kefi baali havamn durumunnan? ” Uliredici iki grupaya teklif eder

diisiinliptd hazirlamaa birédr proekt verilmis plana gora.

1-inci grupanin proektin plant:

Prob Temel Tema | C'PO- Kolaylik Nel Kolayhk Ne2 Cikislar
lema sorus teza
Nica Baal1 m1 | Tabiatta | Bakarak | Hergiinkii Bulmaa  artistik | Belliet-
insanin | insanin kefi | yok havaya, | sormaklar yaratmalardan méd, angl
kefi hava prost osoy da | iilirenicilerin ornekleri  tabiat | tabiat
baali oluslarin- kef. olér kefleri i¢in, | oluslarin hem | olusunda,
havanin | nan? adam erlestirmad geroyun kef | netiirlii
durumun kefi  bu | tablitaya, angi kef | yazdirmalarini, adamin
nan? giin. nesoy havada | erlestirerak kefi.
peydalanér tablitaya: 1.Avtor.
2.Yaratmanin adu.
3.Titatalar
Temel .
Problema sorus Tema Neet Daavalar Gipoteza Metodlar | Cikislar
Hepsinddn | Baali mu | Tabiatta | Bulmaa 1.Belliet- Eer hava | 1.Siiretmek | 1.Tabiat
onemni adamin prost adamin mad tabiat | giinesliysd, | lar havada | oluslari.
ayledeki kefi hava kefinin oluglarinin | adamin kefi | diisilmekle
hava. Ol4 | havay- yok! havaylan tiplerini. da pozitiv. | ri. 2.Adam
mi bu? lan? baalantila- ) kefleri.
_— 2.Nasil 2.Insan )
adamin arasinda 3.Video
kefi baali sormaklar. | rolik.
havaylan?
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Cikislar

Hava, tabiat oluslari.

Adam kefleri

Video rolik

17.03.2014.  Pazertesi.
Hava diisikli ilkyaz havasi: ba
acik, ba bulutlu, lizgerli, ba
kaarlan yaamur yaayér, ba
gend giinesli.

Uiirenicilerin kefleri diisik: ba sen , havezlin
calisérlar, ba baarisérlar, ba uslu oturérlar. Calismak
ba kolay, yakisikli, uyér, ba urasméér bisey ista.
Taa hizl bitsd bu giin.

18.03.2014. Sali.
Sabaaylenddn glines siléér.
Pek yakin duyulér ilkyaz yil
zamani. Hava agik, nazh
liizgercik eser.

Usaklarin  cannart  giiler, Ilkyaz giinesini
sevinerdk, pek simarik, sen, lafci. Hepsinin havezi
var disarda  gezinmidi, bulusmaa  yabanci
insannarlan....

Proektin yardiminnan var nasil kantarlamaa butakim becermekleri:

e Kaynaklarin kullanmasi.

e Temanin hertaraf¢ca agiklanmasi.

e Metodlarin ayirilmasi, ger¢cekleméd deyni koyulmus neetleri.

e Genelletméd problemay.

e Becerméd otgodun hazirlamasini, diizmesini.

e Kaliteli gdstermék otcodu.

e Otcodun tehnika kirnakli.

Cikislar

Bakarak calismanin sonuglarina, var nasil yapmaa bola ¢ikislart:

[lktéin ld%zim nisannamaa, ani komunikativ kompetentiyalarin ilerlemesi gagauz dili hem

literatura uroklarinda kendibasina olusturulméér, ama gerceklestiriler masuz 06zel interaktiv

metodlarin, tehnologiylarin, pridmnarin yardiminnan ayiri situatiyalarda okumakta, leksikaylan

islemekti, lafetmektd, seslemekté, grupada ¢aligmakta.

Hepsi metodika kolayliklarin var bir neeti — koymaa uroklarda tiiirenicileri 614 situatiyalara,

ani onnarin havezleri peydalansin konusmaa, lafetméd, ne ilerledecek onnarin komunikativ

kompetentiyalarini.

Ana dilsiz adam, halk yok nasil yasasin. Ama okulda tiiiredicinin borcu tiliretméd usaklar

lafetmad ana dilindd kendi aralarinda, halkin arasinda, kullanarak siradan hem diil siradan tiiretma

metodlari hem kolayliklarini, angilarin yardimmnan {iirenicildr zenginnedeceklar milli ruh

kulturasini.
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ABREVIATIYA GAGAUZ DILINDA LAF KURULMASINDA BiR YOLDUR

Moskoglo M. GR-12 grupasindan student.
Bilim ondercisi Bankova I.D. doktor, konferentiar

Abreviatiyalarin genel ilerlemesi, geniselmesi hem yazida kullanilmasi, séziimiizda
kisaltma leksika laflart — herbir dilin s6z zenginnii hem zebillii — biilinkii giindd — genel bir
tendenfiya herbir national, bizim hem yabanci dild deyni. Kisaltma laflarin kullanilmasi giin —
glindén biitlin diinnedd zeedelener biilik hizliliklan, peydalanér ¢ok tiirlii eni — eni abreviaturalar,
angilarin yardiminnan zenginner, ilerleer herbir dil, herbir dilin leksikasi.

Lafetmék vakidi korumaa deyni hem kisadan biiiik materiali yazmaa deyni, biz

kullanériz kisaltma laflari, lafbirlesmelerini.
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Kisaltmalar (coxpamenus) — kagirilmis paylar laflarda, s6zdd, yazida kagirilmis bukvalar,
yardimigi islikldr, duygucular, kistmnar h. b. Kisaltmakta laflarin maanalari diisilmeer.

Ekonomikanin, politikanin, ilerlemesinnén, bilim hem tehnika gelismesinnén girer dillerad
eni obyektlerin adlar1 da, peydalandi ¢ok eni laflar, terminndr. Cok eni laf geldi baska yabanci
dillerddn, angilar diiziilii lafin herbir payin yardiminnan. Laflarin kisaltmasinda hem diiziilmesinda
bliiik er kapléér abreviatiyalar.

Abreviaturalarin hizli diiziilmesi — en biilik protes hem universal bir tendentiya herbir
dild deyni biilinkii giindd, biilinkii moderniz yasamakta.

Hizl1 abreviatura zenginnemesi hem zeedelenmesi g¢aarér bizi hem bilim adamnarini
aarastirmaa onnari, dooru annamaa onnari, dooru yazmaa hem kullanmaa lddzimni erlerda: s6zda,
yazida, lafetmekta.

Abreviatura tipleri hem kisaltmalarin printip kullanmalari meraklandirér zamandas
lingvistlerini bizim memlekettd hem baska memleketlerdd. Herbir dildd yil - yildan peydalaner,
zeedelener kisaltmalar, katli kisaltma laflar, lafbirlesmelidr, abreviaturalar, — onnarin kullanilmasi
kapléér biilinkii glinda, biilinkli yasamakta biiiik er biitiin diinneda, herbir dilda.

Hepsini kisaltmalart hem abreviaturalar1 148zim dooru yazmaa, dooru kullanmaa hem
ladzim bilmi4 onnarin erini.

Benim kurs isimdd bén savastim aarastirmaa hem gostermii abreviaturalarin diiziilmesini
hem kullanilmasini, onnarin tiplerini zamandas gagauz dilinda, kullanarak 6rnekleri tiparli islerdén,
dergilerdén. Bu tema biiiinkii giindd pek aktual, ¢iinkii ¢ok eni laflar, terminndr, adlar peydalanér
dilimizdd. Onnarin kisaltmalar1 6nemli er kapléérlar dilimizda biiiinkli yasamakta.

1. Benim bakisima gord bu tema pek aktual biilinkii giindd gagauz dilind4, ¢iinkii ana
dilimizin funktiyas1 geniseler, 6nemli eri kapléér kendi Vatanimizda, Gagauziyada. Bu sebepti
ladzim kullanmaa dilimizdd ¢ok tiirlii kisaltmalar, abreviaturalar, angilar1 verecek kolaylik
ilerletmdd dilimizi, zenginnetméé onun leksikasini. Ozaman bizim dilimiz kalacek diri diveg.

Bu temay1 bdn ayirdim aarastirmaa deyni, negin ki taa bir da gagauz lingvisti alinmadi
derindén aaragtirmaa kisaltma laflar1 hem abreviaturalar1 gagauz dilind4.

2. Abreviaturalar — aktual tema benim aarastirma isimdi, ¢iinkii sindiki zamanda,
biitinkili giindd abreviatiya - 6nemli metod laflarin diiziilmesindé diil sade bizim gagauz dilimizda,
ama bagska dillerdd laflarin diiziilmesindd di. Sayérim, ani gagauz dilindd abreviatiyalarin
diiziilmesini, tiplerini, strukturasimi bilmdd — bu pek ladzimni bir i3 zamandas gagauz
lingvistikasina.

Temel neet kurs isin yazmasinda — yazdirmaa kisaltmalarin soylarini, gosterméa
abreviaturalarin kullanilmasini gagauz dilindd, aarastirmaa ozellikleri laflarin diiziilmesindé,
angilar peydalanér kisaltmalarda.

80



Koyulma neeti tamannamaa deyni bu isté siraland1 hem ¢6ziildii te bu tiirlii daavalar:

1) Teoriya tarafindan — derinddn iilirenmédd kisaltmalarin istoriyasini hem genis
kullanilmasini;

2) tiirenmdd tirlii kullanilan metodlar kisaltmalarin diiziilmesindd hem onnarin
klasifikatiyalarin;

3) aciklamaa abreviatiyalarin spetifikasini, nicd bir sposob laflarin diiziilmesinda

zamandas gagauz dilind4;

4) ayurmaa onemli abreviatiya tiplerini;

5) yazdirmaa herbir tipin 6zelliklerini, nisannarini, ¢esitlerini;

6) aciklamaa abreviaturalarin spetifika kullanilmasin1 zamandas gagauz presada;
7) bakmaa hem aciklamaa abreviaturalarin 1d4zimniina;

8) iilirenmaé abreviaturalarin kullanilmasini tiparl islerda.

Aarastirma predmet— abreviaturalar, angilar1 kullanilérlar tiparlarda

(B meuatHbIX M3maHusX): bilim literaturasinda, bilim — populdr literaturasinda, danismak
literaturasinda (B cipaBouHO# muTepatype) h. b.

Aarastirmanin obyekti benim bu isimdd — {ilirenmdd hem agiklamaa abreviaturalarin
strukturasini zamandas gagauz dilindd. Bu aarastirmakta bén kullandim te butakim aarastirma
metodlarini:

a) Uilirenméd hem aarastirmaa danismak hem bilim literaturasini, internet sizintilarini;
b) klasifikatiya metodu;

c) kontekstual analiz metodu;

d) say1 analiz metodu.

Kurs isi diiziilii giristdn hem iki bolimdén, angilari pay olérlar paragraflara: ilk — teoriya
payl, ikincisi — praktika pay1. Sora gider ¢ikis, kullanilan literatura siralanmasi, kullanilan sozliiklar,
kullanilan sizintilar fakt material hem eklenti.

Ne o abreviatiya.

«Lingyvistika éntiklopediya sozliitinda» [1 c. 9] veriler b6l kural termind "abreviatura™:

Abreviatura (ital. abreviatura, latin lafindan "abrevio" — kisaldéérim (coxpamiaro)) — adlik,
angilar girerldr lafbirlesmelerind, yada diiziili kacirilmis komponentlerddn katli lafta. Bitki
abreviatura komponenti var nasil olsun biitiin laf.

Abreviaturalar yada kisaltmalar taa evelddn kullanilarmiglar yazida herbir halkta, angilarin
varmis kendi yazisi. Kisaltmalarin, abreviaturalarin neeti - €konomi yapmaa erd, neda yazilér tekstli
informatiya (beresta, keramika tabligkalarda, pergament, papirus h. b.), hem hizli yazmak kullanilan
laflar1 hem uygun sozleri. Ilk abreviaturalar peydaland: anticmy yazilarda, taa sora cekedildi
onnarin kullanilmasi eski el yazilarinda. Rimlennir (rimnér) evel kisaldarmislar kendi adlarini da:
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v C.— Gaius;
v Q.— Quintus.
Taa sora - bagka laflar da:

v cos.— consul;
v v. ¢c.— virclarissimus «cBerieimmii My»x».

Tekrar hep bir bukvay1 birkag kerd gosterer cokluk sayiy1:

v C0Ss.— consules;
v vv. cc.— viriclarissimi.

Bu tiirlii abreviaturalar var nasil kars1 gelmééd yada bulmaa grek kursiv papiruslarinda
hem monetalarin yazilarinda. Abreviaturalar evel taa kullanilirmiglar kilalar1 hem 6l¢iiyu gosterméa
deyni.

Bu tiirlii abreviaturalar kullanilirmis evel Gretiyada, Drevniy Rimdi. XI asirin
ceketmesindidn XVI asirdnddn onnar kaybelmeerlér, ama birazdaan sora peydalanérlar latin eski el
yazilarinda hem gramotalarda.

12 Kisaltmalarin klasifikatiyas1 hem onnarin tiirlii uurdan diiziilmeleri.

Var nasil s6lemad, ani kullanilan diizmak elementlér, adlar hem alma laflar - hepsi bunnar
oldular, nicd bir sizint1 eni laflarin diiziilmesinda tirlii ¢esitlerdd: abreviaturalar, katli kisaltma
laflar, kisaltma laflar afikslerin yardiminnan diiziilma h. b.

Danigmak (cmpaBounas) hem bilim literaturasinda dilbilim (si3b1k03HaHWE) hem
lingvistika uurunda veriler ¢ok tiirlii siralamak sistemi kisaltmaklar ig¢in, onnarin diiziilmak
metodlarina gora:

1) Grafika kisaltmalari: onnarda kagirili bukvalar yada kisimnar gosterili grafikayca
(noktaylan, ¢izgiciklén, aykiri ¢izgicikldn).

2) Bas bukvadan abreviaturalar, angilarda kisaltma bukva — kisimnar - kisaltmalar
hem da angilant diizili ilk laflarin ilk bukvalarindan yada ilk seslerinddin. Okumakta onnar

sOleniler diil biitiin, ama kisa formada:

v CHI (3¢-3-19) — C0103 HE3aBUCHMBIX TOCYIaPCTB;

v IHCKA (ue-3c-ka) — LleHTpanbHblii CHOPTUBHBIN KIy0 apMum;

v HUTAP — Nnadopmanmonnoe tenerpaduoe areHTcTBo Poccun.

3) Katli kisaltma laflar - o laflar, angilar1 diiziili lafbirlesmelerindén, birdr pay:
kisaldili:

v KOJIX03 — KOJUIEKTMBHOE X035 CTBO;

v aBHAa3aBOJl — aBUAIMOHHBIN 3aBO/I.

82



4) Cikarmali laflar ( Beicekaemsbie croBa )—o laflar, angilarinda kagirili bukvalar hem
kisimnar, ¢ceketmesindé lafin hem sonunda onnar kalérlar, kalan bukvalar hem kisimnar toplanérlar

kisaltma lafa:

v mlrd — m[il]l[ia]rd;

v mlin - m[il]l[io]n.

5) Karisik kisaltmalar — onnar, angilarinda var birka¢ kurmak metodu:

a) Initial abreviatura — katl kisaltma laflar:

v HUUTIlonurpapmam [Hun-nonurpadmam] — HayHo-ucciaenoBaTeabCKiuii HHCTUTYT

HOHI/IFpa(I)I/I‘ICCKOF 0 MallIMHOCTPOCHMU A,

b) Initial abreviatura — grafika kisaltmasinnan:
v K. — KHHODUITBM;
c) Kisaltma laf diisdr bukvalarlan - grafika kisaltmasinnan:

v c16. — cronber. [4, c. 83—84].
Danigsmak kiyadinda abreviaturalar hem katl kisaltma laflar gdsterili nici
bagka - baska kisaltmalar, angilar1 ayirilérlar biri — birindan. Kiyatta «Kypc pycckoro si3bikay
(« Kurs ruskogo yazika ») [2, ¢. 111] neredd danisilér bagka kiyatlara da, gosteriler, ani bu iki tip -
katli kisaltma laflar hem abreviaturalar - bir biitiin annay1s, sade ani diiziilii onnar bagka — bagka
kisaltma metodlarlan.
Abreviaturalar zamandas gagauz dilinda.
Aarastirarkana temayr "Kisaltma kath laflar gagauz dilindé,” gosterecez abreviaturalarin
klasifikatiyasini hem tiplerini.
Gagauz dilindd kullanilér alma, yabanci dillerdén abreviaturalar hem kendi gagauz
dilinda abreviaturalar hem grafika kisaltmalari.
Toplama material hem aarastirmaklar, verer kolaylik yapmaa ¢ikis, ani gagauz dilindd
kisaltma katli laflar var nicd olsunnar te bu tiplerda:
1)Bukva hem ses abreviaturalart;
2)Katl kisaltma laflar, angilar1 gostererlar kendili adlari;
v' BMO-Birlesik Milletlir Organizatiyast;
v' MTS-Masina hem trakltor stantiyast,
v MR —Moldova Respublikas;
v

Mossovet (istorizma ).

3)Kiigiikbukvaylanyazilérkatlikisaltmalaflar hem sesabreviaturalar,

angilargostererldradetcaadlari:

v' Moldova-press;
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spetkor — spetial korespondent;
radioprograma;

telejurnalist;

avtoslesar;

agitbrigada —agitatiya brigadast;

AN N N N NN

aeroflot .
4)Katlikisaltmalaflar, angilarigostererldrdevletlerinadlarini:

MR — Moldova Respulikas:;

RF — Rus Federatiyasi;

GFR — GermaniyaFederativRespublikas:,
ABS — Amerikanin Birlesik Statlart.

NS NERNERN

5) Katlikisaltmalaflar, angilarigostererldr kurumnarin - organizatiyalarinadlarini:

<\

BMT — Birlesik Milletldr Toplumu;

EET — EvropaEkonomikTopluluu;
P.T.T. — Posta. Telegraf. Telefon;
MBA — Moldova Bilim Akademiyasi,
RBA — Rus Bilim Akademiyas:,
ITAR-TASS — Rus Informatiya Telegraf Agentlii (RITA);
GRT —Gagauz Radio Televizionu;
v KDU —Komrat Devlet Universiteti.

AN N N NN

6)Bukvali kisaltmalar dan erlerinin ( orizontun) taraflarini gosterméaa deyni):

B — bati;,

P — poyraz,

G — giinduusu;

UB — iiiilen-bat;

, UG — iiiilen-giinduusu;
U — iitilen tarafft,

PB — poyraz-bat:,

NN NN N NN

PG — poyraz-giinduusu.
7)Olgii birimnerin adlarin1 gdstermii deyni:

v C- Celsiy;
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dl- dekalitra;
dm- detimetra;

g- gram;

SN NEENEEN

kg- kila/kilogram;

8)Grafika kisaltmalari:

h. b. — hem baska;

b. d. — boli demek,s. — sayfa;

v

v
v'y.—vyaprak;A — amper;
v' W —vat/ volt-amper;
v

kNm — kilonewton- metra.

Biitinkii giinda bizim gagauz dilindd hem da yabanci dillerdd da, lafin kurulmasinda kullanilér
cok tiirlii tiptdn abreviaturalar. Yasamak durméér erindd, dilimiz da ilerler hem zenginner tiirlii
abreviaturalarin yardiminnan, c¢iinkii peydalandi internet, kompyuterizatiya, eni adlar, banklar,
ofislir, diiziiler tiirlii eni yapilar, eni reklamnar peydalanérlar, bildirimnér h. b. Isteerim urgulamaa,
ani reklam bildirimnerindd agiklanér abreviaturalarin maanasi, soleniler ¢ok kerd biitiin laflarlan

annasilsinar deyni.
FiKiR ILERLETMESINDA SOZ KOLAYLIKTIR

Zlatovgena V. Kirsov teoretik liteyi. Kirsovo kiiii, Komrat dolay1.
MPG-12 grupasindan student.
Bilim ondercisi Bankova I.D. doktor, konferentiar

Herbir halkin dili - diri canidir. Dild4, nicd aynada, goriiner milletin eri baska halklarin
arasinda, onun 6nemlii gegmis zamanda, gergek Omiirii, ruhu, adetleri - biitiin paalilik sistemasini.
Dilin yardimmnan, biz yaklastirilériz halk kulturasina, katilériz milletimizin zamandas ruh
ilerletmesinin protesina.

Insan dili diizer, diistirer biitiin istoriya uzunnuunda, ama séz individual protesidir, angis
gosterer  sOleydn insanmin fikirini dil kolayliklarin kullanmasinnan, lafetmdk hem seslemik
islemnédn. Ustalik sozlesmektd yardim eder herkezin yasamasinda hem is ustalunda, hem
zaametindd. Bu ustalun temel kurallari: dooru séziin temasin1 ayirmaa, kavga dartismaklarini hem
yasakli temalar1 aylanmaa; ld4zimsa s6z konusunu diistirmdd; kendi soOziin gozelliini hem
dooruluunu izlemdd; s6z maneralarini kullanmaa. Efektiv s6z problemas: biilinkii zamanda pek
onemli, ¢iinkli lafin maanasi, kuvedi, dooruluu, argumentlii {iiiseler. Dooru, gozil diizili s6z —

herkeza annasili olér.
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S6z protesi sayilér gegcmédk protesi soz diislinmesinddn, onun gerceklesmesind bu yada obiir
dilin maanasinda, hem disanki aazdan hem yazili s6ziin kullanmasi. Nicéd psihologiya protesi soz
psihologiyanin protesi olduunu sayilér.

S6z eniddn diizmeer dilin elementlerini yada kolayliklarini, ama kullanarak onnari diizer
ladzimn1 haberi konkret istediklerind gord. Lingvistldr hem psihologlar ayirérlar sdziin subyektliini,
variantluni, neetliini. Eer dil - bu nisan birciklerin sistemasi, angisi yardim eder konusmaa hem
diismdd informatiyaylan, bir kod gibi, ozaman s6z bu sistemay1 gegiklestirer, kullanarak aazdan
yada yazili formada. O — fikir i¢indeliin kodlanmasi.

Adamin Smiiriindi s6z 6nemliydir. Anilmis rus psihologu M.I. Lisina ayirér ii¢ temel
funktiyalarini:

1) S6z - adamin en i1 konugmak kolayli1 insan arasinda; korunér zamanda, yazida hem
akilda. Kisilerin aralarinda davranmak funktiyasi.

S6z - psihologiya olayi; o individual, tasiyér subyektiv hem obyektiv gercekliin goriimiinii,
hem soleydn kisinin bakisini, yardim eder psihik funktiyalarin1 gergeklestirmdi (annamaa,
diisiinmai, aklinda tutmaa, h.b.) Bu kisinin i¢ funktiyasi.

2) Soz verer kolaylik kabletméd informatiya climnad paalilik sizintisindan.

Bu funktiyalar siki baali biri - birind. Kullanilérlar aazdan hem yazili formada (konusmakta,
yazili islerdd - kiyat, bildirim, faks yada internet haberlemekté, danigmakta h.b. ).

S6z temellener annamak hem solemék proteslerd. Dil hem s6z- sdlemenin iki tarafi. Onnar
sik1 baal1 biri — birind, hem baskalaérlar sira 6zelliklerinnén.

Dil — sotial istoriya olayz, ilerlener halkin istoriyasina gord, angisi lafeder bu dildd. Ama s6z-
bu bir protes, hareket, dil birimnerin ger¢eklenmesi, kisinin islemi, hem olarak sotial olay1, hep bu
vakit siki baali lafeddn kisinin hem sesleyédn kisinin individual 6zelliklerind. Herbir insanin sozii
baskalanér neetinnin, tembrlan, templan(hizli, yavas), tonnan, agikliinnan hem bagka.

Herbir adam kultura tarafindan terbiedili olmaa savaser. Dooru hem gozil lafetmés, fikirini
aciklamaa — bu sz kulturasi. S6z sferasi1 kullanilér tiirlii sferalarda: politika, bilim, hak,inci zanaati.
S6z4 insan damisér,katilarak konugsmak protesind. Yasamakta, sozd bakarak, biz bileriz, ani eer
lafedén kisinin s6zii kusurluysa, demek, fikirindd kusuru var.

Biitiin omiir uzunuunda herkez ilerleder soziinii, dil zenginniini kablederdk; yil-yildan
kaldirér onu taa tiisek uura. Dooru, demekli s6z gosterer kisinin séz kulturasini, bilgilerini,
becermekliini, fikir derinniini.

Peydalanér sorus: fiikir ilerletmesindé soziin eri nesoy?

Fikir ilerletmesindd soz bir kolayliktir. O pay alér fikir kurulmasinda. S6z yardim eder
gerceklestirméd fikiri zaman uzunnuunda hem bu informatiyayr uzun zamana korumaa. Kendi

sOziimiizdd biz acgikléériz onu, ne duyériz, ne isreeiz, ne var fikirimizd4. Bu soziin i¢indelii. S6z
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yoksa, kalér istedikldr hem mimika, jestldr. Fikir siki baali s6z4, onsuz o yok nicé basgarili ilerlesin.
Diisiinmdd hem agiklamaa, gergeklestirmédd fikirini sozdd yakisér sade insana. Hepsi fikir
annamaklar1 aciklanérlar laflarin yardimimnan. Annamaklar gosterilerldr laflarlan, kabledip material
kabuu. Lafi bilmid, maanasini annamaa, kullanmaa, demek, diisiinméa. Laflar birleser climleda
tiirli konstruktiyalarda, yardim ederldr kurmaa baalantilar1 annamaklarin aralarinda, gostermii
fikiri.

Birlestirmda dil ilerletmesini hem fikir ilerletmesini olacek yannis. Fikirlemék taa genis, o
dayanméér sade sozi, fikirlemdk isi baalanér is hem gozletmék proteslerd, baska is soylara da,
isteyerdk aktiv sozliilin genislenmesini hem onun zenginnenmesini. Nekadar taa derin fikir, nekadar
cok diistinmekli ayirildi ona laflar, okadar taa agik hem annasili olér bu fikir. Agiklarkan aazdan
diisiinmeklerini aalemd, insan ilkin diizer s6ziinii kendisind, kullanarak logikasini, koyér onnari
siraya. Bold fikir peydalanip — kaybelmeer birddn, o kaavileser sdzdé: aazdan yada yazida. Onustan
ona var nicd donmdid da incelemid, ilerletmiddonu, aarastirmaa. Yasamakta, sozd bakarak, biz
bileriz, ani eer lafeddn kisinin s6zii kusurluysa, demek, fikirindd kusuru var.

Fikir ilerlemesi zenginneder, ger¢eklendirerhem ilerleder sozii. Bold, tiirenméaa dili, aktiv
sOzliitinii hem gramatika formalarlan zenginnetmid soziinii, verer kolaylik fikir  ilerletmekta.
Anilmis rus psihologu N.I. Jinkin yazardi: S6z — intelekt sizintis1. Hem nekadar taa erken iirenici
iitirenecek dili, okadar taa doludan annayacek, iilirenecek bilgileri. Bilgildr, faktlar, bir laflan
deyelim, infirmatiya — fikirlemék materiali. Bundan ¢ikér, ani soz ilerleder fikiri.

Demek, bu taraftan da s6z ilerletmesi yardimer fikir ilerletmesindi. L.S.Vigotskiy yazardi, ani
usak okula kadar tiirener dooru lafetméa ana dilindd. Annamasiz kullanér laflari. Sade okulda o
iitirener kullanmaa onnar1 annayighi. Onun becermekleri taa olgun olér okulda, acan fikiri ilerleer.
A. Sleyher soleyirdi: «Dil — bu fikir sestd, hem tam tersind, fikir bu sessiz s6z».

Ses hem s6z verili adama kendi fikirini hem duygularini agiklamak i¢in. Bu naturanin kanonu.
Herbirimizin daavamiz, borcumuz- kullanarak, iitirenméé korumaa onu. Dil — s6z kolayli1 hem onun
yardimmnan {iiirenici katilér diinnii nem ciimnd olylarma. Ulirenicilerin sdziinii ilerletmii —
demek, tliiretmdd onnan fikir islemnera, bola nicé sintez, iduktiya, deuktiya, biitlinnestirméak.

Anilmis rus psihologu N.I. Jinkin yazardi: S6z — intelekt sizintist. Hem nekadar taa erken
itirenici utirenecek dili, okadar taa doludan annayacek, liirenecek bilgileri. Bilgilér, faktlar, bir
laflan deyelim, infirmatiya — fikirlemék materiali. Bundan ¢ikér, ani soz ilerleder fikiri.

Demek, bu taraftan da soz ilerletmesi yardimci olér fikir ilerletmesindd. L.S.Vigotskiy
yazardi, ani usak okula kadar iilirener dooru lafetmii ana dilindd. Annamasiz kullanér laflari. Sade
okulda o tiirener kullanmaa onnar1 annayisli. Onun becermekleri taa olgun olér okulda, agan fikiri

ilerleer. A. Sleyher soleyardi: «Dil — bu fikir sestd, hem tam tersind, fikir bu sessiz s6z».
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Ses hem s6z verili adama kendi fikirini hem duygularini agiklamak i¢in. Bu naturanin kanonu.
Herbirimizin daavamiz, borcumuz- kullanarak, iitirenméé korumaa onu. Dil — s6z kolayli1 hem onun

yardiminnan insan katilér diinndd nem ciimni olylarina.
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Cexuus 3.
HNUHOCTPAHHBIE SA3bIKU B MEXKYJbTYPHOM INIPOCTPAHCTBE:
TPAJIUIINN U THHOBALINU

Mooepamoper:

Tooopuu T.A. npenodasamens, macmep
Cykman A.I. npenooasamens, macmep
Yaeoaps I0. cmyoenmka ep. AH-12

O BA’KHOCTH U KPUTEPUAX CUHOHUMHUU B AHTJIMFICKOM SI3BIKE

Mnuaesa Upuna crynentka 4-ro kypca, Komparckuii rocyiapcTBeHHbIN YHHBEPCHTET
PykoBoaguressn: [deyeBa E./l. npenoxaBarens, Komparckuii rocyiapcTBeHHbIN
YHHUBEpPCUTET

B Hame BpeMsi CHHOHUMBI JIEJIal0T aHTJIMHCKUIN SI3bIK HETTOBTOPUMBIM M UHTEPECHBIM JIJIS TEX,
KTO €ro u3ydaeT. Pycckuii v aHTTIMHCKUIN A3BIKH OTJIMYAIOTCS APYT OT ApYra, Mo3TOMY HE0OXO0AUMO
OBITh IIpEeIbHO BHUMATEIBHBIMU BO BpeMs MepeBoja MHPOpPMAIIMU C PYCCKOTO Ha aHTIUHCKUH.
Jlnst ©oiee KpacoOYHOTO M MPABHIBHOTO TEPEeBO/a, HEOOXOIUMO 3HATh KOHTEKCT M aHAIN3HPOBATH
CJIOBa CTOSIIKE PsIOM. B3siTh, HampuMmep, TakuWe CJIOBa C OJUHAKOBBIM CMBICIOM Kak “‘qQuit” u
“leave”. T'marou “to quit” ymotpebiseTcss TONBKO MPH HATMYHH OTPEISICHHBIX 00CTOSITEIbCTB, U3-
3a KOTOPBIX YEJIOBEK IOJKEH YHTH C ONpeAelcHHOro mecta. A riaron “to leave” ucmonb3yercs,
KOI'Jla 4eyioBeK, 0e3 MoBoJa, MpocTo yXOAUT. To ecTh M3ydeHHEe CHMHOHHMMOB, HYXHO JUISl TOTO,
4TOOBl IPAMOTHO OOIIATHCS Ha AHIVIMHCKOM si3bIKe. Peub ueroBeka, rpaMOTHO MCIIONb3YIOIErO
CUHOHHMMBI, ropa3o oopaszHee u 6orade. OHa 3ByYUT €CTECTBEHHO U HE PEXKET YXO JEKCHUECKUMHU
HECOOTBETCTBUSIMHU.

CHHOHHMMBI — 3TO CJIOBa OJIM3KUE APYT APYry 1Mo cMmbicay. OCHOBHOW BOIPOC CUHOHUMHUU —
3TO mpobjieMa KpUTEPUEB, C MOMOIIBIO KOTOPBIX ONPEAENIEeTCS CUHOHUMHYHOCTH JIEKCUUYECKHUX
enuHull. B kauecTBe Hauboee pacpoOCTpaHEHHBIX U HauboJIee MHUPOKO HCIIOJIb3YeMbIX KPUTEPHEB
CJIeZlyeT Ha3BaTh:

1) TOXIECTBEHHOCTh, WJW OJIM30CTh 3HAYEHUH, MCTOKU KOTOPOHM JIe)KAaT B HICHTUYHOMN
XapaKTepUCTHKE CJIOB, B 00O03HAUYEHWU HMMHU OJHMX U TeX K€ CYIIHOCTEW WM sIBI€HUU (Hamp.,
victim “kepTBa', prey “xkeprtBa'; pleasure 'ynoBonsctBue', delight 'ynoBonbcTBHE, pagocts, BOCTOPT',
joy 'pazmocTs', enjoyment 'yJJOBOJIbCTBUE, PagocTh, HacnaxiaeHue', delectation 'yaoBosbcTBHE' U

T.J1.);
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2) B3auMO3aMeHseMOCTh B KOHTekcTe (Hamp., I'm grateful (thankful) to you (for help) 'A
omaromapen Bam 3a momomnrs', I'm grateful (thankful) for all you have done for me 'Sl 6maromapen
Bam 3a Bce, uto Bel mis mens cnenamu'; It's a hard (difficult) problem (book, language) 'Oto
TpyaHas npobiema (KHUra, A3bIK)").

O0a »TH KpuTepus, OJHAKO, BeChbMa HEIMOJIHOIEHHBI, IMOCKOJIbKY CHHOHUMAMH MOTYT
XapaKTepU30BaThCS CIIOBA, MEXKIYy KOTOPHIMA HET HUKAKOW CMBICIIOBOW OJIM30CTH, XOTS OHH H
0003HAYaIOT OJIUH U TOT k€ 00BeKT (Hamp., mother 'Marp', wife “kena', daughter 'mous', doctor
'Bpad' U T.JA. MOTYT OTHOCHUTHCS K OJHOMY M TOMY K€ JIMIy, MPEACTAIONIEMY B Pa3HBIX CBOUX
acnektax). Cxokas XapaKTepUCTHKa, TaKuM 00pa3oM, SBISETCS HEOOXOAWMBIM, HO He
JIOCTAaTOYHBIM YCIIOBHEM CHHOHMMHUHM, HOO JIB€ EIMHHIBI MOTYT 00JlaJaTh OJWHAKOBOH
XapaKTePUCTHKOW, HO Pa3INYaThCS 1O CMBICITY. UTO jke KacaeTcsl KpUTepHs B3aNMO3aMEHSIEMOCTH,
TO CJIOB, KOTOpble OBUIM OBl B3aMMO3aMEHSIEMBI BO BCEX KOHTEKCTaX TWPU YCIOBUHU, 4YTO
MPETIOKEHUS, TOYYAIOIIUECsT B PE3yJabTaTe IMOJACTAHOBKH OJHOW E€IWHHIIBI Ha MECTO JIPYTOH,
00JIaIaf0T OJIHUM M TEM JK€ 3HaUCHHEM, B SI3bIKE OYCHb Mauo. Jlomyckaromue moJ00Hy0 3aMeHy,
TaKk Ha3bIBa€MbIC TOJIMHHBIC CHHOHUMBI BCTPEUAIOTCS OYEHb PEAKO M, MO CJIOBaM JIMHTBHCTA
C. YnpMaHHa [3], ABIAIOTCS] pOCKOIIBIO, KOTOPYIO S3BIK C TPYAOM MOKET ce0€ MMO3BOJINTS.

B COBpeMEHHBIX WCCIEAOBAHUAX «CHHOHUMHUW», WHOTAA MPUMEHSECTCS KpPUTEpUi
«B3aMMOHM3MEHSIEMOCTH», COTJIACHO KOTOPOMY CHHOHHMBI ONPEACISIOTCS KaK CJIOBa, KOTOPBIE, IO
KpaifHell Mepe, B3aMOU3MEHIeMbI 0€3 CYIIeCTBEHHBIX U3MEHEHUI B OCHOBHOM KOHTEKCTE.

'maroner, BXomsmHEe B OAWH CUHOHUMHYECKUH P, MOTyT o001aaaTh pa3HBIMU
COUYETACMOCTHBIMH OTrpaHuYeHUSIMH. OHH MOTYT OBITh JEKCUYCCKUMHU, CEMAHTHUYECKUMU WU
pedepeHIIMOHHBIMH.

JIekcuueckoe COYeTaeMOCTHOE OTrPaHHUEHHE MPOSBISICTCS B TOM, YTO CHHOHHUM MOXET
YIOTPEOIATHCS TOJBKO C OINMpPEIeICHHBIM KPYroM CioB. [J1arojibHbIe CHHOHUMBI MPAKTUYSCKH HE
00J1a/1al0T TaKUM BHJOM COYETaEMOCTHOTO OTPAHHYCHUS, HO BCE )K€ MOXXHO TPHUBECTH IPHUMED,
0ojee MeHee MOJXOMSIINN JaHHOMY BUIY COYETAEMOCTHOTO OTPAaHUYCHHS: U3 JABYX CHHOHUMOB
creep U crawl, mocieaHee, HalpUMeEp, NPEANOYTUTEIFHEE UCIIOIh30BAaTh C HA3BaHUEM CYIIECTB,
JHMIICHHBIX KOHEYHOCTEH (3Meii, uepBsakoB u T.11.): The snakes crawled around the tree.

B oTnmume oT 3TOT0O, CEMaHTHYECKOE COYETAeMOCTHOE OTPAaHWYCHHE 3aaeTCsl yKazaHHeM
OTIPEACIIEHHOTO CEMAaHTHYECKOTO MPHU3HAKa, KOTOPBIM JIOJDKHO O00Ja/laTh CJIOBO, BCTYIAOIIEE B
CHHTAKCHYECKYIO CBS3b C JAHHBIM CJIOBOM. [1, C.72]

B pany escape, flee, fly, abscond, decamp ‘“6escams” nepBbie TP CHHOHMMA 00JIaJAIOT
nanee MUPOKOH COYeTaeMOCTBIO, YeM IOCTIeTHUE JIBA: CYOBEKTAMH COOTBETCTBYIOIIMX ICHCTBUI
MOTyT OBITh U JIOJIH, U uBOTHBIC: His best tow dogs escaped from the camp, the dog fled into the

forest. Mexny Tem, cyobekramu aeictBuii abscond u decamp MOTyT OBITh TOJIBKO JIFO/IH.

90



Bonee cnoxHO BBIMIAIAT pedepeHIIMOHHBIE COYETaeMOCTHBIE OrpaHuueHus. [Ipumepom
TaKUX OTPAHUYCHUI MOTYT CIYXHTh Tiaroibl “t0 reach” u “t0 achieve”: OHM He COYETAIOTCS C
HA3BAHHUSIMH COCTOSTHUH, CYOBEKTBI KOTOPHIX HE COBIQJAIOT C CYOBEKTaMHM 00O3HAYaeMbIX WU
nevictBuii. [loxoxee pasnuuuMe TpeACTaBICHO B mape cuHOHMMOB condescend - deign
«CHUCXOJUTH): TEPBBIA W3 HHUX COYETACTCA U C HA3BaHWEM JACHCTBHUS WU CBOWCTBA, CYOBEKT
KoToporo coBmaaet ¢ cyobrekTom condescend (he condescend smile), u ¢ Ha3BaHHEM CBOMCTBA WIIH
COCTOSIHHSI CyOBEKT KOTOpPOTO He coBmagaer ¢ cyobekTtom condescend (to condescend to smb’s
folly). Mexny Tem, deign codeTaeTcsi TOIBKO C Ha3BAaHUSIMU COOCTBEHHBIX JICHCTBUI UM CBOHCTB
cyonekTa: He didn’t deign to smile, he didn’t deign to their folly [2, ¢.83].

Takxe, cneayeT BHUMATEIbHO OTHOCHUTHCA K TaK Ha3bIBAEMbBIM JIOXKHBIM CHHOHHMaM. JTO
JICKCUYECKUE €IMHUIIBI, KOTOPBIMH HA3bIBAIOT HE OJIMH, a pa3HbIe KJIACCHI peaMeToB. Hampumep,
3TO CIIOBA XWJIbE, 3/IaHHE, IOM, XMXKIHA, Oapak u T.1. B aHrimiickom si3bike 310 housing, building,
edifice, house, hut u np. JIoxkHbIE CHHOHUMBI 0003HAYAIOT MIPEIMETHI, KOTOpPBIE 001aJaI0T OOIIUMHU
MpU3HAKaMH, HO BBIPAXArOT MOJYUHEHHBIE TOHITHS, TO €CTh POJOBOE U BHIOBOE MOHSTHE.

AHTIIMICKUN S3bIK O0OTaT CHHOHMMaMH. BO3MOXHO M3-3a 3aMMCTBOBAHHS CJIOB M3 JIPYTHX
A3BIKOB, HAaIIpUMEp, TaKUX KaK: JATUHCKHUM, QpaHIly3cKuil, rpedeckuii. O4eHb 4acTo B aHIVIMHCKOM
SI3BIKE MOKHO BCTPETUTH TAKHE Mapbl CHHOHUMOB, B KOTOPBIX OJTHO CIIOBO — aHTJIUICKOE, a APYroe
— 3aUMCTBOBaHHOE: buy, purchase - «mokymaTte», world, universe - «MHp», «BCeIeHHas», end,
finish, conclude — «xoHuYaTLY», «3aKaHYNBATEHY.

B 3akimtoueHune, MOKHO J00aBUTH, YTO 3HATH CHHOHMMBI aHTJIMHACKOTO SI3bIKa OYEHB TMOJIC3HO.
Takum 00pa3oM, MOXKHO CYIIECTBEHHO Pa3HOOOPa3UTh POJHYIO pedb W OyIeT Topas3mo Mpolie
noa0upaTh CI0Ba, O0IIAsICh HA CAMbIE Pa3HbIE TEMBI.

Cnucok JuTeparypbl:
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DIE FACHSPRACHENFORSCHUNG

Bratunova Anna, Studentin des IV. Studienjahres, Comrater Staatliche Universitit
Wissenschaftsleiterin: PhD Sofia Sulac, Comrater Staatliche Universitiit
Fachsprachen sind fest im téglichen Sprachgebrauch jedes Menschen verankert, werden
jedoch nur selten als solche realisiert. Der oft unbewusste Gebrauch fachsprachlicher Begriffe und

Wendungen hat mehrere Griinde. Zum einen ist er auf ein gestiegenes Bildungsniveau der
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Gesellschaft zuriickzufiihren, das angefangen beim fachlichen Schulwissen iiber Fortbildungs- und
Spezialisierungslehrginge im Beruf bis hin zum freizeitlichen Hobby Know-how reicht. Zum
anderen haben die Massenmedien, allen voran das Internet, einen hohen Anteil an der Verbreitung
von Fachwissen und den entsprechenden Fachtermini. Im Folgenden werden einige definitorische

Probleme von Fachsprachen anhand der entsprechenden Sekundérliteratur erldutert.

Definitionsansiitze zum Terminus Fachsprache

Ausgehend von verschiedenen Kriterien zur Bestimmung des Terminus Fachsprache
finden sich unterschiedliche Definitionen in der Sekundaérliteratur. M6hn und Pelka ziehen fiir ihre
Definition “auBersprachliche (soziologische), sprachsystembezogene und
sprachverwendungsorientierte” Kennzeichen heran, da ihrer Meinung nach nur so ein “umfassender
Begriff von Fachsprache als Sprachvariante erreicht werden [kann], der den regional, situativ und
funktional bedingten unterschiedlichen Erscheinungsformen angemessen ist” [5:26]. Sie
kombinieren also die Ebene der Sprecher von Fachsprachen mit der Ebene der fiir Fachsprachen
typischen sprachlichen Mittel und der Ebene der Abgrenzung von Fachsprachen zu anderen
Subsprachen. Nach mehr oder weniger ausfiihrlichen Erlduterungen zu den drei Bereichen stellen
sie folgende Definition auf, die alle relevanten Aspekte der Fachsprachenforschung (soziologische,
vergleichende, linguistische) beriicksichtigt: ,,Wir verstehen unter Fachsprache heute die Variante
der Gesamtsprache, die der Erkenntnis und begrifflichen Bestimmung fachspezifischer Gegenstinde
sowie der Verstindigung {iber sie dient und damit den spezifischen kommunikativen Bediirfnissen
im Fach allgemein tragt. Fachsprache ist primdr an Fachleute gebunden, doch kdnnen an ihr auch
fachlich Interessierte teilhaben. [...] Fachsprachen sind durch eine charakteristische Auswahl,
Verwendung und Frequenz sprachlicher Mittel, besonders auf den Systemebenen ‘Morphologie’,
‘Lexik’, ‘Syntax’ und ‘Text’, bestimmt™ [5: 26-27].

Fiir Lothar Hoffmann ist der wichtigste Punkt der Fachsprachenforschung das “Verhéltnis der
Fachsprachen zur (All-)Gemeinsprache”, das er in seiner Einfiihrung auch entsprechend detailliert
ausfithrt. Dabei versucht er erst das Konzept der Gemeinsprache abzugrenzen, um dann zwei
verschiedene Losungsschemata fiir das Problem vorzustellen. Beim ersten fungiert die
Gemeinsprache als Gesamtsprache, die aus den einzelnen Subsprachen, respektive Fachsprachen
zusammengesetzt ist und beim zweiten ist die Gemeinsprache Teil der Gesamtsprache parallel zu
den Fachsprachen. Nach einigen weiteren Uberlegungen zur Abgrenzungsfrage kommt Hoffmann
zu dem Schluss, dass das Konzept der Gemeinsprache nicht oder nur schwer bestimmbar und
demzufolge das erste dem zweiten Schema vorzuziehen ist. Eine Gemeinsprache als solche existiert
dann nicht, sondern ist in “eine bestimmte Anzahl von Kommunikationsbereichen mit ihren

jeweiligen Subsprachen” [4:52] eingeteilt. Damit entfdllt fir Hoffmann auch die Frage der
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Abgrenzung der sprachlichen Mittel von Fach- und Gemeinsprache da die jeweiligen Subsprachen
in ithrem “gesamten Bestand an Mitteln auf allen sprachlichen Ebenen” [4:52] erfasst werden. Seine
Definition setzt sich wie folgt zusammen: “Fachsprache — das ist die Gesamtheit aller sprachlichen
Mittel, die in einem fachlich begrenzbaren Kommunikationsbereich verwendet werden, um die
Verstidndigung zwischen den in diesem Bereich titigen Menschen zu gewihrleisten” [4:53].

Ahnlich wie Méhn und Pelkas Ansatz enthilt Hoffmanns Definition ebenfalls die wichtigen
Aspekte der Fachsprachenforschung und ist zudem &uflerst prizise formuliert. Das Verhéltnis von
Fach- und Gemeinsprache ist ein wahrhaft umstrittenes Thema in der Fachsprachenforschung und —
wie sich noch zeigen wird — auch fiir die spanische Internetfachsprache von Bedeutung. Es ist
allerdings fraglich, ob sich eine allgemeingiiltige Definition derart stark an dieser eher unklaren und
von Fall zu Fall unterschiedlichen Frage orientieren sollte.

Ein weiterer Ansatz kommt von Wilhelm Schmidt, der anhand einiger Voriiberlegungen zu
Funktionen und Merkmalen von Fachsprachen die folgende Definition aufstellt: ,,Fachsprache
erscheint als das Mittel einer optimalen Verstdndigung {iber ein Fachgebiet unter Fachleuten; sie ist
gekennzeichnet durch einen spezifischen Fachwortschatz und spezielle Normen fiir die Auswabhl,
Verwendung und Frequenz gemeinsprachlicher lexikalischer und grammatischer Mittel; sie existiert
nicht als selbststandige Erscheinungsform der Sprache, sondern wird in Fachtexten aktualisiert, die
auller der fachsprachlichen Schicht immer gemeinsprachliche Elemente enthalten* [8:17].

Schmidts Definition basiert folglich auf den Aufgaben und Eigenschaften der Fachsprachen,
die er wie die anderen Autoren auf der kommunikativen und sprachlichen Ebene ansiedelt. Beim
Vergleich der Fachsprachen zu anderen Sprachvarianten geht er noch einen Schritt weiter und weist
auf einen “wesentlichen Unterschied” [8:16] hin, der seiner Meinung nach darin besteht, dass die
Fachsprache im Gegensatz zu den anderen “Erscheinungsformen der Sprache [...] nicht ein in dem
gleichen Grade selbststandiges und in sich geschlossenes Phinomen™ [8:16] darstellt.

Das ist eine sehr wichtige Beobachtung, die viel iiber das Wesen von Fachsprachen aussagt
und dazu beitrdgt, ein wenig Licht in die Frage der Abgrenzung der Fachsprache von der
Gemeinsprache zu bringen.

SchlieBlich soll noch Walther von Hahns Definitionsansatz vorgestellt werden, der von einem
heuristischen Fachsprachenbegriff ausgeht und anders als Hoffmann die Gegeniiberstellung von
Fach- und Gemeinsprache meidet, da diese seiner Meinung nach in eine “fruchtlose Diskussion”
[2:65] miindet. Er erarbeitet sich schrittweise eine Definition, indem er erst festlegt, was
‘Fachlichkeit” ist: “Fachlich sind solche, besonders instrumentelle, Handlungen, die in
zweckmaiBiger, d.h. nichtsozialer Absicht ausgefiihrt werden” [2:65] und danach ‘Facher’ bestimmt:
“Fécher sind Arbeitskontexte, in denen Gruppen von fachlichen zweckrationalen Handlungen
vollzogen werden” [2:65]. Sein Fachsprachenbegriff bildet dann die Kombination dieser beiden
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Termini: “Fachsprachen sind demnach sprachliche Handlungen dieses Typs sowie sprachliche
AuBerungen, die konstitutiv oder z.B. kommentierend mit solchen Handlungen in Verbindung
stehen.” [2:65]. Hahns Definition unterscheidet sich von den vorherigen dahingehend, dass er rein
auBlersprachliche Kriterien zugrundelegt, also Handlungsbereich und -gegenstand von Fachsprachen
und so einen eher eingeschriankten Fachsprachenbegriff erhélt.

Wie besonders beim letzten Ansatz deutlich wird, konnen all diese Definitionen nicht fiir sich
selbst stehen, sondern bediirfen erkldrenden Ausfiihrungen und Erlduterungen. Dennoch erscheinen
die Begriffsbestimmungen von M6hn und Pelka und von Schmidt als geeignet, um das Wesen von
Fachsprachen in seiner Gesamtheit zum Ausdruck zu bringen und sollen deshalb auch fiir die

vorliegende Arbeit als Grundlage zur Bestimmung der spanischen Internetfachsprache dienen.

Aufgaben von Fachsprachen

Fachsprachen dienen an erster Stelle natiirlich der zwischenmenschlichen
Kommunikation an der — wie die vorangegangenen Definitionen zeigen — eine bestimmte Gruppe
von Menschen beteiligt ist, die als ‘Fachleute’ bezeichnet werden. Auch kommt in den Definitionen
zum Ausdruck, dass diese wechselseitige Verstindigung zwischen den Fachleuten in einem
bestimmten Rahmen ablauft, der ‘Fach’, ‘Fachgebiet’, oder ‘Bereich’ genannt wird. Typischerweise
sind diese Fachgebiete in der Berufs- und Arbeitswelt angesiedelt und in Branchen, wie Industrie,
Wissenschaften oder Verwaltung einteilbar. Walther von Hahn formuliert diese Hauptaufgabe der
Fachsprachen folgendermalen: “Fachsprachen dienen in erster Linie der Kommunikation innerhalb
von im weitesten Sinne technisch und wissenschaftlich orientierten Handlungs- und
Arbeitssystemen”.

In solch einer praktisch orientierten Umgebung in der eine reibungslose Interaktion von
enormer Wichtigkeit ist, werden an das Medium Sprache hohe Anforderungen gestellt.
Dahingehend kann man die Aufgaben von Fachsprachen wie folgt erweitern: Fachsprachen dienen
fiir “die Bereitstellung eines Zeichenvorrats zur Verstandigung liber bestimmte Gegenstands- und
Sachbereiche, die moglichst prizise und okonomisch erfolgen soll”. Als weitere gewiinschte
Eigenschaften von Fachsprachen werden “Exaktheit und [...] leichte Handhabung (Schreibung,
Aussprache)” [1:35] aufgezihlt. Diese Reduktion von Sprache auf ein theoretisches “Zeichensystem
mit instrumentalem Charakter” [2:12-13] ist in der Praxis nicht unproblematisch, wenn nicht gar
unmdoglich realisierbar, denn nach Saussure ist bekanntlich jedem Zeichen eine Bedeutung
zugeordnet. Diese ist aber meist nicht eindeutig bestimmbar, da neben dem ‘eigentlichen’ Denotat
oft ein oder mehrere Konnotate existieren und vor allem wird der Inhalt eines Wortes aufgrund

differierender Konzepte immer individuell verschieden interpretiert. Hinzu kommt das Problem der
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Mehrdeutigkeit durch Homonymie und Synonymie, das auch fiir die spanische Internetfachsprache
nicht unbedeutend ist.

Um dieses Problem zu umgehen, werden Fachsprachen als ein “besonderer Stiltyp, [und zwar
als] funktionaler Sprachstil” [1:13] betrachtet. Es wird also davon ausgegangen, dass Sprache je
nach Situation und Intention verschiedene Funktionen hat, die von einem bestimmten Stil — dem
Gebrauch der entsprechenden sprachlichen Mittel — gekennzeichnet sind. Mohn und Pelka
unterscheiden sieben solcher “sprachlichen Grundfunktionen” [4:6] deskriptiv, instruktiv, direktiv,
metalingual, kontaktiv, expressiv und isolativ. Um herauszufinden welche der Funktionen typisch
fir Fachsprachen sind, untersuchen die Autoren mehrere Beispieltexte, wobei als
Unterscheidungsmerkmal sprachliche Besonderheiten dienen, genauer gesagt, der Wortschatz der
Texte. Sie kommen zu dem Ergebnis, dass Fachsprachen mehrere Funktionen umfassen, und zwar
die deskriptive, die instruktive und die direktive. Zum deskriptiven Aufgabenbereich von
Fachsprachen gehoren Beschreibungen von Gegenstinden oder Sachverhalten, wie sie sich
beispielsweise in Lexika oder Fachbiichern finden. Die instruktive Funktion beinhaltet
Anweisungen, Ratschlige oder Empfehlungen in Form von Ratgebern, Dokumentationen und
Gebrauchsanweisungen und die direktive Funktion dient der Handlungsaufforderung oder -

unterlassung in Vorschriften und Anordnungen.

Fachsprache und Terminologiearbeit

Obwohl eine Sprache bekanntlich aus den Hauptkategorien Phonologie, Morphologie,
Lexikologie und Syntax besteht, galt der Wortschatz in der Fachsprachenforschung lange als
wichtigster Bestandteil von Fachsprachen und war bis vor kurzem vornehmlichstes
Untersuchungskriterium.

Demzufolge gibt es einen eigenstindigen Zweig in der angewandten Sprachwissenschaft, der
sich ausschlieBlich mit dem fachsprachlichen Vokabular beschéftigt — die Terminologiearbeit.
Aufgaben der Terminologiearbeit sind die Schaffung und Pflege von Terminologien und vor allem
die hier schon ausfiihrlich erlauterte Terminologienormung. Im  Gegensatz zur
Fachsprachenforschung, die sich hauptsidchlich mit den theoretisch-sprachlichen Aspekten von
Fachsprachen beschiftigt, hat die Terminologiearbeit einen starken Bezug zur Technik und der
Anwendung von Terminologien in der Praxis. Eugen Wiister, ein Vorreiter auf dem Gebiet der
Terminologiearbeit, hat in einem seiner vielen Biicher folgende Grundannahmen formuliert: “Jede
Terminologiearbeit geht von Begriffen aus. Sie zielt auf scharfe Abgrenzung zwischen den
Begriffen. [...] Nur die Benennung der Begriffe, der Wortschatz, ist den Terminologen wichtig.
Flexionslehre und Syntax sind es nicht. [...] Der Vorrang der Begriffe hat zwangslaufig dazu

gefiihrt, dass die terminologische Sprachbetrachtung synchronisch ist” [9:1-2].
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Betrachtet man den sprachlichen Aufbau von Fachsprachen, ist die Betonung des
lexikalischen Aspektes gut nachvollziehbar, denn eigentlich sind es die Termini, die als
Grundelemente jeder Fachsprache fungieren und den fachsprachlichen Charakter nachhaltig pragen.
Aus diesem Grund beschrinkt sich die hier vorliegende Untersuchung der spanischen
Internetfachsprache auf die Analyse von Internetbegriffen und deren Bedeutung.
Terminologiearbeit und Fachsprachenforschung wirken also eng zusammen und auch wenn sich die
Erforschung der Fachsprachen in den letzten zwei Jahrzehnten mehr den Ebenen der Syntax und des
Textes zugewandt hat, wird die Untersuchung des Fachwortschatzes ein bedeutender
Betrachtungsgegenstand bleiben.
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CLASSROOM ACTIVITIES

Alexandra Carelina, 111 year student, Comrat State University
Advisor: Sucman Anna, University lecturer, Comrat State University

Teaching is an art, good teachers —are artists. Each teacher is unique. A good teacher uses all
his creature, most effective methods and techniques, creativity to motivate and keep interested the
student in learning a foreign language and ensure the retention of the material in student’s memory.
The best ways to motivate students are activities. There are many activities for teaching English in

the classroom, all of them are interesting.
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They can be used by the teachers sometimes with large classes, sometimes with very small
groups, sometimes with every type of resource we could wish for, sometimes with only a board to
support their teaching. The activities make the students to learn English in an enjoyable way. The
activities are useful, engaging and fun, when the teacher knows his students, knows their level,
interests; they are useful, when the teacher knows how to use the activities and when use them. The
lesson can not consist only of funny activities, the students cannot only play, have fun during the
lesson. The activity should be used in an appropriate way.

Why use the activities in the class? The answer is here- activities are used to motivate, to
encourage to raise the interest level of the students, to achieve results. Activities used in the
classroom should be original and creative, and also they should be practical. With help of activities,
for example, phonetics, grammar should be practiced. While using an activity we should know the
ages of the children it is suitable for and the time it takes. Very often, the English level of the
children is more important than their age to the success of the activity. In addition, the timing of the
activity depends on the size of the class or how quick the children are to respond. The teacher is
the best judge of whether an activity is suitable for your class and how long it is likely to take.

There are activities for young learners, which have steps that involve the children in quiet
tasks, such as cutting and pasting, drawing, coloring and so on, that do not explicitly practice new
structures or vocabulary. While children are engaged in these, the teacher can chat to them more
informally. It is not necessary to use complex language; simple, encouraging comments are
effective and might include things like, ‘Cut the shapes carefully. You can use all the colours you
want. How are you getting on? Have you nearly finished? What colour are you going to use

next?’ and so on.

As well as encouraging children and praising their efforts, teachers need to have confidence
in their own English speaking skills, whatever their level. If children see their teachers speaking
English with enjoyment and enthusiasm, not worrying about making mistakes or knowing every
word, then they have a very positive model for using English themselves. We think, that good
organized activities during the lessons can motivate children to use English in class. Learners like
and enjoy whole class work, group work, pair work, individual work, when the task is not too
difficult, is not boring and does not take half of the lesson. Whole class activities involve all the
learners and are important for developing a positive classroom approach to learning English,

good relationships between learners and the opportunity for students to learn from both the

teacher and from each other. Many of the whole class activities involve students becoming
physically involved in the learning experience, by holding up cards, for example, or by working in
teams. There are teachers, who argue that they cannot monitor what all the children are doing, that
the children will speak their first language, or that the class will get out of control. Therefore, these
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teachers often use activities that should to be done in groups or pairs. And we agree that the group
work and pair work are better than whole class work. When doing whole class activities the
children may not be directly involved in participating and can become bored and distracted. This is
especially true in large classes. On the other hand, if children are working in pairs and groups, they
will all have the opportunity to use English and to be engaged in the activity. Second, pair and
group work can also help children to develop other skills such as listening to others, co-operating
and reaching a consensus.

There are listening activities, speaking activities, reading activities, writing activities.

Listening activities are more effective if they are built round a task. We have to organize task
in a better way that means that students have to understand the information and to be focused on it.
A well-constructed task must be fun and challenging to stir interest, demanding simple presentation
and administration. Through the task the students are encouraged to listen selectively, picking up
only necessary information. Students get used that successful listening means not understanding
each word, but understanding only most important information. There are pre-listening activities,
while-listening activities, and after-listening activities.

Before listening the topic of the listening should be introduced. It concentrates and motivates
students, sometimes even helps them to predict. While listening some guiding questions could be
used, when students answer to the questions asked they concentrate on the general idea of the
material. After listening students can describe in written or oral form what they have understood,
their opinion on the topic, for example.

Speaking activities are all designed to provoke spoken communication in the class. One of the
major obstacles learners have to overcome in learning is to speak is the anxiety generated over the
risks of blurting things out that are wrong or stupid. Language learners think that “It’s better to
keep your mouth closed”. The teacher’s job is to provide warm climate that encourages students to
speak. Warm climate can be created with help of the communicative activities. There are many
interesting speaking activities; they are: Going to New York, Nothing better than my country,
Optimists and Pessimists, Secret Topic, Desert Island and others.

Reading involves pre-reading, while-reading and post- reading activities. Very often students
do not like to read when they are not motivated. Before reading the teacher should encourage
skimming, scanning, predicting. Here can be used matching exercises(matching titles to the
contents, matching titles to book covers or pictures , jigsaw reading, etc.). While reading the
students should have a purpose. Here students can make a list of words they do not know, write the
names of main characters and others. After reading the students have to discuss, argue, examine.

Learning to write means developing a new set of cognitive and social relations. The teacher
uses controlled, guided and free writing activities. Dictation, reproduction, composition, conclusion
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can be used in teaching writing skills. Here are the examples of some writing activities: writing
about pictures, sentence linking activity, jigsaw writing, seen dictation, etc.

We think, that all the activities mentioned should be used in the classroom and now there are
lots of activities, but the main purpose of the teacher is to educate human beings. The teacher
should know that pupils in the classroom aren’t just boys and girls, everyone is a unique individual
and if an activity isn’t succeed try to change something, try another one, be active.
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THE PRESENT DAY IMPORTANCE OF THE ENGLISH AND GERMAN
LANGUAGES

lulia Cheavdari, 11 year Student, Comrat State University
Advisor: Deceva Elena, University lecturer, Comrat State University

We live in the twenty first century. Our life has been changing since the ancient times. From
the beginning of their existence human want to be clever, want to be experts in their professional
carrier, to be useful for their country and they try their best to succeed.

Great attention is paid to youth today. A big accent is put on the development of young
generations. Being within University walls students try to be comprehensively developed in order to
achieve their goals in a short time. They try to learn new informational time; they develop their
ideas to be better in life. All these opportunities provide us possibilities to learn the English or
German languages. The English and German languages are branches of the Indo-European family
group. [1] From the beginning of the history of these two languages they were together and they are
very close to one another till nowadays. From the ancient days they had been keeping their prestige
and became two the most important languages in the world.

According to scientific researches, the English and German languages are the most popular

and the most interesting languages for the young generation. [2]
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Rating of foreign languages:
1 English. International language, the language of business communication.
2 German. Language technology.
3. Italian. Very melodic language.
4 Spanish. Language, which is needed for trade relations with the Spaniards.
5. French. Language of fashion.

As we can see, the English language is on the first place. According to its popularity it is the
international language. Over one billion people use it. Half of them are native speakers, and it is a
fact that about 600 million people have chosen it as a second language. The German language due
to its technology is on the second place. These facts say us that these two languages are actual,
useful and very important today.

To know a language means to hold a key in your hands for every door in the world. This is a
big chance to find your life way in the world, to realize yourself. Thus, the knowledge of the
English or German languages proves it. From the first classes at school we were taught about the
huge importance of a foreign language. English and German languages provide you a possibility to
develop ideas in a new way and then to realize them. If you study languages, you will know history,
literature and grammar of this language. It is very important because a young person will be able to
study abroad in the English or German speaking countries. That is very prestigious because after
you graduate from University you will be sure you find a job. People will be involved in the
process, which they are interested in the most. People will turn their hobby into a business and
never will “work”. Language gives people a unique chance to study in another country for free. This
improves us as future professionals in our sphere.

In present time it is very important to know a foreign language. Thanks to languages we can
easily travel and make new connections and communicate with people from other countries. Due to
the languages we get new information about life abroad, about a country’s history, customs, and
traditions. For some people studying foreign languages becomes a hobby. People like to learn
foreign languages. They find it very interesting and useful for their life “He, who does not know a
foreign language does not know anything about his own”, said Johann Wolfgang von Goethe
and, yes, |1 do agree with his idea. Knowing your native language and knowing a foreign
language a person begins to analyze and better understand the history of the language. The
person begins to value the importance of languages.

It is considered that someone who knows English is competent not only in one sphere, but
also is competent in many other fields. For example, in technology, in study processes, in politics,

etc.
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There are many international programs, which are directed to young generations, of course for
those who know English or German languages. The Programs help the young people to open their
minds, to understand how wonderful life is due to languages. Students, or any other people who are
interested, can take part in these programs. | know concrete examples from my University
experience. Many students, especially from the department of foreign languages have visited
Germany and USA. They had a great possibility to study in Germany for two months along with
other students from different countries. Students had a possibility to improve their language
knowledge working with the native speakers. Students returned back home full of positive emotions
and great enthusiasm. All these facts make us be sure that this is all real. We just need to study
languages hard and believe in our power.

Knowing English or German you can travel all over the world. You can see the world’s
beauties, people from different countries, to witness interesting events, and can simply enjoy your
life. New life is opened for us, if we know foreign languages. Catch the moment and you will never
regret about missed time. A person who knows English or German languages is the luckiest person.
Language makes our life better and easier. Language skills have great privilege to find a prestige
job and a big success in the modern world.

The question of the English and German languages as foreign languages is topical today.
Language knowledge opens big opportunities for each person in the world.
Bibliography:
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USING SONGS IN TEACHING AND LEARNING ENGLISH LANGUAGE

Curdoglo Polina, 111 year student, Comrat State University
Advisor: Sucman Anna, University lecturer, Comrat State University

Songs are part of daily life for most people and play an important role in the development of
young children learning a second language. Using songs in teaching English is unquestionably very
natural, very scientific. No one can deny that as humans, we have a special ear for music. Try
teaching alphabets to a child and you will realize that the child picks them up faster and memorizes
them better if you sing them out for him.

A testament to this is the frequency with which songs are used in English Language Teaching

classrooms all over the world. Throughout the centuries, experts in different fields — philosophers,
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scientists, teachers, and therapists have recognized the place of music for therapeutic and
developmental functions. Over the last two decades, researches have made great advances in the
theory of foreign language acquisition. Many of them find the didactic conjoining of language and
music surprisingly convincing as there are numerous historical and developmental proofs of music’s
relationship with language learning. Language and music are the two ways that human beings use to
communicate and express themselves through sound.

Using songs in teaching English can be very effective, provided you are quite selective with
the songs. Choose songs that are good to listen to - not a loud, earsplitting background score
overlapping the singer's voice, rather soft renderings with each word, each syllable being clearly
articulated.

Equal emphasis should also be laid on the theme of a song. However, choose songs that your
students can associate with. Go for plain, simple language; avoid songs that have slang and cultural
references or else you'll have a tough time in the classroom. Whilst using songs in teaching English
to young learners, stick to songs that involve them both physically and mentally.

Most children enjoy singing songs, and they can often be a welcome change from the routine
of learning a foreign language. For the teacher, using songs in the classroom can also be a nice
break from following a set curriculum. Songs can be taught to any number of students and even
those teachers with the most limited resources can use them effectively. Songs can play an
important role in a second language development of young children.

Analysis and research of contemporary scientific, educational, and methodological literature
suggests that many investigations are devoted to certain aspects of songs use in the English
language teaching of young and adult learners.

The positive effects of music on first and second language acquisition have been studied by
N. Bazhenova, Zh. Vereninova, O. Yephimova, Y.S. Jolly, and other scientists. In their
investigations they reveal the potential of the song in the formation of aesthetic and moral
component of personality.

Songs are one of the most enchanting and culturally rich resources that can easily be used in
language classrooms. Songs offer a change from routine classroom activities. They are precious
resources to develop students’ abilities in listening, speaking, reading, and writing. They can also be
used to teach a variety of language items such as sentence patterns, vocabulary, pronunciation,
rhythm, adjectives, and adverbs. As stated by R. Lo and H.C. Fai Li, learning English through
songs also provides a non-threatening atmosphere for students, who usually are tense when
speaking English in a formal classroom setting .

One of the advantages of using songs in teaching English of primary school students is their
flexibility. Songs can be used for a number of purposes and there are many reasons why songs can
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be considered a valuable pedagogical tool. Songs can help young learners improve their listening
skills and pronunciation, therefore potentially helping them to improve their speaking skills. Songs
can also be useful tools in the learning of vocabulary, sentence structures, and sentence patterns, not
to mention their reflectivity of mother tongue culture .

As we have mentioned earlier, songs can help young students improve their listening skills.
Young learners can become bored by repeatedly listening to a narration or dialogue as they attempt
to understand the meaning of new words or phrases in context. In contrast, listening to a song over
and over again can seem less monotonous because of the rhythm and melody . Some songs, such as
Hello, contain common expressions and can be used as good listening activities. For example, a
teacher can sing the first three lines of the song below, and students can respond with the following
three lines: Hello, Hello, Hello, how are you? I’m fine, I’'m fine, I hope that you are, too.

Songs can also help improve listening skills because they provide students with practice
listening to different forms of intonation and rhythm. English has a stress-timed rhythm, for which
songs can help establish a feeling. T. Murphey believes that music has the power to engrave itself
into our brains, stating that “songs work on our short- and long-term memory” and is therefore an
adequate tool for using in the language classroom.

Songs may be helpful in improving pronunciation. Moreover, songs can allow young learners
to practice a new sound without producing the same level of boredom. Songs also have a natural
rhythm with a recurring beat that is similar to the stress patterns of spoken English. These patterns
make some songs useful for practicing rhythm and stress. The song Girls and Boys Come out and
Play could be used effectively to teach English rhythm and stress:

Girls and boys come out to play,

The sun above is bright today.

Leave your work and leave your sleep,

Come and join us in the street.

Come with a shout and come with a call,

Come with a smile and bring your ball.

Down the steps and up the path,

All the fun will make you laugh.

Songs can provide a teacher the opportunity for vocabulary practice. They are usually
based around a topic that can provide the context for vocabulary learning. The song Head,
Shoulders, Knees and Toes, for example, can be used to review body parts, or the song | Can Sing a
Rainbow may be useful for reviewing colour names. Most children’s songs are characterized by
monosyllabic words, many of which are frequently repeated. This repetition offers greater exposure
to these words and can help improve vocabulary acquisition.
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Some of the vocabulary and language used in traditional and popular English songs,
however, can cause difficulties for language learners due to their use of low frequency and archaic
words. The song and the lyrics need to be selected carefully by a teacher to complement the target
vocabulary.

Many children’s songs have a simple sentence structure or sentence pattern that can
become set in the mind of the learner. Songs could be used to reinforce questions taught in the
classroom. The length of a phrase in a typical children’s song is short and often uses simple
conversational language. T. Murphey states that the pauses after each phrase are typically longer in
comparison to the phrase itself, which can allow learners to process the language and shadow in real
time. Though, a teacher needs to take care when selecting a song because some songs have irregular
sentence structures that are not typically used in English conversation.

According to Y.S. Jolly, using songs can also give learners the opportunity to acquire a
better understanding of the culture of the target language. Songs reflect culture. C. Shen states,
“language and music are interwoven in songs t0 communicate cultural reality in a very unique
way”. Although this is probably more applicable to songs for older learners, young learners can be
given the opportunity to learn about seasonal or historical events in the target language through
songs

Probably the most obvious advantage of using songs in teaching English of primary school
students is that they are enjoyable. Most children enjoy singing and usually respond well to using
songs in the classroom, but there are more significant benefits of using songs other than just being
fun. First, songs can bring variety to the everyday classroom routine. This variety stimulates interest
and attention, which can help improve student’ motivation, thereby helping learners to reach higher
levels of achievement. Secondly, songs, in particular choral singing, can help create a relaxed and
informal atmosphere that makes the classroom a non-threatening environment. By reducing anxiety,
songs can help increase student interest and motivate them to learn the target language. Students
often think of songs as entertainment rather than study and therefore find learning English through
songs fun and enjoyable.

Despite there are many reasons why songs can be considered a valuable teaching tool, there
are some issues to consider. As mentioned above, a teacher needs to take care in selecting a suitable
song for his or her class. Sometimes, the language, vocabulary, and sentence structure of some
songs can be quite different from that used in spoken For example, the nursery rhyme called Jack
Be Nimble is not likely to help the learner in the use of the verb be: Jack be nimble, Jack be quick,
Jack jump over the candlestick.

In addition, there are other difficulties placed on a teacher. To maintain variety in the
classroom, a teacher needs a good repertoire of songs. Although young learners are happy to sing
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the same song on several occasions, interest in the same song can soon fade if the song is used too
often. Some non-native English-speaking teachers may also worry about teaching the stress and
timing of songs correctly, and are therefore probably more likely to only use certain songs that they
feel comfortable with or avoid using songs completely. Finally, T. Murphey points out that no
matter how enjoyable or memorable, singing songs in itself will not teach anyone to use the
language, and will not give students the ability to communicate in another language. The words in
songs unfortunately do not transfer into use .

There are thousands of children’s songs. So selecting, learning, and using a suitable song for
a particular class or purpose can be a real challenge for language teachers. With a little initiative and
imagination, a children’s song can easily be adapted. Any teacher can create original songs. By
slightly altering the vocabulary, grammar, or sentence structure whilst maintaining the original
rhythm, a traditional song can be adapted to suit a particular theme or part of the curriculum. By
adapting the song in this way, a teacher has the advantage of being able to select a particular
language feature and incorporate it into the song. This feature could be an item of vocabulary,
syntax, phonology, or a simple conversational expression. This allows a teacher to incorporate more
songs into a curriculum and save time searching for and learning new songs.

*Some surefire classroom activities using songs in teaching English are as follows:

1. Ask your students to pick their favorite song in English and do a presentation on it. You
can do this over a series of weeks on a schedule or you can make it one entire lesson. The students
should bring the song in, play it and then tell the group why they like it, as well as the song's
meaning. The other students can weigh in whether they like the song or agree with the
interpretations.

2. Group discussions, cooking up story lines and dialogues and even video shoots are other
interesting pursuits you can plan for your high grade students. Engage your lower level students in
preparing comic strips and pictorial representation of songs.

3. Choose a song that addresses some aspect of grammar you want to practice. Type up the
lyrics with the verbs omitted. The students need to listen and fill in the gaps with the correct verb
conjugation.

4. Choose music to play in the background while your students work in writing activities.
Music can help them remember vocabulary and provide inspiration.

5. Refer your students to the website, Lyrics Training, for homework. This site uses English
music videos that will help improve their vocabulary and grammar skills.

6. Fill-in-blanks is the most popular classroom activity. However, this is not as simple as
handing out worksheets full of gaps to your students. You can omit the rhyming words or
adjectives, etc. but whatever you do needs to be properly planned.
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7. Spotting the mistakes is another game you can involve your students in. Change a few
words (not more than 8 to 10) in the lyrics and ask your students to correct them as they listen to the
song. Here again, you will have to choose the words sensibly. A nice idea will be providing the
antonyms. You can use synonyms in case you are using songs in teaching English to adult learners.

8. Changing the order of verses is a real interesting activity for young learners.

Therefore, we can state that songs appear an effective means of the English language
teaching namely of primary school students, because song materials develop emotional-sensory
perception of the world that is typical for young learners.

Numerous children songs can be used as a valuable teaching and learning tool. Using songs
can help learners improve their listening skills, pronunciation, and memorization. They can also be
useful for teaching vocabulary and sentence structures. In addition, they can help improve young
students’ motivation towards learning English, thereby helping learners to reach higher levels of
achievement.
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DIE ROLLE DER KREATIVEN UBERSETZUNG

lanac Tatiana Studentin des 1V. Studienjahres Lehrstuhl fiir Fremdsprachen
Comrater Staatliche Universitat
Wissenschaftsleiterin: PhD Sofia Sulac, Comrater Staatliche Universitit

Unter Ubersetzung versteht man in der Sprachwissenschaft:
- die Ubertragung eines (meist schriftlich) fixierten Textes von einer
Ausgangssprache in eine Zielsprache; sie wird auch als ,,Ubersetzen** bezeichnet;
- das Ergebnis dieses VVorgangs.
Aktualitét des Themas:

Dieses Thema ist sehr aktuell fiir die Dolmetscher. Mit dem Erlernen einer fremden Sprache
Offnet sich der Zugang zu einer anderen Kultur, zu einer anderen Weise zu denken.
Fremdsprachenkenntnisse sind eine Bereicherung. Sie helfen, nationale Grenzen zu iiberwinden und
kénnen Tiiren zu Karrieren als Ubersetzer oder Dolmetscher 6ffnen.

Zielsetzung der Arbeit.
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Das grobe Thema meiner Arbeit lautete anfangs: ,,Kreativitit bei der Ubersetzung®. Im
Laufe dieses Forschungsprozesses wurde uns jedoch bewusst, dass diese Untersuchungen
schlieBlich zeigen sollten, dass dieser Ausdruck ein Pleonasmus ist, da unser Ziel war, darzustellen,
dass die Titigkeit des Ubersetzens ein kreativer Akt ist.

Der maBgebliche Unterschied zwischen Ubersetzen und Dolmetschen liegt darin,
*beim Ubersetzen der Ausgangstext in Schriftform oder auf einem Klangtriger
fixiert ist.
* beim Dolmetschen der Ausgangstext nicht fixiert, in der Regel miindlich, vorliegt.
Kreativitdt ist ein schillernder Begriff. Wahrscheinlich hat ihn fast jeder Mensch schon
das eine oder andere Mal ganz automatisch benutzt. Kreativitdt ist eine Eigenschaft, die jeder
Mensch fiir sich nutzen kann und oft auch unbewusst fiir sich nutzt.
Um kreativ zu sein ist es jedoch notwendig, Kenntnisse bzw. eine gewisse Wissensbasis
in dem Bereich, in dem kreativ gewirkt wird, zu besitzen. Kreative Losungen oder kreative
Produkte kénnen nie zuféllig entstehen.

Die wichtigsten Ziele sind:

- Verschiedene Literaturquelle erfinden und untersuchen;
- Arten der Ubersetzung erforschen;
- Kreative Handlung Klassifizieren;
- Moglichst alle Aspekte des AT in den ZT zu iibertragen.

Methode. Hier haben wir den AS-Text mit dem ZS-Text verglichen, um semantische
Abweichungen zu finden. Diese haben wir danach analysiert um &quivalenter Losungen
herauszuarbeiten. Zu unserer Hilfe hat man Literatur, die lexikalische und semantische
Probleme behandelt, und sowohl einsprachige deutsche Worterbiicher als alte Aufsitze,
verwendet.

Aufbau der vorgelegten Lizenzarbeit:

Die vorliegende Lizenzarbeit besteht aus 3 Kapiteln, Einfiihrung/Einleitung,
Schlussfolgerungen, Literaturverzeichnis, die tiiber 46 Literaturquellen enthdlt, Anlagen und
Abkiirzungsliste.

Die Struktur der Lizenzarbeit: Dieser Arbeit besteht aus 3 Kapiteln:

* . Die Rolle der kreativen Ubersetzung

« [I. Kreativitiit beim Ubersetzen

« II1. Ubersetzungsanalyse

Im Kapitel | hat uns nun einen Einblick erhalten, was Kreativitit bzw. Ubersetzen eigentlich
ist. Das folgende, abschlieBende Kapitel soll nun zeigen, dass der Ausdruck , kreatives Ubersetzen*

eigentlich ein Pleonasmus ist, d.h. dass Ubersetzen eine kreative Titigkeit ist.
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In der Diskussion unterscheidet man vor allem zwei Arten der Ubersetzung: die
produktionsorientierte und die rezeptionsorientierte Ubersetzung.
Es gibt auch solche Arten von Ubersetzungen wie:

- maschinelle;

- Biihneniibersetzung;

- Comic Ubersetzung.

Es werden die Charakteristika eines kreativen Prozesses, wie in Kapitel 2 ausgefiihrt, mit
jenen des Ubersetzungsprozesses gesetzt. Das Ergebnis dessen soll zeigen, dass eindeutige
Parallelen zwischen diesen beiden Prozessen bestehen, die darauf hinweisen, dass Ubersetzen an
sich eine kreative Handlung ist.

Im Kapitel Il wurden die Charakteristika des kreativen Prozesses, des kreativen Produktes,
sowie des kreativen Person dargestellt. Ein kreativer VVorgang wird in Gang gesetzt, wenn man sich
einem ,,aullergewohnlichen* Problem gegeniiber sieht.

Im Praktischen Teil will man einen Beitrag zur Uberpriifung der Qualitit der Ubersetzung des
Werkes leisten. Zu welchem Grad ist es dem Ubersetzer gelungen, das Werk richtig zu iibersetzen,
zu analysieren Selbstverstindlich kann diese Arbeit nicht sidmtliche Kategorien der
Ubersetzungsiquivalenz betrachten, dann wiirde den Rahmen der Arbeit gesprengt werden, deshalb
stehen Anderungen, Hinzufligungen, Auslassungen und freie Ubersetzungen im Blickfeld des
Aufsatzes.

Im dritten Kapitel machen wir Analyse den Text und einige Ubungen erfiillen. Und folgende
Beispiele wie:

- Den Text ist sehr kompliziert zu analysieren;

- Dialog richtig zu verstehen und iibersetzen;

-Um die Sitze richtig zu ibersetzen, benutzen wir verschiedene
Ubersetzungsquellen. (Wérterbiicher, Online Ubersetzung)

Translatorische Kreativitdt ist ein Leistungsmerkmal translatorischen Handelns, das im
Translationsprozess und/oder Produkt an Ausdrucksformen von Originalitdt, Flexibilitdt und

Denkfliissigkeit erkennbar wird.
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Einige Beispiele :
Haus, Wohnung. Ziehe die deutsche Ubersetzung zum englischen Wort.
Kitchen Bad

Bathroom Diele

Bedroom Dachboden
Attic Fullboden
Roof Dach

Living room Abstellkammer
Cellar Schlafzimmer
box room Wohnzimmer
Hall Kiiche

Floor Keller

Schreibe die englische Entsprechung in die Liicke.
Beispiel auf- und zuklappen

. Gehalt -

. Gleitzeit -

. Uberstunden machen - to work

. Vollzeit - a job

1

2

3

4

5. Teilzeit -a job
6. eine Lohnerh6hung bekommen - to get a
7. Kiindigung (vom Arbeitgeber) -

8. Arbeitslosenunterstiitzung -

9. Praktikum (wéhrend der Schulzeit) -

10. Rente —
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Zum Schluss bleibt die Erkenntnis bestehen, dass eine ,,wahre" Ubersetzung im Grunde nicht
moglich ist. Es lassen sich nie alle Aspekte und die gesamte Wirkung eines Textes einfangen und in
einen anderssprachlichen Text bannen. Die Translation ist prinzipiell schwierig, aber potenziell
moglich.

Um ein kreatives Produkt hervorzubringen, ist auch Motivation nétig. Die Motivation der
Ubersetzerin kann vielfiltig sein: Verdienen des Lebensunterhalts, Freude an der Arbeit oder
beispielsweise der Wunsch nach Prestige.

Bibliographie:

« Magloire Kengne Fokoua: Methodische Probleme der Ubersetzung. Unter
besonderer  Beriicksichtigung — der  Ubersetzungsprozeduren. Verlag Dr.  Kovac,
Hamburg 2009, ISBN 978-3-8300-4132-0.

« Schmitt, Peter A.: Translation und Technik. Stauffenburg, Tiibingen 1999. ISBN 3-
86057-245-8.

o Tellinger, Dusan: Kulturkompetenz ~des Ubersetzers der literarischen —und
Fachiibersetzung. In: Deutsch mit allen Sinnen. Zbornik prispevkov zo VI. konferencie
Spolo¢nosti ucitelov nemeckého jazyka a germanistov Slovenska. KoSice, Technicka
univerzita 2003, s. 272 - 275, ISBN 80-88922-72-0.
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THE IMPORTANCE OF HOME READING

lovciu Svetlana, 1V year Student, Comrat State University
Advisor: Palic Oxana, University lecturer, Comrat State University

What is reading? Reading is about understanding written texts. Reading is one of the main
skills that a pupil must acquire in the process of mastering a foreign language in school. It is a
complex activity that involves both perception and thought. Reading consists of two related
processes: word recognition and comprehension. Word recognition refers to the process of
perceiving how written symbols correspond to one’s spoken language. Comprehension is the
process of making sense of words, sentences and connected text. Home reading is the process with
the help of which the pupils understand more, because their parents can help them. Home reading

develops pupils' intelligence. It helps to develop their memory, will, imagination. Pupils become
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accustomed to working with books, which in its turn facilitates unaided practice in further reading.
Teaching reading is very important, because it helps to develop others skills: speaking and writing.

The most significant factor in determining a child’s success in reading is the parents’ attitudes
about reading. Therefore, it is up to the parents to provide an environment for the children in which
they are surrounded by books and reading. If a child sees the importance of reading in their home
through their parents’ actions, it will most likely transfer to their own life. Reading at home aids
children in developing important skills and habits that will lead them to success in school and in
life. The first of these types of skills is language skills. When reading out loud to a child, they will
be able to develop knowledge about language, context, sentence structure, grammar, syntax, and
other components of language. Also, reading to a child promotes the value of education and
knowledge in a child. The children will learn how important it is to succeed well in school and will
have a stronger desire to do so.

Reading at home encourages a special bond between the parent and child. Through reading
with a child, a parent is able to impart their thoughts and feelings, lessons, and beliefs to their child.
The child and the parent are able to develop an emotional bond through reading and sharing their
thoughts on stories. This emotional bond gives children precious memories to reflect on and foster
positive thoughts on the stories read to them.

Finally, reading at home allows children to practice what they have been learning in school.
Throughout the school day, children may not receive ample time to practice what they are being
taught in class. At home, parents can help provide one-on-one instruction with their child.

In this time children can be free to ask as many questions as they want without infringing on
anybody else’s time. Reading with a parent allows them to explore what is being taught in class in a
more in-depth manner in order to provide the maximum potential of knowledge.

It is these four reasons that prove that reading at home is vitally important to children.
Without reading at home, it is difficult for children to develop a love for reading.

Speaking of home reading, it is possible to identify some species with a help of which the
home reading may be implemented.

1. Language Development through Reading

To illustrate the language development we can use a poem. Parents should read the poems to
their children, because with a help of this children developed his language, they begin to read
independently.

2. Forming Bonds through reading

Parent and child’s bonding is essential to each and every child, and reading with the child is a
simple way to establish a strong and nurturing parent and child bond. Yes, reading stories provides
a simple and surefire way to bond and really connect with the child.
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Today, it is very difficult to imagine a conscientious parent, who doesn't want to snuggle with
their little ones and really bond with them. And in these uncertain times in our world, the children
need more than ever to know that each parent loves his and is ready to find for him all free time.

Reading with your child is a great way to form an emotional bond with your child. Reading
allows you to not only share a good story together, but it also allows you to share various ideas or
thoughts with your child. For example, reading a story can prompt the parent to share a similar
experience they had with their child. This not only makes the reading more meaningful, but it also
adds more emotional attachment to the particular event.

When we speak about reading, it is also very important to note the point that discussions with
children can occur from reading books. Reading a story with a child a parent may be presented with
the perfect opportunity to bring up subjects with their children. They can teach their child a valuable
lesson through a discussion about the book or just talk with their child about the story itself. Either
example gives the parent a chance to have a deeper and more meaningful conversation with their
growing child which in turn will strengthen the bond between the two.

3. Success from Reading

Parents are often the first teachers that a child is introduced to. Even before a child enters
formal schooling, their parents are the ones that begin to teach them first. Knowing this explains
why it is important that parents model success from reading. If a child is able to be successful at
home with reading, it is likely that that success will continue and motivate them in school. When
parents help their children to read, they help open the door to a new world. When parents read to the
children, they develop a love of stories and poems, and then the children want to read on their own,
they practice reading, and finally they read for their own information or pleasure. They become
readers, and their world is forever expanded and enriched. Reading books aloud to children
stimulates their imagination and expands their understanding of the world. It helps them develop
language and listening skills and prepares them to understand the written word. When the rhythm
and melody of language become a part of a child's life, learning to read will be as natural as
learning to walk and talk.

4.Practicing what was learned in school

Homework is a great way to get the parents involved in reading with their child and aiding
them in their homework.

It is important to note that successful parent involvement improves not only student behavior
and attendance but also positively affects student achievement.

Successful parent involvement can be defined as the active, ongoing participation of a parent

or primary caregiver in the education of his or her child. Parents can demonstrate involvement at
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home-by reading with their children, helping with homework, and discussing school events-or at
school, by attending functions or volunteering in classrooms.

Reading at home is vitally important to children. Without reading at home, it is difficult for
children to develop a love for reading. It is a simple way for a parent to contribute and ensure
success for their child in the classroom and beyond.
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DIE SATZGLIEDSTELLUNG IM HEUTIGEN DEUTSCHEN

Kvasnitscaia Karolina, Studentin des V. Studienjahres,
Comrater Staatliche Universitét
Wissenschaftsleiterin: PhD Sulac Sofia, Comrater Staatliche Universitit

Die vorliegende Arbeit trigt den Titel "Die Satzgliedstellung im heutigen Deutsch”. Wie aus
dem Titel geht, befasst sich die vorhergehende Arbeit mit der Satzgliedstellung innerhalb des
deutschen Satzes. Menschen, die die deutsche Sprache studieren, verstehen wie kompliziert und
problematisch diese Frage ist. Natiirlich es ist schwer {iber die Satzgliedstellung sprechen ohne der
Satzdefinition. Die Satzdefinition ist ein zentrales Problem in der Syntax und in der Linguistik.
1931 verfasste Ries in seinem Werk "Was ist ein Satz?" 140 Satzdefinitionen. Schon 4 Jahre spiter
(1935) hat Seidel 223 Satzdefinitionen vorschlagt. Jetzt verstehen Sie wie kompliziert,
problematisch und strittig diese Frage ist.

Die Satzgliedstellung in der deutschen Sprache unterliegt nicht nur syntaktischen und
morphologischen, sondern auch kommunikativen und stilistischen Kriterien. In welcher
Reihenfolge die Satzglieder einen Satz bilden, hingt von mehreren Faktoren ab. Die vorliegende
Arbeit setzt sich zum Ziel, diesen Regeln und Faktoren nachzugehen und zu schildern. Im Rahmen
unserer Forschung untersuchen und interpretieren wir zahlreiche Fachliteratur, z. B. Moskalskaja,
Admoni, Patocka, Abramov. Hier befassen wir uns mit Reihenfolge der Satzglieder und wovon
héngt ihre Reihe ab. Die Bedeutung eines Satzes ergibt sich aus seinen einzelnen Teilen und ihrer
Anordnung (Wortstellung). Damit sind nicht die Stellung einzelner Worter, sondern die
Satzgliedstellung und die Stellung des Pradikats gemeint. Der Ausgangspunkt dieser Arbeit sind das
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Verb, die Pradikatstelle, deren Stellung im Zusammenwirken mit anderen Faktoren wie dem Modus
des finiten Verbs, dem Vorkommen bzw. der Besetzung von bestimmten syntaktischen Positionen
und der Intonation (bei geschriebener Sprache der Interpunktion) die Satzart bestimmt und den Satz
in Stellungsfelder teilt. Gegenstand der vorliegenden Arbeit ist die Untersuchung und Beschreibung
der Stellungsmdglichkeiten von Satzgliedern im gegenwértigen Deutschen.

Die vorliegende Arbeit soll einen Beitrag dazu leisten, wichtige Aspekte der Satzgliedstellung
und Aspekte der Satzanalyse im Sprachunterricht darzustellen. Unseres Ziel war ein detailierten
Uberblick iiber theoretische Konzepte der Satzanalyse zu erliutern und zu prisentieren. Das
Hauptziel der Arbeit ist es aufzuzeigen, wie man die Fihigkeit der Schiiler, Grammatik zu
verstehen, liben, trainieren und verbessern kann. Die Fertigkeit der Grammatik ist von groBer
Bedeutung wéhrend des Lernprozesses, weil sie der Sprachproduktion vorangeht. In dieser
Lizenzarbeit mochten wir alle Moglichkeiten der Grammatik im Sprachunterricht untersuchen, wie
man geeignete Medien finden bzw. aufbereiten und wie man sie im Unterricht einsetzen.

Die Satzgliedanalyse gehdrt zu den grundlegenden Kompetenzen angehender Germanisten
und ist darum ein verbindlicher Teil der universitdren Lehre. Dieses Thema ist sehr aktuell fiir die
Deutschlehrer, die sich fiir die Praxis des Sprachunterrichts und fiir Methodik/Didaktik
interessieren. Ohne Grammatik verliert die Sprache ihre Hauptfunktion — Kommunikation. Mit
Hilfe der Grammatik verbinden wir Worter in die Wortverbindungen, Wortverbindungen - in die
Sdtze, und die Sétze — in Texte. Wir haben keine Zweifel iiber die Aktualitdt und Wichtigkeit dieser
Arbeit.

Als Satzglieder im Deutschen dienen:

e Pradikat - ist ein zentrales Glied im Satz, von dem die anderen Glieder abhingig sind,
enthilt mindestens ein Verb;

eSubjekt - ist eine Substantivgruppe, die in der Regel obligatorisch ist, vom Pradikat
syntaktisch abhingig ist;

¢ Objekt - ist eine Substantiv-oder Pripositionalgruppe, die obligatorisch oder fakultativ steht
und vom Pradikat abhidngig ist;

¢ Adverbialbestimmung - ist eine Substantiv-, Prapositional- oder Adverbialgruppe;

Wir glauben, dass die deutsche Satzgliedstellung von verschiedenen Faktoren hédngt und
beeinflusst wird. Das sind folgende Faktoren:

1. Strukturtyp - die Stellung des finiten Verbs und der anderen Pradikatsteile im Satz;

2. Rahmenkonstruktion - ob das finite Verb alleine oder in Verbindung mit anderen
Pradikatsteilen steht;

3. Valenzbildung;

4. Rhythmus - "Gesetz der wachsenden Glieder";
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5. Mitteilungswert - der Thema-Rhema-Gliederung.

Die Satzgliedstellung gehort zu den wichtigsten Aspekten des Sprachstudiums. Die
Stellungsmoglichkeiten der Satzglieder spielen sehr wichtige Rolle bei der Kommunikation, die die
entscheidende Funktion der Sprache ist.
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Hoffmann (Hrsg.): Deutsche Syntax. Ansichten und Aussichten. de Gruyter, Berlin u. a.
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Ubersetzungen

« http://home.pfaffenhofen.de/schyren-gym/gramm/sg/satzgliedergraphik.htm

SCHWIERIGKEITEN IN DER DEUTSCHEN SPRACHE

Slav Antonina, Studentin des zweiten Studienjahres, Comrater Staatliche Universitiit
Wissenschaftsleiterin: Alaceva Maria, Comrater Staatliche Universitit

Ich mochte meine Rede mit einem Zitat von Mark Twain beginnen. ,,Aufgrund meiner
philologischen Studien bin ich {iberzeugt, dass ein begabter Mensch Englisch (auBBer Schreibung
und Aussprache) in dreiflig Stunden, Franzdsisch in dreiffig Tagen und Deutsch in dreiflig Jahren
lernen kann. --Mark Twain [1].

Es ist wahr, dass die deutsche Sprache nicht zu den einfach zu erlernenden Sprachen zihlt.
In seinem Aufsatz ,,Die schreckliche deutsche Sprache* schreibt Mark Twain, dass ,,nur die Toten
haben die Zeit, diese Sprache zu lernen”.

Das klingt sehr komicsh und gleichzeitig ernstlich . Der Mythos von der Schwierigkeit der
deutschen Sprache ist so alt wie die Sprache selbst.

Man kann nicht sagen, dass Deutsch die schwierigste Sprache ist. Deutsch ist mindestens
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genau so schwer, wie jede andere Sprache. Jede Sprache hat ihre eigenen Schwierigkeiten. Vor
allem ist die deutsche Grammatik kompliziert, und schwierig zu meistern. Die morphologische
Struktur der deutschen Sprache ist logisch genug. Die deutsche Sprache ist wunderbar, weil es eine
reiche Wortschatz hat und weil die Grammatik sehr interessant ist.

Deutsch ist auf keinen Fall die schwierigste Sprache der Welt. Etwa 6500 Sprachen gibt es
weltweit, jede hat ihre eigenen Herausforderungen — in Bezug auf Grammatik, Aussprache und
Schrift. Bei manchen muss die Aussprache besonders miithsam erlernt werden, bei den anderen hat
es die Grammatik in sich. AuBlerdem spielt beim Erlernen einer neuen Sprache immer eine grofe
Rolle, ob diese mit der eigenen Muttersprache verwandt ist oder man in eine vollig fremde
Gedankenwelt eintauchen muss. Einige Elemente der deutschen Sprache sind einfacher zu lernen
und andere sind schwieriger. Allerdings hidngt es weitaus von lhren eigenen Empfindungen ab,
wenn Sie etwas schwer oder einfach finden.

Das Problem ist, dass das grammatikalische Geschlecht nicht dem entspricht, was Sie zu
meinen versucht sind. So ist das Méadchen neutral, wihrend die Gurke weiblich ist.

Wenn Sie ein Wort auf Deutsch lernen, miissen Sie sein Geschlecht mit dazu lernen. Im
Gegensatz zu Englisch und Franzosisch sagt man im Deutschen was man liest. Das macht die
Aussprache und die Rechtschreibung einfach. Auflerdem spricht man im Deutschen alle Silben aus,
was Ihnen ermdglicht, Fernsehsendungen, Lieder und Gespriache auf Deutsch leicht zu verstehen.

Wenn Sie Englisch, Niederldndisch, Schwedisch, Danisch, Norwegisch oder eine andere der
germanischen Sprachen beherrschen werden Ihnen viele Ausdriicke vertraut vorkommen. Wussten
Sie, dass 97 der 100 meistbenutzten Worter im Englischen germanische Wurzeln haben? Deutsch
ist bekannt flir seine Wortzusammensetzungen. Das heif3t, dass man zwei oder mehrere Worter
aneinander reihen kann und dabei ein neues Wort erstellt. Das ldngste im Guinness Buch
eingetragene deutsche Wort hat 80 Buchstaben, das ist
"Donaudampfschifffahrtselektrizitdtenhauptbetriebswerkbauunterbeamtengesellschaft
(80 Buchstaben)!

(OOmIecTBO cimyKalmMx MIIAJIIEr0 3BEHA OpraHa IO HaI30py 3a CTPOUTEIBCTBOM IIPH
TJIABHOM YITPABICHUH AIIEKTPHUYECKOTO OOCITY>)KUBAHHS JTyHAHCKOTO MapoxoacTral)

Etwa 100 Millionen Menschen auf der Erde bezeichnen Deutsch als ihre Muttersprache.
Keine andere Sprache nennen so viele Menschen in Europa ihre Muttersprache, wie die deutsche.
Hinzu kommen fast zwei Millionen ausldndische Studierende, die an deutschen Universititen
Sprachkurse in Deutsch besuchen. Zehnmal so viele Deutschlernende gibt es sogar weltweit.

In sieben Lindern der EU ist Deutsch die Amtssprache: Deutschland, Osterreich, einem
Teil der Schweiz, Liechtenstein, Belgien, Luxemburg und Italien. Fiir eine neue Generation von
Denkern, Kiinstlern, Journalisten und Reisenden ist Deutsch ein klarer Vorteil. Wenn du im 21.
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Jahrhundert wirklich mitspielen willst, kannst du mit dieser Sprache viel erreichen, denn schlie3lich
kommunizieren iiber 229 Millionen Menschen auf Deutsch! [2]

Deutsch ist nicht nur die zweithdufigste Fremdsprache in der EU, es rangiert auch unter den
10 meist gesprochenen Sprachen der Welt.

Deutsch spielt eine groe Rolle in Wissenschaft, Literatur, Philosophie, Theologie,
Geschichte, Musik, Film und Kunst. Deutsch ist die Sprache von Goethe, Kafka, Kant, Hegel,
Nietzsche, Mozart, Beethoven, Luther, Marx, Freud und Einstein.

In der Gruppe oder alleine, in einer Schule oder unterwegs, mit oder ohne Lehrbuch — Es
gibt viele Wege, um Deutsch zu lernen.Wenn man diese Sprache lernen will, kann man es einfach
machen, mit der Hilfe von eigenen Tipps.

Es gibt vier Fahigkeiten von der Sprache , die wir entwickeln konnen: Die sind der
schriftliche Ausdruck, das Lesenverstehen, das Sprechen und das Horverstehen.

Es ist wichtig, Tipps von jedem Bereich zu kennen aber man sollte mit dem Horverstehen
beginnen, weil meiner Meinung nach ist es die schnellste Sprachfahigkeit zu lernen.

Es gibt viele Techniken, um unser Horverstehen zu verbessern. Zum Beispiel Musik und
Horbiicher zu horen sowie Fernsehprogramme zu sehen. Wenn wir die Lieder horen, kdnnen wir
die Lyrics lesen und das ist eine Form, um die Sprache besser zu verstehen.

Um das Lesenverstehen zu verbessern, gibt es viele Sachen, die wir machen koénnen. Zuerst
einen interessanten Artikel lesen. Es gibt Internet-Seiten wo wir verschiedene Artikel iiber
unterschiedliche Themen finden kdnnen.

Und naturlich Biicher: nehmen eines, das Sie schon gelesen haben. Sie miissen nicht alles
verstehen, lesen einfach und halten sich nicht auf mit Worter nahschlagen, nur, wenn ein Wort
absolut wichtig erscheint oder stindig vorkommt.

Und Filme. Manche kommen mit Untertiteln wenn Sie mitlesen konnen, was gesagt wurde,
verstehen Sie es besser.

Wenn wir lesen, ist es nicht von Vorteil, dass wir stoppen, auch wenn es neue Wort gibt.
Wir miissen alles durchlesen und die neue Worter unterstreichen und erst am Ende die
Bedeutungen im Worterbuch (Deutsch-Deutsch) suchen. Danach schreiben wir die neuen Worter in
ein Heft. Es ist ganz wichtig, dass wir Substantiven mit Artikeln schreiben.

Das ldsst manchen zégern, mit dem Deutschlernen zu beginnen, fiir andere ist es ein
zusitzlicher Anreiz: Wer Deutsch lernt, kann sich sagen, dass er/sie die Herausforderung annimmt,
und wer die Sprache gelernt hat, kann sich rithmen, die deutsche Sprache gemeistert zu haben.

Warum ich Deutsch liebe:

weil diese Sprache einfach schon ist.

weil sie einen wunderbaren Klang hat und sie fiir mich wie Musik ist.
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1.

2.

weil sie eine logische Anordnung besitzt.

weil sie die Sprache von bedeutenden Dichtern und Denkern ist.

weil sie sehr eindeutig und ausdrucksstark ist.

weil man in einem Wort so viel ausdriicken kann (80 Buchstabe!

weil sie eine wunderbare Sprache ist.

weil ,,ich liebe dich* ehrlich klingt und auch aufrichtig.

weil man viele Adjektive machen kann.

Weil ich an der Uni studiere Deutsch gern

weil sie die deutsche Seele und ihre Mentalitét so gut ausdriicken kann.

weil sie tiefsinnig und hintergriindig ist.
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STYLISTIC PECULIARITIES OF ERNEST HEMINGWAY’S SHORT STORIES

Ciolac Natalia, Fourth-year student, Comrat State University
Advisor: Nacioglo N.V., University lecturer, Comrat State University

The most important element in a human being is his thought.

The next is the manner in which he communicates his thought.

Thomas A. Knott

The problem of style and stylistics is and will be actual as style is an inherent property of

speech associated with major psychological laws of human communication. Stylistics as science is
enough young and not everything is investigated and explained in it. However, it is this branch of
linguistics that is aimed to help recognize the sources of expressiveness of literary discourse, to

describe and specify the whole range of stylistic devices found in the language.

This article deals with the results of the research on stylistic peculiarities of Ernest

Hemingway’s short stories, namely the use of expressive means and stylistic devices used by the

author in his works. The research was based on the following short stories: ‘Old Man at the Bridge’,
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‘Cat in the Rain’, ‘Hills Like Elephants’, ‘A Day’s Wait’, ‘A Clean, Well-lighted Place’, and ‘In
Another Country’.

The actuality of our research is caused by great interest to style and stylistics in the modern
science and its insufficient development. The aim of this research is the use of expressive means and
stylistic devices in Ernest Hemingway’s short stories.

The research is mainly based on works by I. R. Galperin, V.A. Kukharenko, Y. M. Skrebnev, I. V.
Arnold, Y. O. Gafiatulina, V. V. Vinogradov.

Theoretical value of the work lies in the fact that the chosen issues for consideration are at the
crossroads of several disciplines. In other words, the research and information about the figures of
speech presented in this work can be used when studying morphology, semasiology, phraseology, and
stylistics of the English language.

Figures of speech, or tropes, rhetorical figures, or stylistic means of a language are particular
patterns and arrangements of thought that help to make literary works effective, persuasive, and
forceful. American and British stylists do not divide figures of speech, or, as they call them,
rhetorical figures, into any classes or groups.

Ilya Romanovich Galperin, Valeria Andreyevna Kukharenko, and other scholars classified all
stylistic means of the English language into stylistic devices and expressive means. They defined
stylistic devices as generative models, intentionally intensifying some property of a language unit in
an unpredictable and original way. Overuse makes stylistic devices lose their originality, become
trite, and, sometimes, be fixed in dictionaries.

Expressive means are defined as language forms used for emotional or logical intensification.
They are fixed in the grammars and dictionaries.

The classification suggested by Professor I. R. Galperin is simply organized and very detailed

[5,¢.123-249 ]. He classified expressive means and stylistic devices into the:

a)  phonetic (onomatopoeia, alliteration, rhyme and rhythm);

b) lexical (metaphor, metonymy, irony, polysemy, zeugma, pun, interjections and
exclamatory words, epithet, oxymoron, antonomasia, simile, periphrasis, euphemism, hyperbole,
clichés, proverbs and sayings, epigrams, quotations, allusions);

c)  syntactical expressive means and stylistic devices (inversion, detached constructions,
parallel constructions, chiasmus, repetition, enumeration, suspense, climax, antithesis, asyndeton,
polysyndeton, gap-sentence link, ellipsis, aposiopesis (break-in-the-narrative), question in the
narrative, represented speech, rhetorical questions, litotes).

V. A. Kukharenko [7, ¢.13-61] classified all stylistic means into the following groups:

a) phono-graphical expressive means (onomatopoeia, alliteration, assonance, and graphon);
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b) graphical expressive means (italics, capitalization, spacing of lines, and spacing of
graphemes, such as hyphenation and multiplication);

c) lexical expressive means (metaphor, metonymy, pun, zeugma, irony, epithet, hyperbole,
understatement, and oxymoron);

d) syntactic stylistic devices (sentence length, sentence structure, punctuation, rhetorical
questions, repetition, parallel constructions, chiasmus, inversion, suspense, detachment, ellipsis,
apokuinu construction, polysyndeton, asyndeton, and attachment);

e) lexico-syntactic stylistic devices (antithesis, climax, anticlimax, simile, litotes, and
periphrasis).

I. V. Arnold [3, ¢.78-156] also dwells upon the violations of syntactic structure. Y. M.
Skrebnev has a somewhat different view on the figures of speech nature. He does not consider
litotes to be an independent trope, but a type of meiosis. Periphrasis, epithet, question-in-the-
narrative, break-in-the-narrative, represented speech, rhetorical questions, asyndeton, and suspense
are not included into Yu. M. Skrebnev’s classification. As for the rest of speech figures, he divided
them into stylistic units (having paradigmatic nature) and stylistic sequences (having syntagmatic
nature). Each of the above mentioned can be phonetic, morphological, lexical, syntactical, or
semasiological.

Though various scholars give various classifications of tropes, all of them agree on most of
expressive means and stylistic devices used in fiction and poetry.

Thus, having analyzed E. Hemingway’s short stories, using the classification by I.R. Galperin,
we may conclude that of all the figures of speech the syntactical ones are the most commonly found
in the Hemingway’s short stories. We have analyzed 105 samples. Thus, 80 % of 105 samples are
the examples of the syntactical expressive means and stylistic devices; 19% - lexical expressive
means and stylistic devices, and only 1% of phonetic ones.

The most frequently used syntactical stylistic means are the ellipsis, repetition, anaphora,
epiphora, parallel construction, detached construction, polysyndeton, enumeration, inversion and
aposiopesis. Among the lexical expressive means and stylistic devices, epithet, metaphor,
hyperbole, oxymoron and simile are often found in this American writer’s works. As for the most
frequently used phonetic expressive means, onomatopoeia, alliteration and rhyme may be found in
the short stories by E. Hemingway, though few in number.

Thus, the language of the nowvelist is easy to understand, and it would be wrong to say that the

author had an abundant use of phonetic and lexical expressive means and stylistic devices.
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IDIOM TRANSLATION STRATEGIES

Marina Tumba, 1V year Student, Comrat State University
Advisor: Elena Curtova, University lecturer, Comrat State University

The problem of translation of idioms, in general, and idiomatic expressions in particular, is
one of the most important objects of linguistic research. The main difficulty is to transfer the
meaning of the utterance, its emotional coloring, cultural identity and compliance with all the rules
of target language.

In this paper, the attempt is done to investigate different approaches in English- Russian
idiom translation. The purposes of the article are to overview English and Russian idioms and
analyze translation peculiarities from English into Russian language in order to make a good
translation.

In order to make a good translation from English into Russian it is important to know both
about Russian and about English idioms and their translation peculiarities. The way in which an
idiom or a fixed expression can be translated into another language depends on many factors. It is
not only a question of whether an idiom with a similar meaning is available in the target language.
Other factors include, for example, the significance of the specific lexical items which constitute the
idiom, i.e. whether they are manipulated elsewhere in the source text, as well as the appropriateness

or inappropriateness of using idiomatic language in a given register in the target language.
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According to Vinogradov, if the form of the idiom is not essential in the context then the
translator does not have to preserve the internal shape of the idiom. It is important to transfer the
emotional, stylistic and functional information of the original idiom. Of course, the translator must
always try to translate word by word, however it is not always possible as not always there is an
equivalent in the target language or there is an equivalent but it is not suitable according to its
stylistic features.

Therefore, Vinogradov distinguishes the following translation strategies:

1) Translation by one word, translation by description and carbon paper translation.
Translation by one word is possible when there is no equivalent in the target language or there is an
equivalent but it is not suitable according to its emotional, stylistic and expressive function.

2) Translation by description, in other words the translator translates an idiom by describing
or paraphrasing the meaning of the idiom using free word groups.

3) The last translation strategy suggested by Vinogradov is carbon paper translation. It is
used very seldom as word for word translation of an idiom sounds very strange in the target
language. Carbon paper translation may be useful when it is important to transfer play of words of
the original idiom (3, p.190).

Koonin suggested six strategies for translating idioms in the English-Russian Phraseological
Dictionary. All the English set expressions and the examples illustrating their meanings have been
given with translations into Russian. For the sake of maximum fidelity the following types of
translation have been used:

1. Equivalent, i.e., a Russian expression coinciding with the English in meaning and in
imagery, e.g. as cold as ice xonoansiii kak jé; the salt of the earth conb 3emn.

2. Analogue, i.e., a set Russian expression that is equivalent to the English in meaning but
differs completely or partially in its imagery: e.g. a drop in the bucket — karuis B mope;

3. Descriptive translation, i.e., translation by conveying the meaning of the English expression
with a free word combination. Descriptive translations are used when no equivalent or analogue is
available in Russian, e.g. cross the floor of the house —mepeiitu u3 omgHO# MapTHH B APYTyIO.

4. Antonymic translation, i.e., conveying the meaning of a negative construction by means of
a positive construction or vice versa: keep one’s head- He TepsITh TOJOBBI.

5. Calque or loan translation. This method is used when the author wishes to stress the
imagery used in the English expression or when the expression cannot be rendered in any other
way, e.g. the moon is not seen when the sun shines - korga cBeTuT CoJHIIE, TYHBI HE BHIHO.

6. Combined translation. In cases when the Russian analogue does not fully convey the

meaning of the English expression or has a different specific colouring of place or time, we give a
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loan translation, followed by a descriptive rendering and the Russian analogue for comparison, e.g.
carry coals to Newcastle - Bo3uts yrons B Herokaci (1, p. 5).

According to Recker, there are four main translation possibilities for transferring the meaning
of idioms from English into Russian language:

1. Completely preserving the meaning, expressivity and form of the original idiom,

2. Partly preserving the meaning, expressivity and form of the original idiom,

3. Changing the expressivity and form of the original idiom,

4. Completely eliminating expressivity and form of the original idiom (4, p.161).

To the first translation strategy belong such words that have international features and can be
translated by using idioms with the same meaning but different form in the target language, for
example: the lion’s share — neBunas nons, to play with fire — urpate ¢ oruém. Examples above
illustrate translation that preserves the meaning of the original without any change in it. The second
translation strategy preserves expressivity of phraseological units, however with some change of its
lexical or grammatical features. Expressive components of the phrase can be changed by other
expressive or meaningful components and some components are just changed by other components
in the target language. For example: in broad daylight — cpenu 6ena nus (in the middle of the
daylight), in the dead of night — rimydoxoit Housto (in the deep night). The third translation strategy
in applied when it is necessary to exchange the expressivity of the phraseologisms. For example: to
take somebody for a ride — BeicmestTh (to laugh at).

The last translation strategy is a complete elimination of expressivity of the original idiom. It
is not the best solution for the translation, as the expressive function is lost in the translation, for
example: a skeleton in the cupboard- cemeiinas Taiina (family secrete) or HempusaTHOCTH (trouble)
(4, p.164).

According to Mona Baker, the following translation strategies have been proposed:

1. Using an idiom of similar meaning and form. By using this strategy, the translator tries to
find an idiom in the target language which is equivalent to the source language both in terms of
meaning as well as lexical items. This strategy is hardly achieved because languages differ radically
in the way they identify a single concept. However, it is regarded as the ideal strategy for translating
idioms. In the example of: Things are not always what they seem; I'm all ears.We keep both the
meaning and the form of the source language idiom and have an exact equivalent for it. Here the
lexical items are remained the same and the sense is not lost at all.

2. Translation by Paraphrase. This strategy is most commonly used in the process of
translating idioms in the cases that the translator cannot find any equivalents for the source idiom.
Earlier in the article, it was pointed out that when no equivalents exist, it is not a wise act to omit
the whole idiom but to present more clarifications on it. Because of the lexical or stylistic
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differences between the two languages, we will not always have correspondence. We should
elaborate more on the source idiom to transfer its meaning to the target language. It is noted here
that the given meaning would not be an exact equivalent or semantic equivalent of the source idiom,
e.g. Heis asuper grass, You mark my words, First things first.

Of course by using this strategy we will face the danger of losing the intended effect that the
source language wanted to have on its audience. It will also lose the cultural significance. The target
readers would not have the chance of getting more familiar with the culture of the source language.
Mona Baker defines paraphrasing as "translating a source language idiom by giving its meaning in
the target language. By using this strategy the impact of the idiom and its cultural significance will
be lost.

3. Translation by Omission. The time that there is no close match between the languages'
items or the time that the translator cannot find any equivalents, this strategy is used to completely
omit the idiom from the target text. When the idiom is very difficult even for the translator, he tries
to eliminate the whole or part of the idiom like the examples below, e.g. I couldn’t make head or
tail of his talk, She has nerves of steel, She offered a left-handed compliment.

It is observed here that the translator has omitted some parts of the idioms and has changed an
idiomatic expression into a non-idiomatic sentence. So the significance of the words in the source
idiom is not transferred by the way the translator has translated them.

Another strategy which is proposed by Baker is giving a literal translation of the target idiom.
Of course the literal version of the idiom should be acceptable by the target readers and it should be
lexically modified. In the case of not finding a proper equivalent, giving a literal translation is not
always an easy task to do. Because the more literal a text is translated, the more confusion it brings
to the readers.

The present research has shown that translation of idioms required a lot of knowledge
about not only English but also Russian idioms and their translation problems on the part of the
translators, therefore the strategies for the translators need careful consideration and the translators

need deep knowledge of the source and target languages and cultures.
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VERVOLLKOMMNUNG DES FREMDSPRACHENUNTERRICHTS ALS
VORDERGRUND DES ERREICHENS EINER KOMMUNIKATIVEN KOMPETENZ

Varban Nina, Studentin des IV. Studienjahres, Comrater Staatliche Universitét
Wissenschaftsleiterin: PhD Sulac Sofia, Comrater Staatliche Universitiit

Die kommunikative Wende stellt, wie bereits erwéhnt, eine bahnbrechende Entwicklung in
der fremdsprachlichen Didaktik dar. lhr Ziel im Rahmen des Fremdsprachenunterrichts ist das
Erreichen einer kommunikativen Kompetenz.

Die kommunikative Kompetenz

Kommunikative Kompetenz, also ,,die Féhigkeit zu kommunizieren®, bedeutet fiir den
Fremdsprachen-Lerner, bestimmte kommunikative Fertigkeiten gut zu beherrschen. Die
kommunikative Kompetenz betrifft also nicht nur AuBerungen, die der Lerner angemessen in den
unterschiedlichsten Situationen verwendet, sondern auch die Fahigkeit zu kommunizieren [1; 119].

In diesem Konzept werden die Fertigkeiten sichtbar, die erlernt werden miissen, um mit
anderen miindlich oder schriftlich kommunizieren zu koénnen: dies sind Horverstehen, Sprechen,
Leseverstehen und Schreiben.

Kommunikative Fertigkeiten

Unter kommunikativen Fertigkeiten versteht man Horverstehen, Sprechen, Leseverstehen und
Schreiben, die im Fremdsprachenunterricht mithilfe passender Ubungen vermittelt werden.

Das Hauptziel des Fremdsprachenunterrichts ist die Kommunikationsbefdhigung in co-
konstruierten interkulturellen Situationen. Die Eigenschaften der natiirlichen Kommunikation als
Prozess, die der Fremdsprachenlerner beherrschen sollte, hat Wagner wie folgt kategorisiert:[2;38]

1. Motiviertheit: Im Unterricht muss der Lerner mit Themen oder Problemen
konfrontiert werden, die ein Kommunikationsbediirfnis bei ihm wecken.
2. Aktivitit: Kommunikation ist eine aktive Tétigkeit, in dem das Verhalten zur

Umgebung zum Ausdruck kommt.

3. Beziehungen zu anderen Titigkeiten: Kommunikation ist nicht nur verbal, sondern
auch mit nonverbalen Tétigkeiten verbunden.

4. Flexibilitit: Die Kommunikation &ndert sich je nachdem, in welcher Situation man
sich befindet. Daher muss der Sprecher in der Lage sein, sich daran anzupassen.

5. Eigenstindigkeit der Kommunikationsteilnehmer: Diese wird gewihrleistet, indem
man in Gesprachen miteinander seine Meinungen, Einstellungen usw. austauscht.

6. Freiwilligkeit/Intentionalitidt: Kommunikation ist eine freiwillige, aktive Handlung.

Wenn beide Partner an einem Gespriach interessiert sind, entsteht eine Kommunikation.

Interessiert sich ein Partner nicht dafiir, wird die Informationsiibertragung behindert.[3;4]

126



Anhand dieser kurzen Schilderung der Entwicklung der kommunikative Wende kann
festgehalten werden, dass diese Wende den Anfang einer angemessenen Beriicksichtigung der
gesprochenen Sprache im fremdsprachlichen Deutschunterricht darstellt. Vor dieser Wende bestand
kaum Interesse an gesprochener Sprache. Die Strukturen der geschriebenen Sprache haben den
groBBten Teil des fremdsprachlichen Deutschunterrichts sowie seiner Lehrwerke fiir sich
eingenommen. Das kommunikative und interkulturelle Ziel der kommunikativen Wende hat so dazu
gefiihrt, dass die gesprochene Sprache eine beachtete Position im fremdsprachlichen
Deutschunterricht gewann.

Didaktische Umsetzungen zum Lernziel kommunikative Kompetenz

Die kommunikative Wende brachte entscheidende Verdanderungen fiir den fremdsprachlichen
Deutschunterricht und seine Text-, Ubung- und Sozialformen mit sich. Diese betreffen die
Forderung der gesprochenen Sprache und die Fertigkeit des Sprechens.

Die Rollen des Lehrers und des Lerners im fremdsprachlichen Unterricht wurden veridndert
und die Ubungen in den Lehrwerken haben an Bedeutung zugenommen. Neue Ubungsformen, die
die Fertigkeiten der Lernenden effektiver trainieren sollen, wurden gefunden, auBerdem spielt der
Einsatz von Medien wie Video und Kassetten neben dem Computer im Fremdsprachen- Unterricht
eine grofere Rolle. In den folgenden Abschnitten sollen die neuen Formen des fremdsprachlichen
Deutschunterrichts vorgestellt werden.[4;45]

Sozialformen des Fremdsprachenunterrichts

Unter ,,Sozialform* ist die soziale Organisation des Lehr- und Lernprozesses zu verstehen.
Die kommunikative Kompetenz — fordert bestimmte Unterrichts- und Ubungsformen wie:

» Gruppenunterricht,

* Projekte oder

* Rollenspiele

Einige dieser Sozialformen sollen im Folgenden kurz dargestellt werden:

1. Plenum: Alle Mitglieder eines Kurses nehmen an Gesprachen und am

Informationsaustausch im Klassenzimmer teil.

2. Kleingruppen: Die Teilnehmer eines Kurses werden in kleine Gruppen eingeteilt, um
bestimmte Aufgaben zu erfiillen.

3. Partnerarbeit: Zwei Teilnehmer arbeiten zusammen, um beispielsweise Dialoge
durchzufiihren.

4. Einzelarbeit: Bei einigen Ubungen soll jeder Teilnehmer allein die Aufgabe 15sen.

Die interaktive Unterrichtsatmosphére erlaubt es den Lernern, zu iiben, die gelernte Sprache
im Kontext zu benutzen und die im Unterricht auftretenden Fehler spéiter im realen
Kommunikationskontext zu vermeiden. Daher ist die Bedeutung der verdnderten Sozialform des
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fremdsprachlichen  Unterrichts fiir die Umsetzung der Ziele des kommunikativen
Fremdsprachenunterrichts nicht zu unterschétzen.

Ubungsformen des Fremdsprachenunterrichts

Mit der kommunikativen Wende wurden verschiedene Ubungssequenzen entwickelt, die den
fremdsprachlichen Lernern ermdéglichen, sich liber bestimmte Themen frei zu dulern.

Rampillon prisentiert vier Ubungssequenzen:

In Gruppe A werden Verstehensleistungen wie Multiple-choice- und Richtig-falsch Aufgaben
entwickelt.

Die Ubungen in Gruppe B konzentrieren sich auf die Sicherung sprachlicher Formen und
haben reproduktiven Charakter wie z. B. Pattern-drill-Aufgaben und Liickentextergdnzungen.

Die Ubungen in Gruppe C helfen den Lernenden bei der Entwicklung der
Mitteilungsfahigkeit. Sie haben reproduktiv- produktiven Charakter wie z. B. Dialogerstellungen
aus Notizen.

In Gruppe D konnen die Lerner ihre Fremdsprache durch Ubungen wie z.B. , Stellung
nehmen‘ und ,,Kommentieren* frei entfalten.

Mithilfe dieser Ubungen werden die Lerner darin gefordert, ihre Sprache aktiver zu benutzen
und schnelle Fortschritte beim Lernen der fremden Sprache zu machen, da sie gegebene Satze bzw.
Strukturen nicht nur wiederholen, sondern auch versuchen, sie in entsprechenden Situationen
anzuwenden und ihre Gedanken spontan zu auf3ern.

Die kommunikativen Ubungen dienen dazu, die Lerner auf die Kommunikation in
fremdkulturellen Kontexten vorzubereiten. Weil der Dialog der Prototyp der gesprochenen Sprache
ist, miissen die spezifischen gesprochen sprachlichen Elemente, die in einem Dialog zu finden sind,
gewusst gemacht und gelibt werden.

Unterrichtsmaterialien

Auch die Unterrichtsmaterialien, die im Fremdsprachenunterricht verwendet werden,
verdnderten sich mit der kommunikativen Wende. Diese konnen nach technischen und nicht-
technischen Materialien unterschieden werden: [5;63]

Unter technischen Materialien versteht man u. a. das Lehrbuch, unter nichttechnischen z. B.
Fernsehfilme und Computerprogramme. Weil der miindliche Gebrauch nun Vorrang hat, kommen
bei den einzelnen Ubungsformen (Horverstehens- und Sprechiibungen) verschiedene Medien wie
Kassette und Video zum Einsatz, die vor der kommunikativen Wende kaum Verwendung fanden.
Auch neuere technische Entwicklungen wie der Computer und das Internet werden heutzutage als
beliebtes Mittel des Fremdsprachenerwerbs benutzt.

Das Lehrbuch spielt neben anderen neuen Materialien eine zentrale Rolle im
Fremdsprachenunterricht.
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Solche aktuellen Unterrichtsmaterialien helfen den Fremdsprachenlernern, das Ziel der

kommunikativen Kompetenz zu erreichen.
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Cexknuusn 4

HCHUXOJIOT'O-ITIEJATOI'MYECKOE OBPA3OBAHHUE:
TEOPETHYECKHUE U ITPUKJIATHBIE ACIIEKTBI
HNPO®PECCHOHAJIBHOHA ITOAT'OTOBKH CIIEIIUAJINCTA

Mooepamopui:

Kypmeea O.B., 0ookmop nedazozuueckux HAyK,
3a8. Kagedpoti nedazocuxu,

Hosaunwt T., cmyoenmka epynnet MHO-2013.

EDUCATIA INCLUZIVA: REPERE CONCEPTUALE

Gagauz Alina, studenta gr. RA-13, Universitatea de Stat din Comrat
Conducitorul stiintific: Maria Ianioglo, doctor in pedagogie

Diferitele schimbari de ordin economic si socio-cultural au generat, atat in tarile dezvoltate,
cat si in cele in curs de dezvoltare, fenomenele excluderii educationale si sociale, datorate
inegalitatii si segmentarii populatiei.Societatile moderne se confrunta, actualmente, cu o criza grava
in relatiile sociale, rezultata din inegalitate, migratiune, dispersarea familiilor, exodul rural, precum
si din denaturarea principiilor solidaritatii umane.

Realitatea demonstreaza ca educatia tinde sd reproduca si chiar sd sporeasca segmentarea
sociala si culturala. Rolul traditional al educatiei ca mijloc de promovare a coeziunii si mobilitatii
sociale s-a diminuat puternic in contextul actual economic si social.Fenomenele mentionate au
condus la izolarea/excluderea unor categorii de indivizi sau grupuri de indivizi.Aceasta explica
importanta deosebitd acordata, in prezent, coeziunii sociale si reconceptualizarii sistemului de
educatie din perspectiva incluziunii.

N. Bucun consideri ca: educatia incluziva este o abordare si un proces continuu de dezvoltare
a politicilor si practicilor educationale, orientate spre asigurarea oportunitatilor si sanselor egale
pentru persoanele excluse/ marginalizate de a beneficia de drepturile fundamentale ale omului la
dezvoltare si educatie in conditiile diversitatii umane [1].

Educatia incluziva este o abordare potrivit careia toti copiii trebuie sa aiba sanse egale de a
frecventa aceeasi scoala si de a Tnvata impreund, indiferent de apartenenta lor culturala, sociala,
etnica, rasiala, religioasa si economica sau de abilitatile si capacitatile lor intelectuale sau fizice;

- Eeste caracteristica calitativa a sistemului de educatie deschis, flexibil, adaptat necesitatilor

persoanei, politicile si practicile caruia sint axate pe cooperare, parteneriat si relatii umane pozitive;
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- prevede schimbarea si adaptarea continud a sistemului educational pentru a raspunde
diversitatii copiilor si nevoilor ce decurg din aceasta, pentru a oferi educatie de calitate tuturor in
contexte integrate si medii de invatare comune;

- presupune o noua orientare care pune accentul pe cooperare, parteneriat, educatie sociala si
valorizarea relatiilor interumane;

- sustine integrarea educationald, sociald, profesionald a tuturor copiilor in comunitate,
pornind de la valorile pe care le poate oferi familia;

- reconsidera si reevalueaza atitudinea statului si societatii fata de copiii, tinerii, adultii exlusi
si/sau marginalizati;

- face posibilda si stimuleaza valorificarea resurselor si experientelor existente si crearea
diferitor servicii de abilitare/reabilitare si sprijin al copiilor in situatii de dificultate;

- reflecta valorile unei socitati echitabile si democratice care oferd tuturor persoanelor
oportunitati egale de a beneficia de drepturile omului si obiectivele de dezvoltare umana,
impartasite pe plan mondial [2].

Conceptul de educatie incluziva s-a dezvoltat din cel al integrarii. Identificarea diferentelor
specifice ambelor concepte oferd posibilitatea evidentierii unor aspecte principial importante.

Integrarea presupune asimilarea copilului in cadrul invatamintului general, proces prin care
se adapteaza scolii in timp ce aceasta ramine, Tn cea mai mare parte, neschimbata.

Incluziunea presupune ca institutiile si sistemul educational, in general, sa se schimbe si sa se
adapteze necesitatilor copiilor.

Pentru institutiile orientate spre educatie integrata, insusi copilul, din cauza cerintelor sale
speciale, devine o problema a procesului educational. Pentru scoala orientatd spre educatia
incluziva procesul educational si resursele inadecvate/inadaptate necesitatilor fiecarui copil

constituie problema majora.

Educatia integrata - Educatia incluziva-
copilul are probleme sistemul educational are probleme
- are necesitati speciale; - accesul unor categorii de copii este limitat;
- nu poate s invete; - atitudinile cadrelor sint discriminatorii;
- nu poate ajunge la scoals; - continuturile si tehnologiile de invatare
- necesita profesori special pregititi; sint infelxibile;
- necesitd materiale si tehnologii didactice | - mediul scolar (institutional) este inaccesibil;
speciale; - sistemul nu dispune de servicii de suport
- necesitd un mediu scolar (institutional) pentru asistenta copiilor cu necesitati speciale;
special; - parintii nu sint implicati in procesul
- necesita asistenta specializata. educational.
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Principiul fundamental al sistemelor educationale conform caruia toti copiii trebuie sa invete
impreuna este respectat, deopotriva, si in cazul integrarii si in cazul incluziunii educationale. Dar
institutia orientatda spre educatia incluziva valorifica diferentele existente in avantajul tuturor
copiilor, recunoaste variatele necesitati ale elevilor si cauta solutii pentru fiecare dintre ele, tinind
cont de stilurile si de ritmurile diferite de invatare.

Institutia incluziva asigura, astfel, sanse egale tuturor copiilor, face ca diferenta dintre copii sa
fie respectata si valorizata, discriminarea si prejudecatile sa fie combatute prin politici si practici
educationale adecvate. Intr-0 institutie incluziva, copilul trebuie s se simta in siguranti, si dispuna
de oportunitatea de a discuta cu semenii si adultii, sa se simta acceptat si valorizat, sa fie pregatit sa
accepte diferentele si sa le utilizeze ca resurse pentru propria dezvoltare [3].

Dezvoltata din conceptul de integrare, educatia incluziva se focalizeaza pe o gama mult mai
largd de copii care puteau fi marginalizati sau exclusi din sistemul de invatamint din cauza
aparentelor dificultati cu care se confruntd. Din aceasta perspectiva, beneficiarii educatiei incluzive
sunt toti copiii, indiferent de starea materiala a familiei, mediul de resedinta, apartenenta etnica,
limba vorbita, sex, varstid, de apartenenta religioasa, starea de sanatate, de caracteristicile de
invatare, de antecedente penale etc., inclusiv:

- copiii orfani, abandonati, lipsiti de ingrijire parinteasca si cei din familii defavorizate;

copiii institutionalizati in scolile-internat;

copiii care consuma droguri, alcool, alte substante toxice;

copiii cu dificultati de invatare si comunicare;

copiii care se confruntd cu probleme de invatare si integrare sociala din cauza faptului ca
apartin minoritatilor nationale, etnice, religioase sau lingvistice;

- copiii cu deficiente mai grave, care au nevoie si de o forma de sprijin suplimentar.

Beneficiari ai educatiei incluzive pot fi si alte categorii de copii, tineri si adulti care, din
diferite motive, sunt marginalizati sau exclusi in procesul accederii si realizarii unui program de
educatie.

Incluziunea nu inseamna doar acceptarea, tolerarea copiilor cu cerinte speciale intr-o clasa din
invatamintul general, ci adaptarea scolii la cerintele copiilor, cuprinderea acestora in programele
educationale alaturi de toti ceilalti copii, dar si asigurarea concomitenta a serviciilor de specialitate,
programelor de sprijin individualizate.

Educatia incluziva se dezvolta in baza urmatoarelor principii:

- principiul drepturilor egale in domeniul educatiei;

- principiul egalizarii sanselor ;
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- principiul interesului superior al copilului;

- principiul non-discriminarii, tolerantei si valorificarii tuturor diferentelor;

- principiul interventiei timpurii;

- principiul individualizarii procesului de educatie si dezvoltarii la maximum a potentialului
fiecarui copil;

- principiul asigurarii serviciilor de sprijin;

- principiul flexibilitdtii in activitatea didactica;

- principiul designului universal care permite crearea unui mediu accesibil tuturor ;

- principiul managementului educational participativ;

- principiul dreptului parintelui de a alege;

- principiul cooperarii si parteneriatului social [2, p. 10].

Dezvoltarea si promovarea educatiei incluzive urmareste:

- satisfacerea necesitatilor educationale ale tuturor membrilor comunitatii;

- adaptarea personalitatii la conditiile vietii si integrarea aceateia in societate;

- schimbarea de atitudini, comportamente, continuturi educationale pentru a raspunde
diversitatii umane;

- aplicarea practicilor nondiscriminatorii in procesul de educatie;

- prevenirea si combaterea excluderii si/sau marginalizarii in educatie;

- reformarea scolii si societatii in ansamblu, astfel incit acestea sa raspunda necesitatilor de
educatie ale tuturor copiilor, tinerilor si adultilor;

- centrarea procesului de educatie pe copil/elev, abordarea fundamentatd pe interesele
copilului, dezvoltarea respectului de sine, toleranta si acceptare;

- orientarea strategica spre trecereca de la adaptarea elevului la scoli diferite la adaptarea
invatamintului la diferentele dintre elevi;

- ameliorarea continuad a calitatii educatiei.

In ultimele decenii, in literatura de specialitate se opereaza cu sintagma scoala pentru
diversitate folosita ca echivalent al sintagmei scoala pentru toti. Aceasta expresie reprezintad
dezideratul maximei flexibilitati si tolerantei la nivelul clasei, scolii si al sistemului educational in
intregime in ceea ce priveste diferentele fizice, socioculturale, lingvistice si psihologice existente
intre copii. Din aceasta perspectiva misiunea scolii este aceea de a le oferi tuturor copiilor
posibilitatea de a invata in functie de ritmul capacitatile si nevoile proprii si de a se exprima
conform trdsdturilor individuale de personalitate. Scopul scolii din perspectiva abordarii incluzive a

educatiei poate fi defenit pe doua dimensiuni esentiale:
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- asigurarea accesului la educatie pentru toti copiii;

- asigurarea calitatii educatiei pentru toti copiii.

Asigurarea accesului la educatie inseamna asigurarea posibilitatilor participarii la educatie a
tuturor copiilor, indiferent de cat de diferiti sunt ei si cat se abat, prin modelul personal de
dezvoltare, de la ceea ce societatea, conventional, percepe ca fiind normal. Accesul presupune
posibilitatea copiilor de a ajunge fizic la influentele educative ale unei societati. Participarea
implicd si sentimentul de apartenenta la grup, la o comunitate de invatare ca parte activa a
procesului. Deci, scoala urmeaza sa creeze conditiile necesare, sa identifice modalitatile prin care sa
faciliteze invatarea individuala si sociala a fiecarui copil [3].

Asigurarea calitatii educatiei se refera la identificarea dimensiunilor procesului didactic, ale
continuturilor invatarii, nivelului de dezvoltare a competentelor profesionale ale cadrelor didactice,
prin imbinarea echitatii si stimularea excelentei, sa sprijine invatarea tuturor categoriilor de elevi,
sa asigure succesul, sa faca sistemul deschis, flexibil, eficient si efectiv [5].

Incluziunea in educatie implica: aprecierea tuturor copiilor si a personalului in mod egal,
cresterea gradului de participare a copiilor si reducerea excluderii lor din culturile, curriculumul si
comunitatile scolilor; restructurarea culturilor, politicilor si practicilor in scoli, incit aceasta sa
raspunda diversitatii virstelor populatiei scolare; reducerea barierelor de invatare si participare a
tuturor copiilor; invatarea din incercarile de a depasi barierele care impiedica anumiti copii sa aiba
acces si sa participare la procesul de luare a deciziilor; itilizarea diferentelor dintre copii drept
resurse de sprijinire a procesului de invatare si nu transformarea acestor diferente in probleme ce
trebuie depasite; recunoasterea dreptului copiilor la 0 educatie de buna calitate in localitatea lor;
imbunatatirea scolilor atat pentru personal, cat si pentru copii; sublinierea rolului scolilor atat in
cadrul procesului de construire a comunitatii si de dezvoltare, cat si in procesul de imbunatatire a
rezultatelor; incurajarea relatiilor de ajutorare reciproca dintre scoli si comunitati; recunoasterea
faptului ca incluziunea in educatie reprezinta un aspect al incluziunii in societate.

Referinte bibliografice:
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gradinita de copii. Ch.: S.n., 2012 (F.T.-P. Tipogr.Centrla).

REPERE TEORETICE PRIVIND REALIZAREA EDUCATIE| CENTRATE PE CEL
CE INVATA

Musteata Livia,studenta gr.RA-13, Universitatea de Stat din. Comrat,
Conducatorul stiintific: Maria Ianioglo, doctor in pedagogie

Motto:”Nu poate fi vorba de invatatura atita timp cit elevul nu este adus in aceeasi stare de
spirit sau la nivelul principiului la care te afli. Are loc o transfuzie. El devine tu si tu devii el” (B.
W. Emerson).

Trecerea la 0 metodologie mai activa, centrata pe elev, implica elevul in procesul de invatare
si il invata aptitudinile invatarii, precum si aptitudinile fundamentale ale muncii alaturi de altii si ale
rezolvarii de probleme. Metodele centrate pe elev implica individul in evaluarea eficacitatii
procesului lor de invatare si in stabilirea obiectivelor pentru dezvoltarea viitoare.Aceste avantaje ale
metodelor centrate pe elev ajutd la pregatirea individului atdt pentru o tranzifie mai usoara spre
locul de munca, cat si spre Invatarea continua [5].

Principiile care stau la baza invatarii eficiente centrate pe elev sunt:

* Accentul activitatii de invatare trebuie sa fie pe persoana care Invata si nu pe profesor.

» Recunoasterea faptului cd procesul de predare in sensul traditional al cuvantului nu este
decat unul dintre instrumentele care pot fi utilizate pentru a-i ajuta pe elevi sa nvete.

* Rolul profesorului este acela de a administra procesul de invatare al elevilor pe care 1i are
in grija.

* Recunoasterea faptului cd, in mare parte, procesul de invatare nu are loc in sala de clasa si
nici cand cadrul didactic este de fata.

« Intelegerea procesului de invitare nu trebuie si apartind doar profesorului — ea trebuie
impartasita si elevilor.

* Profesorii trebuie sa Incurajeze si sa faciliteze implicarea activa a elevilor in planificarea si
administrarea propriului lor proces de invatare prin proiectarea structuratd a oportunitatilor de
invatare atat in sala de clasa, cat si in afara ei.

* Luati individual, elevii pot invata in mod eficient in moduri foarte diferite.

lata cdteva exemple de invatare centrata pe elev:

* Procesul de predare are trei faze, iar fiecare necesitd metode adecvate. (Vezi metoda PAR)

1. Prezinta: Metode de prezentare de noi cunostinte elevilor sau de incurajare in a le gasi

singuri, ceea ce poate implica fapte, teorii, concepte, povestiri etc.
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2. Aplica: Metode care sd-i oblige pe elevi sa aplice noile cunostinte care le-au fost doar
prezentate. Aceasta este singura modalitate de a te asigura ca elevii formeaza concepte despre noul
material pentru a-1 intelege, a si-1 aminti si a-l folosi corect pe viitor.

3. Recapituleaza: Metode de incurajare a elevilor sd isi aminteasca vechile cunostinte in
vederea clarificarii §i concentrarii asupra punctelor cheie, asigurdrii unei bune intelegeri si punerii
in practica si verificarii cunostintelor mai vechi.

- Lectia pleaca de la experientele elevilor si cuprinde intrebari sau activitati care sa ii implice
pe elevi.

- Elevii sunt lasati sd aleaga singuri modul cum se informeaza pe o anumitd tema si cum
prezinta rezultatele studiului lor.

- Elevii pot beneficia de meditatii, in cadrul carora pot discuta despre preocuparile lor
individuale cu privire la invatare si pot cere Indrumari.

- Aptitudinea elevilor de a gasi singuri informatiile cautate este dezvoltata — nu li se oferd
informatii standardizate.

- Pe langa invatarea specifica disciplinei respective, li se ofera elevilor ocazia de a dobandi
aptitudini fundamentale transferabile, cum ar fi aceea de a lucra 1n echipa.

- Se fac evaludri care permit elevilor s aplice teoria in anumite situatii din viata reald, cum ar
fi studiile de caz si simularile.

- Lectiile cuprind o combinatie de activitati, astfel incat sa fie abordate stilurile pe care elevii
le prefera in invatare (vizual, auditiv, practic / kinetic)

-Lectiile inlesnesc descoperirile facute sub indrumare si solicita participarea activa a elevilor
la invatare.

- Lectiile se incheie cu solicitarea adresatd elevilor de a reflecta pe marginea celor invatate, a
modului cum au Tnvatat si de a evalua succesul pe care 1-au avut metodele de invatare in cazul lor.

Predarea in vederea invatarii active. descrierea materialelor de instruire

Cadrele didactice si elevii trebuie sa fie constienti de stilurile de invatare pe care le prefera
si, in consecintd, de modul cum invati cel mai bine. In materialele de instruire se prezinta un simplu
chestionar care se poate folosi pentru elevi la identificarea stilurilor lor de invatare[2].

Strategii de predare in vederea invatarii active

Invitarea trebuie sa cuprinda activitati de prelucrare a noii materii invitate, care trebuie
legatd de ceea ce elevul stie deja. Sarcinile trebuie sa fie autentice, stabilite In context semnificativ
si legate de viata reala. Ele nu trebuie sa implice doar repetarea unor lucruri, deoarece acest lucru

=9

duce la invétarea “de suprafatd” si nu la invatarea “de profunzime”.
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Avand in vedere faptul ca invatarea elevilor va implica erori, sarcinile trebuie sd le ofere

ocazia de a se autoevalua, de a corecta, de a discuta cu colegii, de a primi reactia profesorului,

precum si de a face alte verificari de “conformitate cu realitatea”.
Puncte-cheie pentru asigurarea succesului in lucrul pe echipe :
Fixarea sarcinii de lucru
- Sarcina de lucru trebuie sa fie clara si exprimata in scris;
- Limita de timp acordat este mentionata inainte;

-Sarcinile de lucru se diferentiaza prin aceea ca sunt deschise, graduale si/sau dificile;

- Luati in considerare roluri pentru elevi cum ar fi : Profesor, Controlor, Responsabil cu

vocabularul, Reporter, Responsabil cu rezumatul, Conducator etc.
Verificare si corectare:
- Verificati notitele ,pentru a observa rata progresului;
- Feedback-ul este “medalia si scopul misiunii” cel putin uneori : o “medalie”’pentru progresul
realizat si un “scop al misiunii” care 1i stimuleaza pe elevi s meargd mai departe.

Feed-back si revizuire:
- Se solicita raspunsuri de la fiecare grup (fiecare grup trebuie sa furnizeze doar un punct de

vedere, pentru a oferi sansa si celorlalti sa raspunda)
- Punctele-cheie in procesul de invatare trebuie subliniate si scrise pe tabla;

- Luati in considerare o recapitulare intr-un stil interogativ-asertiv in cadrul careia profesorul

nu ofera raspunsul corect, ci foloseste Intrebari si Raspunsuri pentru a conduce clasa spre o discutie

generala.
Recapitulare:
- Elevii sunt intrebati care sunt punctele-cheie descoperite;
- Se iau notite si se Tmpart fise xeroxate;
- Spre sfirsitul orei se recapituleaza punctele-cheie prin Intrebiri si Raspunsuri.

Avantajele invagarii centrate pe elev:
1. Cresterea motivatiei elevilor, deoarece acestia sunt constienti ca pot influenta procesul de

invatare;
2. Eficacitate mai mare a invatarii si a aplicarii celor invatate, deoarece aceste abordari

folosesc invatarea activa;
3. Invatarea capata sens deoarece, a stapini materia inseamna a o Intelege;

4. Posibilitate mai mare de includere — poate fi adaptata in functie de potentialul fiecarui
elev, de capacitatile diferite de invatare, de contextele de invatare specifice [4].
Bibliografie:
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IHCUXOJIOTO-ITIEJATI'OI'MYECKOE OBECIIEYEHHUE IPEEMCTBEHHOCTH B
PABOTE HAYAJIBHOI'O U CPEJHEI'O 3BEHA OBPA3OBATEJIBHOI'O
YYUYPEXAEHUSA

BoiikoBa Mapus, mactepanTka rp. MIIM-2012
Komparckuii I'ocygapcTBeHHbI YHUBEPCUTET,
Hayunblii pykoBoautein: Kép JI. C., 10KTOp NCHUX010rH4eCKUX HAYK

[Ipobnema mpeeMCTBEHHOCTH — O/THA U3 CAMBIX aKTYaJIbHBIX MPOOJIEM COBPEMEHHOTO y4eOHO-
BOCIIUTATENLHOTO Tmpouecca. M XoTa Bompoc 00 OCYIIECTBICHUH IPEEMCTBEHHOCTH TIpU
MOCTYIUIGHUU JIeTed B IIKOJIY M MEPexXoJe YYaluxXcsi M3 HayajabHOM IIKOJIBI B OCHOBHYIO HE
SIBISIETCS] HOBBIM, KQXKIBII IOl 3TOT BOPOC pacCMaTPUBAETCS HA KAYECTBEHHO WHOM YPOBHE, Tak
KaK BHCAPAIOTCA COBPEMCHHBLIC MCTOAUKU O6y‘ICHI/I$I, BBIABJIAIOTCA HOBBIC ITOAXOABI M BCE 4HallC
HCIIOJIB3YIOTCA HAPAAY C TpAAULIMOHHBIMH HCTPAAUTITMOHHLIC TCXHOJIOTHH ITOATOTOBKH YUAlIUXCA.

IIpeeMCTBEHHOCTh — 3TO HE TOJBKO MOJATOTOBKA K HOBOMY, HO M, YTO emé Oosee BaXKHO U
CYILIECTBEHHO, COXPAaHEHHE B PAa3BUTHH HEOOXOAMMOTO ILEIecOO0pa3HOro CTAaporo, CBSI3b MEXIY
HOBBIM U CTapbIM.

C nmepexomoM o00pa3oBaTeNbHBIX yupexaeHuid PecrmyOnmkun MonjgoBa Ha  HOBBIE
o0pa3oBaTesIbHbIE CTAHAAPTHI BOIIPOCH IPEEMCTBEHHOCTH CTAHOBSTCS ellie 0oJiee 3HAUUMBIMHU.

I'maBHass  wmemp  paboOTBI 1O  MPEEMCTBEHHOCTH  —  OOBEOUHEHHE  YCHIIMH
Me/IarOTHYECKIXKOJUIEKTHBOB ~ O0pA30BaTENbHBIX  YUPSKACHUIUIA ~ CHIDKCHHS  NPU3HAKOB
Ac3aganTallii  YIIKOJBHUKOB, TIIOBBIIICHUA HX 3MOHI/IOHaJII)HOFO6JIaFOHOJIytII/I$I, COXpaHCHUA
3JI0pOBbS yyallluXcs U, KaK CIEJACTBUE, — MOBBIIICHNE YPOBHS KauecTBa 00pa30BaHMUS.

Oco0eHHOCTBIO PabOThl 1O NPEEeMCTBEHHOCTH SBISETCS OOMEH OIBITOM IeAaroroB Hu
IICUXOJIOTOB  JIETCKUX Ca/J0B, HAa4YaJbHOM M OCHOBHOM MIKOJNBI, HMX B3aMMOJCHCTBUE W
B3aMMOCOJICHCTBHE, YTO IIO3BOJSIET M30€XKaTh TPYAHOCTEH Yy TIEPBOKIACCHHUKOB B CBSI3U C
MOCTYIUICHUEM B IIKOJTY, a Y IATHKIIACCHUKOB — C IIPUBBIKAHUEM K HOBBIM YCJIOBHAM O6y‘-ICHI/IS'I, K
ApyroMy IMeJarorndeckoMy CTHIIIO, K TpeOOBaHMSM MHOTHX Yy4YHTEJIeH B OCHOBHOHM ILIKOJIE, K
BO3POCIINM Y4EOHBIM Harpy3KaM.

[epen oOpazoBaTENBHBIM YUPEKICHHEM BCTAECT BOTPOC, KaK OPraHU30BaTh CBOIO PadOTy Tak,
4TOOBl pEOCHOK MOJYy4YMJI XOpOLIee KayecTBO OOYUYEHHOCTH B HayalbHBIX KjaccaX M COXPAaHMI

CBOHMCIOCOOHOCTH XOpoHIo YYUTHCA B CPCAHEM 3BCHEC, 4 UMCHHO B IIITOM KJIACCC.
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3amauya menarora, mo MHeHH0 S.A.KomeHckoro — «o0ecneuuTs YCIOBHS Uil MPOSBICHUS

BCEX CHOCOOOB TMO3HAHUS, CO3/aTh pPAa3BUBAIOIIYI0 CpEly B YCIOBHMSX JOBEPUTEIHHOIO,
OCHOBAaHHOTO Ha JIO0BU, TEpPIEHHH, TOHMMAaHUM OOmeHus ¢ pedbéHkom»[1]. Takoit moaxon
MO3BOJIICT PEATU30BaTh MPUHIMI MPEEMCTBEHHOCTH W HEMPEPBIBHOCTH HA Pa3HBIX CTYIMEHSIX
00pa30BaTeNIbHOTO TMpollecca. YCIEIIHOe peHIeHHe MPoOJieMbl MPEEMCTBEHHOCTH BO3MOXKHO
TOJIBKO TIPU TE€CHOM B3aUMOJICHCTBUU BCEX 3BEHHEB 00PA30BATENBHOTO yUpekIeHus. MexaHuszm
OCYIIECTBIICHHS TIPEEMCTBEHHOCTH (DYHKIIMOHHPYET C MOMOIIBIO OMPEeICHHBIX (OPM U METOOB,
peaNM3yeMbIX B MPOIECCE CIENUATbHO OPTaHM30BAHHON NEATEIHHOCTH aJIMUHUCTPALIMU IIKOJIBI,
MeJaroroB—MpeIMETHUKOB W y4YUTelled HaudaJbHBIX KIACCOB IO CO3/JaHHUIO YCIOBUM IS
s dexTrBHOTO M 6€3007I€3HEHHOTO TTepexoa AeTeH U3 HAa4aJIbHOTO 3B€HA B OCHOBHYIO IIKOJY.
Opranmszanus paboOThl MO TPEEMCTBEHHOCTH B Y4€OHOM 3aBEEHWU OCYIIECTBISCTCS TOTPEM
OCHOBHBIM HAITPABJICHUSIM, HATJISITHO MTPEICTABJICHHOM Ha PUCYHKE 1.

OcHoBHbIE

HanpaeneHuna

OCYLLECTBAEHUA
yuebHoM 3aBeaeHUM

Pa6oTta CoTpyaHWYecTBo
C yYaLMMMCA C pOgUTENAMM

MeTtoauuyeckan pabota

Puc. 1.0OcHoBHBIC HaIpaBJICHHUA OCYHICCTBJIICHUA IPECCMCTBCHHOCTUB y‘Ie6HOM 3aBCICHHUHA

Js obecrieyeHusl Mepexoja IIKOJI Ha TOCYylapCTBEHHbIE 00pa3oBaTelbHbIE CTaHIAPTHI
HEOO0X0/AMMa KOHCOJIMAALMS YCWIMH, NPEXJAE BCEro IMEAaroroB W aJAMHHUCTpPAIMU Yy4eOHOTO
3aBeJICHHs, YeMy IMpu3BaHa paboTa METOJMUYECKOM Ciy:kObl mIKoybl. CeromgHs BOCTpeOOBaH He
IPOCTO Y4YWUTENb, a IEeNaror-cuxoJior, mneaaror-texHonor. Meroaquyeckass padora — 3TO
cucTeMaTHyecKass U MHIUBHyalbHas AEATENbHOCTb YYHUTENIEH IO MOBBIIMIEHUIO CBOEH Hay4yHO-
TEOPETHYECKOW, METOAMYECKOW MOJITOTOBKH M TpodeccuoHanbHoro macrepcrsa. Copep:kanue
METOIMYeCKOI /1esITeJIbHOCTH IIKOJBI ONpPEAesieTCs COBPEMEHHOM cUTyanueld oOpa3oBaHUs B
pa3BHUBAIOIIEHCA COLMOKYIBTYPHOM CPEJle U OCYILECTBISETCS YE€pe3 MPOBEIECHUE TENarorn4ecKux
COBETOB, CEMUHApPOB-IIPAKTUKYMOB, MAaCTEp—KJIaCCOB, KPYIVIBIX CTOJIOB, IICUXOJIOIMYECKUX U
KOMMYHHKATHBHBIX TPEHHHTOB ISl YYUTEJNEH, METONWYECKHX KOHCynbTanmidi. OHa BKIIOYAET B
ce0s TakKe B3aMMOIOCEIICHUS YPOKOB W BHEKJIACCHBIX MEPOIPHATHN B YETBEPTHIX U MATHIX
KJIacCaX, COBMECTHbIE OOCYXKAECHHS TEKYLIMX MpPOoOJeM M KOPPEKTUPOBKA NESATEIBHOCTH. Takum
obOpa3oMm, MeroaMyecKkass paboTa TpeAanosiaraeT MOUCK IyTed  paspelieHus MpodiiemM

MIPEEeMCTBEHHOCTH B 00pa30BaTEIbHOM YUPEKICHHUH.
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Hanpasnenue pa®oTbl mearoroB ¢ ydaliuMHUCS — 3TO 0O€CIeueHHE PaBHBIX CTapTOBBIX
BO3MOXKHOCTEH i1 00y4deHHs B ILIKOJIE, PEalU3YIOLUINX OCHOBHYIO 00pa30BaTENbHYIO MPOrpamMmy
MIPEEMCTBEHHOCTH HAYaJbHOIO M THMHA3M4YecKoro ooOpaszoBaHus. OnpeneneHo conaep)kaHue
00pa30BaTEIbHONW JIEATEIIBHOCTH, OJHUM W3 KOTOPBIX SBISETCS (OPMHPOBAHUE IPEANIOCHUIOK
yueOHOH N1eATeNbHOCTH, 00eCTIeUrBalOIee COLUATBHYIO YCIEIIHOCTb, COXPAHEHUE U YKPEIJICHHUE
310poBbsl JieTeil. POpMBbI OCYIeCTBJIEHHS NMPeeMCTBEHHOCTH: 3HAKOMCTBO M B3aUMOJIEHCTBHE
IIKOJIbHUKOB HAuYaJbHOIO 3BEHA C YYUTEISIMU—-TIPEIMETHUKAMU CpPEJHEro 3BEHA; ydacTue B
COBMECTHON 00pa30BaTeIbHON JAEATENbHOCTH, DPa3paboTKa METOJUYECKUX PEKOMEHIAIMH I10
opraHu3anuu paboTsl ¢ OJAapEHHBIMU AETBMH M anpodaius UX B MPAKTUYECKOH JEATeIbHOCTH;
BHE/IPEHHE HOBBIX IEJarorMyecKuX TEXHOJOIMH OpraHu3alui y4yeOHOro IMpolecca; COBMECTHBIE
Mpa3gHUKUA U CIOPTUBHBIE COPEBHOBAHUS; IOCELIEHHE UIKOJbHUKAMU aJalTallMOHHOIO Kypca
3aHSTUNA, OPraHU30BaHHBIX IPU LIKOJE (3aHATHS C MEAUIIMHCKON CECTPOH, IICUXO0JIOTOM U APYTUMU
CHeLUATUCTaMU IIKOJIbI).

Kpome oxapakTepr30BaHHON BBbIIIE METOJUYECKON AEATENbHOCTH B HACTOSILEE BpeMs B
Halllell CTpaHe MHTEHCUBHO Pa3BUBACTCA LIKOJbHASI MCUXOJOrMuyeckas ciyxo0a. Cpeau OCHOBHBIX
1ene JeATeIbHOCTH TICHXOJIOTOB B 00Opa30BaTEIbHBIX YUPEKIACHUSIX - COJACHCTBHE PAa3BUTHUIO
JUYHOCTH YYaIUXCS U COXPAHEHMIO MX IICHXOJIOTMYECKOTO 340pOBbs. OJHUM M3 Ba)KHEHIIMX
YCIOBUH JAOCTHXKEHMS JAHHOM LieNnu sBisieTcss oOecreyeHne alanTaluu JieTei k o0pa3oBaTebHON
cpene.  CormacoBaHHas pa®oTa € IICHXOJIOIOM IIKOJbl IO3BOJSET OLEHUTh aJalTaluio
MSATUKIACCHUKOB, MOTOBOPUTH O Ka)XJA0M peOeHKe, MmocTraparbcsi NOMoYb eMmy. VIMEHHO Takoe
COTPYIHHUYECTBO pajad ATl M MO3BOJIAET JOOMBATHCS MOJIOKUTEIBHBIX PE3yabTaToB B padore.
[TpumepoM MOTYT CITyKUTb JaHHbIE MOHUTOPUHIA, IPOBOJUMOI0 B TMMHa3uu uMeHn M.Tanacorno
c.KupcoBo B Hos10pe 2013 — 2014 yueOGHOro rozma: y 65% BBITYCKHMKOB Ha4yajbHOI'O 3BEHA -
BBICOKHI ypOBEHb aJaNTallii B CPEJIHEM 3BEHE U ycrelHoe o0yuenue, y 35% - cpenHuil ypoBeHb
ajanTanuy, Je3aJanTHUpoBaHHBIX AeTed HeT. Ilcuxosornueckas noMomlb y4yaliMMCsl Ha 3Tare
IIepexola M3 HAYaJIbHOTO 3BEHAa B CPEAHEE OCYILECTBIISIETCS HA [JBYX OCHOBHBIX JTalax,
MPEICTaBICHHBIX HA PUCYHKAX 2 U 3.

IlepBblii — pabGorta ¢ ywammmucs 4-x kimaccoB. Llenb: BbIsIBICHHE W TPODHUIAKTHKA
BEPOSATHBIX (PaKTOPOB Je€3aanTallii B CPETHEM 3BEHE.
Bropoii — conpoBoxenue yudammxcst 5-x kiaccoB. Llenb: mcuxonmoruueckoe obecrieueHue

YCIICIHOCTH aJaliTallun K CpCAHEMY 3BCHY.

140



[10a4anTaLUUOHHbINA

nepuog / 4 knacc/

| 1
AWarHoCTHUKa KOHCY1bTUPOBaHWE)| ydactue npoceelleHune

Puc. 2. OcHoBHEIC HampaBJICHUA ACATCIILHOCTHU IICUXO0JIOTa IO aJalTalluu y4alqnuxcs 4-x

KJI1aCCOB

ApanTauMoHHbIN
nepwog,/ 5 knacc

/

1
| [ 1
peanusauua
yqactue AT AWArHOCTUKA OLEHKa

Puc. 3. OcHOBHBIE HalpaBIE€HUS ICUXOJIOTMYECKON TOMOIIM O aIallTallMK yJaluxcs 5-X

KJIaCCOB
PaGora megarormyeckoro KOJUICKTHBA C YYalUMHUCS TIO3BOJISIET HANAIUTh TECHOE
COpr,I[HI/I‘-IeCTBO MG)K,Hy 3BCHBJAMU B O6paSOBaTCJIBHOM y‘IpC)KI[GHI/II/I, peaJII/IBOBaB TEM CaMbIM
MOTEHIIMAJIbHBIE BO3MOKHOCTH KaXKIOTO pEOEHKA.
Pabora c poaurtensimu, kak cuutaet K.Kumbepreil, «oauH #3 TpyIHEHIIMX Yy4YacTKOB B
JeATETPHOCTUYYHTENS, TpeOyromas pPa3HOCTOPOHHEW TMOJATOTOBKH, TIPEKAEC BCErO 3HAHUS
NICUXOJIOTUU U meaaroruku»[3]. Yuurtenp AOKEHYMETh K TOMY XK€ HAWTH MOJIXOJ HE TOJIBKO K
CBOEMY YYEHHKY, HO M K €ro poAMuTesiIM. B CBs3M C Tem, 4TO Mepexo] W3 HAaYaJIbHOM IIKOJBI
SBIIAETCA KPU3UCHBIM STallOM B IIKOJBHON H3HU, OH CBf3aH C BO3pacTaHHEM Harpy3Kud Ha
MICUXHUKY YYCHHKA, MOCKOJBKY B 5 KJIacce MPOUCXOAMT PE3KOe M3MCHEHHWE YCIOBHH OOydYCHUS.
I[CTI/I nepexoz[slT OT OIHOI'0O OCHOBHOT'O yT-II/ITeJUI K CUCTEMC ((KHaCCHBIﬁ pyKOBO)II/ITCJ'IB — y‘-II/ITeJ'IH-
MpPEeIMETHUKWNY, MOSBIsETCS KaOuHeTHas cuctema. PaznooOpasue TpeOGoBaHUM, IPEabABISEMBIX K
IIKOJIbHUKY YYUTENSIMH, SIBIISIETCS CEPbE3HBIM HCHBITAHUEM [UJISl TICUXUKU IHIKOJIbHUKA. [losTomy
BAXHO COTPYAHHUYECTBO TIEJArOTMYECKOTO KOJUICKTHBA M  POJUTENCH, Npearosararliee
caenyromue Gopmbl pabOTHI: POIUTEINBECKUE COOpaHUs, TUCKYCCUOHHBIE BCTPEUH, ME1arorniecKue
«TOCTUHBIC», POJUTENbCKUE KOH(EpeHIIMH, Bedepa BOMPOCOB U OTBETOB, KOHCYIbTAIlMH C
nefaroraMu IIKOJBI, JHU OTKPBITBIX JABEpel, TBOpPUYECKHE MACTEPCKHE, AaHKETHUPOBAHHE W
TECTUPOBAHUE POJUTENICH JJI1 M3y4yeHUs CaMOYYBCTBHSI CEMbU B TEPHOJI QJaNTallMHM K IIKOJE,
00pa30BaTEIHPHO-UTPOBBIE TPEHUHTH U MPAKTUKYMBI JIJIST POJAUTENICH JASTEH IIKOIBHOTO BO3pacTa, a

TAK¥KEC NCJIOBBIC UT'PHI, CeMeIHbIC BC€UCpa U TCMATUYCCKUC NOCYI'U; BU3YAJIbHBIC CPCACTBA OGHIGHHHI
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CTEHIOBBIM MaTepua, BBICTABKH, IOYTOBBIN SIIUK BOIPOCOB M OTBETOB, 3aCEAAHUS POAUTEIBCKUX
kiyooB... Ilo maenuto H.A. Ilupynuka «IpaBUiIbHO OpraHM30OBaHHAs padoTa ¢ POAUTEISIMH,
MIPOBOAMMAsI HA MPOTSKEHUH BCEr0 Y4eOHOT0 ro/ia, IOMOXKET PELIUTh TPOOJIeMy NPEEMCTBEHHOCTH
MEXy CTYHNCHSIMH B 00pa30BaTEIIbLHOM YUPEKACHUU» [2].

Takum 00pazoMm, NCHUXOJIOTrO—Tenaroruyeckoe obOecredeHne MPEeeMCTBEHHOCTH B paboTe
HAYaJIbHOTO M CpPEIHEro 3BeHa O00pa30BaTEIbHOIO YUPEXKIEHHUS IMO3BOJIIET 00eCHeunuTh
HENPEPHIBHOCTh y4E€OHO-BOCIUTATEIBHOIO MPOLIECCa, BBICOKUNA YpOBEHb YUYEOHBIX JIOCTHXKEHUMN
y4dalmxcs, MoAroTOBUTh IIKOJIBHUKOB K 00YUEHHIO Ha CIEAYIOLIEH CTYyIIEeHM 00pa30BaHUs, a TAKKe
MaKCHUMAJIbHO Pa3BUTh U PEan30BaTh CIOCOOHOCTU M CKJIIOHHOCTHU KaXKJJOTO yJalerocs
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HNCUXOJIOI'NMYECKHUEOCOBEHHOCTH BOCITPUATHUA
MYJUbTHIVIMKAIIMOHHBIX ®UJIBMOB JETBMUMJIAJIIETI'O IKOJIBHOI'O
BO3PACTA

Beixpuct Hanesxna, cryaentka rp. HO-2011, Komparckuii rocyHnBepcurerT,
Hayunsiii pykoBogurtens: Hopummm JLL.IO., crapmmuii npenogasareib

I[GTCTBO — BpEMs AKTUBHOI'O MHTCIUICKTYAJIbHOTO, (1)I/I3I/I‘-ICCKOFO, IICUXHUYCCKOI'O
pa3BUTHSI, HAKOIUIGHUS OTPOMHOrO 3amaca WHGOpMamuu, BIEYATICHHWH, yYMEHUW U OMbITA.
CerogHs peOCHOK MO3HAET KU3Hb HE TOJIBKO Yepe3 HEeMOCPEICTBEHHBIM OMBIT UK C MOMOIIbIO
OKpYXaIHuX ero B3pocibix. C caMOro paHHETO JETCTBAa OH BOBJICUYCH B WH(OPMAIMOHHOE
HpOCTpaHCTBO: TCICBUACHUC, KHUHO, BCCBO3MOXHBIC J3JICKTPOHHBLIC WIPHI, I/IHTepHCT, BUJACO
U MHOTOC IOpYyroe. boasion HHTCPCC IJId MJIaAUICTO MIKOJBbHHKA BCC CHIC IMPCACTABIIAIOT
MYIbTUILUTUKAMOHHBIE (GuibMbl. OHU HMMEIOT YHUKAJIBbHBIM MEJAarorudecKuil MOTEeHIMA: B
HEOOBIYHOW, HEHABA3YMBOMW, HATJIAAHONW W KpacouHOU (opMe CrocOOHBI pPacKphIBaTh TaKHE
BaXXHBIE U CJIOKHBIE TMOHSATUS, Kak Apyxk0a, BEpHOCTh, MOOpPO U 3]0, B3aUMOBBIPYYKA,
COy4acTuc, CO4yBCTBHUC. Ho MOT'YT HECTHU B C66€ U OTPULATCIIbHOC BJIIMAHUC.

Bocnpusitue okpyxarmomieid JIeMCTBUTEIBHOCTH Yy JeTed MIIQAIIeTO IMIKOJBHOTO

BO3pacTa HECKOJIBKO HHOE, 4Y€M Yy B3pPOCJIOIo 4YCJIIOBEKA. HpI/I‘lI/IHa 9TOMY — 0COOEHHOCTH
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JIE€TCKOTO MHUpoOBOCTpusATHs. Yamie Bcero MIaAIIMK MIKOJHHUK MMEET JOCTAaTOYHO OOIBIION
3PUTEIBCKUI OIBIT, OJHAKO 3TO COBCEM HE 3HAYMUT, YTO OH AJEKBATHO OCO3HAJ IOJYYEHHYIO
unpopmanuio. Tak, A.H. JleoHTbeB mnucan, 4To «HaJIWYHUE TOTO WU HHOTO COJAEpPKaHUSA B
moJjie BOCHpuATHs (WM, €CJIM YyrOJAHO, B MOJIe BHUMaHUsA) peOeHKa HE O3HAydaeT elle, YTO 3TO
COAEpKaHUe SBISETCS MNPEIMETOM €ro CO3HaHHUs, YTO OHO CO3HAeTcs uM. Bocnpusitue He
BCET/Ia CBS3aHO C COOCTBEHHO CO3HaHUEM. BocmpuHHMaeMoe W cO3HaBaeMoOe COJAep)KaHue
psIMO HE COBMaaa™ [2, €. 246].

Bocnpusitue — 3T0 TOpaszmo Oosiee CIOXHBIM W TIYOOKHMH Tpolecc, 4YeM MpPOCTO
CYMMHMpPOBaHUE OTHENIbHBIX olnymeHuil. Yto kacaercs ocmbicieHHOcTH, JI.C. Beirorckuit
OoTMeYajl: «CBOWCTBO BOCIPHUATHS B3pPOCJIOro, HE MpHCyIlee peOCHKY, 4TO OHO BO3HHUKAET Ha
U3BECTHON CTYINEHH, SBJISACTCS MPOIYKTOM pa3BUTHs, a HE JaHO C caMoro Hadvama» [3, c.
347]. K MOMEHTY MOCTYIUICHHMS B IIKOJY y JETE€H yKe JOCTATOYHO PAa3BHUTHI MPOIECCHI
BOCHIPUATHS, HO €IE COMPSIKEHBI CO 3HAUUTEIbHBIMU TPYAHOCTSIMH, XOTSI OT Kjacca K Kjaccy
CTaHOBSTCA 00Jiee MPaBUIbHBIMHU.

B oTamume oOT B3poOCHBIX, JAETH HE BCEraa MOTYT KPUTHYECKH OTHOCHTBCS K
nocTynammiei nHpopMaruu, 0TKa3aTbCs OT MPOCMOTPA COMHUTEIBHBIX MPOTpaMM, (QHIBMOB,
MynbThuibMoB.  [lo  mOBOAY  MHPOBO33PEHYECKOH  ymepOHOCTM WM HpPaBCTBEHHOM
HECOCTOATENHHOCTH OOMNbIIe YacTu TpaHCIUpyemMoll HHPOpMALUHM, a TakXke O HaIuIuu
HEJIONMYCTUMBIX KapTHUH HACWUJIMS Ha OHKpPAaHE W €ro BIHUSHHUS Ha JETCKYK ayJIUTOPHIO
BBICKA3bIBAIOT cBoM omnaceHus ydeHblie A. bannypa, T. Ileiin, K.A. Tapacos, A.B. ®enopos,
A.B. lllapukoB u gpyrue.

Bocnpustne gereil mMiiaAmero MKOJbHOIO BO3pAacTa TECHO CBSA3AHO C 3MOLMOHAIBHOU
cocTapistomeir. MynbTQUIBM JIEMOHCTPUPYET HE TOJBKO IMOIMOHAJIBHBIE COCTOSHHS,
KOTOpBIEC TMEPEKUBAIOT €r0o T'epou, HO U GOPMHUPYET CTEPEOTUIBI MOBEACHUS M pa3peuieHus
curyanuii. Ero oOpa3HOCTh M SPKOCTh YCWIMBAET BHYIIEHHWE, IOCKOJIBKY OTBEYaeT
notpebHOCTsIM pebenka [4, c. 141]. B COOTBETCTBUU CO CBOCH Teopuel «HaydyeHUE dYepe3
HaOJIOIEHUE», Ha OCHOBE CTaBIIMX KJIACCHMUYECKUMHU JKCIEPUMEHTOB MOJEIUPOBAHUS
arpeccUBHOro mnoBeAeHHs A. banaypa W ero mnocienoBaTelM MPHUILIM K BBIBOAY, 4TO
pacnpoCTpaHEHHBbIE CLEHBl arpeccuM M Hacwius Ha TeJledKpaHe, B TOM 4YHUCIE B
MYIbTPUIBMAX, CHOCOOCTBYIOT YCBOCHHIO COOTBETCTBYIOIIMX (OPM TMOBEACHUS, HUIPAIOT
Ype3BBIUAITHO BaXKHYIO POk B GOPMUPOBAHUH COIIUATBHBIX OTHOIICHUH.

Jlis pebenka MoJenu MOBEACHUS, COAEpKALUEcs B MYJIbTHUIUIMKALMOHHBIX (UiIbMax, Ine
MPECTABJICH MIMPOKUNA JHANa30H MOPAIBHBIX KOH(MIUKTOB, COCTABISIET HEOTHEMIIEMYIO YacCTh
COIIMAIBHOTO HAay4eHUs W MOJEIUPOBAHUS, IOJ BO3JCHCTBHEM KOTOPHIX (opMupyroTcs
MOpallbHbIE CTAaHIAApTHl MOBEJCHUS: KaK JIeTH, TaK M B3POCIbIE MPUOOPETAIOT OIpeaelieHHbIE
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YCTAaHOBKH, OCBAaMBAIOT AMOLIMOHAJIbHbIE pEAaKUMH W HOBBIE THUIBl MOBEACHUS MyTEM
MOJICJIUPOBAHKSI MOCTYIIKOB KUHO, U Tenerepoes [5].

B miagmieM MIKOJBHOM BO3pacTe BOCIPUATHE NpEeBpaIIaeTcss B IICJICHAPABICHHBIN
yIpaBIsieMbId  TPOLECC,  CTAaHOBHTCS  pacwieHeHHbIM  [6], orinuuaercs  cnaboii
TG PEepeHINPOBAHHOCTBIO,  XapaKTEPU3yeTCS  HENMPOU3BOJIBHOCTBIO,  XOTS  DIEMEHTHI
MPOU3BOJIBHOTO BOCHPHATHS BCTPEUAIOTCS yXKE B OMIKOJIFHOM BO3pPACTe.

[ToBepXHOCTHOCTB, a Takke (QpParMeHTapHOCTh BOCIPHUATHS MPUBOJUT K TOMY, HYTO
MJaJIINe MIKOJbHUKH 3aMEUaloT OTAENbHbIE NMPU3HAKHU MPEIMEeTa, HE CBSI3BIBAIOT UX JPYTr C
ApYroM, M He 3aMedaroT Haubojee CYLIECTBEHHBIX €ro kadecTB. Bce spkoe, Oosbluoe,
MOJABHYKHOE MPHUBIIEKAET MX BHUMaHue [7, ¢. 234]. JleTaM CI0KHO OBIBa€T COCTaBUTH IOJIHOE
NpEACTaBICHUE O TMOBEACHUU Tepos MYIbTHUIUIMKAMOHHOTO QuibMa. Yame BCero OHHU
BBIXBATHIBAIOT W3 OOIIEro IOBECTBOBAaHMA Haubojee spKHe W JIUHAMHYHBIE SMH301bI, U
TOJIKO Ha OCHOBAaHUHU HEOOJBIINX OTPHIBKOB COCTAaBIAIOT 00pa3, He oOpalmias BHUMAaHHUS Ha
JeTanu, KOTOpble MOTYT JaTh Oojiee MOJHOE MOHMMAaHHE MOTHBOB MOCTYIIKOB IEPCOHAXKEH.
Hepenko netn He MOTYT BOCTIPOM3BECTH NPUYNHHO-CIEACTBEHHYIO CBS3b.

Y  NEepBOKJIACCHUKOB  €IIe€  OTCYTCTBYET  CHCTEMAaTHYECKMH  aHaIW3  CaMuX
BOCIIPHHUMAEMBIX CBOMCTB M KauecTB HpeameToB. Ilpm paccmaTpuBaHUU KapTHHKH, YTEHUU
TEKCTa OHU YacTO MEPECKaKHUBAIOT C OJHOI0 Ha JPYroe, NpOIycKas CYIIECTBEHHBIC aeTanu [8,
c. 35].

HoBeie TexHONOTMU CO3MaHHUS MYIbTPUIBMOB, TaKHe, HaIpUMep, KaK KOMITbIOTEpHAs
aHUMaIMs TO3BOJSAIOT CHAENaTh MYJIbTOUIBM OYEHb KPAaCOYHBIMHU U PEATHCTHYHBIM, HO
BOCTIPUSITHE CIMIIKOM SIPKUX M YacTO CMEHSIOMIMXCS KaJpOB MOXET CTaTh HEMOCHIBHON
3amaveit 1 gereid. «CinuikoM ObICTpasi, pe3kas CMeHa KaJpoB, MOKET HETaTHBHO BIHATH Ha
bU3HOTOTHYECKOEe W TICHXHYECKOE pa3BUTHE peOCEHKa, TaK KaKk OHa MOJXET HapylaTh
TEYCHHUE ECTECTBEHHBIX PUTMOB (YHKIMOHAIBHBIX CTPYKTYpP (OPMHPYIOMIErocs MO3ra M
Bcero opranusmay [9, c. 46-53].

Bocnpusitne nBeta wuaeTr mo myTH Bce Ooyiee TOYHOTO pa3INMYEHUs OTTEHKOB U
CMEIICHUs IBETOB. BocmpusiTHe MpoCTpaHCTBA M BPEMEHH B MJAJAIIEM MIKOJIBHOM BO3pPAacTe
COTIPSDKEHO CO 3HAYWTEIBHBIMH TPYIHOCTSAMH, XOTS OT KJlacca K KJaccy CTaHOBHUTCs Ooiee
NpaBUIBHBIM. BONBIIMHCTBO JeTel, HampuUMep, MPEyBENHYUBAIOT JIMTEIBHOCTh MUHYTHI, a
OpyU BOCHPUSATHH O0JbIIKX mpoMexyTkoB Bpemenu (5, 10, 15 MuHyT) — AeiCTBUTENBHYIO
JUINTENBHOCTh BPEMEHH. DTO CBS3aHO C OTCYTCTBHEM pediiekca Ha BpeMsl U C T€M, YeM OHO
3amosiHeHo s pedenka [10]. [TosTomy, co cTOpOoHBI poauTesield HEOOXOIUM KOHTPOJb HE

TOJIBKO HaJl Ka4€CTBOM MCIMUATCKCTOB, HO W HAJ KOJUYCCTBOM BPCMCHH, BBLIACJICHHBIM IJIA
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npocMoTpa. MlHade MoXeT nmocTpajaTh HE TOJIBKO HPaBCTBEHHAas cdepa JMUYHOCTU pedeHKa, HO
u pusnyeckas.

OTM W JApyrue HEJOCTaTKU JETCKOTO BOCHPHUSATHUS COCTABISIOT CIOXHYIO U
HEOJHO3HAYHYIO KapTHHY, TMPEICTaBIsAs MYJIbTHIUIMKAIMOHHbIE (HUIBMBI Kak (akTop,
OKa3bIBAIONININ BIMSHUE Ha pa3BUTHE peOCHKA B MJIAJIIEM IKOJIBHOM BO3pacTe.

[lonoxurenbHoe  BIAWMAHME Ha JeTed JaHHOrO BO3pacTa MOTYT  OKa3bIBaTh
MYJIbTUILUIMKAIUOHHBIE (QUIBMBI MO CIOKeTaM cka3ok. Cka3ka mpennaraeT peOeHKy oOpasbl,
KOTOPBIMH OH HaclaXJaeTcs, He3aMeTHO [ cel0d ycBaumBas IHKU3HEHHO BaXHYIO
uHpopmanuioo. Cka3ka CTaBUT U MOMOTAET PELIUTh MopaibHble mpobinemsl. J[.b DiabkoHUH
MOJYEpKUBaI, YTO «KJIacCMYecKas CKa3ka MaKCHUMaJlbHO COOTBETCTBYET JACHCTBEHHOMY
XapakTepy BOCHPHUATHS pPEOEHKOM XYI0’KECTBEHHOTO IpPOU3BEICHUS, B HEH HamedaeTcs
Tpacca TeX JEHCTBUN, KOTOpBIE TOJKEH OCYIIECTBUTh pebeHOK. Tam, rae 3Toil Tpacchl HET,
peOeHOK mepecTaeT moHUMaTh ee» [11].

WurennekryanbHas CTOpPOHA BOCHPUATHSA, MOApPa3yMeBaeT BBISBICHHE M OCO3HAHUE
CPeACTB  XYNOKECTBEHHOW  BBIPAa3UTEIbHOCTH, HUX OOOCHOBAaHHOCTb M  JIOTUYHOCTh
WCIIOJIB30BAHUS ISl CO3JIaHUSA TEX WIM HMHBIX XYA0KECTBEHHBIX 00pa3oB. B 310l cBs3m
CTAaHOBUTCS AaKTYaJbHOM HEOOXOIMMOCTh YYUTh peOeHKa aHaJu3upoBaTh M 0000IIaTh
YBUJCHHOE, KPUTHUUYECKH OTHOCUTHCS K HWH(OpMAIMU, Pa3MBINLIATh. BO3MOXKHO 3TO IHIIb
IpU CUCTEMAaTUYECKOM U IeJICHANpaBICHHOM Ipolecce — MeAuaoOpa3oBaHUU JAeTei
MJQIIETO UIKOJIBHOTO BO3pacTa, (OPMHUPOBAHMM Yy HUX MEIWAarpaMOTHOCTH, Kak 3ajora
JaTbHEHIIEr0 CTAaHOBJICHUS JMYHOCTH, CHOCOOHOM AaKTMBHO W TPAMOTHO CYIIECTBOBATh B
COBPEMEHHOM MenanH(OpPMallmOHHOM O0IIIECTB.

AHanu3upyss  UCCIENOBaHHMS  COBPEMEHHBIX  YYEHBIX, HCCIEOYIONIUX  BIMSIHUE
MyJIbTQUIBMOB Ha pPa3BUTHE U BOCHPUATHE MIIAAIIUX IIKOJIBHUKOB MBI BBISICHUIIH, YTO
MOBEJICHUE JIeTe 3HAUUTENIbHO OTJIMYAETCS OT MOBEACHUS B3POCIBIX M MPOCMOTP HEKOTOPBIX
KaTeropuii MYJIbTUIUTUKAIIMOHHBIX (HIBMOB MOKET NaryOHO OTpasuThCs Ha TOBEICHUU
pebenka. PebeHok, HEe ocMbICIHBasg, BOCHPUHUMAEeT HMHGOpPMALMIO, TP 3TOM HCHBITHIBAET
CTpax, THEB, PaJlIOCTh, arPECCHUI0, KEJIAHUE MOAPATHCS — LIEJIbIH PSAJ IPOTUBOPEUUBBIX IMOIIUH.

K Ttakum pesynbraTam Mbl OpUIUIM W AHAJIU3UPYS pE3yJIbTaThl AaHKETHPOBAHUS
IIPOBEJJIEHHOI0O HAaMM C LEJIbI0 BBIICHUTH KaK OTHOCATCS JAETH U B3pOCIbIE K pasHbIM
KaTeropusM MYJIbTUIUIUKAIMOHHBIX (GunbmoB. s aHkeTupoBaHus OblIu BbIOpaHbl 20
ciay4dailHbIX ucnbIiTyeMbIX. 10 mereit u 10 B3pocibiX. AHKETUPOBAHUE MPOBOAUIOCH AHOHUMHO.
JletssM 1 B3pOCJBIM OBUI 3aJlaH BOMPOC O JIIOOMMBIX M HEMIOOUMBIX ¢uibmax. Y neTed B
KaTeropui0  JIOOMMBIX Tomanu  aMmepukaHckue MynbThunemsl  (50%), poccuiickue

MynbTQuiIbMbl  (40%), snoHckue MynbTuiabmbl (10%). B3pocabsie n00MMBIMM  Ha3Balu
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coBeTckue MynbTouiIbMbl (80%) u poccuiickue MynbTGuibmel m00aT 20%. B kateroputo
HEJMOOMMBIX Yy B3pOCIBIX MOKaIH amepukaHckue GuiabMbl (60%) u snonckas anumanus (40%)
B TO BpeMs Kak JETH 3aTPyIHWINCh FOBOPUTH O HEMOOMMBIX (uibMax U JUlIb 1 peOGeHoK
Ha3BaJl SMOHCKHE MYJIbTPUIBMBI HETIOOMMBIMU. MBI BUIUM, YTO HOPEANOYTEHHUS IETeH U
B3pOCIHbIX pasHATCA. OTBETHl Ha CIEAYIOIIHUA BOMPOC YACTUYHO OOBSCHSIOT ATH pa3nuyus B
npeanoureHusix. Ha Bompoc «cMmoTpaT nu ¢ Bamu MynbTOUIBMBI POAUTENH/AETH», MBI
MOJYYUJIN CIEAYIONINE OTBETHI: «ma» orBeTwin 20% netei, «HUKOorma» oTBeTunun 60% wu
«uHorma» oTBeTwin 20%. B3pocnble mokazanum mpuMepHO Takue ke pe3ynbratel — 60%
NPHU3HAJIUCh, YTO HUKOTJA HE CMOTPAT MYJIBTUKH C JI€TbMHM B CHIIY 3aHSATOCTH, JHILIb JBOE
poauTeNneil OTBETHJIM YTBEPAUTEIBHO U ABOE MPHU3HAIHU, YTO U3PEIKa CMOTPAT MYIbT(OUIbMBI
BMECTE C JAETbMU. IDTOT (PakT OOBSICHAET M PA3HOCTb WHTEPECOB, MPEANOUYTCHUN JeTell u
B3POCJIBIX, A TaK )K€ HU3KUI ypOBEHBb KOHTPOJIS 32 TEM, YTO CMOTPUT PEOCHOK M KaK 3TO MOXKET
OTPa3UTHCS Ha €r0 3J0POBbE.

CrexTp SMOIUN HCHBITBIBAEMBIX JAETBMH M B3POCIBIMU TOXE CEpPbE3HO PA3HUTHCS, YTO
MOATBEPXKIAET MPHUBEACHHBIE BHIIIE TEOPETUYECKUE BBIKIAAKA O PAa3HOCTH BOCHPUITHUS
uH(pOpPMAIU JEeThMU M B3pOCIHBIMU. IIpu OTBEeTax NeTH HE OrPaHMYMBAIIUCH OJHOM AMOIHEH,
HazpiBasgs 2 win 3. 20% pgereil yAuBISIOTCS B Tpolecce mpocMoTpa MynbThuiabma, 50%
UCHOBITBIBAIOT UHTEpeEC, 30% UCHBITHIBAIOT cTpax, 20% HUCOBITHIBAIOT PAalOCTh, TPOE MAIBYMKOB
MPU3HAJH, YTO MOCIE MPOCMOTPA HEKOTOPBIX MYJIbT(OHIBMOB X0UETCS MOoJapaThes (arpeccus). Y
B3pOCJIbIX OTBETHI mpoiie — 60% B3poCaBIX B MpPOLIECCE NPOCMOTPA HCHBITHIBAIOT PaOCTh
(BcTpeua ¢ nmercTtBoM, BocrioMuHaHusi) U 40% HCHBITHIBAIOT UHTEPEC CIENsl 32 CIOXKETOM U
COOBITUSAMU MYIBT(HUIBMA.

OcCHOBBIBasICh Ha aHallM3€ TEOPETHYECKUX HCTOYHUKOB M pe3yldbTaTax MPOBEIEHHOTO
UCCIIEJOBaHUSI BO3MOXKHO TMPEIJIOKUTh HEKOTOpPble PEKOMEHJAIMU: OOIIEHHE C TOJyObIM
SKpaHOM H€ JOJKHO MpeBblaTh 1,5 yacoB B Ji€Hb; pOAUTENN 00s3aTE€IbHO JOJIKHBI 3HATh YTO
CMOTPUT HUX peOEHOK, HEOOXOAMMO 00s3aTeNbHO O00CYX AaTh COAEpPIKAHUE MPOCMOTPEHHBIX
MYJIbTQUIBMOB C 1€JIbI0 BBISICHUTH MPAaBUIBHOCTH BOCHPUSITHS MPOUCXOIAIIETO Ha JKpaHE;
MyJAbTOUIBM HE 3aMEHHUT JXUBOTO OOIMIEHHS peOeHKa C B3POCIBIM, B KOTOPOM OHHM TakK
HYXJaI0TCs.
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OPTAHMU3ALIUA IICUXOJOI'MYECKOI'O ITPOCBEINEHUA
IHEJAT'OI'OB B OBPA3OBATEJIBHOM YYPEXJIEHHNU

I'naBueBa A. A., mactepanTka rp. MIIM-2012, Komparckuii rocynuBepcuter, HayuHblii
pykoBoauteib: Kép JI.C.,10KkTOPICHX010THYECKUX HAYK

«[Tegaroruka 6e3 MCUXOJIOTHH — 3TO TO KE CaMoe,

9TO Bpau 0e3 JIEKapCTB: 3HAET, UTO U KaK JIeaTh,

HO 0€3 HUX BCE paBHO HE MOXKET 000oUTHCH». b. 3. Bynbsdos [2].

[lcuxonoruyueckasi ciy>k6a B 00pa30BaTENbHBIX YUPEKICHHUSIX, O HEOOXOAMMOCTH KOTOPOI

MHOT'O TOBOPSIT W IHIIYT, CTAHOBUTCS PEaTbHOCTHhIO. B 00pa3oBaTeNbHBIX yUPEKIACHHUSIX CTPAHBI
MOSIBIISICTCACTICIIMAIMCT, KOTOPOMY TIPEJACTOMT BMECT€ C YYacCTHHKaMH 0Opa3oBaTeIbHOTO
rpoiiecca pemaTh MHOTHE MPAKTUYECKUE 3aaUH.

OCHOBHBIMU HAMPAaBICHUSIMHU JAEATEILHOCTH TICHUXOJOTa B O0pa30BaTEIbHOM YUPEXKICHUU
SBJSIIOTCS: JUArHOCTHKA, TPOCBENICHUE,MPO(DHUIAKTHKA, KOHCYJIbTHPOBAHUE M  KOPPEKIIHS.
VYenpHBIA BeC MPOCBETUTENHCKON pabOTHl 3HAYUTEIHHO MEHBIE APYTHX BUIOB JCATEIHHOCTH
MICUXO0JIOTA (JIaHHBbIE MOHUTOPUHTA JEATEIHHOCTU MCUXOJIOTHYECKUX CIyxk0 B PM), uTo HarmsaHO

IIPEICTAaBIEHO Ha pUcC. 1.
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Puc.1. OCHOBHBIE HAIIPABJIECHHUS JIEATEIBHOCTH IICHX0JI0ra B 00pa30BaTEIbHOM YUPEKICHUN
(B %).
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Heo0xomuMocTh JaHHOTO BUAA ACSTEIBHOCTH OOYCIOBJICHAa TEM, YTO B HAIlleM OOIIECTBE
CYIIECTBYET W3BECTHBIM Je(UIUT TICUXOJOTHUYSCKUX 3HAHWUH, OTCYTCTBYET IICHXOJOTHICCKAs
KyJIbTypa, NpEeanoJiararolias WHTEpeC K JIPYyroMy YelOBEKY, YBa)KEHHE OCOOCHHOCTEH ero
JUYHOCTH, YMEHHUE U KeJlaHWe pa3o0paThcsi B CBOMX COOCTBEHHBIX OTHOIICHUSX, MEPEKUBAHUIX,
MOCTYIKaX U Ip.

[IpocBeTuTenbckas eSTETFHOCT, B 0Opa30BATEIbHOM YUYPEKICHHH OCYIIECTBISIETCS CO
CIEIYIOIUMU CYOBEKTaMU: YJaIllluecs, pOJAUTEIH, MeJarornuecKuii KOJIeKTUB. Ha Ham B3risia, B
Onuxaiime Toasl UIMEHHO TMPOCBETHTENbCKas paboTa ¢ MeJarorudecKiM KOJUIEKTHBOM JOJIKHA
MPUOOPECTH HOBBIM UMITYJIBC B CBSI3U C Pa3BOpayMBaHUEM KPYIMHOMACIITaOHOTO KCIEPUMEHTA 110
COBEPIIICHCTBOBAHUIO coziepkanus u (popm oOpazoBanws. [6]

OcHOBHasl TeJIb JTaHHOW CTpaTerwWW — JOCTIKEHHE OO0pa30BaTeIbHBIMUYUPEIKICHUIMU
HOBOTOKauyecTBa 00pa3oBaHMsA, KoTopas TpeOyeT, MO CYyTH, HU3MEHeHHs camoiduiocodun
oOyueHusi, BeIET K MapaJurMajbHBIM CIBHTaM B OCHOBHBIX KOMIIOHEHTaX 0Opa30oBaTEeIbHOTO
mpouecca: IeNnsX, COJIEp)KaHWU, MeTofaX. OJTo, Oe3yCIOBHO, CTaBUT YYHUTENs B CHUTYyallHIO
WHHOBAIIMOHHOW JIEITETFHOCTH, TO €CTh HEOOXOAMMOCTH HE MPOCTO B OYEPEAHON pa3 OCBAaUBATh
HOBBIC TIPOTpaMMbl W Yy4YEOHHKH, HO M TIEPEXOJUTh K JOCTH)KCHHIO HOBBIX pE3YJIbTaTOB
neJarornyeckoil  paboTrel  (KOMIETEHIMH  Y4YeHMKa B COLMAIbHOM, TMPEAMETHOH U
KOMMYHHUKAaTHUBHOU c(epax), K HOBOM CHUCTEME OLIEHUBAHUSA, K HOBBIM TEXHOJOTHUSM - TEXHOJIOTUSIM
u merogam XXI Beka.

[Icuxonoruueckoe NPOCBEUICHWE IEaroroB Kak OJHO W3 HAaNpPaBICHUN JEATEIHLHOCTH
ncuxosora B 00pa3oBaTEIbHOM YUPEKICHUHM Ha CETOAHSIIHUN JAeHb C YIETOM €ro aKkTyadbHOCTH
HE SIBISIETCS AJIA TICUXOJIOTa OCHOBHBIM, TOMHHHPYIOIIUM. YAENbHBIM BEC €ro JesTeIbHOCTH,
HAIPaBJICHHOW Ha paboTy ¢ NeAarormdecKuM KOJUICKTHBOM, 3HAYUTEIBHO HIDKE YCWIMHA U
BPEMEHH, IOCBSIAEMOr0 HEMOCPEACTBEHHOW paldoTe C¢ ydammmucs (C KiaccaMu, TpynmnamMu M
OTIENbHBIMU HHIUBUAAMH). [0 CTaTUCTUYECKUM MAAHHBIMIIO JACSTENBHOCTH TCHUXOJIOTHYECKIX
cnyx0B PM pacnpenenenne KOHTHHI€HTa, C KOTOPBIM pabOTaeT MCUXOJIOT, BBITTISAUT CIEAYIOUIM
obpazom: 70% — obyuaromuecs, 8% — poautenu, 20% — nenaroru, 2% — aIMUHACTPALINS.

Uem 0OBsICHSIETCS CTOJIh 3HAUMTENbHAs nuddepeHumanys, npu KoTopoid o0bEM paboOTHI C
neJaroraMu COCTABIISICT JUIIb IMSTYH 4acTh?B Xoje Oecenbl ¢ MCUXOJOramMu ObUIM BBICKA3aHbBI
CIIEeTYIOIIUETTPUYNHBI:

¢ Pa3BepHyTast paboTa ¢ 1eTbMU HE OCTaBIISIET BPEMEHHU Ha CTOJb K€ Pa3BepHYTYIO paboTy ¢
nearoramu.

¢ DTO ompenenseTcs XapakTepoM IMOATOTOBICHHOCTH CaMOTO MPaKTUYECKOTO ICHXOJIoTa -

OTCYTCTBUEM y HEro JOCTaTOYHOW KOMIIETEHTHOCTH JMJii paboThl € Iiejaroramu - ¢
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npodeccruoHaliaMu, B3pOCIBIMU JIOIbMH, UMEIOIIUMU CIOKHUBILIUECS MEAArornYeckue yOeKIeHUs
Y OTIBIT.

¢ OCHOBHOW MPUYMHON SIBJIAETCSI HETOTOBHOCTH CaMOIr0 IEJAarorM4ecKOoro KOJUIEKTHBA K
Takoil paboTe C TICUXOJOTrOM - HEBEpHe B €ro MpodeccCHOHATbHBIE BO3MOXXHOCTU, PUTHUIHOCTH
yOeX/IeHUli, CHIDKEHHAs KPUTHMYHOCTH 1O OTHOIIGHWIO K CBOCH JEeSATENbHOCTH, PaHUMOCTh W
AMOIIMOHAIbHAS HETHOKOCTHIO MEJarOroB.

Kax ObI Tam HHM OBUIO, CTOMT NMPHU3HATH, 4TO B MoOJa0BEe B CHIy pa3HBIX OOCTOSITENBCTB,
CIIOKMJIaCh Takas MOJeNb IICUXOJIOIMYECKOM CIIyXObl, NpU KOTOPOHl OCHOBHOH TOYKOMN
MIPIJIOKEHUST CHJI TICHXOJIOTA SIBIISIIOTCS yYalIuecs], a He B3pOCIble, 00YJaroIIie U BOCITUTHIBAIOIINE
ux. Ilpu 3TOM OOIIECTBEHHOCTh BIIOJIHE PE30HHO MMOAYEPKUBAET, UYTO IIKOJIBHBIA TMCHXOIOT
JOJKEH, MPEX]Ie BCero, paboTaTh ¢ B3pOCIBIMU, OCOOEHHO C MeJaroraMu, OKasbiBasi UM peaybHYyIo,
3¢ PEKTUBHYIO TOMOIIb U TIOIEPIKKY.

Ananms conepkanuss ¥ (GopMm mpakTUYecKoi pabOThl TICMXOJIOTOB C IEJarormuecKUuMU
koiektuBaMu ATO Taray3ust moaTBep)kaaeT, 4TO OHA HOCHUT, B OCHOBHOM, HWH()OPMAIIMOHHBIN
Xapaktep. ITO MPOBECHUE JIEKIIH, CEMUHAPOB, OCBSIIIEHHBIX TPOOJIeMaM BO3PACTHOTO Pa3BUTHUS
JeTEeH WM BOMPOCAaM WX HHIMBHAYaJIbHBIX OCOOCHHOCTEH, MO3HABATEILHON U MOTHBAIMOHHOM
cdepam IMKOITHHHUKOB.

OCHOBHBIMU 33J1a4aMU TICUXOJIOTMYECKOTO MPOCBELICHUS ME€JarOroB SIBISIOTCS:

— O3HAKOMIJIEHHE TepcoHala y4eOHOro 3aBEJCHHS C OCHOBHBIMH 3aKOHOMEPHOCTSIMU H
YCIIOBUSIMU OJIArONPHUSATHOIO MICUXUUYECKOTO Pa3BUTHS peOCHKA;

— TIOMYJISIPU3ALINS ¥ Pa3bsICHEHUE PE3YJIbTATOB HOBEUIIINX MICUXOJIOTUYECKUX UCCIICT0OBAHMIA;

— (opMupoBaHue MOTPEOHOCTH B MCUXOJOTUICCKUX 3HAHUSX, )KEIAHUS MCIIOJIb30BATh MX B
paboTe ¢ ydauMucs Wi B MHTepecax pa3BUTHSI COOCTBEHHOUW TUYHOCTH;

— IOCTHKEHHE MOHUMAaHHsI HEOOXOAMMOCTH MPAKTUUYECKOM MCUXOIOTUU U pabOTHI IICUXO0JIOTa
B y4eOHOM 3aBEeJCHUH, CIEUU(PUKHA €ro ACSTEILHOCTH, BO3MOKHOCTEH M OTpaHWYCHUH B €rO
pabore.

AHanu3 AesITeNbHOCTH CIIEIIUATUCTOB MCUXOJIOTUYECKON CITY>KOBI MMOKa3bIBAET, YTO OCHOBHOE
BHHUMaHHE TICUXOJIOTOB COCPEIOTOYEHO HEMOCPEACTBEHHO Ha paboTe ¢ ydyalmumcs, a He Ha
«TOBBILIEHUN 3(PPEeKTUBHOCTH 0O0pa30BATENLHON JEATENBHOCTH CPEACTBAMU ICHXOJIOTMYECKOMN
HAyKd M TPaKTHKW», Kak o0o3HadyeHO B KoHuenmuu pa3BUTHS CUCTEMBI TICHUXOJOTHMYECKOTO
obecrnieyenus obpaszoBanus B Pecriyoiivku MosnoBa, B kKauecTBe OCHOBHOM menu [1].

JlesTenpHOCTh Ne1arora OTHOCUTCS K TUITY «U€JIOBEK — YEJIOBEK» U, Kak oTMevaeT JlazapeHko
JLA., «ocobasi posib B ATOM ACATEIBHOCTH NPHHAMICIKUT TCUXOJIOTMYECKON KOMITIETEHTHOCTH,

KoTopasi onpenessieT 3HEKTUBHOCTh NeAarorudeckoi pabote» [4]. CTaHOBIEHHE COBPEMEHHOTO
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mefgarora Kak mpod)ecCHOHala  TMOKa3bIBa€T  OCOOYIO aKTyaJbHOCTb MOBBIIIECHUS  YPOBHS
IICUXO0JIOTHYECKON KOMIIETEHTHOCTH.

Onwmpasich He TOJBKO Ha KOHIEMIMIO COBPEMEHHOTO O0pa3oBaHMs, HO W Ha aHaIu3
CJIOKUBIICHCS CUTyallUM B OOpa3oBaTENbHOM IPOCTPAHCTBE, HIDKE, HAMH MpPEUIOKEHa MOJIENb
TICUXOJIOTUYECKOTO MPOCBEIIEHUS MEAaroroB, KOTopasi, BO3MOXKHO, TaCT HauboJiee MPOAYKTHBHBIN
pesynbrar. MIMeHHO B conepkaHud W (opMax OpPraHU3alUU TPOCBETUTEIHCKON JEATEIbHOCTH
TICUXO0JI0Ta MaKCUMAJIbHO PEATM3YIOTCS BAKHEHUIITUE OCHOBBI TICHXOJIOTHYSCKON KOMITETEHTHOCTH
TIE/1aroroB.

AHanu3 peanu3alyu TICUXOJOTHYECKOTO MPOCBEIICHHS IMOKa3bIBaeT, 4TO padoTa Ha BECh
KOJIJICKTHB SIBIIsIETCS] MaliodekTUBHON. Kpome Toro, HeoTHOPOAHOCTh YUUTEIBCKOTO KOJUIEKTHBA
Tpedyer nuddepennupoBanHoro noaxoaa B padore. [losTomy Bech meaarornyecKkuii KOJJICKTHB
MBI pasAacIniIn Ha YC€TBIPC KATCTOPHUU - IO HAJIUYUIO MEAArOrudcCKOro OmnbiTa WU HAIIPaBJICHUAM
HeHaFOFH‘ICCKOﬁ ACATCIIbHOCTH. Hpe;[noxceHHon MOZCJ/Ib OpraHu3aluu IMCHUXOJOTUYCCKOro

IMPOCBCHICHM: II€aroroB B O6paSOBaTeHBHOM YUPCIKKACHHUUIIPCACTABUM Ha pUC. 2.

Ilexarormueckmii
KOJIJIEKTHB
Vuurens- / \ AMUHHECTpAIUS
MIPEAMETHUKH oy
Kiaccurre IIIxona mosogoro
PYKOBOIUTENHN CIeLHaINCTa

Puc. 2. Mopenb NcMX0I0ru4ecKoro MpOCBEIICHHs TIEaroroB B 00pa3oBaTeIbHOM

YUPEKACHUU.

Mogenb TOBOJIBHO CrielU(pUYHA U C TOYKH 3PEHUS CTaTyca, KOTOPbIH MPHOOpPETAET IMCUXOJIOT
(6mm3kui K CcTaTycy 3aBy4a), U IO TpPeOOBaHUSAM K KBATM(UKANNHM Clenraiucta (riayookue,
Cepbe3HBbIC 3HAHUS B 00JIACTH TICHXOJIOTUU OOpPa30BaHUS W TICATOTHKH), U 10 COJEPKAHUIO €ro
JEeSTENBHOCTH (METOUYECKas ¥ SKCIIepTHAs paboTa, Mpexk/ie BCEro).

PaGora ¢ knaccuvimu pykosooumenamu opraHusyercs depe3 kadeapy KypaTtopoB. 3amauu
pa3BUTHs MPOPECCHOHATFHON KOMITIETEHTHOCTH PEIIAIOTCS Yepe3 MCHXOJIOTHYECKOe POCBEIICHHIE
ITIOBBIIICHUCM HpO(l)CCCI/IOHaJ'IBHBIX " JIMYHOCTHBIX PECYPCOB HCI[&FOFOB.BOT HpHMepHLIﬁ NnepcUYCHb

TEMAaTUKU JJIA KJIACCHBIX pyKOBOIII/ITe.HCI\/JII ((MCTOIIBI HU3YUYCHUA JIMYHOCTU YUAIICTroCsd U KJIACCHOr'o
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KoJIeKTuBa», «HoBbie (opMbI pabOTHI C POAUTENAMU», «YUET BO3PACTHBIX OCOOCHHOCTEH mpu
OpTaHU3aIluH BOCTIUTATEIILHOW pabOThD» U T.1I.

PabGora ¢ yuurensimMu-npeomemuukamu — TPOPUIAKTHKA CHHIPOMA <«3MOLMOHAIBHOTO
BBITOPAHUS Yepe3 YCOBEPILICHCTBOBAHNE HHIMBUYaTbHOTO CTUIIS Mearora (CTUIIS MPernoiaBaHus
1 OOIIICHHUS ).

Ha cemuHapax, mpakTUYeCKUX 3aHATHUAX, KOHCYJIbTAIUSAX, KPYIIIBIX cTONax («AKTHUBHOE
ClIyllaHHe U ero cmocodOn», «llemarormyeckuii TakT yuurtens», «Pa3BuTue IMO3HABATEIbHBIX
MIPOIIECCOB B YUEOHOMN NIEATEILHOCTHY, «YOSKICHHE U BHYIICHUE B TIeIarOrMYECKOM IpOLecce» U
T.A.) co3naercs HH(POPMAIMOHHOE TONie, HIET AaKTHMBHOE OOCYXIeHHE TpoOiieM, TMeJaroru
O0OMECHHMBAIOTCS CBOUMH 3HAHUSIMHU U OIBITOM [5].

Pabota ¢ monoovimu nedazozamu ctpoutcs udepes «lllkomy Momomoro yuutens». 3amadu
aJlanTallid MOJIOJBIX YUYHUTENIeH pelaroTcs uepe3 pa3BUTHE NPOPECCHOHATBHBIX M JIMYHOCTHBIX
pecypcoB MOJIOABIX CIieNUanucToB. PaboTe mpumaéres :KUBOH, MpaKTHUECKUI XapakTep, OTHaETcs
MPENoYTeHnEe aKTUBHBIM (hopMaM paboThl. DTO MPAKTUKYMBI, ICUXOJOTHYECKHE UTPbI, TPEHUHTU
(«Ilcuxonoruueckue OCHOBBI ypoka», «llemarormueckoe oOmieHHe W €ro  (QYHKIUN»,
«Ilenarornueckuit KOHGIUKT. METOABI €r0 pa3pereHus» u T.1.).

[IpakTuka mokas3bpIBaeT, YTOOBI IOMOYb YUUTEI0, HEOOXOIUMO, YTOOBI OH CaM 3aXOTell 4To-
TO U3MEHUTH B ce0e, HayunIIcs OMpeieICHHbBIM CII0c00aM CaMOTIO3HAHUS U caMO0Opa30BaHUsl.

B pabote c aomunucmpayuei rJ1aBHOU 3ajaveit MICUXOJIOTUYECKOTO
MIPOCBEIECHUSABISACTCATIPEAOCTABICHHE TICHXOJOTHYECKOW WHpOpManuy, HEOOXOAUMON  is
NPUHITHS PYKOBOAMUTEIEM OOOCHOBAaHHBIX YIPABICHYECKUX pEIMICHUH. ODTO KOHCYIbTAIlUU
aIMHUHHUCTpAINH, HHHOPMUPOBAHKE TIO MICUXOJIOTHIECKUM BOIIPOCaM U T. 1.

PemenunenpobiemMpl NMCUXOIOTHYECKOTO MPOCBEIICHUs MEAaroroB Mbl BHIUMB pa3paboTke
MIPEIJIOKEHHOW MOJIET — JESTeNIbHOCTH, ONUparolieicss Ha 3QPEeKTUBHBIE METOJbI U MOIXObI
caMOl TPaKTUYECKOH MesATeNbHOCTH, 0000mIaromell M aHaIMTUYeCKH MepepadaThIBaroImeil ee
MTO3UTUBHBIN OTIBIT.

Takum oOpa3omM, MBI HE TOJIBKO OOO3HAYMIIM Ba)KHEHIIME, C HAIllEH TOYKH 3pEHUs, 3aJauu
MICUXOJIOTMYECKOr0 MPOCBEIIEHUSI TEJaroroB, HO M HaMETWIM B caMOM OOIIEM BHJE MOJEIb
opraHuszanuu JesTenbHocTH. OOCyXAeHHe MOJENU, Ha Hall B3IUIAJ, IO3BOJSET IO-HOBOMY
MMOCMOTPETh U Ha MPOOJIEMy CO3JaHUS IEIIOCTHON MCUXOIOTHYECKON CIIy)XObl 00pa3oBaHMsl, U Ha
MOJTOTOBKY KaJAPOB AJisi pabOTHI B paMKaX TaKOU CITyXKOBbI.
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OCOBEHHOCTHU COIUAJIM3AIIMA JETEM )KUBYIIIUX C BUY/CIIUIOM

JeueBa Kapoaunna, cryaentka rp. 3HO-2011, KompaTckuii rocyHuBepCHTET,
HAY4YHBII PyKOBOAMTEJb: cTapmuii npenogasareas Mopummm JLIO.

Ha ceromusmnuii n1eHb B Halle cTpaHe MPOUCXOAAT M3MEHEHHs. PeopMbl KOCHYIHCh U
cdepsl obpazoBaHus. HopMaTuBHBIE aKThl TAPAaHTUPYIOT «IOCTYIHOCTh BCEOOIIEr0 KaueCTBEHHOTO
oOpa3oBaHusl sl BCeX JeTed BHE 3aBUCUMOCTM OT I10J1a, COLMAIBHOIO, 3THUYECKOIO
MIPOUCXOXKICHUS, PEIUTMO3HONM M KYyJIbTYPHOM HNPUHAMIEKHOCTH U POJHOIO S3bIKA, OCOOBIX
norpeOHocTeil B oOpasoBanum». MHKIIO3UBHOE o00OpazoBaHue B pecrnyOiuke MomgoBa
HaNpaBICHHO HA OOBEAMHEHUE YCWJIMH M CO3/laHUE YCJIOBMM Uis oOyueHHs JeTei ¢ 0coObIMHU
oOpa3oBaTelIbHBIMU  NOTpeOHOCTAMU. ['0BOops o0 JeTaXx ¢ o0coObIMH  00pa3oBaTeIbHBIMU
MOTPEOHOCTAMU, XOTENIOCh Obl 00pAaTUTh BHUMaHUE U Ha JieTel, kuBymux ¢ BUY/CITN Jom.

[Ipexxne Bcero, HEOOXOAMMO PaCCMOTPETh OCOOEHHOCTH PAa3BUTHUS TaKUX JE€TEH U TPYAHOCTU
C KOTOPBIMH BCTPEUAIOTCS POJUTENH U JAeTH. [l Hayaia HaJo OTMETHTh, TOT (DaKT, YTO dalle
Bcero «y 20% neredt, momyuuBmmx BUWUY or poauteneld oTmedaercs JAOBOJIBHO OBICTpOE
nporpeccupoBanue 3abosieBanue ¢ pazutueM CIIMJ[a B TedeHHWe NEpBBIX ABYX JET JKU3HH
pedenka» [1,c.27]. Ilpm OTCYTCTBUM COOTBETCTBYIOILEIO yXoJa M HpHUeMa creuupuyecKon
aHTUPETPOBOPYCHOM TEparuy, Takue AETH MOTHOal0T OT OBICTPO Pa3BUBAIOLIMXCS BTOPHYHBIX
3aboneBanuid. Y 80% nereit HaOMmomaeTcs MEIJICHHOE pa3BUTHE OOJIE3HU, HO TAKUM JIETSM TaK JKe
HEOOXOAMM KOHTpOJb Bpaya M NPU HEOOXOJMMOCTH BOBpPEMsI HauyaToe JiedeHue, Orjaronaps
KOTOPOMY JIE€TH MOTYT IOJHOLIEHHO pa3BHBaThcs. X Bcero BbIIECKAa3aHHOIO CIEAYET ClelaTh
BBIBO/JI, YTO CBOEBPEMEHHBIN IPUEM aHTHUPETPOBUPYCHOM TEpaNuu 3TO 3aJI0T NOJHOLIEHHOM KU3HU
pebenka. Crnemnyer oco60 OTMETUTh TOT (haKT, YTO MPHUEM JAHHOW TEpamuM MPOAOIIKAETCS BCIO
KHM3Hb U UMEET Y€TKO 0003HAaYeHHOE BpeMsl U JO3MPOBKY NPUEMa, HApYyLIEHUE KOTOPOro BeIEeT K
HETaTUBHBIM TIOCJIC/ICTBHSIM JIJIs 310POBBs pedenka [1,c.29].

Eme onnoii mpoOnemMoll BO3HHMKAIOIIEH HAa OJKM3HEHHOM TYTH peOeHKa sBISETCA
CYLIECTBYIOILIEE HENONOHMMAHWE W JIuckpumuHanus. WM3-3a storo poxmrenn, BHNY-

MOJIOKUTENBHBIX JeTel B MonoBe, BbIHYKAEHbI CKpbiBaTh uX BUY-cTaTyc.
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Bce »TH 0cOOEHHOCTH M MPOOJIEMBI, CYIIECTBYIOLIHE B OOILIECTBE, JOCTATOUYHO HEraTUBHO
BIIMSIOT HA TMPOIECC COLMaNM3anuu pedeHka. 3adactyro poautenn BUY-monoXuTensHbIX JETEH,
JKenasg 3allUTUTh CBOE 4YaJ0 OT MH(EKUMH ¢ camMoro Haydaja MPaKTUKYIOT MPOTYJIKW BAAIU OT
of1iecTBa JeTel, TeM caMbIM yCyryouiss npoOseMy U NpUBHUBas peOCHKY YYBCTBO OTBEPKEHHOCTH
U OTHAJICHHOCTH. JleTaM, C paHHEero BO3pacTa He UMEIOIINM HaBBIKUA OOIICHHS C APYTUMH JE€ThbMU
ropaszio cioXxHee OyAeT NpPONTH MpollecC COLMATM3alUH, Yallle BCEro y HUX 3aHMKEHHas
CaMOOIIEHKAa M OHHU BBIPACTAlOT 3aMKHYTbIMHU. Clenyrolield CTYNEHbIO COIMAIN3alUU SBISETCS
JNETCKUM cal.

Omnacasich pasriameHus NoJOXKHUTEIbHOTO cTaTyca peOeHKa, HEKOTOPhIe POAUTEIHN HE OTAAI0T
pebeHka B JETCKHMA cajl, TeM OoJiee, eclii peOCHOK HaXOIUTHCS HAa aHTPETPOBUPYCHOW TEparuH,
KOTOPYI0O HEOO0XOAMMO MPUHMMATh B YETKO Ha3zHaueHHoe Bpems. CoriacHO 3aKOHOJATeIbHBIM
aKTaM pOJIUTENH He 00s3aHbl PACKPBIBATh JMATHO3 IPH 3aYUCIEHHUH €ro B 00pa3oBaTebHbBIC
YUPEKACHUs, HO ecli peOCHKY HeOOX0JMMO BOBPEMSI IOJIyYaTh JIEKApCTBA, TO NEepe] POAUTEIIMU
CTOUT Cephe3HbI BHIOOp. Ponurenu MOMKHBI HAXOAWTH MOHUMAHUE U MOIIEPKKY CO CTOPOHBI
MepcoHayia JIONIKOIBHBIX 3aBefeHui. Yaire Bcero mpoucxoauT Bce Haobopor. Packpeirme BUY
cTaryca BEAET K TOMY, YTO CaMO PYKOBOJICTBO JINOO pOJIUTENM TPEOYIOT NEPEBOAa «TaKOIrO»
pebOenka B Apyroi aerckuii can. Ha ceronusmHuii 1eHb, 4TOOBI MPEAYNPEIUTh OTPAHUYCHNE TIPaB
nereit kuBynmx ¢ BUY/CIINloMm, NpUHATHI 3aKOHOAATENbHbIE AKThl M TOJO0XKEHHUS, KOTOpBIE
pEraMEeHTHPYIOT MOPSIOK MpHEMa B JOLIKOJIbHbIE U 00pa3oBaTelbHbIC YUpPEkKACHUS. BaxHbIM
ABIsieTCsl TOT (akT, yto Hammuue BUY — uHdexnyn y peOeHKa, He MOXKET CIIY>)KUTh OCHOBAaHHUEM,
JUTSL OTKa3a 3a49KCIUTh €ro B 00pa30BaTelbHOE YUpEXKIACHUE, THO0 TOBOJOM ISl UCKITIOYCHHSI[2].
Taxk >xe paOOTHUKH 00Pa30BATEIHLHOTO YUPEKACHHUS HECYT TUCIUILIMHAPHYIO, aIMUHUCTPATUBHYIO
U YTrOJIOBHYIO OTBETCTBEHHOCTH B CIyyae pasrialleHus BpaueOHOM TaliHbl B 1aHHOM ciiyyae BUY —
cTatryc peOeHka. B ciaywasx packpbITHsl JAMar€o3a pOJAUTENM JAODKHBI 3HATh, Kyla MOKHO
oOpatuThes 3a moMoinpio. Ha ceropgasmmamii 1enp B MongoBe OecIiaTHYI0 KBTH(DUITUPOBAHHYIO
IIOMOUIb FOPUCTOB, POAUTEIN MOTYT IIOJIy4aTh B COLUAIBHBIX LIEHTPaX, 3aHUMAIOLIUXCS OKa3aHUIO
romoIu Jro M, xkuByiuM ¢ BUY/CITM [lom, co3maHHbBIX 1O Beer pecryonuke. B r. Kompar takue
yenyru  npemnaraer  OomectBennoe OObenuHenne «Biaz  Gulyma ©6ase  PermonanbHOro
Conmansaoro Llentpa «BmecTe 3a Ku3HbY.

Ha wpiHemnem stane pas3Butus snuaemun, BUY — unpexkuus MoXeT 3aTpOHYTH JIIOOYIO
CeMbl0, HE 3aBHCHUMO OT COLMAJIBHOIO M (PMHAHCOBOTO MOJOXeHHus. [loaToMy BcTaeT Bompoc 00
aJIeKBaTHOM OTHOUIEHHH K peOeHKY ¢ nojoxutenbHbiM BUY — ctatycom.

[Ipouecc conmanuzannun BUY - nosoXUTENBHBIX J€TEd BO MHOTOM 3aBHCUT OT YCJIIOBHM
KM3HHU B CEMbE U OTHOILIEHHEM C POIUTENSIMU. PacKphITh cTaTyc peOeHKY MM HE PACKPBITh, KOT/1a

H KakK 3TO JIydlue CACIaTb, pOAUTCIIAM JTYyUHIC PCIIaTb BMCCTC C BpauOM H IICHUXOJIOTOM, 3HAIOIUM
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peOeHKa U BCIO CUTYyaluio. Bo MHOTOM OT TOro, HaCKOJIbKO KOPPEKTHO U OT KOTO peOEHOK Y3HAET O
cBOeM 3a0o0JIeBaHMM, 3aBHCHUT JalbHEWINas >XKU3Hb peOeHKa, €ro Yycnexu B OOIIEHUU CO
CBEpPCTHUKAMH U B yueOe. CHeraaucTbl TOBOPST O TOM, UTO COOOIIEHUE O AMATHO3E HE OJIKHO HU
B KOEM clly4yae UMETh CIIOHTAHHBINA XapaKTep, OH HE JOJKHO OBITh CKAa3aHO B MBUTY THEBA U 3JI00BI.
OdeHbp BaXHO, 4TOO O cTaryce peOeHKYy COOOIIMIN JIOAU, C KOTOPBIMH OH YYyBCTBYET ceOs
koMpopTHO. Poautenu 1OMKHBI TOHUMATh, YTO MPUHATHE CTAaTyca 3TO MPOIECC, KOTOPHIM MOXKHO
pa3aeNuTh Ha TPU CTYNEHU — MOATOTOBUTENbHBIN, COOCTBEHHO PAaCKPBITUE CTAaTyca U OYEHb BaXKHO
NoJIepKKa TIOCJIE PacKpbITUsi craryca. MHOrna neTH, y3HaB CBOM cTaTyc, CTAHOBATCS Oolee
MPHUBSI3aHHBIMH K POAUTENSM, XOTAT CHaTh BMECTE, Yallle MIINYT MPUKOCHOBEHUH M oOmieHus. B
ATOT MEPHO] OUYEHb BAXKHO OKPYKUTh peOEHKa MOIJIEP>KKON M BHUMaHHEM, JaTh MOYYBCTBOBATh,
YTO OH JIOOMM M 3HayuM. Tak ke O4YeHb Ba)XKHO 4YTOO POAMUTENH, 3HAJIM, KAKHUE YYBCTBA MOXKET
NepeknuBaTh pedeHOK nocie coobmenus emy o ero BUY cratyce u Kak OH MOKET MPOSBIATH 3TU
gyBcTBa. MHOTHA JeTH MEpeKWBAlOT YyBCTBO BHHBI 32 CBOW JHMArHo3, CTPax CMEpPTH, CTpax
MOTEPATH APY3€il, CTpax mepes TeM, 4TO HaJ HUMH OyIyT CMesiThCS WM u3JeBarbes. M3-3a aToro
JETH MOTYT CTaTh OoJiee Kalpu3HBIMH, OBITH OoOJiee arpecCUBHBIMU WJIHM HAaO0OOpPOT OYCHB
nevyaiabHeIMU. HekoTopbie 1IeTH MOTYT TOAYMAaTh O TOM, YTO OHU B TSTOCTh UJIM O TOM, YTO U3-3a UX
00JIe3HH POJIUTENIN CTAaHYT UX MEHbIIe JTro0uTh. MHOTHE neTH, y3HaBas cBoii BUY craTtyc 3anmator
Bonipoc: «UM 4yto, g Temepr ympy?». CTpax cMepTH HPHUBOAUT K TOMY, YTO PEOCHOK TepseT
MOTHBAIIMIO )KUTh Jlajbllie, 3aBOJUTH ApYy3eH, 100MBaThCs ycliexoB B yuebe wiu crnopre. Horaa
JI€TH BOCIIPUHUMAIOT JAMArHO3, KaK HaKa3aHUE 3a TO, YTO OHU COBEPUIMIIM YTO-TO YKACHOE U ITO
IIPOBOLIUPYET CaMOCTUIMaTH3allMi0, IIOHWKEHHYIO CAMOOLIEHKY M JaXe CyMIMJaJIbHbIE
HACTPOECHUS.

Yame Bcero poauTeNu MpociIT peOeHKAa COXpaHWTh B TallHE CBOM JUAarHo3, U 3TO
IIPOBOLIUPYET y HEro CTpPEcC - CMOTrYy JIM sI COXPaHUTh TalHy WJIM HET, MOATOJKHET ero K
OTJAJICHUIO OT OOLIEHUS] M 3aMKHYTOCTH, BBI3bIBAE€T YYBCTBO M30JIMPOBAHHOCTH. {1 TOro 4TOObI
n30eXaTh HETaTUBHBIX MOCIEACTBHI POIUTENTH MOTYT OOpaTUTHCS 32 MOMOIINBI0 K CHEIHAIUCTY,
TICUXOJIOTY.

Omunemuss BUY/CIIM/la octaBuna aeteit mmbo 6e3 ogHoro, aubo 6e3 o0oux poauTeseH,
nu6o0 HaequHe ¢ ymupaommmu poautensmu ot CIINa. M3-3a storo BUY - undunmpoBanHbM
JETSIM 9acTO HEOOXOJUMO CIIPABIATHCS HE TOJIBKO CO CTPAXOM CBOEH CMEPTH, HO TEpPEKUBATh
noTepro OJIM3KUX JHOAEH. Y NeTei U MOJIPOCTKOB, KOTOPbIE MOTEPSIM OJIM3KOrO YeJI0BEKa, MOTYT
BO3HUKHYTh J€NpEcCHs, HapylUIeHHE B TOBEJIEHUU, YXYILIAeTCsl UIKOJbHAs YCIEBAEMOCTb U
CHIDKaeTcs caMoolleHKa. Yaie Bcero mnorepro OJIM3KUX MEpeXHTh elle TpyAHee M3 — 3a

COLIPIaHBHOI;'I CTUurmMaTu3salmu, H3-3a TOro, 4To HOACIUTHBCA HC C KEM U pe6eH0K HC IOJIy4JacT
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COLIMANbHONW MOAAEPKKU. BceneacTBue 53TOro yBENMUMBAETCS OIIYIIEHHWE OTYYXIEHHOCTH U
HEHYXHOCTH.

Ha npomecc couumanuzanum peOeHKa  OKa3bIBalOT BIMSHHE U HEOJHOKPATHbIE
TOCHHUTAJM3AMK, B pE3yJbTaTe KOTOPHIX MPOUCXOAMT BBIHYXKACHHAS H30JIUsA pebdeHKa OT
kosiekThBa. Ho kpoMe moBblmieHHOro crpecca BUY—uHuUImpoBaHHbIE 1€TH YacTO MEPEKUBAIOT
¢bu3uveckyro  O00Nb(CIEACTBHE COMYTCTBYIOIMX 3a0ojieBaHuii JMOO0 T1OO0YHBIX 3(DdeKkToB
aHTHPETPOBUPYCHOM Teparnun), KOTopasi HETaTUBHO OTPaKaeTCs Ha UX KaYeCTBE KU3HU U OTIBIXE.
CornacHo mnpoBeneHHBIM uccienoBaHusM «moutn  60% BWY wunbummpoBaHHBIX aeTel
UCTIBITHIBAIOT 00JIb, KOTOpask MOXKET HEraTMBHO OTPAXkaThCsl HAa KadecTBE MX >KU3HU M (popmyrne
cHa» [3,c.67]. Kpome Bcero BeimenepedncierHoro. BUY — undunupoBaHHbie 1€TH MPEOI0TIEBAIOT
U JyIIEBHYIO 00Jib, CBSI3aHHYIO C M30JsLUEH, O€3bICXOJHOCTHIO, @ TaK K€ BHEIIHUM BHJIOM U
00pa3oM CBOETO Teja, KaK CIEACTBUE TOPAKEHUS KOKU M UCTOLICHHUS.

Henb3s He otMeTuTh TOT (pakT, yTo yame Bcero BUY — nonoxuTenbHble 1€TH IPOKUBAIOT B
CeMbsIX, IJle YNOTpeOsI0T ICUXOAKTUBHBIE BellecTBA. B Takux ceMbsX JETH, KaK MpPaBUIIO He
HaXOJAT MOAJEPKKH U NPAaBUIBHOTO OTHOLICHHS K AMATHO3Y. JTU €T Yallle APYTHX CTaHOBATCS
MOTPEOUTENSAMU TICUXOAKTUBHBIX BelIeCTB. VIMEHHO B ATHX CEMbSX 4Yallle BCEro MPOMCXOMAT
KOH(JIUKTBI, KOTOPBIE TOATAIKUBAIOT JE€TeH U MOAPOCTKOB K J€3aJallTABHOMY TOBeJeHu0. [letn
U3 3TOM IPYIIBI MEPEKUBAIOT 3a0POIIEHHOCTD, KECTOKOE OOpallleHue, jomalHee Hacuiaue. Takue
OTHOLIEHHUS B CEMbE CO3/1a0T MPOOIEMbI COLMATM3ALINY I€TEH U IPENSATCTBYIOT JICUEHHIO.

JUis Toro 4TroOBl TMOMOYb CHPAaBUTHCA C BO3HHUKAIOUIUMH IpoOJeMaMH, TOCYJapCTBO
IIPEANPUHSIIO HEKOTOpPbIE MpakThueckue mard. OJHUM U3 11aroB SIBISIETCS BHEJPEHUE B CUCTEMY
o0pa3oBaHUs MpPOEKTa HWHKIIO3UBHOTO 00pa3oBaHMs, KOTOpPOE IpelycMaTpUBAaeT MpPUBUTHE
TOJIEPAHTHOI'O OTHOUIEHMs, B TOM uucie U K AeTsiM ¢ BUY — NOJ0KUTENIBHBIM CTaTyCOM H
CO3/1aHUE aJIeKBaTHOM aTMOC(EpHI 11l HHTETPAIlUK JaHHOW IPyMIbl AeTei B OObIYHbIE MIKOJBL. Tak
Ke Ha  Teppuropun pecnydnukn MongoBa Obula cozgana cetb CommanbHbIX LIeHTpOB,
3aHUMAIOIIMXCS. OKa3aHUEM IOMOIIM JIIoAsaM, >kuBymM ¢ BUY/CIIM/loMm u peuHTerpauuu ux B
001I1eCTBO.

Ha Tepputopun ATO l'aray3us ynydnieHHeM KadyecTBa >KM3HM JIIOJICH, B TOM YKCIIE U JIETEH,
xuBymux c¢ BUY/CIIMom u peunrerpauueir ux B oOmecTBo, 3aHuMaercs OOIIeCTBEHHOE
Oo6benunenue «BiazGuly, okaswiBas cBou yciyru Ha 6aze PermonansHoro Conmanshoro LleHTpa
«Bmecrte 3a xxu3Hbp». B 1aHHOM LieHTpe GeHeduImapel MOTYT MOJIYYUTh KOHCYIbTALMIO IICUXO0JIOTa
U I0pHUCTa, MIOMOLIb COLIMATIBHOTO PaOOTHHUKA, IOCETUTh I'PYIIIbl B3aMMOIIOMOIIY, LIKOJIY MaTepH,
JUISL IETeH peryssipHO MPOBOASTCS KIyOHble BeTpeud. C AEThMU M TOJPOCTKAMHU, 3aTPOHYTHIMU
BUY un¢ekuuneit 3aHuMaeTcsi MCUXO0JIOT, BO BpeMsl KIIyOHBIX BCTpeY y JeTeH €CThb BO3ZMOXKHOCTD

1'[006].].[8.TBC$I MCKAY 0060171, 3aBCCTU HOBBIC 3HAKOMCTBA, YTO IIOJIOKUTCIIBHO BJIMACT HaA IIPOIECC
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conyanu3anuu. Tak ke MPaKTUKYETCs COMPOBOXKIAIOMIMI KEWC — MEHEIKMEHT, ISl PEelICHUs
octpeix mpobOsem JDKB. OnmHa w3 cepbe3HEHIMX 3amad IIEHTpA — CIOCOOCTBOBATH YCIOBUSM
KauecTBEHHOW conuanu3anuu aerei 3arponyrsix BUY. Kakum o0pazom 310 MOXKHO JienaTh Ha 6a3e
conuanbHOro meHTpa? Bo-nepBeix eCcTh HE0OXOIUMOCTh JOBOIUTH A0 MOHUMAHMS IETEH 4TO TaKOe
BUY. D10 oaHa 13 caMbIX CIIOXKHBIX 33/1a4, TaK KaK B COLUYME €CTh MHOT'O CJIOKHBIX CTEPEOTHUIIOB
0 IaHHOUM mpoOieme. JKUBYT CTEPEOTHUITBI O TOM, YTO 3TO CMEpTeNIbHas 00JE3Hb, YTO ATO 0OJIE3HB
CHEXOPOINX» JIoAeH W T.J. Takue HEraTHBHBIE CTEPEOTHIHI MOTYT CHJIBHO PaHUTh CO3HAHUWE
pebenka. 31ech BaKHO IUIAHOMEPHOE PA3bSICHEHHE, KaK JCTSIM, TaK U UX POJUTEISIM OCHOBHBIX
nousituii 0 BUY/CITM/le. Baxno, uToObI caMoOoOlleHKa peOeHKa B MPOIECCe BOCHPUATHS ITOU
nH(popMaInuK ocTaBanach aaeKBaTHOM, YTOOBI PEOCHOK HAyudWJICS CIOKOWHO BocmpuHHUMaTh APB
TEparui0 U OCO3HAN CHEeNU(PUIHOCTh, HO HE OE3BICXOJHOCTh CBOEH CHUTyalud. Tak e Ba)KHO
yTOOBI J€TH HAYYWJIUCh aJ€KBaTHO OTHOCUThCA K mosoxuTenbHoMy BHUY cratycy cBomx
poauteneid. YacTo OHU y3HAIOT O MOJIOKUTEIBHOM CTAaTyCe POAMTENIEH B TIOJIPOCTKOBOM BO3paCTe,
YTO MOXXET BbI3BaTh HETATHBHBIE PEAKIUH, OTTOPKEHUE CEMBU, arpeccuro. BakHO CHCTEMHO
TOBOPUTH C MOAPOCTKOM Ha 3Ty Temy. HeoxugaHHO mosydeHHass nH(OpManus MOXeT cpaboTaTh
KaK JICTOHATOP MOITHOTO B3pbIBA U BOBPEMS HadaTas paboTa MOKET 3TO MPEIOTBPATUTE. B CBsI3U ¢
ATUM KOHCYJIbTAIIMSI TICUXO0JI0Ta HY>KHA KaK POJUTEIISIM, TaK U JICTSAM.

JlaHHbBIE LIEHTPHl Ha CETONHSAIIHUN JEHb OKa3blBAIOT cyllecTBeHHYI nomouls JOKB. U
CErO/IHsI 3TO BO3MOXHO IpH GuHAHCOBOM moanepxkke [ nobanbHoro gounga. Ceroans UaeT pedb O
TOM, 4TOOBI TIepeBecTH (puHAHCHpoBaHHME M3 OrokeTa Pecrmybmmkn MommgoBa. XodeTcsi BEPHTH,
9TO 3TU HEHTPHI CMOTYT OCYIIECTBIISITH CBOIO MTOMOIIb U MOCIIEe TIepexo/ia Ha (GHHAHCHUPOBAHHE U3
pecnyonukanckoro Owmomkera. Benps, pomutenu u BUY monoxuTenbHbIE NETH HYXAAIOTCS B
CHEIHATIN3UPOBAHHON U MPOQPECCHOHATHHON TOMOIIIH.

U B 3aBepiieHNM XOTENOCHh ObI HATIOMHUTD, YTO YPOBEHD PA3BUTHUS 00IIECTBA MOYKHO OIICHHUTH
10 YPOBHIO 3a00ThI O COLUATIBHO YSI3BUMBIX CIIOSIX HaceleHUs. Mbl HajieeMcsi, 4TO Haille O0IIECTBO
JOCTUTJIO YPOBHS, KOrJa B TPUOPUTETAX CTOSAT HMHTEPEChl HE TOJIBKO OIPECICHHBIX CJIOEB
HACEJICHUs1, HO YYUTHIBAIOTCS U BOCHOJIHAIOTCSA HYX/Ibl U CAMBIX HE3AIIMILIEHHBIX U TI0JIBEPKEHHBIX
JUCKPUMHHALIMH.

bubéanorpadmus:

1. Jopoxkuna O.A. CTpyKTypHO-(QYHKUMOHAJIbHAA MOJENb COLHMAIbHO-TIEIarorn4ecKon
nonnaepxkkun  BUY-uHUIMPOBAHHBIX JeTell B  CNENUATU3WPOBAHHBIX  YUPEXKICHUSAX IS
HECOBEPIICHHOJIETHUX., Tam00B, 2012.

2. Jleeuyk C.B., Muxeesa E. ConuaneHo-ieqarorudeckas mnomuiaepxka BHY-
WHQUIIMPOBAHHBIX MOJAPOCTKOB // TeHIeHIMHU Pa3BUTHUS COLMANBHON menaroruku B Poccuu u 3a

pyOexoM: mpoluioe, HacTosIIee, Oyayliee: MaTepraiIbl 00IIepoC. Hayd.-IIPakT. (3a04HON) KOHQ.
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(Tam6o0B, 23-27 ampens 2012 r.). Tam6oB: U3narensckuit nom TI'Y um. I'.P. JlepxkaBuna, 2012. C.
67-71.
3. Crpareruueckuii mogxox: BUU/CITNL u o6pasosanue. — FOHDHUJIC, 2010. DiextponHas

Bepeus — http://www.harare.unesco.org/hivaids/db.asp.

®OPMbI 1 METO/JIbI COITUAJIBHO-TTEJATOTHMYECKOMN PABOTBI C
BECITPU30PHUKAMMU

JAumoBa Upuna, crynentka rp C3-2012, Komparckuii rocyHuBepcuTeT,
Hayunslii pykoBoguteib: SInuorio M.A., 10KTOp nexarornku

ConmanbHbIA NeIaror ¢ OCHOBAMH IOPHINYECKUX, MEIUIIMHCKHIX, ICUXOJIOTUIECKAX 3HAHUN
BOCTpeOOBaH B 00pa30BATENbHBIX YUYPEKICHUSIX, TIJE€ BO3HMKAET MHOXXECTBO IMpodiieM 3a
npezenaMu yueOHOro mpouecca.

CoumanpHO-TIefarorndeckasl IOMOIIb JETSM TPYHIBI PUCKA, K KOTOPOH OTHOCSTCS SIBHBIC
WIN TTOTEHIAJIbHBIE OECTIPH30PHUKH, MTPEAIOIaraeT BhIABICHHE MPHUYUH 1e(hOpMaIK B Pa3BUTHU
JeTel M MOJPOCTKOB, MOUCK CPEICTB U CIIOCOOOB UX YCTPAHEHUs, U3MEHEHHE CPEebl B HHTepecax
peObeHKa M Ha OCHOBAaHMM 3TOTO IIOCTPOEHHE IPOLECcCa, CHOCOOCTBYIOIIEIO pPAa3BUTHUIO U
COIMAIM3aM} HOPMAJIbHOM JINYHOCTH.

CoumanpHo-TIe1arornyeckasl MoJAEp)KKa HAmpaBleHa HAa TJIaBHOE — COLHUAIH3AINI0
mrnuHocTd. Conmanu3anus TMYHOCTH pebeHKa B 001IecTBE BO3MOYKHA TOJIBKO IIPU B3aMMOACHCTBUH
BCEX MHCTUTYTOB, 00ECIIEUNBAIONINX €€. DTO TpeOyeT KOOPAMHAILIUH TOMOIIH JETSIM U MOJIPOCTKAM
BCEX BEJAOMCTB U TIOCTPOEHHE EIMHOW CHCTEMBl COLHAJIbHO-TICArOrTMYeCKOd IMOMOIIH H
noanepxku. CorpanapHas TOMOIIb JIETSIM B HACTOSIIIEE BPEMSI — 3TO COIHATIbHOE 00CITy)KNBaHHUE U
MOJIEPIKKA YWICHOB CEMBH, MOMABIINX B TPYIHYIO )KU3HEHHYIO CUTYAINIO, OKa3aHWE UM KOMIUIEKCa
COLMAJIBHBIX YCIYT M OCYIIECTBICHUE X COLMATFHON alanTalluy U peaOuIuTaIiH.

Baxneimass 3amada CHCTEMBI COIMAIBHOTO OOCTYy)KMBaHUS JeTeil — oOecredeHue
peanM3anuy COLUMANbHBIX TMpaB JeTed, pelIeHHe BO3HHUKAIONIMX Mpo0iIeM IOCpPeICTBOM
MPEJOCTABICHUSI  COLMAIBHO-TIPABOBBIX,  COLMAIBHO-MEJIUIMHCKUX,  COIMAIbHO-OBITOBBIX,
COLMAJIbHO-TIETAaTOTMYECKUX YCIIYT ¥ KOHCYIbTALIUH.

B coBokymHOCTH Bceil colManbHOW MOMOIIM OECHpPU30PHBIM JETSM BXOJSAT OMEKYHCTBO,
NpUEeMHasi CeMbsl, IETCKHE J0Ma, MHTEPHATHl M JpYyrHe COLMAIbHBIC ydpexneHus. PaccMorpum
nospoOHee.

OnexkyHCTBO — mpaBoBast (hopMa 3aIIUTHl JTUYHBIX M UMYIIECTBEHHBIX MHTEPECOB pEOCHKA.
[IpaBoMepHBIM ~ SIBISIETCS  CYLIECTBOBAaHME JBYX (OpM ONEKyHCTBa: B BHJE OINEKU U

noneunTesbcTBa. Orneka YCTaHAaBJIMBACTCA HAA ACTbMHU, HC JOCTUTIIHMU BO3paCTa 14 J€T,
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OCTaBIIMMUCS 0€3 TMONe4YeHUs poAuTeNeld B ILeNsIX OO0eCledyeHus UM HaJJleKallluX YCJIOBHM
COJlep)KaHUs, BoOcNUTaHUS U  oOpa3zoBaHus. [lomeunmTenbcTBO — yCTaHABIMBAETCS  HAJ
HECOBEPLICHHOJIETHUMU JAETbMHU B Bo3pacte OoT 14 no 18 ner, B cuily OIpeneleHHbIX NPUYUH
OCTaBIIUXCS 0€3 MONeueHHs! POIUTEICH.

IIpuemHast ceMbsi — oiHa U3 (GOPM OpPraHU3ALUM KU3HEAEATEIBHOCTH JIeTeH-CUPOT U AeTeH,
JUIIMABIIUXCS ITONEYECHUS POJUTEIIEH, C BBIIIJIATON JEHEKHOTO COACPKAHU JINLAM, B3SBIIUM JETEH
Ha BOCIHTAHUE.

OpraHbl coluanbHON 3alUTHI BBISBISIIOT CEMBHU, T/I€ POAUTENIN HE 3aHMMAIOTCS B JAOJDKHOMN
Mepe BOCIHMTAaHHEM [eTei; MPOBOAAT HWHCIEKLIUIO COLMAIbHO-OBITOBBIX YCJIOBUH CeMel;
OKa3bIBAIOT MaTepHUaJbHYI0 IIOMOIIb MajoOOecledeHHbIM ceMbsM. OpraHbl ONEKH WU
MOTIEYUTENIbCTBA 3aIUIIAI0T JINYHbIE, UMYILECTBEHHBIC U KIINIIHBIE [TpaBa U 3aKOHHbIE UHTEPECHI
HECOBEPLICHHOJIETHHUX; BBIABISIIOT JETEH-CUPOT, NETEH, OCTaBIIMXCS O€3 IONEUYEeHUs pPOJIUTENEH,
HECOBEPLICHHOJIETHUX, HE MMEIOIIMX HAJUIEKAIIUX YCIOBUM NI )KU3HHU M BOCHUTAHUS B CEMBE;
INPUHUMAIOT MEpHBI 10 UX YCTPOWUCTBY M CO3JIaHUIO OJIATONPUSATHBIX YCIOBHH ISl BCECTOPOHHETO
Pa3BUTHIA, a TAKXKE OXPaHbI UX KU3HU U 30POBbS.

Creunanu3upoBaHHbIE YUPEXKACHHUSI COLMAIBHOW 3alMThl JUIsI HECOBEPUICHHOJIETHUX
00EeCTIeUynBAIOT TICHXOTEPANEBTHUECKYIO, MEIUIMHCKYI0 W COLMAIBHYIO TIOMOIIb JETSIM |
MOJPOCTKaM, MMEIOLMM HayalbHble CTAAUN OTKJIOHEHHUS IICUXUYECKOTO U (PU3UUECKOr0 3/J0POBbS,
SMU30JUYECKU YIOTPEOIIAIONUM aJIKOT0JIb U HAPKOTHKH.

Wx 3HayeHue B TOM, YTO OHU ONEPATUBHO MPUHUMAIOT JAETEW, OCTABILUXCS O€3 MOMEYEHUS
poauTesnei, U30JIUPYIOT UX OT HEOJArompHsATHON Cpeibl, TOTOBAT K IPOXKUBAHUIO B NMPHEMHOM
CeMb€ WJIM HMHTEPHATHOM YUPEKACHUU. B 3THX yupekAeHUsAX MpOBOAMUTCA paboTa ¢ IETbMHU U
HOJAPOCTKAMHM 0 HOPMAJIM3aLUMU DPA3BUTUSA HX JIMYHOCTH M (YHKUHMOHHUPOBAHUS PA3IUYHBIX
MICUXUYECKUX IPOLECCOB (peuH, maMaTu U T.I.). JleTu, mocrynaromue B COLMAIbHBIE MPHUIOTHI,
HaxoIATCsl B KpalHEH CTENEHU COLMAJIBHOM 3aIlyIleHHOCTH, OTCTAIOT B IICUXOCOMATHYECKOM
pa3BUTHH, UMEIOT IOCTTPABMATUYECKUE CUHIPOMBI, HAIIpUMeEp:

- «JIETH YIULB», 1eTU-OPOISIKKU JTUOO JETH - COLMATIbHbIE CUPOTHI, OTOOpPAaHHBIE U3 CEMEH,
I7le YCIOBHSA MX CYLIECTBOBAaHHUS H3-3a 3JI0YNOTPEOJ]IEHUs aJKOroJeM U KECTOKOIO OTHOIIECHUS
poIuTENEN yrpoXkKalld UX KU3HU U 3]J0POBbIO;

- OOJIBLIIMHCTBO YK€ NPUOOIIMIIOCH K KyPEHHIO, YIIOTPEOISIOT alKOT0JIb;

- HOoJaBIAoIIee OOJBIIMHCTBO JETeH HAXOAATCSA B KPU3UCHOM HJIM MIOIPAaHUYHOM COCTOSIHUU
BCJIEJICTBHE COLMAIbHO-IIEAArOTMYECKON NENpUBalMM B C€MbE, (PU3MUECKOro MM CEKCYalbHOTO
HACWJIMS, IIKOJIbHOM J1e3ajanTaluy;

- IOYTHU Yy BCEX UMCIOTCSA PA3JIMIHBIC XPOHUUCCKUC 3216OJIGB21HI/ISI;
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- MHOTME HHUIJe M HHUKOIZla He YYWINCh, Y HUX He C(OPMHUPOBaHBI (MJIM YyTpaueHbI)
AJIEeMEHTapHbIE COLMAJIbHbIE U OBITOBbIE HaBBIKH, HE C(HOPMHUPOBAH (WM YTpayeH) OMBIT KU3HU B
COLINYME;

- y MHOTHX JIE€T€l OTMEUAETCs 3a/1€pKKa IICUXUUECKOIO Pa3BUTHSL.

CoumanbHo-peaOunuTanioHHass paboTta ¢ JAE€TbMH HayMHaeTcs C TOro, 4TO HUX Jieyar,
n30aBIIAIOT OT MEAUKYNIE3a, yuaT MOJIb30BATHCS BAaHHOW, OCTEIBHBIM O€JIbEM, €CTh TOPSUYIO MUIILY
U T.1. bonpiioe BHUMaHKeE ynesieTcsl TakKe MCUX03MOIMOHAIBHOW peaduiInTalu, Iae BeaAyIIyo
poJb UrparoT KOM(OpPTHBIE YCIOBHA TPOXKHBAHUA, JOOPOXKEIATEIBHOCTh IEpCcoHAla U
BOCIIMTATENEH, a TaKXe CIELUUaIbHbIE IICUXOTEPAlleBTUUECKHE METOAbl M IPEXKAE BCETO
UTrpoTepamnus, CKa3KoTepamus, ICUXOTEpaleBTUYeCKUi TeaTp. Jletm crapmero Bo3spacTa,
MOJIPOCTKH BKJIFOYAIOTCS B pa3InyHble (YOPMbI OOCITY)KMBAIOIIETO TPY/a, padoTal0T B MOMIMBOYHBIX
U CTOJISIPHBIX MAacCTEPCKUX, MACTEPCKUX MO U3TOTOBJICHUIO UTPYIIEK, CYBEHUPOB U T.II.

IMoaroToBka peGEHKa K IIKOJIE - Ba)KHOE YCIOBHE €ro aJanTaliyd B HENPHUIOTCKOU cpene. B
NpUIOTE JETH U TOAPOCTKM JOJDKHBI IMOJIydaThb M 0OLIE00pa30BaTeNIbHYI0 MOMOIb. 3a4acTyio
MPUIOTCKUE JI€TH MO0 BOOOIIE HE TOCEIIald KONy, JUOO WMENTUCh OOJbIIHMe TEPEPHIBHI B
MIOCEILIEHUH, JTUOO OHM HE B COCTOSIHUM aJallTUPOBATHCSA B OONBIIOM LIKOJIBHOM KOJUIEKTHBE. Y
OOJBIIMHCTBA U3 HUX HET NMPUATHBIX aCCOLMAIMNA CO IIKOJIOW, a MHOT/Ia OHA MPOCTO HEHABHCTHA
UM.

OTH AeTH, KaK IPaBHIIO, OTCTAIOT OT CBOMX CBEPCTHUKOB, a HEKOTOPHIE M3 HUX YK€ B
MOJPOCTKOBOM BO3pacTe HE YMEIOT HHM 4YWTaTh, HW mucath. [loaTomMy 001IeoOpa3oBaTeIbHYIO
MOJArOTOBKY HEOOXOJAMMO BECTH CTPOTO HWHIMBUAYaJbHO M B3BelIeHHO. OMHUX JeTeil Haao
TOTOBUTh K BO3BPALICHHUIO B IIKOJIy, CHHXKaTb HEraTMBHOE OTHOILIEHUE K HEH, JPYTrUX MOKHO
HaIpaBUTh B MIKOJIY M IOMOYb €€ MOCEIaTh, BBINOJIHATH HEOOXOJUMbIE IOMALTHHUE 3aaHUs U T.J.

Opna W3 TIaBHBIX 3aJad MPUIOTOB, B KOTOPBIX JI€TM MOTYT IOJYYUTh KPOB U MUILY, -
BOCCTAHOBUTbH HIMPOKUIN CHEKTP UX OTHOIIEHUH C MUPOM, OOY4YHUTh UX OOILIATHCS CO B3POCIBIMU,
CBEpCTHHKAMM, TIIOMOYb OOPECTH UYBCTBO CEMbH, COOCTBEHHOW 3HauumocTH. IIpoGiema
OecIpU30pHOCTH HMEET HEe TOJIBKO COLMalbHBIA, HO M IeJarorudyeckuil acnekrt. PaspymeHa
KOpHEBasi CUCTEMa BOCIIUTAHUS peOeHKa B ceMbe U B 1IKosie. OnHO 00pa3oBaHuE JeNaeT YeIoBeKa
(UMHAHCUCTOM, JIpPYroe — BOEHHBIM, TPETh€ — MaTEeMAaTHUKOM, U TOJBKO BOCIMTAaHUE JI€JAET
yenoBeka yesoBeKoM. [ToToMy pemmTh KapAMHAIBHYIO MPpo0ieMy O0eCHpU30pHOCTH MOYKHO JIMIIb
BOCCO3[JaHMEM BOCIHTATENbHOM pPONM ceMbM M IIKoibl. Ho poautenu Tombko Toraa OydyT
3aHUMAaTbCAd BOCIIMTAaHHMEM CBOMX JeTei, Korga OyneT pelleHa rocylapcTBeHHas Ipodiema
O6e3pabotuubl. PemmB couuanbHble BOMPOCHl, MOXHO pELIUTh MpoliaeMy OecrnpHU30pHOCTH.
[Topounslii kpyr. 11 HYKHO MOHSTH, YTO CKOJILKO ObI HH JI€IAJI0 BIMBAHHI TOCYAapCTBO B chepy

oOpa3oBaHus (a ceifuac HeJOCTaTOUHOE OIOKeTHOEe (PMHAHCHMPOBaHWE), ero OymeT BCeraa Malo:
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MOTOMY YTO KOJIMYECTBO OECIPU3OPHUKOB PACTET, a UX POAUTENN Bce OOJIbIIE MOTPYKAIOTCS B
MyYUHY CBOUX O€J U «IIPUCTPACTUII».

Pabora coumanbHOro mnegarora ¢ OECHPU3OPHBIMH HECOBEPIIECHHOJETHUMM JAETUTCS Ha
HECKOJIBKO HaIIpaBIICHUN:

1. CoumanpHo-ne1arornyeckoi AeATeIbHOCTH BKIIOYAET B ce0sl:

e TIOMOIIb B HAXOXKJICHUM OJIArONPUATHON Cpelbl AJI1 BOCIUTAHUSA M OOLIEHUS MOAPOCTKA,
KOPPEKIHUIO CEMEMHBIX OTHOIIEHUI;

e FICK MECT JIJIsI 3aHATHUS JIeTei B CBOOOIHOE BpeMs OT y4eOsl;

e (opMBI OTEKH JIeTel B epuo i 00BEKTUBHOM 3aHATOCTU POAUTEINICH U YIICHOB CEMbH;

e OIIpEJIEJIEHUE IETeH Ha COLMAIbHO-TIEJarOTMYEeCKUN y4eT U MaTPOHAXK;

2. KoppeknunoHHO-peadMIMTaIIMOHHOE HAIIPaBJICHHE BKITIOYAET B ceOsl:

e OCTaHOBKY peO€HKa Ha yYeT;

e IMarHOCTHKY COCTOSIHUSI, TMYHOCTHBIX OCOOCHHOCTEH M COLMAIBHOW CUTYallUd pPa3BUTHUSA
HECOBEPILICHHOJIETHETO;

* HAXOKCHNE COLMAIIbHBIM M€JaroroM Jy4IlIero MecTa, Ui IpOo>KUBaHUs peOeHKa,;

e THPOPMUPOBAHHUE €T0 CEMBbH O MECTE MPEeOBIBaHUS PEOCHKA;

e ONPEJICJIEHNE IICUXUYECKOTO M COLMAIBHOIO COCTOSIHMSI TMOJPOCTKA U JaJIbHEHIIast
nporpamMma paboThl C HUM;

e CO3/IlaHME HYXKHBIX KOHTAakTOB CO CHEHMAJUCTaMU JUId JajJbHEHMINEero oOka3aHWs
MEIUIIUHCKOM, TICUXOJIOTUYECKON U MPABOBOM TTOMOIIM OECIIPU30PHOMY;

3. B coBpemeHHOII HaydHOW JUTEpaType MO JaHHOH MHpoOjeMe BBLACITSIOTCS CIEeAYIOIIUe
(bopMBbI 1 METO/IbI PAOOTHI ¢ OECIPU3OPHBIMU HECOBEPLICHHOJECTHUMU:

e «IIPUBJICUEHHUE UJIM JOCTAaBKA peOCHKA B IIPUIOTHI U peaOUINTALMOHHBIE LIEHTPbI;

e JICUEHUE, O3JOPOBIICHUS U MEIUKO-COLIMAIbHAs peadminTanus peoeHKa;

e COIIMAIIbHO-TICHXOJIOTHYECKasl peadmiuTanus peOeHKa, CUX0MarHoCTUKa U HeoOXoaumast
IICUXOKOPPEKIINS;

e TIeJlarornyeckasi KOppeKkuus;

e BOCCTAHOBJICHHE CEMEHHBIX CBA3€H B OTHOIUIEHUM, €CJIM 3TO BO3MOXHO M OTBEYAET
UHTEepecaM peOeHKa;

e Tiepeiaya peOeHKa B CIICUATU3UPOBAHHOE JIETCKOE YUPEXKICHHE, JIUOO0 YCTAHOBICHUE HAJ
HUM ONEKH U TONEUYUTENILCTBAY

Baxneiimm meTosioM 00prOBI ¢ OECTIPU30PHOCTHI0O B paMKaxX MEAarorudeckoro Mmoaxoia
SBJIETCA CO3/IaHUE CIEIUAIU3UPOBAHHBIX LIEHTPOB 10 MpOodUIaKTUKE OECTIPU30PHOCTH Ha OCHOBE
001eo0pa3oBaTeNbHBIX  IIKOJ, JETCKUX JOMOB, HMHTEPHATOB, MHCIEKUMH 10  Jenam
HECOBEPLIECHHOJETHUX. Ilemarorndyeckuii  KOJUIEKTUB - HOCUTENb ILIEHHOCTEH, KOTOpBIE
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pachpoCTpaHsIOTCd Ha KOJUIEKTHB JAeTeid. Eciu neTw 1onro HaxoasTcs B IIEHTpPE, TO OHHU CaMu
HAYMHAIOT criacaTh ApyruX. [Ipeomosesas ceds, MOJAPOCTOK COBEPIIACT MOABHT jyxa. [loModys eMy
B OTOM - IJIaBHAs 3aj1a4a Tie/iarora.
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HACUJIME HAA JETbMU KAK COLHUAJIBHASA ITPOBJIEMA

Kannak Csetiana, cryaentka rp. C3-2012, Komparckuii rocyHUBepCcHTET,
Hayunslii pykoBogutenns: Biaax M.K., npennogaBaren

Hacumnue Haa AOC€TbMMU... DTO CIOBOCOUYETAHHUE BLI3LIBAET Y Hac OI'pOMHOC KOJIMYCCTBO
OTpHLIATENFHBIX AMonuil. K coxaneHuro, Hacuine HaJApeOCHKOM B HACTOSIIEE BpeMs —
pacmpoCTpaHeHHOE SBJICHHE. DTO  [JIaBHAas NpPUYMHA JETCKOrO0 TpaBMaTU3Ma MU JIETCKOM
CMCPTHOCTH, U HUMCHHO OHO MBIIACTCA HpI/I'-II/IHOI\/JI CONHAJIBHOIO CHUPOTCTBA MW POCTAa apMUHU
Oecnipu3opHbIX neTeil. Bece wamie momoOHast mpoOiieMa acCOIMHUPYETCss HE TONBKO C JEThMHU W3

HC6J13.1"OHOJ'Iy‘IHBIX CJIOCB OGH.[CCTBa, HO MPOSABISACTCA W B «KHOPMAJIBHBIX» CCMbIX.
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Hacunue u xecrokoe oOpalieHne C JeTbMU - 3TOAEHCTBHS WM O€37efCTBUS pOAUTEINEH,
BOCIHUTATENEH U APYTUX JIMI, HaHOCALIUE YHIepO (U3NYECKOMY WM MCUXHUYECKOMY 370POBbIO
pebenka. B cBsizu ¢ 3TUM HapylleHUs, BOZHUKAIOIINE BCIIEICTBUE HACWUJIUS, 3aTparuBaloT BCeE
YPOBHM >KHM3HU peOEHKA: TMO3HABATENIbHYIO cdepy, (U3UOIOrMYECKUE MPOLECChl, COMaTHYECKOE
3I0pOBbE; y HEro HaOMIOJAIOTCS CTOMKHE W3MEHEHHUS JHUYHOCTH, KOTOpPbIE MPEMsATCTBYIOT
MOJTHOIICHHOMY Pa3BHTHIO M COIMATH3AIMK B o0IecTse [4].

Takum oOpa3zom, 3amTa JAeTell W MOAPOCTKOB OT IKECTOKOCTH, NPEayNpexIeHUE
IIPECTYIUICHUN MIPOTUB HUX SIBISAETCA YPE3BBIYAHO BaXKHOW, COLMAIBHO 3HAYMMOMN U aKTyaJbHOU
3a/a4yeil, penieHHe KOTOpPOM HOCHT MEXAMCUMILUIMHAPHBIN Xapakrep. B gesarenpHOCTH 1O
MIPECEUEHUI0 HACWIIMA JOJDKHBI BOBJIEKATHCSI paOOTHUKH MPABOOXPAHUTEIHHONW CHUCTEMBI, OPraHOB
COLIMAJIbHBIX CITYXO, yueOHbIe 3aBe/ICHUS, POAUTENN, MEAYUPEKACHUS U BCE B3pOCIIbIe, KOTOPHIE,
TaK WM UHaYye, IPUYACTHBI K JIETAM.

W3BecTHBI MOJIBCKUM ClENUaNuCT N0 NpeloTBpalleHut0 Hacuiaus Jlync AnapkoH naér
cleyIolliee onpeaesieHue HACHITUIO:

Hacunue — 310 neiicTBus, coBepiiaeMble OJAHMM (WM HECKOJIBKMMHM) JIHMIIAMH, KOTOpPbHIE
XapaKTEepU3yIOTCS] TAKUMU NPU3HAKAMMU:

- COBEPILIAIOTCS YMBIIIJIEHHO U HAIPaBJIEHbI HAa TOCTH)KEHUE ONPEAEICHHON LIENH;

- HaHOCAT Bpe ((pu3uveckuii, MOpaabHBINA, MATEpUATBbHBIN U T.J.) APYTOMY JIHILY;

- HapylIaloT MpaBa u CBOOOIbI YEJIOBEKA;

- TOT, KTO COBEpIIACT HACWIME, HMMEET 3HAa4YUTeJbHble NpenMmyllecTBa ((pusmueckue,
NICUXOJIOTUYECKUE, AJMHUHUCTPATHBHBIE M Jp.) YTO JIENaeT HEBO3MOXHBIM 3(PPEKTHBHYIO
CaMO3aIlIUTy KEPTBHI OT HACHIIHUS.

W3  BhlIECKa3aHHOTO CIEAyeT, 4YTO o0cobas YSA3BUMOCTh JeTeil B CiydasX HAaCHIUS
00BsACHIETCS WX (PU3UYECKOMN, TICUXMUECKOW U COLMAIBLHON HE3PENOCThIO, a TAKKE 3aBUCHMBIM,
MOJYMHEHHBIM TIOJIO)KEHHEM [0 OTHOLIEHUI0 K B3pOCIBIM, OyAb TO POIUTENH, OINEKYHBI,
BOCIIMTATENH, 1€JArOTH.

B cBs3u ¢ 3TUM B OTHOLIEHUM JIeTe€d BBIAENSAIOT CJENyloIIue BHUIbI Hacuiaus: 1)
MPEeHEOPEIKEHNE OCHOBHBIMU HWHTEpEcaMH M HyXAaMu peOEHka; 2) ¢usnueckoe Hacwiue; 3)
TICUXOJIOTHYECKOE (IMOITMOHAIIBHOE); 4) SKOHOMUYECKOE HACUIINE; 5) CEKCyalIbHOE HACHUIINE.

[IpenebperxeHne OCHOBHBIMH MHTEpPECaMHU M HY)KIaMH peO&HKa (MopasibHasi )KECTOKOCTD) -
3TO OTCYTCTBHE CO CTOPOHBI POJIUTENEH WM JIHII, UX 3aMEHSIOIINX, YJIeMEHTapHOM 3a00THI O HEM, a
TaKke HeTOOPOCOBECTHOE BHITIOJHEHNUE 0053aHHOCTEN 110 BOCTIMTAHUIO PEOCHKA, B PE3YJIbTATE YETro
€ro 3/10pOBbE€ U pa3BuUTHE HapymiatoTcs. [IpyurnHaMu HEyAOBIETBOPEHUSI OCHOBHBIX MOTpeOHOCTEN

peOeHKa MOTYT CIIy’KHTb: - OTCYTCTBHE COOTBETCTBYIOLIETO BO3PAcTy U HOTPEOHOCTSIM peOeHKa
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MUTAHUSA, OIEKIbl, JXKWIbs, OOpa30BaHUs, MEIMIMHCKOM IOMOIIM; - OTCYTCTBHE 3a00Thl U
MIPUCMOTPA 3a peOCHKOM; - OTCYTCTBHE BHUMaHUS U JIFOOBU K PEOCHKY U JIp.

du3nyecKkoe HaACUIUE ATO MPeTHAMEPEHHOE HAHECEHUE TPAaBM W/MJIU MOBPEXACHUN peOCHKY,
KOTOpbIE BBI3BIBAIOT CEephe3HbIE (TpeOyIoMe MEIUIIMHCKON MOMOIIN) HapymeHus (usnyeckoro,
MICUXUYECKOTO 3/10pOBbsl, OTCTaBaHUE B pa3BUTUHU. K HEMY OTHOCHUTCS TaKkke BOBJIEUEHUE peOCHKA B
yIoTpeOJIeHHE aJIKOroyisd, HAapKOTUKOB, TOKCHYECKMX BemlecTB. (Pu3znyeckoe HacWIUE Hal
peOEeHKOM MOTYT COBEpIIATh POIAUTENH, JIUIA, UX 3aMEHSIOUIHNE, WU IPYTHUE B3POCIEIE.

OMOLMOHATIBHBIM (TICUXOJIOTHYECKUM) HACUIIMEM SBISIETCS OJHOKPATHOE WJIM XPOHHYECKOE
NICUXMYECKOE BO3JICHCTBHE HA peOEHKa WM €ro OTBEP)KEHHE CO CTOPOHBI POAMTENEH U APYrHX
B3pOCIIBIX, BCJIEJICTBHE 4YEro y peOeHKa HapyIIAlTCs SMOLMOHAIBHOE pPa3BUTHE, MOBEJIEHUE U
CTMOCOOHOCTh K conuanu3anui. Bece (GopMbl HacWiawss B TOW WJIM MHOW CTETEHH COTPSDKEHBI C
HMOIIMOHANBHEIM HacumueM. K aToii hopme kecToKoro oOpaiieHus ¢ JeTbMU OTHOCSATCS: - YTPO3BI
B ajapec peOeHKa, MPOSIBIISAIONINECS B CIOBECHOH (opme Oe3 mpuMeHEeHus (U3MUECKON CHIIbI,
OCKOpOJIEHHE M YHWXKEHHE €ro JTOCTOMHCTBA; OTKPHITOE HENpPHUATHE M IOCTOSIHHAs KPUTHKA; -
JTUIIeHUue peOCHKa POIUTEIHCKON JTIOOBHU; MIPEABSIBICHUE K PEOCHKY UpE3MEPHBIX TpeOOBaHUH, HE
COOTBETCTBYIOUIMX €r0 BO3PAcCTy WJIM BO3MOXHOCTSIM; - OJHOKPAaTHOE TIpydoe ICUXUYIECKOe
BO3/ICHCTBHUE, BhI3BABIIEE Y peOCHKA TICUXMYECKYIO TPABMY; - IPEIHAMEPEHHAs N30SI PeOCHKa,
JUIIEHHE €ro COLMAJbHBIX KOHTAKTOB; - BOBJIEYCHHE peOCHKa WM [MOOIIPEHHE K
aHTHUCOLMAIBHOMY MJIM IECTPYKTUBHOMY IOBEACHHUIO (AJIKOTOJIN3M, HAPKOMAHUS U Jp.).

DKOHOMHUYECKOE HACWIIHE: OTKA3 B COJICP)KAaHUH JIETEH, yTanBaHUE J0XO/I0B, TPaTa CEMEHHBIX
JICHET, CAaMOCTOATEIBHOE MPHUHATHE OOJBIIMHCTBA (UHAHCOBBIX PEHIEHUH — 3TO MOXKET
HPOSIBIIATHCS, HAIPUMEP B TOM, YTO MIPU MOKYIIKE MPOAYKTOB HE YUUTHIBAETCS MOTPEOHOCTH JETEH,
U B pe3yJbTaTe J€TH MOT'YT He MOJIy4aTh HE0OX0IMMOE /ISl MX BO3pacTa MUTaHUE U T.I1.

CekcyanbHOE HAaCWIME WK pa3BpallleHHe: eCTh BOBJICUYEHHUE peOeHKa ¢ €ro coryacus uiu 6e3
TAKOBOT'O B CEKCYyaJIbHBIC IEHCTBHS CO B3POCIBIMU C IIEIBI0 TIOTYICHHUS TOCIETHUMHU CEKCYaTbHOTO
yIOBIETBOpPEHUsI MU BhIrojpl. Cornacue peOeHKa Ha CEKCyaJbHbIN KOHTAaKT HE J1aeT OCHOBaHWMH
CUNTaTh €ro HEHACUJIbCTBEHHBIM, ITOCKOJBbKY peOeHOK: - He 00iasaeT cBOOOON BOJIM, HAXOIACh B
3aBHCUMOCTH OT B3pOCJIOIrO;- MOXKET HE OCO3HAaBaTh 3HAUYEHUE CEKCYAJIbHBIX JIEHCTBUH B CHILY
(GyHKIMOHATBHON HE3PENIOCTH;- HE B COCTOSIHAW B TIOJTHOM Mepe MpEeBUAETh BCe HETATHBHBIC IS
HETO0 MOCJEACTBUS 3TUX JICHCTBUMN.

Heo6xonuMo OTMETHTh, YTO BHEUIHMMHU NMPUYUHAMHU CIIOCOOCTBYIOIINE HACUIIUIO SIBIISIFOTCS
- pacnpocTpaHeHue B OOILECTBE AJIKOrOJIM3Ma, HAPKOMAaHWU; KPU3UC MOPANIU; KPU3UC KYJIBTYpPBI;
Baustane CMMU, MOCTOSHHO NE€MOHCTPUPYIOMIMX CHEHBl HACWIIMS HaJ JUYHOCTHIO, KapTHHBI

TCPPOPUCTUUCCKUX AKTOB, AKThl BAHJAJIM3Ma, Cau3Ma U Jp.
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B 3700 cBsA3M BO3pacTaeT M PHUCK NMPUMEHEHHs JIIOOBIX (OPM HACHIIUS MO OTHOLICHHIO K
peOEHKY Takue KaK:

— 0emHOCTE;

— HApKOMaHUS U alIKOTOJIM3M POJAUTENICH;

— HHU3KUN ypOBEHb 00pa30BaHUS POIUTENCH;

— HETaTUBHOE OTHOIICHUE MaTepPH K OEPEeMEHHOCTH (HEKEeTaHHBI PeOEHOK);

—  CJIydYau HacWIHS HaJ ACTbMHU B CEMEHHOM aHaMHe3e | T.JI.

[lo mamnbIM cTaTucTukH, B MomngoBe B ceHTs0pe-nexkadpe 2013 roga OBLIO YCTaHOBJICHO
6onee 6300 ciryyaeB HacWIMA B OTHOIIGHUM JeTeil - mpuMepHo Ha 2600 ciaydaeB Ooiblle, 4eM C
Mapta 1o mait 2013 roma. B Tom umcie 3To 6omee 3 ThicAY ciydaeB (PU3NIECKOTO HACUIIUS, OKOJIO
1900 ciydaeB NCHMXOJOTMUYECKOr0 HacwiMs, 43 ciaydas CEKCyallbHOTO Hacwiusd, npumepHo 1200
CJIy4aeB MPEHEOPEIKUTETHHOTO OTHOLIEHHUS U OKOJIO 160 citydaeB sKCIUTyaTallu IETCKOTO Tpyaa.

st Toro 4roObl mpepBaTh HACHIIME M JKECTOKOE oOpallieHHe Haja JAETbMH U MOAPOCTKAMHU
Heo0XoIMMO oOydeHue OyAYyUIX poAUTeNIeld MEeTo1aM HEHACUIILCTBEHHOW MeJaroruku U oka3aHue
MICUXOJIOr0-NIeIarOTHYECKOM  MOMOILIM  HYXJAIOIIKUMCA B 3TOM CEMbsIM;  pa3padaThiBaTh
JeCTBEHHBIE TPOLEAYPhl W pPeajbHOTO MEXaHW3Ma 3allUThl MPaB W HHTEPECOB peOeHKa o
JUYHOMY OOpaIlleHHI0; CO3J]aHHE CHCTEMBbl B3aUMOICHCTBUS YUYPESKICHHN 3paBOOXPAHEHHMS,
o0pa3oBaHUs, OPraHOB BHYTPEHHUX JI€Nl U COLMATBHOMN 3aIUThl HACENEHUS ISl OKa3aHUs TIOMOIIN
JEeTSIM, CTpaJalouIMM OT Hacwivg. BakHO ycuiieHue KOHTPOJIA 32 BBISIBICHUEM M YYETOM JAeTei
IIKOJBHOTO  BO3pacTa, HE TMOCCHAIOIIMX WO  CHCTEMAaTHYECKH  IMPOIyCKAOIIUX  I10
HEYBaXXHUTEJIBHBIM MPUUYMHAM 3aHATHA B 00IIE00pa30BaTENbHBIX YUPEXKICHHUAX, (OPMHUPOBAHNE
Oe3omacHOil 00pa3oBaTENbHON Cpelbl W MPABOBOM TPAMOTHOCTH Y JE€Tel B OTHOILICHUU
MPECTYIUIEHUH MPOTUB JTUYHOCTH, PACHIUPEHUE COIUAIBLHO-TICUXOJOTUYECKON KOMIIETEHTHOCTU U
oOyueHHEe HECOBEPILIEHHOJETHUX O€30MacHOMY IMOBEJACHUIO B LEISIX 3alIUThl OT arpeccuu
okpyxaronmx|[3].

B 3akononarensctBe PecnyOnmuku MosoBbI MpeTyCMOTPEHBI COOTBETCTBYIOIIUE CTAThH
npeaynpexnarmue Hacwime - Koncrurynus (1994r.), Cemeitnbiii kogekc (2006 r.), YTom0BHBIM
komekc (2002 r.), 3akoH «O0 oOpazoBanum» (1995 r.). B 3akoHe 0 TpeaynpexacHUN H
MIPECEYCHNN HACUIIHS B CEMBE CTaThsl 7. TOBOPHUTCS YTO OpraHAMH U YUPEKICHUSIMH, Ha/ICTICHHBIMA
(GYHKUMSAMY NIPEYNPEKICHUS | IPECEUCHUST HACUIIUS B CEMbE SBIISIOTCS:

a) ILEHTpajJbHbIE OTpacieBble OpraHbl MyOJIMYHOro yrpaBieHus (MHHHUCTEPCTBO Tpyla,
COLIMAJIbHOW 3alIUThl U CeMbU, MUHUCTEPCTBO MPOCBELIEHUSI, MUHUCTEPCTBO 3/1paBOOXPAaHEHUS,
MWUHHCTEPCTBO BHYTPEHHUX Je]I, MUHUCTEPCTBO IOCTHIINN);

b) oTpacneBbie OpraHbl MECTHOTO ITyOJIMYHOTO YIPABICHHUS

- OTI[eJ'IBI/yrIpaBJ'ICHI/I}I COIMAIBLHOM IIOMOILM U 3aIlUTHI CEMBU;
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— IJIaBHbIE YIIpaBJIEHUS] 00pa30BaHMsl, MOJIOJEKHU U CIIOPTA;
— OpraHbl 3JJpaBOOXPAHECHHUS;
— OpraHbl BHYTPEHHHUX JIETT;

C) KOMHCCHH TI0 COLMAJIBHBIM BOIIPOCAM IIPH OpraHax MECTHOT'O IMyOJIMYHOIO yIpaBIICHUS;

d) ueHTphI/cy:X0bI peabUIUTAIINH KEPTB U arpPecCOpPOB;

€) Apyrue OpraHu3aIni, OCYIIECTBISIONINE IeATEILHOCT B TaHHON 00acTu[5].

3a mocienHue rofbl ObUT MPUHAT psijl 3aKOHOB, HAMpaBICHHBIX Ha 00ECHeUeHHEe OCHOBHBIX
npaB JeTel B TOM YHMCIIE MPOBEACHA HAIMOHAIBHYIO HMH(popMmaimoHHas kammanus 2006 roma -
«etctBo 6e3 Hacumusi». B 2008 roxy mpaBuTenbCTBO yTBEepAMIO HarmoHanbHBIN TUIaH AeWCTBUN
o TpeaynpexIeHuro u OopbOe ¢ HacwimeMm B oTHomeHuu nerert 2009-2011. Pemenuem
npaButenscTtBa Ne 766 ot 11.10.2011 roma, yrBepkneH HanuvoHanpHBIM IUTaH JEUCTBUH IO
NPEIYNpPexICHUI0 1 UCKOPEHEHHIO Hauxyammx Gopm aetckoro Tpyaa Ha 2011-2015 rr. B mensix
oOecrieueHHs 3allUThl JeTed CchenuaabHbIMU TpaBoBbiMH pamkamu, MTC3C mnpoaBunyno u
yrBepamwio B 2013r. 3akoH 00 0co00M 3amuTe IeTel, HaXOMSIIUXCSA B CUTyallud PUCKa, U JETEH,
Pa3Iy4EeHHBIX C POJUTEISIMH.

[IpenocTaBngercd coOUMaNbHBIMU CIIy>)kKOaMU  CllEUMAIM3UpOBaHHAs COLMalbHAsl yciayra
«OOImMMHHBIA AOM ISl JeTed, HAXOMSIIUXCS B CUTyaluu puckay. [estenpHOCTh CiyKObI
perynupyercsi IloctanoBnenuem IlIpaBurensctBa Ne 52 ot 17.01.2013 r. 00 yTBepkaeHUU
TunoBoro nojoxeHus 00 opraHu3zaluy U PyHKIMOHUPOBAHUN COLMAIBHOM CIyX’Obl «OOIIMHHBIN
JIOM 1S JeTel, Haxonaduuxcs B cuTyauuu pucka». Kpome Toro B Pecmybiuke Monnosa
OTKpBUIHCH HEHTpBl «Neovitay (g neteit u noxpoctko), Casa Marioarei (Ais )KEHIIMH-KEPTB
Hacunus U ux nereit), «lopsuas muHua» — «TenedoH pebeHka» Kyaa MOXKHO oOpaTHUThCS 3a
IIOMOUIBIO.

B 3akmroueHun xotenoch Obl  CKa3aTh, YTO JETCTBO SIBISETCS TaKUM S3TaloM B KU3HU
YeNoBeKa, Korga (OpMHPYETCS 370POBbE, 3aKJIAIbIBAIOTCS JIMYHOCTHBIE CBOICTBAa M IICHHOCTH,
OIpeIeNIAIoNIe KauecTBO ero Oymymien ku3Hu. 1 B To e BpeMsi 3TO MepHuoj, Korjaa peGeHOK B
CHJIy CBOEr0 COLHMAJBHOIO CTAaTyca HAaXOOUTCS B 3aBUCHUMOCTH OT B3POCIBIX, HYKIAETCS B HX
MOJEPIKKE U 3aIUTE.

[ToaTomy xoueTcst 00paTUThCS K B3pOCibIM ¢ pu3biBoM: «beperure u nolute aereiy.
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pasnydeHHbIX ¢ poauTessimu oT 14.06.2013.

PA3BBUTUE KOMMYHUKATUBHOI'O OBIIIEHUSA
HA YPOKAX S3bIKA U JIMTEPATYPbBI

Kuocs E.H., crynenTka rpynnsl 3HO-12, Komparckuii rocynuBepcurer,
Hayunbiii pykoBoautesib: bssnosa U.E.,crapumii npenogasareinb

Baxnoit 3aga4eit COBpeMEHHOM IIIKOJIBI SBISETCS (OPMUPOBAHNE TBOPUECKOTO MBIILICHUS U
MPOAYKTUBHOM JESATENbHOCTH y4yalluxcs Ui CBOOOZHOW peanu3aluud BO3MOXKHOCTEH U
cniocoOHocTei nuuHOcTH B obmectBe. JI.LH. Toscroil coBetoBanm yuurensiM: «Xodyellb HAayKOH
BOCIIUTAaTh YYEHUKA — JIIOOM CBOIO HAYKY M 3Hall €€, U yUeHHKH MOMI00AT HAyKy, U Thl BOCIIUTACIIb
ux» [3].

MeTtoauyeckast Tema, HaJ KOTOpOH 51 paboTal y)Xe He OJIMH TOJl, B3ATa MHOM HE CIIy4aifHo.
Omna nepekimkaercsi ¢ TeMoi mKojbl «Pa3BuTre npodeccuoHabHOW KOMIETEHTHOCTH TIe1arora B
COBPEMEHHBIX YCIOBHAX», a TaKkkKe ¢ MpobdiaemMoi mKoibl «KOMIEeTeHTHOCTHO-/1€ATeIbHOCTHBIN
MOAXOJ KakK CPENCTBO Pa3BUTHUS INKOJIBI M CaMOPA3BUTHs JIMYHOCTW», C LEIAMH M 3ajadyaMu
[e1arorMuecKoi CUCTEMBI HAIlIEro 00pa30BaTEIbHOTO YUPEKICHUS.

[IpenmMer «wmTepaTypa» 3aHMMaeT OJHO U3 IMEPBBIX CTPOK B PACIUCAHUU, HO BCE-TAKU
3aMETHO, YTO BCE IPOYME IUCLUUIUIMHBI OTTECHSIOT JUTEpPATypy Ha OJHO W3 IOCIEIHUX MECT B
IYXOBHBIX HMHTEpPECax LIKOJBHUKOB. B NpoBEAEHHON MHOM aHKETE CpEIU CTapIIEKIACCHUKOB
JUTEpaTypa 3aMbIKAET EPEUEHb WIHOOMMBIX)» IIPEIMETOB.

CBoro 3ajavy Kak yduTess s BHXKY B TOM, YTOOBI MOMOYb YyYalllUMCA B NPHOOpPETEHUU
3HAHUI O Pa3BUTHH Taray3Koil JUTepaTypbl, BRIpabOTaTh Y HUX YMEHHUS M HABBIKH, MO3BOJISIOIINE
BBICKa3bIBaTh CBOIO TOUKY 3PEHHUS Ha T€ MPOOJIeMbl, KOTOpPbIE MOJAHUMAIOT aBTOPBI MPOU3BEACHUS,
LEHUTh U YyBCTBOBaTb KpacoTy, ©O€3 4Yero HEBO3MOXXEH IyTh JMYHOCTH K JYXOBHOMY
COBEPILECHCTBY.

OcHoBonosaraloMMH NPUHIMIIAMHA MOEH NeJaroruuecKoi CUCTEMBI SIBIISIFOTCSL:

® r'yMaHU3aus 00pa30BaHMUS;

® JINYHOCTHBIN M0/IX0]1 B 00yUEHUHU;
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® [1¢IarOrMKa COTPYAHUYECTBA;
® pa3BUTHE MMO3HABATEIIFHBIX K TBOPUYECKHUX CIIOCOOHOCTEH;
® y4€T BO3pACTHBIX OCOOEHHOCTEN
Venosust 603HuKHOGEHUS U CMAHOBIEHUSI ONBIMA

VYdamnmecs: Hallero TEOPETHYECKOTO JIUIES] CUATAOTCS CEIbCKUMH MIKOJIbHUKAMHU, HO JIaXe
OHU HCIBITBIBAIOT OMpPEACAEHHBIC TPYAHOCTH IPU 3HAKOMCTBE C TEKCTAMHU XYIOKECTBEHHOM
autepaTypbl.  Kakum ke JODKeH OBbITh COBPEMEHHBIN YUUTENb, M KaKUM JOJDKEH OBITh YPOK
JUTEPATYPHI CETOTHS? DTH BOIIPOCH MEHS BOJHYIOT OCTOSHHO.

Ypok JnuTepaTypbl — 3TO NapTHEPCTBO YUYUTENS M YUEHHKA, NMPH KOTOPOM TOJIOC KaXKIOTO
JIOJDKCH OBITh YCIIBIIIAH M KaXK/as TOYKa 3PCHHUS BBICTYMAeT Kak paBHOIpaBHas. BoBiekas cBOMX
YYCHUKOB B TBOPYECKHI MPOLECC MOCTAHOBKM UM PELICHUS CaMbIX CJIOXKHBIX Hpo0IieMm,
UCCIICIOBaHNE XYJ0KECTBCHHOI'O MPOU3BEICHUS, MOMOTal0 YdYallUMCs YBUAETh OC3IOHHOCTh U
rTyOMHY — XYIOKECTBEHHOTO  IPOM3BEICHMS, OTKphIBas  IEPCIEKTHBY Uil Oyaymliero
CaMOCTOSITEIILHOTO OCMBICIICHHsI. TOJBKO Ha ATOI 0a3e BO3MOKHO TITyOOKOE U3YYEHHUE JINTEPATYPHI
B ILIKOJIC, COTPYHUYECTBO YUUTEIIS M yUeHUKA.  Besymas memarorundyeckas Haes MOETo OIbITa —
9TO yueHue Oe3 MPHHYKACHHs, OCHOBAaHHAs Ha JIOCTIDKCHHHU YCIieXa, Ha MEPEKUBAHHU PaAJTOCTH
MO3HAHMSA, Ha TOJIMHHOM MHTEpece, HJes CaMOPa3BUTHS JIMYHOCTH, BEAYIICH PO BHYTPEHHUX
MCTOYHUKOB B CTAHOBJICHHHU YeJI0BEKa. UTOOBI BOILUIOTUTH MO0 UCKO B XKH3Hb HEOOXOIMMO:

- BHE/IPCHUE HOBBIX IE/IarOTHYECKUX TEXHOJIOTHI B padoTy;

- CO3JIaHKE Ha ypOKax OJaronpusTHON aTMocdepsl st paboThl, CONEpEKMBAHUE, COYIACTUE U
T.J.;

- TIOCTOSIHHBIA TBOPYECKHU TOUCK METONOB, ()OPM M MPUEMOB, KOTOpbIC OyIyT YBJIECKATh
yUaIInuXCs;

- HaKOIUICHUE COOCTBEHHOIO ONBITA paOOThI M U3yYCHHUE OIbITA KOJUICT.

Kaxnplii ypok 1IODKeH OBITh PE3yJbTaTHBHBIM, W JIOCTUYh 3TOTO MOXHO TOJBKO MpPH
YCIIOBHH, €CJTH TIPUBUTH yYalIUMCs CTPEMIJICHHUE K aKTHBHON TBOPYECKOU JesTeNbHOCTH. [Io ToMy,
HACKOJIbKO CaMOCTOSITENICH YUYSHHK B PEIICHUH MOCTABJICHHBIX Mepel HUM 3a]1a4, MOKHO CYIHTh O
IIPOYHOCTH €T0 3HAHMM.

AxTHBH3aIMs  y4eOHO-TI03HABATEIILHON JIESTEIBHOCTH B  YCIOBUSX pedOpPMBbI  LIKOJBI
CTaHOBUTCSl HEOTHEMJIEMOH 4acThIO yCHEeNmHOH ee peanu3anui. Lllkona nomkHa ObITH oOparieHa K
COIIMAJIEHBIM MTPO0OJIeMaM, CBsI3aHa C JKU3HBIO. YCIIOKHSACTCS TPYIl YEJIOBEKa, MEHSETCSl XapaKTep
ero mpodeccHoHaIbHOW MOAroToBKe. HOBBIE YCIOBHS >KU3HEICATEIBHOCTH JIFOJEH OTKPBIBAIOT
HIMPOKUI MPOCTOP TPUIIOKCHUIO TBOPUYSCKMX CHJI YEIOBEKA. JTH aKTUBHBIC, TBOPUECKUE CHIIBI

Haao (I)OpMI/IpOBaTL YK€ C ACTCTBA, B IIKOJIC, B IIO3HAHWH, B TPYAC, B OBJIAACHHUU 061_1_[6-
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o0pa3oBaTeNbHBIMH 3HAHUSMHU, YMEHUSMU B TPUOOIIEHHWH K TpodeccHr K pPazHOCTOPOHHUM
LIEHHOCTSIM OOIIIECTBA.

BoNbIIMHCTBO COBPEMEHHBIX TTPO(heccHid, MOPOKICHHBIX HAYYHO-TEXHUICCKUM TPOTPECCOM,
HOBBIMU YCJIOBUSMH KH3HHU, TPEOYeT CIHUSHHUS yYMCTBEHHBIX U (PU3NYECKUX YCHUIHH B OCOOBIX,
HECTaHJAapPTHBIX OMepalusix. 31eCh HY)KHO HE MPOCTOE HCIOIHUTEILCTBO, @ TBOPUECKOE pPEIICHUE,
OBICTPOTa OPUEHTUPOBKU B CIIOKHBIX HENpEABUACHHBIX oOcToaTenbcTBax. lllnpokoe u riybokoe
3HaHWE cBoed mpodeccuu Ha Oa3e 00IIe00pa30BATEIHLHOM MOATOTOBKH BCE OOJIBIIE CTAHOBHUTCS
dakropom 3(pPEKTUBHOCTH COBPEMEHHOTO MPOM3BOJCTBA, KAaK M OPUEHTHPOBKA BO B3aUMOCBS3SX
MEXAYy pazIUYHBIMH BHIAMH JesTeNbHOCTU. I He TONbKO 3TO, HO M MHPOBO33pPEHUYECKAs,
KU3HEHHAs TMO3UIUS, OPraHU30BAHHOCTh, CO3HATEJIbHAs AMCLUMIUIMHA penaroT MHoroe. Bce sto
dbopMupyeTCsl B IIKOJBHBIC TOJBI M IIKOJOW, W CEMbEH IUPOKHM PAa3BETBICHHUEM YUPCIKICHUN
JOTIOTHUTEIBLHOTO oOpa3zoBanus [1].

Peanmzanust peopMbl HIKOJNBI Yepe3 MOCTOSHHYIO AKTHUBU3ALWUK Y4eOHO-ITO3HABATEIHHON
NeSITENIbHOCTH PaCKphIBAaET HAIly MPUYACTHOCTH K OOJIBIIOMY, OOIIEHAPOJHOMY JIETy.

Pedopma mikompl mocTaBmiia BOIMPOC O HEOOXOAUMOCTH uepe3 OOydeHHE OCYIIECTBIATH
BCECTOPOHHIOIO MTOJITOTOBKY IMOAPACTAIONIUX MTOKOJICHUH ¥ B 00JIACTH IMO3HAHUS, MUPOBO33PEHUS, U
B 00JIACTH TICUXWYECKOW M MPAKTUYCCKOW TOJTOTOBKH W TPYAy M B OOJIACTH ICTETHUECKOTO
OCBOCHUS JICMCTBUTEIHLHOCTH, U TJIABHOE - B OBIAJCHUHM HPABCTBEHHHIMH HOpMaMH 00IlecTBa U
peanu3aliu Ux B )KU3HEIEATEIbHOCTH KaKI0T0 YeI0BeKa.

AxTHBH3AIMs y4eOHO-TIO3HABATCILHOW JICSITEILHOCTA OO0CCIICYMBACTCS BKIIOYCHHEM B
y4eOHBIN MPOIECC PA3IUYHBIX BHJIOB JIEATEIBHOCTH, U3 KOTOPBIX KaXKIbI MO-CBOEMY pa3BHBACT
MHTEJJIEKTYalbHO-JIOTHYECKUE, AMOIIMOHAIBHO-BOJIEBbIE MPOLIECCHl YYaIIUXCs, CIIOCOOCTBYET
WHTEHCUBHOCTH MO3HABATENbHBIX YCUIMI U TBOPUYECKUX YCTPEMIICHHIA.

Heckonbko neT Ha3an s 3aMHTEpPECOBAIACH HECTAHIAPTHBIMH (POPMaMH TPOBEJICHUST YPOKOB
W pelmia UX HCIONIh30BaTh HA CBOMX 3AaHIATHSX. Y YYaIIMXCS Pa3BHBACTCS HE TOJBKO pedb U
CBSI3aHHBIE C HEl MHTEIUICKTYalbHbIE CIIOCOOHOCTH, HO W TaKWE BBICIIME IICUXUYECKHE (PYHKIIUH,
KaK TpPOU3BOJILHOE BHHUMAaHHE, BOOOpaXEHHE M camble pa3Hble BHUJIbBI MaMsTH, 0€3 KOTOPBIX
HEBO3MOXXHO TOJHOLEHHOEe (OpMHpOBaHHME, HU YCTHOW, HHM IHCbMEHHON peun, Tem Ooiee
IPAMOTHOM.

B nocnenHue ronbl B CBOEH NPAKTHKE S NMPUMEHSIO TaKUME BAXKHEUILIHE IE€IarOoru4ecKue
uaeu, Kak MpoOreMHOoe OOydeHHe W aKTHBHU3alMs TO3HABATENbHOM NEATENBHOCTH YyYalluxcs,
pa3BUTHE UX TBOPUYECKON aKTUBHOCTU U CAMOCTOSITEIIbHOCTH, MOTHBAILIMSI O0y4YEeHHsI, B3aUMOCBSI3b
METOJIOB OOydYeHUS W BOCIHMTAHUSA, UJCS COTPYJHUYECTBA IEJaroroB W IIKOJLHUKOB HAa OCHOBE

B3aMMHOTO YBAXKXCHUSA U JOBCPUSI.
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JUis MeHs JNWYHO BaKHEHIIUM NpUEMOM aKTUBU3ALMHM IO3HABATEIBHOM JEeSITEIbHOCTH
yUaIIUXCsl Ha ypOKax JIUTEPaTyphl U Taray3CcKoro si3blKa SBISIETCS pa3HOOOpas3ue )KaHPOB YPOKOB,
TaK Ha3bIBa€MBIX HECTaHAAPTHBIX (opm mnpoBeneHus. B mpakTuke cBoell paboThl S aKTUBHO
UCTIOJB3YI0 Takue (pOpMbI ypoKa, KaK YPOKHU-CY/Ibl, YPOKU-COPEBHOBAHMS, YPOKU-KOHKYPCHI, YPOK-
UTpa, YPOKHU-ITyTEIIECTBUS, YPOKU-KOHIIEPTHI, YPOKH-CEMUHAPHI, YPOKH-IUCITYTHI.

XapakTepHOil OCOOEHHOCTBIO 3THUX YPOKOB SIBISETCS WX OPHIHHAIBHOCTH MO 3aMBICIY,
CTPYKTYpE, CIOKETY, M0 TeM MEeAaroru4ecKuM HaxoJKaM, KOTOPBIE MO3BOJISIOT TOBOPHUTHh 00 ATHUX
ypOKax Kak O HETPAJAUIIMOHHBIX, TBOPYECKUX, ABTOPCKHUX.

B T0 %€ Bpems oO1iieuenoBedeckre npooieMbl, HOCTaBIEHHBIE B IPOU3BEICHUSX, CACNATh UX
npoOiemamu. Peannzaruist 3Toro mprHIMIIA TPOUCXOANT Yepe3 CUTYAIHIO UAJIOTa.

HecomHeHHO, KaXxIOMy NPUXOIUTCS JAeNaTh BBIOOp, MOITOMY MPEAJIOKEHHE - OOCYIUTh
JKU3HEHHBIM OINBIT repoda U €ro HpO6JI€MI>I - BCTPCUCH C HHTCPCCOM. anmnecsl BBIABIIAIOT
ACCOIMMATHBHYIO CBA3b.

[MucaTeny B CBOMX NMPOU3BEACHUSIX HEHABA3YMBO MPUBO/AT MBICIIILETO YATATEINS K BHIBOAY:
HE OKpYKaloIlye JIIOAW MOBHHHBI B TOM, YTO XM3Hb MOXET OKa3aThCsl HeyaaBmiedcs. YemoBek
JOJDKEH OBITh OTBETCTBEHHBIM Iepe]l co00i, He 3aHUMAThCS MYCTHIMH MEUYTaMH, & CTPOUTH cebe
JIOCTOWHYIO KHM3Hb. Takoe MOCTpOEHHE ypoKa OCOOEHHO IEHHO TE€M, YTO MHEHHE U BUACHUE
npoOJIeMbl HE HaBS3BIBACTCS YHUTATENIO M3BHE, OH M30aBJIEH OT HEOOXOAMMOCTH BBICITYIIUBAHUS
JIOTMaTHYECKUX HWCTUH, BEPHBIX, HO TaKUX CKYYHBIX, BBI3BIBAIOLINX OTYYXICHHUE CBOEH
HCO6XOI[I/IMOCTI)IO. I[I/IaJ'IOl" YUTATCIIA U ITUCATCIIA IMTPUBOAUT K OCO3HAHUIO TOTO, YTO XOTCJI CKa3aTb
nucartenb. IIoHITHOE CTaHOBUTCS BHYTPCHHUM Y6G)K,Z[CHI/IGM quTareiiia, To, K HeMY A4 U CTPCMIIIOCh.

OCOOEHHOCTh TAaKOTO YPOKa 3aKJII0YAETCS B TOM, UTO OH COJAEPKUT €€ OAMH 3HAUUMBIN 3TaIl
— TPUMEHEHHE TIOJIYYCHHBIX 3HAHUM W yMEHMH, YYaIlIUMCS IPEJICTABISIETCS CEpHsi BOIPOCOB,
Ipeajaralomux MoAyMaTh HaJl aJlbTEPHATHBHBIM CIOXKETOM OJTHX paccka3zoB. OcoOEHHOCTh
BOIIPOCOB 3aKJIIOYAETCS B TOM, YTOOBI apryMEHTHUPOBATh CBOKO TO3UIMIO C TOYKH 3pPEHUS
pearpHOCTH. DTO CHOCOOCTBYET pa3BUTHIO YMEHHs CTpOUTh juanor. Takas ¢opma srtana
NPUMEHEHHS TOJNyYeHHBIX 3HAaHUM M YMEHHH obecreuuBaeT OonbIIyI0 3(PQPEKTUBHOCTS.
OO0ycCIIOBIIEHO 3TO TEM, YTO BONPOCHI, IPEAIaraeMple yJaluMcs, UMEIOT IIPOOJIEMHBIN XapakTep U
MOTHUBUPYIOT YUCHUKOB K aKTUBHOM JCATCIIBHOCTH.

y‘-IaIJ_II/IMCSI Aar0 BO3MOKXHOCTb BBICKA3aTbhb HWACHU 110 IMOBOAY TEM, HNPCIJIOKCHHBIX IJId
o0CyXJleHUsl, B JOMalIHel TBOpueckoil padote. Beinensatorcs Hanbonee opUruHaIbHbIE BOIPOCHI,
KOTOpBIE T00ABIISIOTCS B YK€ UMEIOLIUICS CITUCOK.

UToOBI ypoK JHUTEpaTyphl OBLT MHTEPECHBIM, Pa3HOOOpa3HBIM, EMKUM M COJEP KATEIbHBIM,
CTaparoCch HCIOIB30BaTh MHOT00Opa3Hbie (OPMBI ACATEIBHOCTH YYAILIUXCS: MHTEIUICKTYaJIbHYIO,

9CTCTUYCCKYHO, HPABCTBCHHO-TICUXOJIOTHYCCKYIO. HepBLIM N TJIaBHBIM HpI/IéMOM AKTUBU3allnnu
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yUalIuXcs SBISETCS COMPSIKEHHE OTIEIbHONW YacTHOW CyahOBl, MPOXKUBAIOIIETO CBOIO KH3HB B
€IUHCTBE HACTOSIIETO, MPONUIOr0 M Oyaylmero ¢ XyJA0KeCTBEHHBIM MHPOM JIMTEPATYPHOTO
npousBeneHus. ComnpspKeHHE JIMTEPAaTypHOTO W JUYHOCTHOTO OIBITa yYalluXcsi Ha ypOKe
JTUTEPATyPhI IPOUCXOTUT HA OCHOBE TIIATEIILHOTO aHAJIN3a MPOOJIEMHBIX BOIIPOCOB, MOCTABICHHBIX
B npousBeaeHusX 19-20 BekoB, B KOHTEKCTE JAHHOTO MPOU3BEACHMUs, aBTOPa, BPEMEHHU, KYIbTYPHI.
VYcnemHo NpUMEHSIOTCS Ha ypokax ciaenyromue (opMbl pabOThl: KOMMEHTapUU HCTOPHKO-
KYJIbTYpPHOTO, $I3BIKOBOTO TUIaHA, JOMWCHIBAHWE YYAIIMUMUCS SIH30/I0B, PEIUINK, JIHAJIOTOB,
KOTOpBIE MOTJIK OBl CYIIECTBOBAThH B TEKCTE, COCTABICHHE MHCEM, THEBHHKOB OT JIMIIA TE€POEB,
penieH3upoBanue. Mcnonp3yroTest Ha ypoKax U poJieBble UTPbl, TPEOyIole mpoOIeMHO-TTIOMCKOBYIO
NeSITENIbHOCTD YUAlIUXCs: YPOKU — HUCCIIEA0BaHUS. B nenom, «uHTpHUra» ypoka JIMTepaTypbl
pa3BUBaeTCS TaKUM 00pa3oM, YTOOBI YYEHHK OKa3aJiCsl BKIIIOYCH B «OOJBIIOW THUATIOT» KYJIBTYP
Pa3IMYHBIX 30X U HAPOOB, OKA3aJICS IPUUACTEH CBEPILICHUSM U TPareIusiM pa3HbIX BPEMEH, CMOT
BKJIFOUUTH CBOW JTMYHOCTHBIN OIBIT YUTATENS B OOIIYIO KYJIBTYPHYIO KOMTUIKY YEJIOBEYECTBA.

B cBoeit paGoTe s cTaparoch cienoBaTh MyapoMy coBeTy B.A. CyxoMiaumHCKOTO — Oepeub
«IIETCKUM OTOHEK TBITIUBOCTH, JIIOOO3HATENBHOCTH, JKKIbl 3HaHui» [2]. Cuenapum
HETPaJAUIIMOHHBIX YPOKOB COCTABJISIIOTCS M COBMECTHO C y4alluMHUCs. B pe3ynbTaTe moaroToBKH K
TaKUM YpOKaM y YYaIllUXCSl MOBBIMIAETCS MHTEPEC K TEKCTY XYAO0XKECTBEHHOI'O IMPOU3BEIICHUS, K
CJIOBY THCATellsl, BO3HUKAET MOTPEOHOCTh B paboTe ¢ KHUTaMU JTUTEPATypOBEIUECKOTO XapaKTepa.
[TpuobperaroTcss HaBBIKM CaMOOOPa30BaTEIbLHON, UCCIIEIOBATENLCKON ACSITENbHOCTH, Pa3BUBACTCS
peub. OueHb BaXXHO TO, YTO, TOTOBACh K CEMHUHApPY, YYallHecs HCIOJb3YIOT M KpaeBeIueCcKui
Marepual.

TakuM o0O0pa3oM, TOHUCKH HOBBIX IyT€ B MpENoJaBaHUU JIUTEPATYpbl HAIOT CBOU
MOJIOKUTENbHBIE PE3yNbTaThl. TBOPUYECKUI MOAXO0/ OTPaKaeTCsA U Ha Ka4eCTBE 3HAHUN y4allluXcCsl.
W ne ciywaitHo oHH BbIOMpanu (popMy BBITYCKHOTO 3K3aMeHa — 3aluTa pedepaTa Wik IpoeKTa Mo
KOHKPETHOW TeMe, TaK KaK Takas HCCIeloBaTelbcKas padora JaéT MHOTOE I TIOHUMaHUS
TBOPYECTBA M03TA UJIU MTUCATENS], OTKPBIBAET HOBBIE, HEU3BECTHBIE CTPAHMIIBI €TI0 KU3HU.

Hpyroit ¢dopmoit paboTel siBisieTcs wurpa. ITo 3PPEKTUBHOE CPEICTBO BOCIHUTAHUS
MO3HABATEIbHBIX ~ MHTEPECOB W  aKTHBH3aUUU  JEATENbHOCTH  y4yammxcs. [IpaBuibHO
OpraHMW30BaHHas ¢ y4€TOM CHelu(pUKA MaTepuaga Urpa TPEHHUPYET MamsiTh, IOMOTAET YJaIIUMCS
BBIpa0OTaTh pedyeBbIC YMEHWE M HaBbIKH. Mrpa cTUMynHpyeT yMCTBEHHYIO ACSITEILHOCTH yua-
LIUXCsl, pa3BUBAa€T BHUMAHHME M MO3HABATENbHBIN MHTEpeC K mpenmMery. Wrpa - oguH u3 npuemosn
MPEOJIOJICHUS] MMACCUBHOCTH YYEHHUKOB. B coctaBe KOMaHAbl KaXIblii yYE€HUK HECET
OTBETCTBEHHOCTh 3a BECh KOJUIEKTHB, KaXKIbI 3aWHTEPECOBaH B JIYUIIEM pE3yJIbTaTe CBOEH
KOMAaH/Ibl, KXK/IBIH CTPEMHUTCSI KaK MOJKHO OBICTpEE M YCIEIIHEe CIPABUTHCS C 3aJaHHeM. |akuM

00pa3oM, COPEeBHOBaHHE CIIOCOOCTBYET YCHICHHIO PAaOOTOCIIOCOOHOCTH BeeX ydarmmxcs [4].
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HeTtpaguimonHble ypoKH YCHIMBAIOT AaKIEHT Ha 3aHUMATEIbHOCTH U CTUMYITHUPOBAHUU
HMHTEpeca K COJIEpPKaHMUI0 NPEIMETHOro Kypca, 4To, OEcCIOpHO, CIHOCOOCTBYET IOBBIIIEHUIO
kauecTBa oOyueHus. [IpogyMbIBasi HOBBIN YPOK, sl CTaparoCh MPOIYMaTh U pOJib YUEHHKA Ha YpPOKE.
VYueHUK, BBICTYNAIOIIMI B POJM IMyTEUIECTBEHHHKA Ha OOOOINAIOLIEM YpPOKE - IIyTELIECTBUU
«CnyxeOHbIe YaCTH PeYu» B POJIM COAOKIAAUMKA MM OMIOHEHTA HA 3acelaHud Y4EHOTO COBETa
o teme «MMs cyniecTBUTEIbHOE KaK 4acTh PeYM» BOCXHUIIAET MEHS CBOUMHU MO3HAHUSAMH HUYYTh
HE MEHBIIIE, YeM YUYEHHUK, Oe3yNnpedyHO BBIMOTHHUBINUN TecT. [loaToMy s cTaparoch MOMOWUTH K
COCTABJICHUIO TBOPYECKHX 3aJaHUN CTPOrO MHIWBUAYaJIbHO, BHYIIAS JETAM MbICIb: «HTEpecHO
HE TOJIbKO YYUTBCS, HO U JEMOHCTPHPOBATH CBOM 3HAHUS, MPUMEHITh U O0JIEKaTh MX B CaMble
HEOXKUJaHHbIE (OPMBI.

OrpoMHyI0 poJib Ha YpOKE HrpaeT oOImas SMOIMOHANIbHAs atMocdepa, CBOOOIHAs OT
JOTMaTU3Ma MU aBTOPUTAPHOCTH, U SMOLMOHAIBHOCTb, W APTUCTH3M YUMUTENSA, U OpraHHU3alus
TBOPYECKHUX pabOT ydaluxcs — BCE 3TO CIOCOOCTBYET SMOIMOHAIBLHON OTKPBITOCTH, U PAa3BUTHUIO
MO3HABATEIBHON M TBOPUECKON aKTUBHOCTH yUAIIUXCS.

Eciu monyuyeHHble Ha MOUX YPOKAaX YMEHHS TBOPUYECKH MBICIUTh BBITYCKHUKU YK€
UCTIOJNB3YIOT B CBOEH MPOQECCHOHATBLHON JIeATENFHOCTH, 3TO U €CTh, Ha MOM B3TJIS, Pe3yJbTar
paboThI B BHIOPAHHOM MHOO HATIPABICHUH.
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KOPPEKIIUA HAPYIIEHUM MOBEJIEHUA JETEA MJIATIIETO
IKOJIbHOI'O BO3PACTA

Mapun Huna, mactepantka rp. MHO-2013, Komparckuii rocynuBepcurer,
Hayunbiii pykosoautenn: Kypresa O.B., 1okrop, cT. npenoxasareib

W3MeHeHus, TpouCcXoAsIINe CETOIHS B HAllleM OOILECTBE, BHIABUHYIM LIEIBIA psii IpoOsieM,
OHOW W3 KOTOPBIX SBISETCS MpoOiieMa KOPPEKIMH HApyIICHHWH IOBEIEHUS AETEH MIIAAIIEero

IIKOJIBHOT'O BO3pacTa. HpI/I‘-II/IHBI HapyYHUICHUA MOBCACHUS BO3HUKAIOT KAaK PE3yJibTaT HOHHTHQCCKOﬁ,

COIIMAJIbHO-2KOHOMUYECKON M DKOJOTMYECKOU HECTaOMILHOCTH O6H.[€CTBa, YCUIJICHUA BJIMAHUSA
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MICEBIOKYIBTYPHI, HEOMATOMPHUATHBIX CEMEWHO-OBITOBBIX OTHOIICHHM, OTCYTCTBUSI KOHTPOJSI HaJ
MOBEJICHUEM, YPE3MEPHOU 3aHITOCTH POJUTEINEH, SITUIEMUN PAa3BOIOB.

TpeBOKHBIM CUMIITOMOM SIBJIIETCA POCT YHCIA JETed C HApPYIIEHWEM B TIOBEICHUH,
MPOSIBIISIIONIEMCS. B aCOIMANIbHBIX, KOH(MIUKTHBIX M arpeCCUBHBIX IMOCTYMKAX, IECTPYKTHBHBIX
NeNCTBUAX, OTCYTCTBUU WHTEpeca K yuede, U T. II.

PaccornmacoBaHHOCTh JEHCTBHUIA POIUTENCH U ydUTeNIed TPUBOJNUT K POCTY OECIIPU30PHOCTH,
HapKOMaHWH, XyJUTAHCTBA, U 3TO (akT, HakT coBpeMeHHOH ku3HU. CleICTBUEM HENPABUIHHOTO
MOAX0/1a K BOCIIUTAHUIO JIETEH, ABIIACTCS HAPYLICHUE NTOBEICHUS JETEH.

JlnutenbHOe BpeMsi B MEAAroruke Ha MepBbIM, M YAaCTO €IWHCTBEHHBIW, IUIAH BBIJBUTATACh
3a/ladya KOPPEKIMH I03HABaTeIbHON cdepbl pedeHKa, B HEIOCTATOYHON CTENEHH HCCIEI0BaHBI
0COOCHHOCTH HapyIIEHUH MOBEACHHS JeTeil. BMecTe ¢ TeM yCIenTHOCTh COIMAIbHON aIanTaiii U
WHTETpaIUi B OOIIECTBO JIETEH OMpeNnessieTcsl He TOJBKO TITyOMHON HapyIIeHUH MMO3HaBaTEIhHON
cdepsl, HO M HAPYIICHUSIMU TIOBEICHUS JIeTEH.

OO0muM B TPOUCXOXKICHUM HAPYIICHWM TMOBEJEHUS JAETel TJIaBHBIM 00pa3oM SBISETCS
arpecCUBHOCTh B pa3iMYHbIX (QopMax ee TMpOsBICHHS, a TaKXKe HEeraTuBM3M B TIOBEJEHUH,
MPUBOJAIIME K COLMAJIBHOM MW TICHXOJIOTHUYECKOM Je3ajanTtauvd. B OCHOBE HapylleHUWH,
CONIPOBOXKJIAIOIIUXCA arpeCCUBHBIM IIOBEICHUEM M HETaTUBU3MOM, KAaK MPaBWIO, JIEkKaT
TICUXOJIOTHYECKHE U COIMANbHO-TIcCHXoNorndeckue (aktopsl. K mepBeIM OTHOCATCS HapylIeHHs B
MOTHBAIIMOHHOM, 3MOLIMOHAJILHOM, BOJIEBOM M HPABCTBEHHOW cepax JMYHOCTH, KO BTOPHIM —
HErapMOHHYHOE CEMENHOE BOCITUTAHHUE.

Hapywenus nosedenus — 2pynnogoul azpeccusHulil mun

XapakTepHON JOMUHHUPYIOUIEH OCOOCHHOCTHIO SBISETCS AarpecCUBHOE MOBEJCHHE,
MPOSIBJISIFOILIEECS, B OCHOBHOM, B BHJE€ TIPYNIIOBOMl AKTMBHOCTM B KOMIIAaHMM Apy3eu. Takoe
MOBEJICHWE BCerAa MposiBIsieTcs BHE goma. OHO BKIIIOYAET NPOTYJbI, JACCTPYKTHBHBIC AKTHI
BaHJIAJIM3Ma, CEPbE3HYI0 (U3MYECKYI0 arpeccHi0 WJW BbINAAbl MPOTUB Apyrux. BaxkHoW u
MOCTOSIHHOM JMHAMUYECKOW XapaKTEepUCTUKOW TAaKOro IIOBEJCHUS SBILIIOTCS 3HAYUTEIBHOE
BIUSHUE TPYNIBl CBEPCTHUKOB Ha TMOCTYNKUA JeTed M UX 4Ype3BblyaiiHas MOTpeOHOCTH B
3aBUCHMOCTH, BBbIPaXKAIOLIAsCS B HEOOXOAMMOCTH ObITh uwieHoM Tpymmbl. [loatomy netu c
Ha3BaHHBIMU HApYIICHUSIMH OOBIYHO ApYyXaT cO cBepcTHHKaMu. OHM YacTo OOHApYXMBAIOT
MHTEpeC K 0Jaronoiydrio CBOMX ApY3ed WM YWICHOB CBOCH TPYIIBI M HE CKIOHHBI OOBHHSATH UX
WJIU IOHOCUTH Ha HUX.

Hapywenus nosedenus 6 8uoe HenokopHocmu 1 HeNOCTYUAHUS

CymiecTBEHHOM 0COOEHHOCTBIO HAPYIICHUS MTOBEJIEHNS C HETTOKOPHOCTHIO M HETIOCTYIIaHUEM
SIBIIICTCS BBI3BIBAIONICE TMOBEJACHUE C HEraTHMBH3MOM, BPa)kIeOHOCTHIO, KOH(MIMKTHOCTBHIO, 4acTO
HaIpaBJIEHHOE TMPOTUB POAMTENICH WIM YUUTenel. DTH AEHCTBUS, BCTPEUAIOIIUECS MPU IPYTUX
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¢dopmax paccTpoWCTB MOBEACHHUS, OHAKO, HE BKJIIOYAIOT Oo0Jiee Cephe3HBIX MPOSBICHUI B BUIE
HACWJIMS HaJ IPYTMMH JTIOAbMH. JIMarHOCTMYECKUMHU KPUTEPUSMHU JJI TaKOTO TUIIA HApyLIEHUM
MOBEICHUS  SIBISIOTCSA: HMITYJIbCUBHOCTh, Pa3pa’KUTEIbHOCTb, OTKPBITOE WJIM  CKpBITOE
COIIPOTHBIICHHE  TPeOOBAaHUSAM  OKPYKAIOUIMX,  OOWAYMBOCTE M MOJO3PUTEIBHOCTS,
HE100pOXKeNaTeNIbHOCTh U MCTUTEIBHOCTb, KOH(IUKTHOCTb.

JletTn ¢ yKasaHHBIMH IPU3HAKaMU IIOBEJEHUS, YacTO CIOPAT CO B3POCIBIMH, TEPSIOT
TeprHeHue, OpaHATCs, CEpAATCs, BOSMYIIAIOTCS M JIETKO pasfapaxkatorcs Apyrumu. OHU 4acTo He
BBITOJIHAIOT MPOCKO U TpeOOBAHUHN APYrUX W CHEIHATIBHO pa3ipakatoT uX. IIpITaroTcss OOBHHUTH
JAPYTrUX B CBOMX COOCTBEHHBIX OIIMOKaxX M TpyAHOCTsAX. Ha3BaHHbIe HapylleHHs IOYTH BCerna
IIPOSABIIAECTCA JOMA M B WIKOJIE IIPU B3aUMOJCUCTBHU C POAMUTEISIMH, APYTMMH B3POCIBIMHU WM
CBEPCTHUKAMH, KOTOPBIX peOEHOK XOPOIIIO 3HAET.

Hapymienust B Buje HENMOCHyIIAHUS M HEMOKOPHOCTU BCErJa MPENATCTBYET HOPMaJIbHBIM
B3aMMOOTHOIICHUSIM C JPYTMMHU U YCIHEIIHOMY OOYYEHHIO B IIKOJE. Y TakuX JeTe 4acTo HeT
Ipy3€el, 1 OHU HE JOBOJBHBI TEM, KaK CKIAIbIBAIOTCS 4YeJIOBEUECKHE OTHOIIEeHMsA. HecmoTps Ha
HOPMAaJIbHBI MHTEJUIEKT, OHM IUIOXO y4aTcs B IIKOJE MM COBCEM HE YCIEBAIOT, MOCKOJIBKY HE
XOTST HU B YEM y4acTBOBaTh. [[OMHMO TOTO, COTIPOTHUBIISIOTCS TPEOOBAHUSAM U XOTST pEIIaTh CBOU
3a1a4n 0e3 MOCTOPOHHEH TTOMOIIIH.

PaccMatpuBas HapylleHHs NOBEIEHHUS KaK OTKJIOHEHMs B IOBEIEHUU 30POBOTO YEJIOBEKA,
BBIICIIIOT  JICBUAHTHOE IIOBEJACHHE M HApYLICHHWs IOBEACHHUA IIPH HEPBHO-TICUXWYECKUX
3a00JIeBaHUSAX.

JleBHaHTHOE WM OTKJIOHSIOIEECS IOBEIEHUE, MOCKOJIBbKY OHO He OOYCIOBIEHO HEpPBHO-
NICUXUYECKUMHU 3a00JI€BAHUSAMU — TOHITHE COLUAIBHO-TICUXOJOIMYECKOe, TaK Kak 0003Hayaer
OTKJIOHEHHE OT IPUHATHIX B JaHHOM KOHKPETHO-MCTOPUYECKOM OOILECTBE HOPM MEXIMYHOCTHBIX
B3aMMOOTHOLIEHUM: JEHUCTBUM, IIOCTYIIKOB M BBICKa3bIBAHMI, COBEpLIAEMBIX B paMKax
MICUXUYECKOTO 3/I0pOBbs. B CBsI3M ¢ 3TUM HEOOXOJUMBI COIMAIbHBIEC, TICHXOJOTHYECKUE U HHBIC
KPUTEPUU IJIs1 OLICHKHU €T0 BBIPA)KEHHOCTH.

B nmo6om cinyuae HapylmleHMH IIOBEIEHHUS COXpAaHSET CBOI CBfA3b C BO3PACTHBIMU
OCOOEHHOCTSIMM JIMYHOCTH, K YMCIY KOTOPBIX IIPUMEHMTENBHO K JETSIM MOYKHO OTHECTH:
NICUXOJIOTMYECKHE OCOOEHHOCTH BO3PACTHOTO  pa3BUTHs, BO3pPACTHbIE HEMATOJIOIHMYECKHE
CUTYallMOHHO-TMYHOCTHBIE PEAKIMH, OCOOEHHOCTH XapakTepa U COLMAIbHO-TIEIAroru4ecKyro
3aIyIIEHHOCTb.

AnexkcannpoB A.A. BeIICTISECT YETHIPE OCHOBHBIX ()OPMBI HAPYIICHUN TTOBEJACHUS JETCH:

- QHTUCOIMAJIbHBIC (aHTHOOIIECTBCHHBIE),

- ICJIMHKBEHTHbIE (IIPOTUBOIIPaBHbIE),

- AHTUAUCHUILIMHAPHBIC
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- ayTOarpecCHUBHBIE.

Takum o00pa3oM, aHanM3 BBILIEHA3BAHHBIX KiIaccU(UKAMi TOKa3bIBaeT, 4YTO BHE
3aBUCHMOCTH OT HAIIpaBJIEHHOCTH M OCOOEHHOCTEH IMOBeACHHS B OOJBIIMHCTBE IOAXO0JI0B
arpecCUBHOCTb SBISICTCS OCHOBHOM KauyeCTBEHHOW XapaKTEpUCTUKOW HApYLICHUN IIOBEICHUS.
[loaToMy 11 KOppeKUMM HapyUIeHUN [OBEACHUSA JeTeld MIAAIIEr0 IIKOJBHOIO BO3pacTa
HEOOXOJIMMO ONPEIECNUTh THUI W TPUYUHBI HAPYIICHHsS MOBEACHHUS, IPU ITOM HEOOXOAMMO
YUHTHIBaTh M BO3pPACTHbIE OCOOEHHOCTM JETeW, Tak Kak B MJaJlIeM IIKOJIbHOM BO3pacTe
3aKyaabIBaeTcs (PyHJaMEHT HPaBCTBEHHOT'O MOBEJCHMS, IPOUCXOJUT YCBOCHHE MOPAIBbHBIX HOPM U
IpaBUJI MTOBEIEHUS, HAUMHAET (popMUpOBaThCs 00IIeCTBEHHAs] HAIIPABICHHOCTD JIUYHOCTH.

Jlns nereii ¢ HapylmeHUEM MTOBECHUS XapaKTepHa MOJSIPHOCTb CUXUKU:

1. IleneycTpeMIIEHHOCTb, HACTOWYMBOCTD U UMITYJIbCUBHOCTb.

2. HeycToiunBOCTh MOXET CMEHUTHCS alaThel, OTCYTCTBUE CTPEMIICHMH U JKEIaHWH 4TO-
100 AenaTh.

3. TloBbIllIeHHAs CaMOYBEPEHHOCTb, O€3aNMeNsIuOHHOCTh B CYXACHHUSIX OBICTPO CMEHSETCS
PaHUMOCTBIO U HEYBEPEHHOCTHIO B cele.

4. ITotpeOHOCTD B OOIIIEHUH CMEHSIETCS JKEITAaHUEM YeIUHUTHCS.

5. Pa3BsA3HOCTH B MOBEAEHUHU ITOPOM COUYETAETCS C 3aCTEHUYNBOCTBIO.

6. PoMaHTHUYECKME HACTPOEHHUS HEPEKO IPaHNYaT C IMHU3MOM, PACUETIUBOCTHIO.

7. HexxHOCTB, TaCKOBOCTH OBIBAIOT Ha (hOHE HEJIETCKOM KECTOKOCTH.

XapaKTepHOM YepTOMl H5TOro BO3pacTa SBIAETCS JIOOO3HATENBHOCTh, TMBITIUBOCTh yMa,
CTpEeMJICHHE K IMO3HAHUIO W MH(pOpMAImU, PeOCHOK CTPEMUTCS OBIAACTh KAK MOXXHO OOJBIIMM
KOJIMYECTBOM 3HaHMIA, HO He oOpalias Mopoil BHHUMAaHHS, YTO 3HAHUS HAI0 CUCTEMATH3UPOBATH.
OcHOBHbIMH (paKTOpaM{ HaApYIICHWI TOBEJACHUS JeTell BBICTYMAIOT YPOBEHb MPUTI3aHUMH,
CaMOOILIEHKA U CTaTyC, KOMMYHHKATHUBHbIE CIOCOOHOCTU M KOH(PIUKTOYCTOMUUBOCTS 3, ¢.25].

Takum o6pazom, 1y1si Oojiee YCHEHIHOW KOPPEKIMOHHOM paboThl HEOOXOJMM IMOUCK HOBBIX
dopm, Hambonee >PQPEKTHUBHBIX METOJOB BO3ACHCTBUS Ha KaXAOrO OTIEIBHOTO pebeHKa C
HapylieHueM TmoBeaeHud. [lomokuTenbHble KadecTBa (OPMHPYIOTCS  MOCTENEHHO, MpHU
HacTOM4MBOW pabore memarora. OHM CHayajga COCYIIECTBYIOT C OTPHUIATEIBHBIMH, W JIUIIb
HAacTOWYMBas €XeJHEBHAas KOPPEKLMOHHAsi paboTa, COBMECTHBIE YCHJIMS BCEro IeIaroru4yeckoro
KOJIJICKTHBA, IIKOJIBI, CEMbH, IpHUBICUYECHUE OOIIECTBEHHBIX OpraHU3aIMi, IeJeHaIpaBIeHHAs
paboTa memarora JaeT BO3MOXKHOCTh IOJIYYUTb IOJIOKUTENIbHBIE pE3YyJIbTaThl B KOPPEKIHUU
HapyIICHUI MMOBEICHUSA JIETEH.

Memoovt u ¢opmvl Koppexkyuu Hapyuilenuili nosedeHus Oemell MAA0Ue20 UKOAbHO2O

eo3pacma
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PaccMoTpuM HEKOTOpBIE METOIBI IICUXOTEPANEBTUYECKOIO0 BO3JAEHUCTBUSA, INPUMEHICMBIC
LIKOJIBHBIM IICUXOJIOTOM B KOPPEKIIMY HAPYIIEHU! IOBEJAECHUS JETEH.

MeTon pa3roBOpHOM MCUXOTEpanuu — JIOroTepamus - 3TO pasroBOop C PEOCHKOM,
HalpaBICHHBIH Ha BepOANU3alMIO SMOIMOHAJIBHBIX  COCTOSIHUHM, CIIOBECHOE  OITMCAHME
SMOLMOHANBHBIX IepekuBaHUU. BepOamuzanus mnepeXuBaHUIl BbI3BIBAET  IOJIOKUTEIBHOE
OTHOLIEHHE K TOMY, KTO pa3roBapHBaeT ¢ peOEHKOM, FOTOBHOCTh K COINEPEXKHMBAHUIO, IPU3HAHUE
LIEHHOCTU JINYHOCTH APYroro 4esjoBeka. J[aHHBIA METOJ MpEeIonaraeT MOSIBICHHE COBIIAJCHUS
CJIOBECHOH apryMEHTAaIlMd U BHYTPEHHETO COCTOSHHs peOeHKa, MPUBOJAIIETO K caMOpeai3alty,
KOTJ1a peOCHOK JIeNIaeT aKIEeHT Ha JIUYHBIX MEPEKUBAHUAX, MBICISX, UyBCTBAX, )KEJTaHUAX.

My3bIKOoTepanus — UCMOJIb30BAHUE B padOTE MY3bIKAJIBHBIX MPOU3BEIEHUN U MY3BIKaJIbHBIX
UHCTpYMEHTOB. Jljisi JeTeil, KOTOpble MNPOSBISIOT TPEBOKHOCTh, OECIIOKONCTBO, HCIBITHIBAIOT
CTpPaxH, HANpPsHKEHWE IPOBOAUTCSA IPOCTOE CIIYLIAHHUE MY3BIKM, KOTOpPOE COIIPOBOXKIAETCS
3amanueM. Korga 3By4uT criokoifHast My3blKa, IOAPOCTKY Jal0T MHCTPYKLHUIO JyMaTh O MIPEIMETax,
KOTOPBIE BBI3BIBAIOT Y HETO HENPUATHBIE OLIYILEHUS WIN NPEIJIOKUTh PAHKUPOBATh HENIPUATHBIE
CUTyallud OT MUHMMAJIBHBIX J0 CAMBIX CHJIBHBIX.

Urporepanuss - 3TO CcaMblii JIY4YIIMH IyTh K IICUXMYECKOM YCTOMYMBOCTH. B oOCHOBe
Pa3IMYHBIX METOJUK, ONPEACIIIEMBIX ITUM MOHATHEM, JISKUT MPU3HAHUE UTPHI BAXKHBIM (PaKTOPOM
pa3BuTHs  JaMyHOCTH. Mrporepamus BBINOJHSIET TpU  (QYHKUMH -  JUArHOCTUYECKYIO,
TEpaNeBTUUECKYI0 U O0Yy4Yarollylo, KOTOpble CBs3aHbl MEXIy coboil. Hrporepamus Taxxke
IIPUMEHSETCS C LENbI0 YCTPAHEHHs COLMAIBHON U IICUXWYECKOU J1e3aJalTallui, YMOLIMOHAIIBHBIX U
JIMYHOCTHBIX HAPYLICHUM.

IIcuxorumuacTrka. BzanMozaeicTBe OCHOBBIBAETCS HAa ABUTATEIbHON IKCIPECCUU, MUMHUKE,
IIAHTOMUME. YTIPaXKHEHHs HAIIPABIICHBI HA JOCTM)KCHHUE JBYX LIEJIECH: YMEHBIICHUE HANPSDKEHUS U
COKpaIllEHUE AMOLIMOHAIBHOM AMCTAaHLUMU y YAaCTHUKOB TIPYIIIbI, a TakXe BbIPAOOTKY YMEHHS
BBIPAKATh YyBCTBA U KEJIAHUS.

Hanpumep, ynpaxHEeHUs 110 CHATHIO HATIPSKEHHSI COCTOAT U3 MPOCTEUIINX JBUKECHUN «s1 ULy
II0 BOJE», IO ropsA4YeMy IECKy», «crelry B MmKoay». CoelMHEHHe MHUMUKH, JKECTa, JBHKEHUS
co3ziaeT 0oJiee MOJIHYI0 BO3MOXKHOCTb BBIPAXKEHHUS U IIEpeAayll CBOMX OLYLIEHUH U HAMEepeHUH Oe3
CJIOB.

BbeiOop  mcuXOTEpaneBTHUECKOTO  BO3JCHCTBHS W B3aMMOACHCTBUS ~ 3aBHCUT  OT
MH/IMBU/YaIbHBIX OCOOEHHOCTEH JIMYHOCTH peOeHKa.

CucreMa MepoNnpHsITUN, HAMPABICHHBIX HAa KOPPEKLMIO HAPYIICHUW IMMOBEACHUS, BKIIOYACT
NICUXOTMTUEHNYECKUE, KOPPEKLUHMOHHbIE, Je4eOHO-TIeJarorMueckue, O0Ie030POBUTEIbHbIC
MEPONPUATHS, MCUX0(PapPMaKOJIOTHIO, TICUXOTepanuio. [Ipu 3TOM yYUTHIBAIOTCS MHIUBUAYAIbHBIC
MEIMKO-OMOJIOTHYECKHEe 0COOCHHOCTH peOeHKa, XapaKkTep NMCHUXUYECKOH MaToIOTuH, CTPYKTypa U
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(dbopma arpeccuBHOTO MOBE/IEHUs, YPOBEHb COLMAILHON aJanTaliy, COOTHOLIEHHE OMOIOTUYECKHX
U COLMAJIBHO-TICUXOJIOTHUecKUX (akTopoB. Takxke YUMTHIBAIOTCS BO3pACT, HWHIUBUAYaTbHbBIE
YCIJIOBUSI BOCIIUTAHUS.

Teopernueckuil aHaau3 ICUXOJOTO-NEAATOIMYECKOM JUTEPATYPHl MO3BOJIMI CHAEJIATH DSl
BBIBOJIOB:

1) BHe 3aBHCHMOCTH OT HANPABICHHOCTH W OCOOEHHOCTEH TOBEJCHHUS B OOJBITUHCTBE
IIOAXOJO0B AarpeCCUBHOCTb SIBISETCS OCHOBHOM KAaue€CTBEHHOW XapaKTEPUCTHUKOM HApYIICHHUN
noseneHusA. [loaTomMy 171 KOPpPEKIMM HApYLICHUH MOBEACHHS JAETEH MIIQALIEr0 IIKOJIBHOTO
BO3pacTa HEOOXOUMO OIPEEIUTh TUIl U IPUYMHBI HAPYIIEHUS MOBEACHUS, IPH 3TOM HEOOXOAUMO
YUUTHIBATh M BO3pPACTHbIE OCOOEHHOCTH JeTei, Tak Kak B MIIJIIEM IIKOJIbHOM BO3pacTe
3aKyajipIBaeTcs PyHAAMEHT HPAaBCTBEHHOTO MOBECHUS, POUCXOIUT YCBOCHHE MOPAJIbHBIX HOPM U
MIpaBUJI MTOBEIEHUS, HAUMHAET (popMUpOBaThCS 00IIECTBEHHAS HANIPABICHHOCTD JINYHOCTH;

2) nis Ooee yCcHemHol KOPPEeKIMOHHOW paboThl HE00X0AUM MTOUCK HOBBIX (OpM, Hanboee
3¢ (HeKTUBHBIX METOJOB BO3AEMCTBUS Ha KaXKIOTO OTJEIBHOTO peOeHKa ¢ HapyHIICHUEM MOBEICHUS.
[TonoxxuTtenpHBIC KadecTBa (POPMUPYIOTCS MOCTEIIEHHO, NTPU HACTOMYMBOW paboTe memarora. OHU
CHayaja COCYIIECTBYIOT C OTPULIATEIbHBIMU, U JIMIIb HACTONUMBAs €XEIHEBHAsI KOPPEKIIMOHHAs
paboTa, COBMECTHBIE YCHIIUSI BCETO MENAarormyeckoro KOJUIEKTHBA, LIKOJIbI, CEMbH, IPUBJICYCHHE
OOIIECTBEHHBIX OpTraHM3allMii, [IeJeHaNpaBiIeHHasl paboTa megarora 1aeT BO3MOKHOCTh MOJTYYUTh
MIOJIOKUTENbHBIEC PE3YNIbTAThl B KOPPEKLIUH HAPYIICHHUI ITIOBEICHUS I€TEH.

3) KOoppeKkuus HapyIICHWHd TOBEICHUS OYyIeT HACTONBKO 3(PQPEKTUBHOHN, HACKOIBKO OHA
YUUTBHIBAET YHUKAIBHOCTb M HEMOBTOPUMOCTh peOeHka. MHIuBUAyanbHBI MOAXOX O3HAYACT
BBISIBJICHHE TPHUPOJIBI MCUXOJOTHYECKUX TPYIHOCTEH KOHKPETHOTO peOeHKa M JeHCTBUTENBHBIX
MICUXOJOTHYECKUX MEXaHU3MOB, JIKAIINX B OCHOBE MPOOJIeM, BBIOOP COOTBETCTBYIOMIMX JAHHOMY
MHANBUAYAIBHOMY CIy4aro CIOCOO0B U METOZ0B PabOTHI.
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K BOITPOCY Ob OPTAHU3AIIUU OBYYEHUA B YCJIOBUAX CUCTEMHO-
JAEATEJIBHOCTHOI'O ITIOAXOJA

HoBauasbl Tarbsina, ctyaenTka rpynnbl MHO-2013, KompaTtckuii rocyHuBepcurTeT,
Hayunslii pykoBoautenb: Kypresa O. B., 10KTOp negaroru4ecKux HayK

Kakue xauecTBa HEOOXOIUMBI COBPEMEHHOMY BBITYCKHUKY? Pa3HbIe JII0M OTBEYAIOT HA ITOT
BONPOC Mo-pazHoMYy. KT0-TO TOBOPHUT O IIyOOKHX U MPOYHBIX 3HAHUSX, JPYTHU€ - O BOCHUTAHHH,
TPETBU - O pA3BUTUU HMHTEJUIEKTYaJIbHBIX W TBOPYECKUX CHJI JAETeH, UX YMEHHHM YUHThCH,
(hOpMUPOBAHUH CITOCOOHOCTH K CAMOPA3BUTHIO. ..

OnHako Bce M BCEr/ia CXOAATCS B TOM, YTO IIKOJA JOJDKHA MTOMOYh KKIOMY PEOCHKY CTaTh
CYACTIMBBIM: HAWTH CBOE MECTO B KM3HHU, MPUOOPECTH BEPHBIX JPYy3ei, MOCTPOUTH CEMBIO,
caMOpeaJIn30BaThCsl B BRIOPAHHOM MPOQECCHu.

CrocoOHOCTh YeJOBEKa K peaju3alud COLMAJbHO 3HAYMMON JESATEIBHOCTH SIBISETCS
0a30BOM IS €r0 JTMYHOCTHOTO Pa3BUTHs. [[oHMMaHHE TOro CPOPMHUPOBATIOCH B KYJIBTYPE YyiKe
COTHH JIET Ha3a/l.

«I'maBHasg uenp yuurensd, - cuutan A. JlUcTepBer, - JOJDKHA 3aKIIOYAaThCsl B Pa3BUTHHU
caMoJIeATENIbHOCTH, Oylarofjaps KOTOPOW YEJIOBEK MOXET BIIOCIIECJACTBHHM CTaTh PacHOPSAUTEIEM
CBOCH CyapOBI, TMpomoiDKaTelieM o00OpazoBaHusi cBoeil Jkm3HH..»[1]. OO0 3tom mmcamm I[1.O.
Kanrepos, JI.W. Iucapes, K./J. Yumunckuii, JI.H. Toncroii, A.H. Jleoutses, I1.4. 'ansnepun, B.B.
JaBb110B, JI.B. 3aHKOB U MHOTHE Apyrue W3BECTHBIE MEJAroryu U MCUXOJIOTH B HAIIEH CTpaHe U 3a
pyoexom.

AHaNMHM3 UCTOPUYECKOTO Pa3BUTHS 00pa3oBaTeIbHON C(ephl MOKa3bIBACT, YTO TPEOOBAHUS K
MOJATOTOBKE BBIMMYCKHUKOB CO CTOPOHBI oOOmIecTBa MeHsIMCh. (CerofHs COIMaNbHBIA 3aKa3
oOmiecTBa Ha 00pa30BaHKE KOPEHHBIM 00Pa30M OTIMYAETCS OT MpeAblayiiero. M oiHO U3 riaBHBIX
OTJINYUN COCTOUT B TOM, YTO B OCHOBE HOBOI'O IMOKOJICHHS JIE)KUT CUCTEMHO - JI€ATEIIBHOCTHBIN
MOJIXO/I.

OcHoBHBIE 3aJa4ll  O0pa30BaHUs CETOJHS — HE TPOCTO BOOPYKUTH BBIMTYCKHHUKA
(UKCUPOBAaHHBIM HAa0OpPOM 3HaHUH, a cHOPMUPOBATH y HETO YMEHHUE W KEIAHHE YYUTHCS BCIO
KHU3Hb, paboTaTh B KOMaH/E, CIMOCOOHOCTh K CaMOM3MEHEHHI0 M CAaMOPa3BUTHIO Ha OCHOBE
pedeKCuBHOM caMOOpraHU3aliH.

[IpaBUIIBHO TTIACUT KUTalCKas HApOIHAs MYIPOCTh: «S1 ciblmry — s 3a0bIBato, s BHXKY —
3alOMUHAIO, S JIeNar — s ycBauBaro». OOpaTuMcsl K MOCIeIHEH, caMoii TJIaBHOHM (paze MynpocTu
«...s IeNal — g yCBauBaw». B CUCTEMHO-IEATEIBHOCTHOM IMOAXOJ€ KAaTEropus «IeATEIbHOCTH
3aHUMAET OJHO M3 KJIIOYEBBIX MECT, a JIEATEJIbHOCTh CaMa pacCMAaTPUBAETCS Kak CBOEro poja

cucrema [3].
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[loHsATHE CHUCTEMHO-IEATENILHOCTHOIO MOJX0/Aa ObUIO BIEpBble BBeA€HO B 1985 r. kak
ocoboro pona mousitHe. UTO 3HAUMUT «IeATeabHOCTh»? Bo-TepBbIX, NeATENBHOCTh - 3TO BCErja
LeJIeyCTpEMJIEHHAs] CUCTEMa, CHCTeMa, KOoTopas HalesneHa Ha pesynbraT. C camoro Haudajga B
CUCTEMHO-/IEITEIbHOCTHOM  IOAXOJE€  BBIACNAETCA  PE3yiabTaT  AESITEIBHOCTH  (CTaHIApThI
HAIEIMBAIOT HA Pe3yJbTaT — Pa3BUTHE JTUYHOCTH peOCHKAa Ha OCHOBE YHHMBEPCAIBHBIX YYEOHBIX
nevictuii (YY1). Bo-BTOpbIX, pe3ybTaT MOXKET OBITh IOCTUTHYT TOJBKO B TOM CiIy4ae, €Clid eCTh
oOpaTHas CBsI3b (KOppEKIWs, oOpaTHasi opuweHTarus). BaxkHO yBHIETh, UTO BCE NEUCTBHUS HE
pazopBaHbl. B-TpeTpux, B JEATENBHOCTM HAJ0 YYMTHIBATh IICHXOJIOTO-BO3PACTHBIE U
MH/IMBU/yalbHbIE OCOOCHHOCTH Pa3BUTHS JMYHOCTU PeOCHKA M MPHUCYIIUE TUM OCOOEHHOCTSAM
dbopmbl nesarenbHOCTH. Takum o0pazoM, mro0as NeSTeIbHOCTh, OCYIIECTBIsIEMasl €€ CyObEeKTOM,
BKJTIOYAET B ce0s1 11eITh, CPEJCTBO, CaM IPOIIECC MPE0oOPa30BaHUs U €T0 Pe3yiIbTar.

3aaya IKOJIBI HA COBPEMEHHOM JTalle - HE JaTh 00bEM 3HAHUM, a HAYYUTh yUUThCA. Uemy
J0JKEH HayduThesl peOeHok? OOpaTtumces K cTapoil mpuTde O TOM, KaK IpUIIes Myapel K OeJHbIM
U ckazai: «S BuKy, BbI rojiojiHbl. JaBaiite, s 1aM BaM pbIOY, YTOOBI BBl YTOJNMUIHU ronoay. [Iputyua
IJIACUT: HE HaJl0 JAaBaTh pbIOy, HAJO HAaydyuTh JIOBUTH ee. CTaHAapT HOBOI'O IOKOJIEHUS U €CTh
CTaH/IapT, KOTOPHII IOMOTaeT HAYUYNUTh YUUTHCS, HAYUUTh «JIOBUTH PBIOY», @ TEM CaMbIM, OBJIAJIETh
YHUBEPCAJIBHBIMH YY€OHBIMU JIEHCTBHSIMU, 0€3 KOTOPBIX HMYETO HE MOXET OBbITh, U KOTOPBIE
dbopmupyroT QyHIaMeHTaNbHOE SAPO oOpa3oBaHus. VIMEHHO B NEHCTBUU MOPOKIACTCS 3HAHUE.
[TpuHLIMI EATENBHOCTH - 3aKJIIOUAETCS B TOM, YTO YUEHHK, IOJIy4asi 3HaHUSI HE B TOTOBOM BHJIE, a
n00BIBasi UX caM, OCO3HAET MpPU ITOM cojepkaHue W (OpPMBI CBOCH YUeOHOH MIeATeNBHOCTH,
MIOHMMAET U MPUHMMAET CUCTEMY €€ HOPM, aKTUBHO Y4YacCTBYET B UX COBEPLICHCTBOBAaHUH, 4YTO
CIOCOOCTBYET aKTHBHOMY yCIEUTHOMY ()OPMUPOBAHUIO €T0 OOIICKYIbTYPHBIX U NEATEITHHOCTHBIX
CIOCOOHOCTEH, O0ITIEydEeOHBIX YMEHHH.

«CBeieHHi HayKH, HE CJIeyeT COO0IaTh yJaleMycsi, HO €ro HaJo MPUBECTU K TOMY, YTOObI
OH CcaM HX HaXOoJWJ, CaMOJesTeIbHO UMU OBNaaeBal. Takoi MeTo 00ydeHHs HauIyqInui, caMmblii
TPYZAHBINA, camblii peakuil. TpyaHOCTbIO OOBSCHSAETCS PEIKOCTh €ro MpuMeHeHus. M3noxeHue,
CUMTHIBaHHE, TUKTOBKA MPOTHUB HETO JeTckas 3a0aBa. 3aTo Takue MPUEMbl HUKY/A U HE TOJIATCS...»
«Hacrosiimuii yunTenb MOKa3bpIBa€T CBOEMY YUCHHKY HE TOTOBOE 3aJaHKe, HaJl KOTOPBIM IOJIOKEHbI
TBICSIYETIETHSI TPYAA, HO BEAET €ro K pa3pabaThlBaHUIO CTPOUTEIBHOI'O MaTepuasa, BO3BOIUT
3/1aHHE C HUM BMECTE, YUHUT €T0 CTPOUTENBCTRY. .. »[2].

OCHOBHOH U3 TTIaBHBIX 3a7]a4 YUUTENS ABISETCS OpraHu3alus y4eOHOM AesITeNbHOCTH TaKUM
o0pa3oM, 4TOOBl y ydamuxcsi cOPMUPOBATHCH MOTPEOHOCTH B OCYIIECTBICHUU TBOPYECKOTO
npeoOpa3oBaHusl y4eOHOTO0 MaTepualia C LEIbI0 OBJIAICHHUS HOBBIMU 3HAHUAMHU. J[J1s1 TOTO, YTOOBI
3HAHUS YYaluxcsl ObUIM pe3ysbTaTOM MX COOCTBEHHBIX MOMCKOB, HEOOXOAMMO OpraHH30BaTh 3TH

IMMOUCKH, YHIPABJIATH YUAIITUMHUCH, PA3BUBATH UX ITIO3HABATCIIbHYIO ACATCIbHOCTD.
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CHUCTEeMHO-IeSTENbHOCTHBIN MMOAX0J] - 3TO OpraHu3alus y4eOHOro mporecca, B KOTOPOM
[JIABHOE MECTO OTBOJAUTCS AaKTUBHOM W Pa3HOCTOPOHHEW, B MaKCHUMAJIBHOW CTEICHH
CaMOCTOSITENIbHOM 1M03HABATEIbHON AESITENbHOCTH MIKOJbHUKA.

B cBs3u ¢ 3TUM MeHseTCs MO3ULMS yuuTens U yuyeHuka. [lo3umnus yuurens: K Kiaccy He ¢
OTBETOM (TOTOBBIC 3HAHMS, YMEHHUS, HABBIKH), a C BOMpocoM. [lo3uiius ydeHHKa: 3a MO3HAHUE
MUpa, (B CEHalIbHO OPraHU30BaHHBIX JJISl ATOTO YCIOBHSIX).

Takum 00pazom, B yCIOBUSIX JI€ATEILHOCTHOTO TOAX0a CTPYKTYpa YPOKOB BEJEHUS HOBOTO
3HAHUSA MOXKET, UMEET CIIEAYIOIINNA BU:

1. MoruBupoBaHnue K y4yeOHOM nesTenbHOCTH. JlaHHBIH H3Tam mpouecca OO0y4YeHUs
MpeIoyiiaraeT OCO3HAHHOE BXOXKJIEHHE Y4Yalllerocs B MPOCTPAHCTBO Y4€OHOM IEesATENbHOCTH Ha
ypoke. C »TOH 1enpl0 Ha JaHHOM JTale OpraHu3yeTcs €ro MOTHUBHUpPOBaHUE K YyueOHOM
NESITEIbHOCTH, & UMEHHO:

1) akTyanu3upyrorcsi TpeOOBaHUs K HEMY CO CTOPOHBI y4eOHOW ACSITEIBHOCTH («HAI0»);

2) co3[maroTcs YCNOBHSI JAJIE BO3HHKHOBEHMSI BHYTPEHHEW MOTPeOHOCTH BKIIOYEHUS B
Y4€OHYIO IeATEeITLHOCTD («X0Uy»);

3) ycTaHaBIMBAIOTCS TEMAaTHUECKHUE PAMKH («MOTY»).

2. Akrtyanuzaius U (UKCHpOBAaHHE HHIWBUAYAJIBLHOTO 3aTPyJHEHHS B NPOOHOM ydeOHOM
JIEHCTBUH.

Ha nanHoM oTame opraHusyeTrcsi MOATOTOBKA M MOTHUBALMS yYalIMXCA K HaJJIeKallemy
CaMOCTOSITEIbHOMY BBITIOJIHEHUIO MPOOHOTO Y4eOHOTO JACHCTBUS, €r0 OCYIIECTBICHUE U (hUKCAIUS
UHAUBUAYAJIBHOTO 3aTpyAHEeHHs. COOTBETCTBEHHO, IaHHBIN 3Tall Mpeosaraer:

1) akTyanu3aluio W3yYEHHBIX CIOCOOOB NEWCTBUMN, TOCTATOYHBIX Ui MOCTPOSHUS HOBOTO
3HaHUA, UX 0000IIEHNE U 3HAKOBYIO (PUKCAIHUIO;

2) aKTyaJu3alui0 COOTBETCTBYIOUIMX MBICIUTENIbHBIX ONEpaldii M TO3HABATEIbHBIX
IIPOLIECCOB;

3) MOTHMBaLMIO K NPOOHOMY y4yeOHOMY NEHCTBHIO («HAZO» - «MOTY» - «X0Uy») U €ro
CaMOCTOSITENIbHOE OCYIIECTBIICHHUE;

4) (pukcanuo UHIUBUAYATBHBIX 3aTPYAHECHUA B BHITIOJHEHUHU TPOOHOTO y4EeOHOTO JIEUCTBUS
WK €ro 000CHOBaHUH.

3. BrisiBIeHHE MecTa U IPUYUHBI 3aTPYTHEHHS.

Ha nanHOM »3Tame yuuTenb OpraHu3yeT BBIBICHHME YYallUMUCA MecTa M TNPUYUHBI
3aTpyaHeHus. [ 3Toro yyamuecs JOMKHBIL:

1) BOCCTaHOBUTH BBHITIOJIHEHHBIE OTepaluy U 3apukcupoBaTh (BepOaIbHO M 3HAKOBO) MECTO -

iar, onepaluio, i€ BO3HUKIIO 3aTPYAHEHUE;
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2) COOTHECTH CBOM JEUCTBHS C MCIOJIB3YEMbIM CHOCOOOM JeHCTBUN (aIrOpUTMOM,
MOHSATHEM U T.JI.) U Ha 3TOH OCHOBE BBIBUTH U 3a(UKCHUPOBATH BO BHEIIHEH PEYU MPUUHHY
3aTpyJHEHUS] - T€ KOHKPETHbIE 3HAHMS, YMEHHS WJIH CIHOCOOHOCTH, KOTOPBIX HEIOCTAeT IS
peleHust UCXOAHOM 3a/1aui ¥ 3a/1a4 TaKOro KJlacca WM THIIa BOOOIIE.

4. IlocTpoeHue MpoeKTa BbIX0/Aa U3 3aTpyAHEeHHUs (IIeNb U TeMa, CII0co0, MJIaH, CPEICTBO).

Ha nmanHOM sTame yuwanuecs B KOMMYHUKATHUBHOW (popMe OOMYMBIBAIOT MPOEKT OymyITUX
y4eOHBIX ACHCTBHI: CTaBAT 11eJb (LEJIbI0 BCET/1a SIBJISETCS YCTPAaHEHUE BO3HUKIIETO 3aTPYAHEHHUS ),
COTJIACOBBIBAIOT TEMY ypOKa, BBIOMPAIOT CHOCO0, CTPOST IUIAH JAOCTIDKEHHS IETH U ONPEeIIIOT
CPEIICTBa- aJrOPUTMBI, MOJEJIH U T.I. DTUM IPOLECCOM PYKOBOAUT YUMTEIb: Ha MEPBBIX MOPaAX C
MOMOUIbI0 TMOJABOJSIIET0 JHaliora, 3aTeéM — TMO0O0YXJalIllero, a 3aTeM U C [OMOUIbIO
HCCIIEIOBATENIbCKUX METOIOB.

5. Peanmu3anus noCTpOECHHOTO IPOEKTA.

Ha nanHOM »3Tame oOCYyIIECTBISIETCS peaju3alus IMOCTPOSHHOIO MpPOeKTa: O00CYykKAaroTcs
pa3nUyYHble BapHaHTHI, TMPEJIOKEHHbIE YYallUMUCS, U BbIOMpaeTCsl ONTHUMAJbHBIN BapHaHT,
KOTOpPBI (DUKCUPYETCS B S3bIKe BepOaNIbHO W 3HAKOBO. [loCTpOeHHBINH Croco0d aercTBHIA
UCIIONIB3YETCS JUIsl PELICHHMs MCXOAHOW 3aJaud, BbI3BABLICH 3aTpyAHEHHE. B 3aBepiueHue
YTOUHSETCS OOMIMKA XapakTep HOBOTO 3HAHUS M (UKCHPYETCS MPEOJI0JICHHE BO3HHUKIIETO paHee
3aTpyAHEHUS.

6. [lepBuuHOE 3aKpeIIeHNE ¢ TPOroBapUBaHUEM BO BHEUIHEH PEUU.

Ha nmannom srtane ydammecss B Gpopme komMMyHHKawu ((pOHTAIBHO, B TPyNIax, B Mapax)
pelIaloT TUIIOBBIE 3aJJaHMsI HA HOBBIA CIOCOO JIEHCTBUN C MPOrOBapUBAHUEM aJITOPUTMA PELICHHUS
BCITYX.

7. CamocTosATenbHas paboTa C CaMOIPOBEPKOM MO ITATOHY.

[Ipu npoBeneHUU TaHHOTO 3Tara UCHOJB3YyeTCsl MHANBUAYaIbHAs (GopMa paboThI: ydaluecs
CaMOCTOSITEJIHO BBIIOJIHAIOT 3a/1aHNsI HOBOT'O TUIIA M OCYILECTBIISIOT UX CAMOIPOBEPKY, IOLLIATOBO
CpaBHUBasi C JTaJIOHOM. B 3aBepliieHHEe OpraHM3yeTCs MCIOJHUTEIbCKas pediekcus Xona
peanuzany  MOCTPOCHHOTO TMpOeKTa y4yeOHBIX JEHCTBUH M  KOHTPOJBHBIX  MPOIEIYP.
OMOLMOHAIbHAs HAIIPABJIECHHOCTh 3Talla COCTOUT B OPraHU3alMH, [0 BO3MOXXHOCTH, JUISI KaXIA0TO
YYEHUKA CUTYyallMH ycIleXxa, MOTUBUPYIOLIEH €ro K BKJIIOYEHHIO B JaJIbHEMIIYIO MO3HABATEIbHYIO
NESTENBHOCTD.

8. BkiroueHue B cucTeMy 3HAHMM U IOBTOPEHHE.

Ha nmaHHOM sTamne BBIABISIFOTCS TPaHUIBl PUMEHMMOCTH HOBOI'O 3HAHHS M BBIIOJIHSIOTCS
3a/laHus, B KOTOPBIX HOBBIM croco0 eHCTBHIl MpenycMaTpuBaeTcs Kak IMPOMEXKYTOUYHBIN IIar.
Opranusyst 3TOT 3Tall, YYUTENb MOAOUpAET 3a/JaHus, B KOTOPBIX TPEHUPYETCS HUCIOJIb30BAaHUE
U3YYEHHOTO paHee MaTepuaja, HUMEIOIIEr0 METOAMYECKYK0 LEHHOCTh [UIsl BBEIEHUS B
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MOCIEYIONEM HOBBIX cmOCO00B AeiicTBuii. TakuM 00pazoMm, MPOMCXOAMT, C OJHOM CTOPOHBI,
aBTOMATHU3AIMs YMCTBEHHBIX JEWCTBHM TO HW3YYCHHBIM HOpPMaM, a C JAPYrod — MOATOTOBKA K
BBEJICHUIO B OyIyIIIEM HOBBIX HOPM.

9. Pednexcus yueOHOMN ACSITEILHOCTH HA YPOKE (UTOT).

Ha nanHOM sTame QukcupyeTcs HOBOe coAeprkaHHe, U3y4YeHHOE Ha YPOKe, U OpPTaHU3yeTCs
pediekcuss W caMoOoIleHKa YYEeHWKaMH COOCTBEHHOW y4ueOHOW aesTenbHOCTH. B 3aBepiieHwme
COOTHOCSITCA €€ IeJIb W PEe3yJabTaThl, (PUKCHUPYETCS CTENEeHb MX COOTBETCTBHSA, U HAMEYAIOTCS
JaNbHEUINE eI JeATSIIbHOCTH. JTa CXeMa MPEACTaBIseT COOON OMOPHBIN CUTHATI-ATOPUTM,
KOTOpBIi B aJanTHPOBAHHOM BHJIE OINHCHIBAET OCHOBHBIC JIIEMEHTHI CTPYKTYpHl yueOHOMU
NEeATEITbHOCTH, IOCTPOCHHON B METOZ0JIOTMYECKOW BEPCUU TEOPHH JIEATEIIbHOCTH.

UToOBI IUIBITH C TONMYTHBIM BETPOM, COBPEMEHHOMY IIEJarory HEOOXOIWMO BIIAJIETh
COBPEMEHHBIMH TEXHOJOTHUSAMH, & UMEHHO YYHUTh JACTEH ONpeaessTh T'PAHUIBI CBOETO 3HAHUA,
CTaBUTH MPOOJIEMY, YIUTh JACTEH OCYIIECTBIATh KOHTPOJb M CAMOOIEHKY CBOCH ICSATEILHOCTH B
COOTBETCTBUH C BBIPAOOTAHHBIMH KPUTEPUSIMH, OPTaHHU30BaTh Y4eOHOE COTPYAHHMUYECTBO JAETEH,
COBMECTHO-PACIPE/ICTICHHYIO JeATeIbHOCTh, CO37aBaTh YCIOBHS [Isl BBICTpAWBaHUS PEOCHKOM
WHJUBUIYAIbHOW TPACKTOPUHM HU3YyUYEHHUS MPEIMETa, YUUTh JIETeH HCIOIb30BaTh COBPEMEHHBIC
WHOPMALIMOHHBIE ~ TEXHOJOTMH Uit  (HOPMHUPOBAHHS ~ CHOCOOHOCTH  CaMOCTOSITEIBHO
OPUEHTHPOBATHCS B HHPOPMAITMOHHOM IIPOCTPAHCTBE.

Bubauorpadgusn:

1. ITerepcon JL.I'. learensuocTtHbIi MmeTon oOyuenust AIIK u ITITPO. - Mocksa, 2007.

2. HemnpepblBHOCTHOOpA30BaHUSA: TUIAKTUYECKAs CHUCTEMAJIEATEIbHOCTHOTO METOoAd. -
Mocksa, 2005.

3. Beirorckuii JI.C. AHTONIOrUS TyMaHHOM nefaroruku. - Mocksa M3natensckuii jom HlanBer
Amonamsui, 1996.

4. Iletepcon JL.I'., Aranos 10.B., KyObsiesa M.A., Ilerepcon B.A. Cucrema u ctpykrypa
yueOHOU JAEsITeNbHOCTH B KOHTEKCTE COBPEMEHHON Meromoioruu. - Mocka. YMI] “Illkona

2000...7, 2000.

HNEJATOTHYECKOE YIIPABJIEHUEPA3ZBUTHEM TBOPUECKOM
AKTHUBHOCTH JOIIKOJIbHUKOB

IMMoacyxuna CBetrnana, cryaenTka rpynnsl MIIM-2012, Komparckuii rocyHuBepcuTeT,
Hayunslii pyxkoBoaurten: Tkau JI.T., 1okTOp, 101EHT.

AKTyalqbHOCTh MCCIEIOBaHMSA OIpeiesieHa HEOOXOAMMOCTBIO HM3Y4YEHHUS OpraHU3allMOHHO-
MeIarOrMYECKUX YCIOBUH, o0ecrieunBaromux 3 (GeKTUBHOCTD yIpaBIeHUs] Pa3BUTHEM TBOPUYECKOH

aKTUBHOCTH JIeTei. DPPEKTHBHOCTH XyJ0KECTBEHHOTO TBOPYECTBA JETEeH JOUIKOIHHOTO BO3pacTa
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BO MHOTOM OMpEJeNseTcs YpPOBHEM pa3BUTHS WX CEHCOPHBIX crocoOHocTed. CyliecTByromas
cuctema ceHcopHoro Bocnutanus B JIJ[Y no3Bonser GopmupoBaTh y Ae€Tei 4yBCTBO 1[BETA, YUUT
OPUEHTUPOBKE B OCHOBHBIX I[BETaX W WX OTTeHKaXx. Ho mpu 3ToM, neTH He BCeraa MOryT
MCIOJIb30BATh IIBET B KAYE€CTBE CPEJICTBA BHIPA3SUTEIHLHOCTH B M300pa3UTEIHHON AEITEILHOCTH.

JleTckoe TBOPYECTBO YHHMKAJIBHO HE TOJBKO MO CBOEH MPUPOJE, HO U MO 00pa3oBaTeIbHOMY
BO3JICHCTBUIO HA BHYTPEHHMI MUp peOeHka. B HeM coaepikaTcsi BaKHbIE MPEINOCHUIKH, KOTOpPbIE
MTO3BOJISIIOT TONTKOJIBHUKY CAMOCTOSITEIIBHO BBIXOJUTH 32 TIPEIEIIbl 3HAHUM ¥ YMEHHM, TTOJTy4YE€HHBIX
OT B3POCJBIX, CO3/1aBaTh HOBBIM M OPUTUHANIBHBIN MPOAYKT — MOJEJNb, PUCYHOK, CKa3Ky, UTPYILIKY
u T.1. (A.B. IlerpoBckuii). CTapiiuii JOIIKOIBHBIA BO3PACT SIBISIETCS CEH3ETHBHBIM MEPHOJIOM TS
pa3BUTHSI TBOPUECKHUX 3a7aTKOB W criocoOHocTtel pedbenka (O.M. JIpsiuenko, b.M. Temios), uro
MIPOSIBJISIETCST B CTAHOBJIEHWW BEAYIIMX, OMPEIESIIONIMX OCHOBAaHWUN €ro TCHUXUKUA (IIEHHOCTEH
JTUYHOCTHBIX OTHOIICHUM, 001IeH s, nestenbHocT 1 11p.) (JI.A. TlapamonoBa).

[Ipobnema TBOpuUeCTBa OTHIOAb HE HOBAa B COBPEMEHHOW Hayke. B Hamm AHM OHa cTana
HACTOJIFKO aKTYaJIbHOM, UTO BIIOJIHE MOXET OBITh OTHECEHA K OJJHOW M3 TJIABHBIX «IIPOOJIEM BEKay.
Ee meiranmuce pemmth npeacraBurenu ¢unocodpun (H.A. bepasies, I'.I'. I'mprunos, M.C. Karan,
B.C.Comnosses, A.T. lllymunun), ncuxonornn (K.A. AbynpxanoBa-Crnasckas, [I.b. BorosiBinerckas,
B.A. Momsxko, S.A. Ilonomapes, 1U.B. Crpaxos), nenaroruxku (M.A. Janunos, E.W. Urnatees, T.C.
Komapogsa, N. A. JIsikoBa, [1.U. [luakacucteiii, E.A. ®nepuna).

Bo3MOXHOCTH pa3BUTHs JIE€TCKOrO TBOPYECTBA M3Yy4YAJIHUCh B Pa3HbIX BUIAX JEATEIBHOCTH:
MY3BIKaJIbHOM, ABUraTeIbHOM, UTPOBOM, TUTEpAaTypHOH, n300paszurenbHoi u np. (H.A. Betnyruna,
B.4. Boponoga, WN.JI. I3epxunckas, T.I'. KazakoBa, A.B. Keneman, B.A. Jlesun, I'.B. [laBnenko,
O.I1. PageinoBa, H.IT. Cakynuna, T.A. Cemenosa, O.C. YiakoBa u 1ip.).

TBopyeckas akTUBHOCTh peOCHKa XapaKTepPU3yeTCsl UCCIIEeI0BATEISIMU B TECHON B3aMMOCBS3U
c ero nosHaBaTesbHbIMH Bo3MoxkHOCTsIMU (C.B. I'ycaposa, H.I'. Mopo3sosa, B.Jl. [llanpukos, I'.1.
lykuna, B.C. FOpkeBuu), ¢ ypoBHEM MBIIUICHUS U yMCTBeHHBIM pa3ButheMm (JI.A. Benrep, JI.B.
3ankoB, B.T. Kynpssues, H.C. Jleiirec, H.H. ITonneskos, O.K. Tuxomupos). [IpoaykTuBHOE
BOOOpa)K€HHE, COCTABISIONIEE OCHOBY TBOPYECKOW JEATENbHOCTH, paccMaTpUBaeTCs Kak
[EHTPAIbHOE TICUXMYECKOE HOBOOOpa3oBaHHME IOMIKOJIbHOTO Bo3pacta (JI.C. BeIroTckwmii), kak
Ba)KHBIHN TMOKa3aTellb TUYHOCTHON TOTOBHOCTH pebeHka k 00ydyeHuto B mkose (B.B. JlaBsinos, O.M.
Hpsiuenko, A.W. Kupuiosa, E.E. Canorosa u ap.).

Pa3Butre TBOpUECKON AKTMBHOCTH CTAPIIMX JOLIKOJIBHUKOB MPOUCXOJMT B YCIOBUAX TOH
WM WHOM JeSATENbHOCTH MPHU OBJAJCHUHU OOLIECTBEHHO BhIpaOOTaHHBIMU €€ cpeacTBaMu. OJHAKO
HAaWIy4lIUM 00pa3oM S3TOMY CIOCOOCTBYET MpaKTU4YecKas NAEATEeIbHOCTh JIeTed, B TOM 4HCIIe
3aHATUS XYHIOXKECTBEHHBIM TBOpuYecTBOM. Co3/1aHME BBIPA3UTEILHOTO 00pa3a B PHUCYHKE,

MOICIUPOBAHUN, HU3TOTOBJICHUC ITIOACIIOK M3 PA3JIMYHBIX MATCPUATIOB (GYMaTI/I, KapTOHa, HHTeﬁ,
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KYCOYKOB KOXXH U TKaHHU, JHCTHbEB, IUIOJOB pAcTeHUH M T.0.) B TOJHOM Mepe OTBedaeT
MOTPeOHOCTSIM, WHTEpPEcaM W BO3MOXKHOCTSIM JeTel JOMIKOJBbHOTO Bo3pacta. Takas pabota
Oyarozaps CBOEH JOCTYMHOCTH, BBICOKOM pE3yJbTaTUBHOCTH U II€JIECOOOPA3HOCTH IO3BOJISET
peOCHKY HEIMOCPECTBEHHO PEaTn30BbIBATh 3alyMAHHOE, COBEPIICHCTBOBATH, TBOPUTh U BHUJETH
KOHEYHBIN MPOAYKT.

B mporecce XynoKecTBEHHOTO TBOPYECTBA CO3JAIOTCS YCJIOBHUS Ui Pa3BUTHS aHAJIUTUKO-
CUHTCTHYECKOTO  CKJaJa  MBIIUICHWS,  peYd,  MaMsATH, BHHMAHHS,  BOOOPaKCHUS,
COBEPIIICHCTBOBAHUS TIO3HABATEILHBIX M XYI0KECTBEHHO-KOHCTPYKTUBHBIX CIIOCOOHOCTEH IETei.
D10, B CBOIO oOuepenb, OOECIeurMBaeT YCIEIIHOE OBIAJeHUEe OoJiee CIOXKHBIM Y4eOHBIM
MaTtepuanoM. CaMOOBITHAS JESTEIBHOCTh peOeHKa, MPUBOIAIIAs K CO3JaHUI0 CYOBEKTUBHO HOBOTO
MPOJYKTA, SBISAETCS TIEPBBIM 3TAllOM TIPUCBOCHHUS CONUAIBHO-KYJIBTYpHOTO ombiTa (A.B.
bpyuummnckuii, B.T. Kyapssue, A.H. JleontseB, H.H. IloanpsxoB), 3amorom ycreumHoro
NpUMEHEeHHUs C(HOPMUPOBAHHBIX 3HAHHUM, YMEHHI U HABBIKOB B JII00OW U3 CheEp «IIPOrpecCUBHOIN»
nevicreurensaoctu (M.4. Jlepuep).

[IpoBeneHHbIe NcCcIeI0OBaHUS MOKA3BIBAIOT, YTO OJ1aroapsi BKIIOYEHUIO B CTPYKTYPY 3aHATUI
M0 XYIOKECTBEHHO-TJIACTUYECKOMY BOCIUTAHUIO DJIEMEHTOB TBOPYECTBA pEIIAeTCs OAHA U3
BaXHEUIINX 3a7a4 JOUIKOJIBHOTO BO3pacTa — IMOATOTOBKA AETE K 1IKoJie. Y peOeHKa pa3BUBaeTCs
MeJKas MOTOpPHKAa PYKH, COBEPIICHCTBYIOTCS YMEHUS U HaBbIKM pabOThl € pa3TUYHBIMU
MaTepuagaMu, MPUCIOCOONEHUSAMH M  HUHCTPYMEHTAMHU; BBIpAOATHIBAETCS  AKKypaTHOCTH,
CaMOCTOSITENIbHOCTh, OPUTHHAIBHOCTD TI0JIX0/1a K PELICHUIO 33/1a4, yMEHHEe CBOOOJIHO OpUEHTHPO-
BaThCSI B OKPY’KAIOLIEM MHUDE.

HccnenoBatenn oTMEYaroT, YTO pa3BUTHE JETCKOTO TBOPYECTBA B XYAOXKECTBEHHO-
TUIACTUYECKOM IeATEeIbHOCTH HE MOXKET CTPOUTHCA TOJIbKO Ha mojpaxkarensHor ocHose (P.C. bype,
3.B. JlumrBan, 3.M. TamamoBa, O.P. PamuonoBa), 0e3 ocBoeHHsI pPEOCHKOM 0OOOIICHHBIX
(YHHBEpCaJIbHBIX) CHOCOOOB JEHCTBUH, MO3BOJSIOUIMXIEPEHOCUTh CHOPMUPOBAHHBIE YMEHHS U
HABBIKM pabOTHI C OAHMM MAaTepuUaIoM Ha IPYroi, co3JaBaTh XYyJOKECTBEHHBIE OOpa3bl BHE
KOHTEKCTa KoHcTpyupyemoro npeamera (O.M. [Ipsuenko, JI.A. ITapamoHoBa).

O} PexTUBHBIM CPEACTBOM PA3BUTHUS Y JETEH XyJ0KECTBEHHO-TBOPUECKUX CIIOCOOHOCTEH, 10
muennio H.A. Bernyrunoii, T.I'. Kazakosoii, T.C. Komaposoii, I'.H. IlanteneeBa, E.A. ®nepunoii
U JIp., SIBJISICTCS BBITIOJTHEHHE TBOPUYECKUX 3aJaHHA, JAIOIIMX BO3MOKHOCTh IPUMEHHUTH PaHee YCBO-
€HHbBIC 3HAHUs, YMEHUS ¥ HaBBIKU ISl PEIICHHUS HOBOM MMO3HABATEIHHOMN 3aJaUH.

B crienmanbHOM M yd4eOHO-METOAUYECKOM JIUTEpaType NOCTATOYHO MOJIPOOHO MPEICTABICHBI
TEeMaTHKa ¥ COJEpKaHHWE 3aHATHH 10 XYI0)KeCTBEHHO-ICTETHYECKOW JIEATENBHOCTH ISt

JOIIKOJIPHUKOB MW MJIaJIIMWX INKOJBbHHUKOB. Tem ne MCHCC, MNpPOUCCC YHPABJICHUSA PA3BUTUCM
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TBOPUYECKON AaKTHUBHOCTH JeTel B JETCKOM JOUIKOJIBHOM YYpexXIeHUU TpeOyeT AallbHEHIero
M3y4YeHUS U KOHKPETHU3AIHH.

Hcxons U3 akTyalbHOCTH MPOOJIEMBI, B KaU€CTBE 00BEKTa UCCIIEI0BaHUs ObLIa onpejaesieHa
TBOpYECKass aKTHUBHOCTb JETEH JIOUIKOJBHOIO BO3pacTa B  XYAO0XKECTBEHHO-3CTETUYECKOM
NEeATEITbHOCTH.

[IpeameTom WCCIEA0BaHUS BBICTYNAOT OPraHU3alMOHHO-TIEIArOTHYECKUE  YCIIOBUS,
obOecnieunBaronye 3 HEeKTUBHOCTH YIIPABICHUS PA3BUTHEM TBOPUYECKOM aKTUBHOCTH JIETEH.

Lenp uccnenoBaHus COCTOUT B pa3pa0dOTKe OpraHU3alMOHHBIX U MEJarorn4ecKuX yCIOBUM
yIpaBlIeHUs pa3BUTUEM TBOPUECKOM akTuBHOCTUETEN B [IJ1Y.

MBI IpeAnoa0Kud, YTO YCIEIIHOCTh NEJArOTNYECKOro YIPaBIeHUs! Pa3BUTHEM TBOPUECKOM
AKTUBHOCTH JIETEH JOIIKOJIBLHOTO BO3pacTa OyJeT 00eCIeunBaThCs PH CIASAYIOMNUX YCIOBUAX:

— MOJICJIUPOBAHUSI TIpollecca TMEJAaroru4eckoro YIpaBiICHUS pPa3BUTHEM TBOPYECKOU
aKTUBHOCTH JICTCH;

— ONpEeNeNieHHs KPUTEPUEB TBOPYECKOW AKTUBHOCTH CTaplIUX JOLIKOJBbHUKOB U
OCYIIECTBJIEHUS MTEJarOrn4ecKoro mpouecca Ha TUarHoCTUPYeMOU OCHOBE;

— IPOEKTUPOBAHMSI M CO3/IaHUSI COOTBETCTBYIOIIEH MTPEIMETHO-PA3BUBAIOIICH CPEIBI;

— (hopMHpOBaHKSI MOTUBAIMOHHON TOTOBHOCTH TIEIArOrOB K MEJArOrH4ecKOMY YIPaBICHUIO
Pa3BUTUEM TBOPUYECKOW aKTUBHOCTH JI€TEU JOIIKOJBHOIO BO3pacCTa.

B xoxe aHanm3a TeopeTHYECKUX MOAXOJOB K Ipoueccy (HOpMUPOBAHHS TBOPUYECKOMN
aKTUBHOCTHU Y JI€TE€W CTapIlero JOLIKOJIBHOTO BO3pacTa HaMU ObIJIO YCTaHOBIIEHO, YTO B HACTOSIILIEE
BpeMs 0co0yl0 aKTyalbHOCTh NPHOOpETaeT mpodiemMa JeTCKOW KPEeaTHBHOCTH: TBOPYECKAs
NeATEeIbHOCTh, €€ MOTHUBBI, COAEp)KaHHE, VYCIOBUA W TYTH Pa3BUTHS, BO3MOXKHOCTH
ME€JarOTMYECKOr0 yIpPaBJIeHUsI TBOPUECKOM aKTUBHOCTBIO JIETEH TOIIKOJIBHOTO BO3pacTa.

B dunocodckoit, mcuxonoro-neaarorndeckoi JuTepaType TBOPUECTBO PACCMAaTPUBACTCS KaK
CJIOKHBI MBICIUTENBHBIN TpoIlecC, OOHAPYKUBAIOIIMA U MPOSBISIIONIMM ce0sl B AESITENbHOCTH,
XapaKTepHO OCOOEHHOCTHIO KOTOPOH SIBISIETCSI HOBU3HA M HEMOBTOPUMOCTH MpoaykTa. M3 aToro
ONpeJENeHUsl CIEeNyeT, YTO OCHOBHBIM IOKa3aTeJeM TBOPYECTBA BBICTYNAET YHUKAJIBHOCTH €0
pe3ynbTaTa (XyI0KECTBEHHOE IPOU3BECHNE, Ues, TEXHHUECKUN MpruOop U T.11.).

KpaTkuii NCHUXOJOTMYECKHII CIIOBaph JAeT CHEAYIOIIEE OIpeeSICeHUe TBOPYECTBA:
«/ledarenbHOCTh, pe3yIbTaTOM KOTOPOW SIBJISIETCS CO3/1aHME HOBBIX MAaTEPHAJIbBHBIX U JYXOBHBIX
LEHHOCTEN». byayun mo cBOEHW CYIIHOCTH KYJIbTYPHO-UCTOPHUUECKUM SIBIEHUEM, TBOPYECTBO
XapaKTEPU3yeTCs ICUXOJIOTMYECKUM aCIeKTOM — JIMYHOCTHBIM M IpoueccyaibHbiM. OHO
MpeArnoiaraeT HaJIUYUe Yy JIMYHOCTH CIOCOOHOCTEH, MOTHBOB, 3HAHWW W YMEHHH, Onaromaps

KOTOPBIM CO3a€TCsl CBOCOOPA3HBII MPOAYKT, OTINYAIOIIUICS HOBU3HON, OPUTHHAIIBHOCTBIO.
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Ecin ¢ nmo3unmu oObEeKTUBHOW HOBU3HBI aHAJIU3UPOBATh JETCKOE TBOPYECTBO, TO B HEM
HEJB3sl BBIJICTUTH OCOOOW COIMATBHON 3HAYUMOCTH W OPHUTHHAIBHOCTH. [IpUMEHUTETBHO K
CTapuieMy JOUIKOJIbHOMY BO3pPacTy MOKHO FOBOPHUTbH JIUIIb O CYOBEKTUBHOW CTOPOHE (LIEHHOCTH)
naHHOTO siBieHus. Takum oOpaszom, Mbl Beien 3a uccieposatensimu (H.A. Betnyruna, I'.I'. I'pu-
ropeeBa, T.I'. Kazakosa, E.E. KpaBuoBa, E.A. ®nepuna u ap.) oTMeyaem: IETCKOE TBOPUYECTBO
OIIpENIeNAETCS HE KOHEYHBIM pe3yJbTaTOM, a €ro 00pa308amenbHulM GIUAHUEM HA pa3eumue
pebenka, a TaKKe CaMUM IPOLIECCOM CO3UAAHUS M AYMOLIUSMHU, UCTIBITHIBAEMBIMH JIOIIKOJILHUKOM B
MOMEHT JIeATeNIbHOCTH. «PeOeHOK HEe OTKphIBA€T HUUETO HOBOTO JIJIsl MUPa B3POCIIbIX, HO OH JeNaeT
3HAYUTEJIbHBIE OTKPBITUS IS Ce0sI».

JleTckoe TBOPYECTBO — CO37aHHE peOEHKOM HOBOT'O, 3HAYMMOT'O TOJBKO Ul HETO MPOIYKTa
IIyTEM PpPHUCOBAHMS, HAKICHUBAHMS, BBIPE3aHUs, SBIAIOIIETOCA PE3YJBTaTOM  TBOPYECKOMN
nesTesnbHOCTH. OO0I1euenoBeYecKO HOBU3HOM M IIEHHOCTBIO IMPOJYKT JETCKOIO CO3UAAHMS HE
obmamaer. TBopueckas IeATENbHOCTh PeOCHKAa XapaKTepu3yeTcs TOJIbKO CYOBEKTHBHOM HOBHU3HOU
U paccMaTpuBacTCsd B JUAAKTHKE KaK IOJJIMHHO TBOPYECKas, IMCUXOJIOTMYECKH JKBUBAJICHTHAS
COIMAIPHO 3HAYUMOM JESATEIBHOCTH B3POCIIBIX, XapaKTEPU3YIOIIEHCs 00beKTUBHON HOBU3HOU. Ee
LIEHHOCTh 3aKJII0YAETCs B CHOCOOHOCTH pPa3BUBATh MBICIUTEIBHYIO JIE€ATEIbHOCTh JIMYHOCTH, B
(hOpMUPOBAHNUHU €€ AKTUBHOCTH.

B pesynabrare NpoOBENEHHOrO HCCIEAOBaHMA HaMH ObUIO JOKa3aHO, YTO MOJEIb
NIEArornyecKoro yrnpasJiIeHHs Pa3BUTUEM TBOPUYECKON aKTHBHOCTH JETEHW CTApUIETO JOLIKOJIBHOTO
BO3pacTa JOJDKHA OTpakaThb  JUHAMHKY JIaHHOTO IIpolecca, ObITh IOCTPOEHAa HAa OCHOBE
[IEJIOCTHOCTH, 3aBEPIICHHOCTH, COrJIACOBAHHOCTH, B3aUMOOOYCIOBICHHOCTH M B3aUMOIIO{YMHEHUS
COCTaBIAIIOIMX €€ KOMIIOHEHTOB. Monenp cienyer paccMaTpuBaThb B KadeCTBE  CPEICTBA
PaCKpBITUS LEJIEBOT0, (PYHKIIMOHAIBHOTO, CTPYKTYPHOI'O aCHEKTOB MEIaroruHuecKoro yrnpaBJeHUs
Pa3BUTUEM TBOPUYECKOM aKTUBHOCTH JIETEH CTAPIIETO AOLIKOJIBHOIO BO3pacTa.

KadecTBO 1negaroru4eckoro ymopapJICHHMs pPa3BUTHEM TBOPYECKOM AaKTUBHOCTH JETEH
CTapILEero JOIIKOJIBHOTO BO3pacTa 00ECHEeUnBACTCsl COBOKYIMHOCTBIO MEAArOTHUYECKUX YCIOBUH M
ONpEACIIAETCS  COOTBETCTBUEM  pe3yibraTa LEenH; CcooTHomeHuem wmoxenedn JJAY wu
IIeJarornyecKoro yrpasicHHUs PA3BUTUEM TBOPYECKON aKTUBHOCTH JETEW CTAPLIETO JOLIKOJIBHOTO
BO3pAacCTa; CTENEHBIO BIMSAHUSA NEJArOru4ecKoro YIpaBiICHUs HAa YPOBEHb Pa3BUTHUS TBOPYECKOIO
MOTEHIMAaJa eTeH U MeJaroros; CTENEHbI0 KOM(POPTHOCTH.

Ileparornyeckoe yIrpaBiI€HUE DPA3BUTHEM TBOPYECKOM AKTUBHOCTH JETEH CTapILEro
JOUIKOJIBHOTO ~ BO3pacTa  OCYLIECTBISETCS  COIJIACHO  dTamaM: aKTHBM3alMs  CyOBEKTOB
NeJarornyeckoro YIpaBJIEHUs; BKJIIOUYEHHE CYOBEKTOB B JESATENBHOCTb, PETYJIMPOBAaHUE U
KOOpJMHAIMSI TBOPUECKON J1€ATEIBbHOCTH CYOBEKTOB NEAATOTMUYECKOr0 YIIPaBICHUS; KOPPEKLIUSA UX

ACATCIIbHOCTH HaA OCHOBEC pe(I)J'ICKCI/II/I.
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[lenarornueckoe ympaBlieHHE pa3BUTHEM TBOPYECKOIO IMOTEHIMAlIa JETed CTapliero
JIOIIKOJIFHOTO ~ BO3pacTa XapaKTepu3yeTcsl TaKUMH OpraHU3alMOHHBIMH  (GoOpMaMH, Kak:
JTUArHOCTUYECKHE  UCCJICIOBAHMSI; CTPATETUYECKOE IIJITAHUPOBAHUE DPA3BUTHUSI  TBOPUYECKOM
AKTUBHOCTH JETEeH CTapuiero JOIIKOJIBHOTO BO3PacTa; TEXHOJOTH3AIUs 00pa30BaTEIHHOTO
npoiiecca; NeAaroruuecKuii MOHUTOPUHT .

[lenarornueckoe yrnpaBiaeHUE KaK JBHXKYLIAas CHUJIA Pa3BUTHS TBOPUYECKOW aKTUBHOCTH JETEH
CTapUIETO JIOIKOJIBLHOIO BO3pAcTa XapaKTepU3yeTcsl CAEAYIOIIMMH OCOOEHHOCTIMM:

a) MeJaroruueckoe YIpaBlIeHWE BBICTYMAET KaK MHTETPATUBHBIA (DEHOMEH, 0Ooramaronui
TBOPYECKHMH TMOTEHLMAT M TMEJaroroB, M JI€TeW, co3/4aBas YCIOBUS JUIsl HX TBOPYECKOM
caMopeasn3aluu;

0) MOHMMAaHHE TENarorMuecKoro ympaBjieHUsS U Kak (akTopa, U Kak pe3yibTaTa Pa3BUTHUS
TBOPYECKOTO MOTEHIMAA JINYHOCTH;

B) HW3YYCHHE IMEJarormuecKoro YIPaBICHHUS KaK SBICHUS, UMEIOIMIETO Ccrenupudeckue
OpraHu3aIoHHbIe (HOPMBI.

VYuuThiBas MOJIOKEHUE O TOM, YTO OCHOBHBIM IIyTEM pa3BUTUS TBOPYECKON aKTHUBHOCTH
NeTed SBIAETCS OpraHu3alus JeATeIbHOCTH JIeTeH, TMpakTHU4ecKas JesATeIbHOCTh JIeTeH
OpPraHU30BBIBAJIACH B JIBYX HANPABIICHUSX:

1. BocnpusiTue 1BeTa: ynpa)xxHEHUE MO LBETOPA3IMYEHUIO, PACCMATPUBAHUE WIUTFOCTPALIMIA,
pEenpoOAYKIUNA KapTHH, HAOIIOACHHS B IPUPOJIE, 32 NEATEIBHOCTHIO TIe1arora o CMEIICHUIO KPacoK
U T.J.

2. CoOcTBEeHHO TMpaKTUYEeCKas ICATCILHOCTh JIETei: pUCOBaHUE, AaNIUIMKALUSA, MOJ00p
MPEAMETOB MO LBETY U T.J.

B xone skcmepuMeHTaNbHON paOOTHl HAMU HCIONB30BamuCch TexHosorus TPU3 (teopus
penieHust n300peTaTeNbCKuX 3a1a4). B pe3ynbrare UCmoab30BaHMs HETPAIUIIMOHHBIX TEXHOIOTHUMA
B XY/J0KE€CTBEHHO-TJIACTUYECKOM BOCIUTAHUM 3HAYMTEIBHO YIYYIIAIOTCS pPE3ylbTaThl Pa3BUTHUSA
TBOPYECKON aKTUBHOCTHU JETEH CTapIIEro JOIIKOJIBHOIO BO3pPACTa.

Pa3paborannas METO/MKA pa3BUTHS TBOPYECKOI aKTUBHOCTH nerei
B IpOLECCE XYAOKECTBEHHO-3CTETUYECKOW JEATEIbHOCTH NPEIyCMaTpPUBAET pPeaM3aLUI0
CJIEIYIOLIUX TEeAaroruueCcKux YCIOBHM:

- 0o0y4yeHHE Ha OCHOBE CTPYKTYPUPOBAHHS MOTHBAIIMOHHOTO, KOTHUTHBHOTO M TMPAKTHKO-
OPUEHTUPOBAHHOTO KOMIIOHEHTOB TBOPUYECKON aKTUBHOCTH;

- TpenocTtaBlieHHe peOeHKY CBOOOIBI B BBIOOpE pabodyero Mecta, TeMbl pPabOThI, MATEPHAIIOB
¥ MHCTPYMEHTOB JUIsl BOIUIOIIEHUS 3aMbIciia, CIIOCOO0B CO3AaHuUs BBIPA3UTEILHOTO 00pasa,

BO3MO>KHOCTH 0OpaTUTHCS 32 IOMOIIIBIO K Te1arory (WJIn CBEPCTHHUKY);

186



- TNIOCTENEHHOE HapacTaHHE IEMEHTOB CaMOCTOSITEIbHOCTH, HHUIIMATUBBI, CBOOO b BEIOOpA,
OpPUTHHAIILHOCTH, HE3aBUCHUMOCTH;

- ICIOJIb30BAHUE METOJI0B pa3BUTHSA TBOPYECKOMN aKTUBHOCTH CTapILINX
JOUIKOJIBHUKOB B  XYI0KECTBEHHO-ICTETUYECKON JIEATEIIBHOCTH C MPOOJEMHO-TIOMCKOBOM U
IPOTHOCTUYECKON HAIIPABICHHOCTBIO.

TBopueckass aKTUBHOCTb CTapUIero JIOIIKOJIBHUKA IPEAIOoaraeT CcaMOCTOSTEIbHOE
MHTETPUPOBAaHUE PEOCHKOM 3HAHMH M M3BECTHBIX CIIOCOOOB NESATEILHOCTH, B PE3yJbTaTe 4Yero

CO3/1a€TCs HOBBIH, €11l HE ObIBIINN B €r0 apCceHalle BAPUAHT PELICHUS IPAKTUYECKON 3a1auH.

OBPA30OBAHHUE - 3AJIOI" PA3BUTUA KOHYPEHTHOCIIOCOBHOCTH
BYAYHIEI'O CIIEHUAJIUCTA

Cene3neBa Upuna, ctyaentka rp. C3 — 2013, KompaTckuii rocyHuBepcuTeT
Hayunbiii pykoBoaurenn: Baax M.K., npenoxaBarenn

KoHkypeHTOCTIOCOOHOCTh MOJIOABIX CIEHUAINCTOB Ha CETOAHSIIHUN JIeHb, OHA U3 CaMBIX
OCTPO CTOSIIIMX MPOOJIEeM Tpea BBIMYCKHUKaMH BY30B. OKOHYMB OOy4YeHHE B TOM WM WHOM
BBICIIIEM YYEOHOM 3aBEJCHHH, IOJNyYUB XOPOIIUK Oarak TEOPETHUYECKUX 3HAHWA M TaKKe
nonpoOOBaB MPUMEHUTH UX Ha MPAKTHUKE BO BpeMsi 0OyUeHUs, MOJIOABIE IO CMEJIO BBIXOJST Ha
PBIHOK TpyJa, Ha/esCh MOIYYUTh JOCTOMHOE MECTO paboThl, ¢ 3apabOTHOM IJIaTOM, KOTOpas Obl,
COOTBETCTBOBAJIA €TI0 KBaTH(UKAIUU. IMEHHO Ha 3TOM 3TaIle MHOTHE, OKa3bIBAIOTCS HE TOTOBBIMHU
K KOHKYPCHIIMH, CO CBOMMH KOJIJIETaMH, TeM 00Jiee OKa3bIBAIOTCS MACCUBHBIMHU IEPE]I KOJJIETaMU C
Oojee GoraThiM OMBITOM paOOTHL. B CBsSI3W ¢ 3TUM  BO3HUKAeT BOIMPOC, YTO MTOMOTAET OJHUM
BBIITYCKHUKAM TPEOJI0JieBaTh BCE TPYAHOCTH W 3a KOPOTKHUH MEPHOJ peanu3oBaTh ceds Kak
YCHEIIHOTO CHEINAIMCTa, B TO BpeMsl KaK €ro CBEpCTHUK HUKAaK HE MOKET HalTH cebe TOCTONHYIO
paboty?

[TompiTaemMcsi paccMOTpeTh pPOJb OOpa30BaHHS B Pa3BUTHH KOHKYPEHTOCIIOCOOHOCTH
CHelMalnucTa, a TaKXke paccMOTpPeTh Kakue eme  (akTopbl MOTYT OKa3aTh BIHMSHHE Ha
KOHKYPEHTOCTIOCOOHOCTh MOJIOABIX CIIELIUATIHCTOB.

OO0pa3zoBaHHe - ICJICHANIPABIICHHBIM TPOIECC M JOCTHUTHYTHIM pe3yabTaT BOCHUTAHUS U
o0y4eHHsI B MHTEpEcax 4YeJOBeKa, OOIIecTBa, roCydapcTBa, COMPOBOMKIAIOUINICS KOHCTAaTallUeH
JOCTHXKEHHSI TPAKIAHUHOM (00YYaroIIMMCs) YCTAaHOBIEHHBIX TOCYIapCTBOM 0O0pa30BaTEIbHBIX
ypoBHe# (oOpa3zoBatenbHbIX I1eH30B) [1]. YpoBeHp oO0mero u crnenuanbHOro 00pa3oBaHUS
oOycraBiauBaeTcs TPeOOBAaHUSMHU IPOM3BOJICTBA, COCTOSHHUEM HAYKH, TEXHHKH H KYJIbTYpHI, a
Takke OOINECTBEHHBIMH OTHOIICHUSIMH. Takxke oOpa3oBaHWE MOXKHO ONPEICIHTh Kak

HCJICHAIIPABJIICHHYIO IIO3HABATCIIbHYIO ACATCIBHOCTDH JIoaei mo MOJIYYCHUIO CYHUTAIOMIUXCA
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Ha/J€KHO YCTAaHOBJECHHBIX, HCTUHHBIX HAYYHBIX 3HAHUM WM JOJDKHBIX OBITH ITOBCEMECTHO
MIPUMEHSAEMBIX 3HAHHM.

B mmpoxom cMmeiciie ciioBa, 00pa3oBaHHEe — MPOIECC WM MPOAYKT «(POPMUPOBAHUSA yMa,
XapakTepa Wil (U3NYECKHX CIIOCOOHOCTEH JTMYHOCTH. B HacTosIee BpeMs 4eI0BEK MOCPEICTBOM
00pa30oBaHUs UCTOJIB3YET B CBOCH JKU3HEEATEIHbHOCTH OIBIT BCEX MPEABIYIINX MOKOJICHUH, UeM U
OJIUIIETBOPSIET COLIMATIBHBIN MpOTpecc.

B oObimeHHOM TOHUMaHMK OOpa30BaHWE, TMOJPa3yMEBAETCS B OCHOBHOM, OOy4YeHHEM
yueHHUKOB yuuTeneM. CyIIecTBYeT TakKe MpenojaBaHue NpoecCuOHaIbHBIX HABBIKOB, HAIIPUMED,
BokIeHusA. Kpome o00pa3oBaHus, B CHELUAIbHBIX YYPEXKICHHUSIX CYLIECTBYET TaKxkKe
camo00pa3zoBaHue, HAPUMED, Yepe3 YTeHHE, oceleHue My3eeB, IHTepHeT WK JTMYHBIHA OTBIT.

I'oBopst 0 coBpeMeHHOM 00pa30BaHMH, YK€ Majo KTO BOCIIPUHHMAET €ro Kak pe3yibTar
npodeccHOHANBHBIX 3HaHUU. OOpa30BaHMUE CETOMHS - 3TO «0O0pa30BaHUE, MPUIAIOIISE CHITBDY JIIS
JOCTIDKEHHS TOHM 1IeTH, KOTOPYIO Mepes co0O0i CTaBUT YeNIOBEK, 3TO TO, YTO caMo Mo cele aaeT
HAWIyd4IllNe [IaHChl B JKU3HU, TO €CTh TO3BOJIAET OyaylleMy CIEUUaInucTy ObITh
KOHKYPEHTOCITOCOOHBIM. KOHKYpEHTOCITIOCOOHOCTh 3TO OCHOBHOE YCJIOBHE MPO(EeCcCHOHATBLHON U
COLIMAJIbHON YCIEIIHOCTH YeJIOBEKa, KOTOpOe 00ecreunBaeTcs ypoBHEM 00pa30BaHUS U CTEIEHBIO
NPOSIBJICHUS, OyIyIIHM CIEIHAINCTOM CBOCH MHAMBUIYaTbHOCTH [2].

[TosToMy B cOBpeMEHHOM MHpE OOpa30BaHUIO yIeiseTcsl 0cobasi poiib, MpeBpalas ero B
caMyl0 BaXHYI cdepy 4YeIOBEUECKOM [eATeIbHOCTH, a pa3BUTUE U CaMOPa3BUTHE
KOHKYPEHTOCTIOCOOHOCTH CTAHOBUTCS OJTHOM M3 aKTyaJIbHBIX TIPOOJIEM.

Takum 00pazoM, KOHKYPEHTOCTIOCOOHOCTH YeJIoBEeKa B MPO(EeCCHOHANBHON NeATeIbHOCTH
3aBUCUT HE TOJBKO OT HAIWUYUA TITyOOKMX 3HAHUW W yMEHHH, HO M, B MEPBYIO Ouyepe.b, OT
OTHOILIGHUS K BBIOpaHHOW crnenuanbHOCTH. Kpureprem KOHKYpEHTOCIIOCOOHOCTH —SIBISIETCS
YMEHHE OINpEeNInTh, a TaKKe ObICTPO M 3P(HEKTUBHO HUCIIONB30BaTh B KOHKPETHOH OOpbOe cBOM
MIPEUMYIIECTBA, OCOOBIC JINYHBIE U POPECCHOHATBHBIC Ka4eCTBa.

B cBA3M ¢ 3TUM  BO3HUKJIA HEOOXOAMMOCTH  HCCJIEAOBaHUSA KadecTB OyAyIiero
CHEIHNAaNCTa, KOTOPBIE ObI MO3BOJISUIM €MY C YUE€TOM PhIHKA TpYAa, COOCTBEHHBIX BO3MOKHOCTEH U
noTpeOHocTel 3(G(HEKTUBHO KOHKYPHPOBAaTh M pEaAJM30BBIBATH CBOW MOTeHOWan. B
KompaTrckoM rocynapCTBEHHOM YHHBEPCUTETE OBLIO TMPOBEJAEHO MHUHH HCCIEIOBaHHE,
KOTOpOe OBUIO HampaBJIE€HO Ha BBIABICHHUE KadyeCcTB HEOOXOOUMBIX Oyayuiemy
KOHKYPEHTOCIIOCOOHOMY CHEIHANUCTY.

AHKeTa, NpeUIoKEeHHas pEeCHOHAEeHTaM, cocTostia U3 19 BONpPOCOB, HECKOJBKO
BAPUAHTOB OTBETOB IO3BOJISIIM PECIOHACHTAM BHIOpPATh MAKCHMaJIbHO MOIXOISIINI
oTBeT. B aHkery ObUIM BKJIIOYEHBl pa3JUYHbIE BOMPOCH, KOTOpPbIE CMOTJIH

NpOACMOHCTPUPOBATE HAJIHUYHUC TCX MJIN MHBIX KAaUCCTB OMNPOUICHHBIX.
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[IpenctaBuM NHIIb HEKOTOPBIE BOMPOCH M PE3yIbTaThl, KOTOPbIE OBLIN BBHISIBICHHBI B
xone wucciuenoBanusa. Ha  Bompoc ankeTsl  «Ecim BBl yBEepeHBl BCBOW IIpaBoOTE,
OTKa3pIBaliTeCh JIM BBl BBICAYIIATH apTyMEHTH omnmoHeHTa?» 77% pecmoHICHTOB
OTBETHUIIH, YTO HE OTKAXYTCS BBICAYIIATh ONMOHEeHTa U 23% pEeCNOHASHTOB MOATBEPAUIIH,
YTO OHM HE CTAHYT CIyIIaTh 10 KOHIIA, €CJIUM YBEPEHBI B CBOEH MpaBoTe.

OTH JaHHBIE JEMOHCTPUPYIOT, YTO COBPEMEHHAs MOJOJEKb B OOJBIIMHCTBE CIy4YacB
TOJICPAHTHO OTHOCHUTCS K APYTUM JIFOJSIM U UX MHCHHUSM.

Crnenyromuii Borpoc «YMeeTe JIu Bbl Ha MIPaKTUKE MIPUMEHSITh CBOU CITIOCOOHOCTHU?» TTOKa3al,
yto 96% nanu yTBEpAUTENbHBIA OTBET M TOJNBKO 4% pPECHOHAEHTOB, CKa3aldh, YTO HE MOTYT
MPUMEHSITh CBOM 3HAHUS Ha MPAKTHUKE.

OTH pe3ynbTaThl TOBOPST, YTO TOJydass XOPOIIUE TCOPETUICCKUE 3HAHUS B YHUBEPCHUTETE,
mocemasi MPakTHKy BO BpeMs OOyUYeHHs, ydalllhuecs HaIlero YHUBEPCUTETa YYyBCTBYIOT ceO0s
YBEPEHHBIMH B CBOUX 3HAHUSAX U MOTYT MIPUMEHSTH UX HA MPAKTUKE.

Jns Toro, 4yToOBl y3HATh HACKOJBKO CTYAEHTHI KOMMYHHKAOENbHBI, B aHKeTe ObuI
npencTaBieH Bonpoc: «Bbl jerko, 0e3 BHyTpeHHE CKOBaHHOCTH BCTYIaeTe B OOIIEHHE C HOBBIMU
monpmu?» Ha stor Bompoc 68% pecrnoHIeHTOB OTBETWJIM, YTO JIETKO BCTYMAIOT B OOIIEHHE C
HE3HAKOMBIMH JIIOBMHU U 26% yKazaju, 4TO HE MOTYT C JIETKOCTBIO BCTyNaTh B OOIIEHHE C HE
3HAKOMBIMH JIOAbMHU. B CBSI3W ¢ 3TUM MOXXHO CIENaTh BBIBOJA, YTO MOJIOJBIC JIOAU OONagaroT
KOMMYHHUKATUBHBIMU YMEHHUSAM, YTO TIOMOXKET B Oy/IyIlleM JOCTUYb yCIieXa B CBOCH JeATEIbHOCTH.

«EcTb BBIpaXXCHHE: «IydIle OBITh MEPBBIM B JIEPEBHE, YeM BTOPHIM B ropojae». Eciu Obl BB
Jienaiu BbIOOp, TO YTO ObI BbI MPEITOWIN:

-OBITh MEPBBIM B IEPEBHE

- OBITH BTOpPBIM B Topojae». 49% ckazanu, 4rto mpeanowin Obl ObITH MEPBBIMU B JIEPEBHE, a
47% pecTnoHIEHTOB, YTO BTOPBIMU B Topojie. Hecmotpst Ha To, uTto 49% XOTAT peanu3oBath ceOs B
3HaKOMO#, Oojee crokoWHoN cpene, 47% Bce K€ COIVIACHBI CTOJIKHYTBCS C CEpbE3HOU
KOHKYpEHIIMEH 1 OOPOTHCS 32 MECTO B OOIIECTBE B TOPOJICKONH MECTHOCTH.

Ha Bompoc: «C Barieit Touku 3peHus UCTUHHBIN JIUJEP TPYIIBI TOT, KTO:

— CcaMBIil KOMITIETEHTHBIN;

— y KOro camblii CHJIbHBIN XapakTep». Pe3ynbrarsl okazamuch cienyromumu: 49% ykaszanu,
YTO JHIAEPOM JIOJDKEH OBITh CaMblii KOMIIETEHTHBIM U 47% CUYUTAIOT, YTO JTUACPOM JOJKEH OBITh
TOT, Y KOTO CaMblii CHIIbHBIN XapakTtep. Takum o0pa3om, Mbl BUAMM, YTO HE OOJIBIIIOE pACXOKACHHE
B IPOLEHTAX JIEMOHCTPUPYET UTO, CErOJHS JIJIsI MOJIOABIX JIFO/IeH BaXKHA KaK KOMIIETEHTHOCTb, TaK
Y BOJICBBIC KadecTBa JIUJEpa.

Pesynpratel Bompoca: «B Hamm JIHM HENENecooOpa3sHO YUUThCA W TIpHOOpeTaTh

CIICUAJIBHOCTD, JIY4IIC COCPCAOTOYHUTHCA HA HAKOIUICHUH CPEICTB, YTOOBI Pa3BCPHYTHL ACIJI0»
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JE€MOHCTPUPYIOT creayromee, 4ro 57% CYMTAIOT, 4TO HEOOXOJIUMO COCPEIOTOUUTHCS Ha
nmorydeHuu 3HaHuid, 42% - 4TO JIydllle HAaKOMHWTh KamuTajl JJisi cBoero nena. He cmoTps Ha
pe3yabTaThl HEOOXOJUMO OTMETUTh, YTO  BCE 100% pecnoHIEHTOB MOJYy4aroT BBICIIEE
oOpa3oBaHueE.

«$1 yacTo OTKa3bIBalOCh OT OOpBOBI, cuuTas ee OeclmIoqHOI», Ha S5TOT Bompoc 62%
PECIIOHJIEHTOB OTBETUJIM, YTO HET, HE OTKA3bIBAIOTCS OT O0phOBI U 38% OTBETUIIN, YTO OTKAXYTCS
oT OOpBOBI, €CIIM TMOCUYUTAIOT €€ OeCIIONHON. ITO TOBOPUT O TOM, YTO MOJIOJABIC JIOIU TOTOBBI
00pOThCs ke €CIIM OKpY’KaloIIue JII0IU YOeKAaroT ux «Jlydiie omycTHT pykd, 4eM OOpOTHCS».
Ho 3ToT neBU3 He JUIS HBIHEIIHEr0 MOJIOJIOTO MOKOJICHHUS.

Ha Takoit He oueHb MPOCTOM BOMPOC: JIETKO JIK s MPU3HAI0 CBOM OMOKU. 51% oTBeTuiwy,
YTO OHU MNPU3HAIOT CBOM OMIMOKH U 45% - YTO UM HENerko, Npu3HaBaTh CBOU OLIMOKHU. Takum
00pa3oM, OOJIBIIMHCTBO OMPOIICHHBIX T'OTOBBI NMPU3HABATh CBOM OIIMOKH, YYHUTHCS HAa HHUX U B
OyayIIeM UX He COBEPILIATh.

Kak Buamm OTBeThl PECHOHIEHTOB OKa3alUCh pPa3HOOOpa3HbBIMH M HHTepecHbIMH. [lo
pesyabTaTaM ompoca Mbl MOXEM CJAeNaTh BBIBOJ, YTO MOJIOJbIE JIIOAM 00JagaloT HabopoMm
JMYHOCTHBIX KAadecTB, KOTOPhIE UM TMOMOTAIOT B NMPHOOPETCHWM 3HAHUM, YMEHHH W HABBIKOB B
nepuosi oOydenusi. PazBuBas mx ceifuac, Oyaymiue CIEIHATUCTBI CMOTYT OBITh YBEpEHHBI, YTO
CMOTYT OKa3aThCsi KOHKYPEHTOCTIOCOOHBIMHM Kak Onarojaps 3HaHMSM, TaK U Oyarojmapst CBOUM
JUYHBIM KauecTBaM. OHU CMOTYT YYUTHCS Ha CBOMX OIIMOKAaX, CMOTYT TOJIEPAHTHO OTHOCUTHCS K
OKpYXKAaIOIIMM JIIOJIM ~ H KoyieraM. Pe3ynbTatbl WccieqoBaHusi OOHANEKHMBAIOT B TOM, YTO
CETOIHSIIHUE CTYJCHTHI MOCIE OKOHYAHUS OOYYEHHUS CMOTYT peaian30oBaTh ceOs, a 3HAUYUT OBITh
KOHKYPEHTOCTIOCOOHBIM.

[TonBoAst UTOT CKAa3aHHOMY, XOTEJIOCh Obl OTMETHTh, UTO TMOHSATHE KOHKYPEHTOCTIOCOOHOCTH
OyIyIero CrenuatnucTa sBISIeTCS KOHCTPYKTHBHBIM U SIBIIIETCSI OCHOBOM BCeil 00pa3oBaTeIbHOM
nesTenbHOCTH. OCHOBHBIMH CBOMCTBAMH KOHKYPEHTOCIIOCOOHOCTH JIMYHOCTH SBISCTCS:
YEeTKOCTh IMOCTAaBICHHBIX ILeNieil, TpynodoOue; TBOpUECKOE OTHOLIEHHE K Jelny;
CIMOCOOHOCTh K PHUCKY; HE3aBUCHUMOCTb; HEOPAMHAPHOCTb MBIIIJIEHUS; CIOCOOHOCTh K
HENPEPHIBHOMY CAMOPA3BUTHIO U K HEIPEPBHIBHOMY MPOPECCHOHAIBHOMY POCTY.

W3 BhIIECKa3aHHOTO, MOKHO YTBEPXKAATh YTO KOHKYPEHTOCIIOCOOHOCTH, SIBISIETCS HE
TOJIBKO NMpOo(peCcCUOHANBHOW, HO M MHIAWBUAYAIbHO-IMYHOCTHON XapaKTEPUCTHKON OYHyIIero
cneuuanucta. [103ToMy OorpoMHOE 3HaU€HHE UMEET He TOJIbKO TEOPETHUYECKasi MOATrOTOBICHHOCTb
MOJIOJIBIX CHEIUAIINCTOB, HO M HMX IICUXOJIOTMYECKas TOTOBHOCTh K paboTe, K TPYAHOCTSM,

KOTOPBIC MPUACTCA MMPCOJ0JICBATE.
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BJMUSHUE MEJATOT'MYECKOM MPAKTUKH HA CTAHOBJIEHUE
CIIEHUAJIMCTA

Caecapenko Mapuna, crygentka rp. HO-2012, Komparckuii rocyHuBepcuTeT,
Hayunsblii pykoBogutess: SImoorao E. U., npenogaBarenn

B coBpeMeHHBIX yCNOBHAX HH(POpPMATHU3aLMU OOIIECTBA M Pa3BUTUS HOBBIX TEXHOJOTHIi
nepen cUCTEeMOM o0pa3oBaHus CTOUT 3ajaya o0ecrieueHUs MOJrOTOBKH
BBICOKOKBJIM(DUIIMPOBAHHBIX CHEIHAIUCTOB. B pemeHun naHHONW mnpoOjeMbl OTPOMHYIO POJIb
UTPAIOT YUYMUTENS, OT KOTOPBIX 3aBHCHUT MOJArOTOBKAa 0Opa30BaHHBIX, BOCHUTAHHBIX BBITYCKHUKOB,
KOTOpble OyAyT pa3BUBaTh, JOMOJHATH U MPEYMHOXKaThb OCHOBBI, 3aJI0KEHHbIE YYUTENEM, KaKylo
Obl mpodeccuio OHU HU BbIOpaiu. B cBA3M ¢ 3TUM KayecTBEHHasl MOJTrOTOBKA YUUTEJIs SIBIISETCS
OJIHOM U3 MPUOPUTETHBIX 3a/1a4 CUCTEMBI N€JaroriuecKkoro npoeccuoHaIbHOro 00pa3oBaHusl.

B cucreme nmoaroroBku OynylIMX ydyuTelne menarorudeckasl MpakTHKa SIBISETCS OJHOW W3
OCHOBHBIX (OpM HX NPO(PECCHOHATBHOTO CTAHOBIECHMS, KOTOpas MO3BOJSIET CHUHTE3UPOBATH
TeopeTudeckue 3HaHus M npakrtudeckuil onblt. K./l YmumHckui nucan: «Meroa npenogaBaHus
MO’KHO M3YYMTh M3 KHUTM WJIH CO CJIOB IpenojaBaTelisi, HO MPUOOPECTH HABBIK B yNOTpeOIeHUN
TOr0 METOJa MOXHO TOJIBKO JUIMTENbHOM U JOJITOBPEMEHHOM MpakTukoi». OBiageHue
MEIarOrMYECKON JEATENbHOCTI0O UM (DOPMUPOBAaHME TOTOBHOCTH K HEW BO3MOXHBI TOJIBKO TIPU
B3aMMOINPOHUKHOBEHUU U B3aUMOOOYCIOBIEHHOCTH TEOPETHUECKOM U MPAKTUYECKON MOJATOTOBKU
Oyayliero mneparora: HM OAMH KOMIIOHEHT HPO(QECCHOHAIBHBIX YMEHMH M HaBBIKOB HEIb3s
c(OpMHPOBATS JIUIIb B ayAUTOPHUSX.

Bo Bpems mnpoxoxaeHHs MeNarorn4eckod MpakTHUKU CTYJEHT MOJXKET OINpeeIuThCs,
HACKOJIbKO TMpPaBWJIBHO OH BBIOpan s cebs cdepy MAeATENbHOCTH, BBISICHHTH CTENEHb
COOTHECEHHOCTH JJMYHOCTHBIX KauecTB ¢ Oyayuiei npodeccuein. IMeHHO B mpoliecce 1esATeIbHOW U
JOJTOBPEMEHHOM IMPAKTUKHM BBISIBIAIOTCS IPOTUBOPEYHS MEXIY HUMEIOIUMCSI U HEOOXOIUMBIM
3armacoM 3HaHUHM, YTO BBICTyHaeT MOOYyKIaroumMm (akTOpoM HempepbiBHOrO oOpa3oBanus. Ha
IIPAKTUKE  IEJaroruyeckas  JeATENbHOCTb  CTYACHTOB  COBEPILIEHCTBYETCS HAa  OCHOBE
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COJIepKATeIbHOTO (PAKTUYECKOro Marepuana, MO3HaHHE U pe3ylIbTaTUBHOE OCBOEHHE KOTOPOTO
BO3MOXXHO TOJBKO Ha (DOHE KMBBIX BlieyaTiieHud M HaOmoaeHud. I[lpakTuka momoraer peanbHO
(OopMHPOBATE B YCIIOBHSIX €CTECTBEHHOTO NE€Aarorn4ecKoro mpouecca METOANYECKYI0 pediekcuto,
KOTJa JJIsl YYUTEINs MPEeIMETOM €ro pa3MbIIUICHUH CTAaHOBATCS CPEACTBAa U METO/bl COOCTBEHHON
ME1arOrMYeCKO AEATeNbHOCTH, MPOLECCHl BBHIPAOOTKH M MPUHATHS IMEAarorMyeckux pelieHui.
AHanu3 cOOCTBEHHOMN AESITEIbHOCTH IOMOTAET MPAKTUKAHTY OCO3HATh TPYIHOCTH, BOSHUKAIOIIHE Y
Hero B padoTe, U HAlTH IPaMOTHbIE MMYTH UX IPEOAO0ICHHUS.

OcHOBHasi 1eNb TEJAaroruyeckol MPaKTUKM — 3aKpeIuleHue W YriayOJieHHe 3HaHUi,
MOJIyYEHHBIX CTY/ICHTaMH B IpoLecce 00ydeHusi, NpHoOpeTeHne He0OXO0IUMBIX YMEHUN U HABBIKOB
IPAaKTUYeCKOM pPaboThl MO M3yyaeMol crnenuanabHOCTH. Ilemarormueckas NmpakTHUKa BBIMOJIHSAET
aJlanTalMOHHYI0, 00YyYarollylo, BOCIHUTHIBAIOIIYIO, Pa3BUBAIOIIYIO, TUArHOCTUYECKYIO (YHKIIHH.
IIponymbiBasi OpraHu3anyio IEeJIarorMyecKor MPaKTUKU, HY)KHO OPHUEHTHUPOBATBHCS HE TOJIBKO HA
BBIIIOJIHEHHUE NIPOTPaMMBbl IIPAKTUKH, HO, IPEXKAE BCETrO, MOAXOMUTH K KaXKIOMYy CTYACHTY KaK K
YHUKAJIbHON JIMYHOCTH, OEPEKHO U OCTOPOXKHO, LI€JICHAIIPABICHHO U MOCIEeI0BATEIbHO PACKphIBas
B HEM CHJIbHBIE JTMYHOCTHBIE U MPO(ECcCHOHATIbHBIE CTOPOHBI, IOMOTas KOMIIEHCUPOBATh Cilalble.
ObecnieueHue JTUYHOCTHO-OPUEHTUPOBAHHOTO, KOMIUIEKCHOTO, YCIIOKHSIOLIErocs, HEMPEPBHIBHOTO
¥ TBOPYECKOTO XapaKTepa MOJITOTOBKH KaXKIOT0 CTYJEHTa C pa3HbIM YPOBHEM C(OPMHPOBAHHOCTH
npodeCCHOHANBHBIX YMEHUH M HABBIKOB OTPA3UTCS HA MOBBIIMIEHUHM KauecTBa MPOo(ecCHOHAIbHON
MOATOTOBKH CTYJE€HTOB.

[legarornueckas mpakTUKa MO BOCHUTATENbHOM M BHEKJIACCHOM paboOTe SIBISIETCS Ba)KHBIM
3B€HOM B IIOJArOTOBKE OyIylMX I€JaroroB K BOCIUTaHUIO jAeTed. B mepuon mnpoxoxaeHus
IIPAKTUKX CTYIEHTHl BBICTYNAOT B POJM IOMOLIHMKA KJIACCHOTO PYKOBOAMTENS, a TaKke
OpPraHU30BBIBAIOT KPY)KKM IO CBOEH CIHEIHaIbHOCTH. BHeypouHo-BocmuTarenbHas padora
BKJIIOYAET B ce0sl OBafieHHe Oyqylero y4uTels METOAUKON BOCIMTATEILHOW paboThl BO BCEM €€
MHOT000pa3uy, CIOKHOCTH M OOy4YeHHE CTYJCHTOB IICHXOJOIO-TIEAAroruyeckoMy HaOIIOAEHUIO,
aHanu3y. OCHOBHOM 3ajayeil ke BHEKIACCHOW paloThl siBiseTCs (OPMHUPOBAHHME MPAKTUYECKUX
YMEHHMM OCYHIECTBIICHUSI BHEYPOUHOU NEATEIBHOCTHU MO MPEAMETY. DTOT BUJ NPAKTUKH Pa3BUBAET
Yy CTYACHTOB OpraHM3aTOPCKUE, KOMMYHUKAaTUBHBIC, IEPLENTUBHBIE M  SKCIPECCHUBHBIC
CIIOCOOHOCTH U ITOMOTAET B JajbHEHIIEM YCIEIIHO MIPOBOIUTH NPOOHBIE YPOKH U 3aHSITHSL.

[IpakTuka NMpOOHBIX YPOKOB M 3aHSATHH SIBISIETCS OCHOBOM MPO(ECCHOHATBHON MOJATOTOBKU
Oyayliero creuudanucTa, OHa HalpaBieHa Ha pPa3BUTHE BBICOKOTO YPOBHS  OBJAJICHUS
[IeIarorMuecKoi  iesTesbHoCTh0. [IpoBoas NpoOHBIE YpPOKM M 3aHATHS, CTYAEHTBl YdaTcs
TBOPYECKOMY IMPUMEHEHHUIO Ha MPAKTHUKE MOJIYYEHHBIX 3HAHUH 3a BCE roJibl 00y4YEeHHUs, Pa3BUBAIOT

HAaBBIKH UCCJIEIOBATEIBCKOM IEATEIbHOCTA U METOIOJIOTHYECKYIO KYJIBTYPY.
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B Hamem yHHBEpCUTETE CTaNO TPAIUIUEH MPOBEACHHE HAYUHO-TIPAKTUYECKUX KOH(PEPEHIIUN
[0 WUTOTaM BCEX BHJIOB Teaaroruveckor npaktuku. KoHdepeHius smisieTcs He TONbKO (hopmoit
MOJIBEJICHUS WMTOTOB PA0OTHI MO0 TOMY WJIM HWHOMY BHIY NPAKTHKH, HO M CIOCOOCTBYET
po(ecCHOHAIBHOMY POCTY IyTeM 00O0OIIEHUSI CBOETO OMBITA U OMbITA APYTUX MPAKTUKAHTOB. B
X0l€ KOH(EPEHIIMH CTYASHTBl MPHOOPETAIOT HABBIK MYOJUYHOTO BBICTYIUICHHS, Y4aTCs
WHTETPUPOBATh TEOPETHUCCKUI U MpaKTHYECKUi MaTepuan. COOOIIEeHUsT CTYICHTOB COYETAIOTCS C
PEKOMEHJIANMSAMH II€JJarOroB [0 TOMY WJIM HHOMY Bompocy. [lomBoAsS HWTOTHM TPAaKTHKH,
TPAJAUIIMOHHO TPAKTHKAHTHI 3aYUTHIBAIOT BBIIEPKKH U3 XapPAKTEPUCTHUK, TEMOHCTPUPYIOT JIYUIINE
THEBHUKH, YTO CTUMYIHUPYET CTYIEHTOB K JalbHEHIIMM ycliexaM B TIeIaroruv4eckoin
JesITeTbHOCTH. Paccka3piBass O TPOXOXKIACHUM MPAKTUKHA, OHU HCHOJB3YIOT BHIEOMATEPHAIBI,
MIPE3CHTAIIHH, METOIMIECKYIO KOIHJIKY, MTOKA3bIBAIOT HOMEpa XYI0’)KECTBEHHOM
caMoJIesATeNPHOCTH. Ha BceX KOH(PEPEeHIHSIX MPUCYTCTBYIOT CTYASHTHI MIIAIIINX KYpPCOB, UYTO
MOMOTaeT BOCITUTAHHIO Y HUX WHTepeca U JItoOBH K Oyaymieit mpodeccuu.

Takum oOpa3oM, megaroruveckas MpPaKTUKa UrpaeT BaXXHYH POJb B MPOPECCHOHATHLHOM
CTaHOBJICHUHM OyIyIIuX IeJaroroB. B mporecce NpakTHKH YIIyOJISIOTCS, PACHIMPSIOTCS U
VKPEIUISIOTCS TCOPETHUECKHE 3HAHUS CTYIACHTOB, (POPMHUPYIOTCS HX IMEJarormueckue yMEHHs U
HABBIKM U MPOPECCUOHATHHO-TMYHOCTHBIC KAa4eCTBa, Pa3BUBAIOTCS IMEJArOrMYECKOE MBIIIICHHE,
TBOpYECKass aKTUBHOCTh M CaMOCTOSITEJIBHOCTB. [lepen mpemnojaBaTesiMH U CTYJCHTaMH CTOWT
3aaya MaKCHMAJIBHOTO WCIIOJh30BaHUS BO3MOXKHOCTEH IEAarorMuecKol TPAKTUKUH B el
COBEPIIICHCTBOBAHUS IOATOTOBKH OYIYIIMX IIE€JaroroB K CaMOCTOSITEIBLHOM TIeAarorndecKon
JeSITeTbHOCTH.

dakTop amanTalMM CTyIEeHTa K 00pa30BaTEIIbHOMY MPOIECCY HEU3OEIKHO peau3yeTcs U
CBSI3aH C aJanTalMoOHHOW (yHKIMEH TIeJaroruyeckoil npakTtuku. [IpakTUKaHTYy HEOOXOAMMO
COBEPIIUTH PSJT JNCUCTBUN: OH 3HAKOMHTCS C JIEATSIBHOCTHIO KOHKPETHOTO THIIA COBPEMEHHOMU
IIKOJIBI; C TIEIaroraMy U JICTbMH, ¢ KOTOPBIMH TIOCTEIIEHHO YCTAHABIMBACT KOHTAKT; MPUBBIKACT K
peXUMy y4eOHO-BOCTIMTATEIBHBIX 3aHSATHH; BXOJUT B CHUCTEMY IEJIarorMYecKuX OTHOIICHHH,
BHYTPHIIKOJILHBIX CBSI3€H; 3HAKOMHUTCS C HEKOTOPHIMH pOIUTENsIMH ydammxcs. CTyneHT-
NPAaKTUKAHT HAYWHACT HCIBITBIBATE HEKOTOPBIE TPYJHOCTH B CBOEM Jielie, BMECTE C TEM
MIEPEKUBACT PAJOCTh B TIPOIEcce OOIICHHS C JCThMH, B IIPOSBICHUU COOCTBEHHOTO TBOPYECTBA HA
YpOKe U BHE ypOKOB. BaskHO MOMOYB CTYIEHTY MOYYBCTBOBATH U MOHATH Clenyomiee: «5 HyXeH
3TUM JIeTAM», «Sl — HMHTEepecHBI TBOPUYECKUN MEAAror U MeHs 3[eCh XKIaan», «5 HyxkeH B 3TOi
IIKOJIe». AanTamnus CTyJeHTa-TIPaKTUKaHTa K YCIOBHAM CBOEH NMPOQPECCHOHATBHON AeITeIbHOCTH
MIPOUCXOIUT TTOCTEIIEHHO, TI0 MEpPE TOTO, KaK OH BOCTIPUHUMAET IS CeOS 3TH YCIOBHSI KaK HOBBIC,

poOyeT CBOM CHJIBI B Jiesie. BaxkHo, YTOOBI MpaKTUKAHT MMOYYBCTBOBAJI, UTO MEAArOrHYECcKas cpesa,
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B KOTOPYIO OH MpuIIei, JoOpoXkenaTenabHas, JAeI0Basi, TBOPUECKas,, U OH CMOXET B HEHl NMPOsSBUTh
CBOM HayaJIbHbIE MPO(EeCCHOHATbHBIE 3HAHUS, YMEHHUS.

Kax mpaBmiio, CTyA€HT NpoBepsEeT CBOIO N'OTOBHOCTh K IMEJarorMyeckoil AesTeIbHOCTH Ha
aJlaliTUBHOM ypoBHE (OCOOCHHO Ha TIEpBOM MPAKTHKE), CTPEMACh CJel0BaThb H3BECTHBIM
NEJAarorMYeCKUM PEKOMEHIALUsAM M COBETaM B CBOEH JEATEIbHOCTH, KOTOpPBIE OH HAaxOIuUT
«IOIXOASIUMI» U CBOUX MPO(PECCHOHANBHBIX NEHCTBHM, a TakKe OPUEHTHPYSACh HA 00pa3Iiibl
nearornyeckoil 1esTeIbHOCTH, KOTOphIe HA0JII01aeT Ha MPAKTUKE B LIKOJIE.

JuarHoctuueckuii  (akTop, CBS3aHHBIH C HEOOXOAMMOCTBIO JTUArHOCTUPOBATH  XOJ
MEIarOrMYECKOM TPAKTHUKH, HPOSBIAETCS B TOM, YTO Y CTYJCHTa MpOSBIsAeTCS (BBIABISAETCS)
OTHOLIEHHE K peOEHKY, K pa3JIMUYHbIM BHUJaM I€1arOrMYeCKON AEATEIbHOCTH, a TAK)KE JTUYHOCTHbIE
npodeccHOHAIbHO 3HAYMMBIE KadecTBa, €ro mpodeccuoHajlbHas TOTOBHOCTh K I€1aroru4ecKoi
NesATeNbHOCTH. Tak, CTyIeHT HaxOOuT, YTO psAJ €ro JUYHOCTHBIX M WHJUBUAYAJbHBIX KaueCTB
MIOMOTaeT pemarbh 0Opa3oBaTeNbHBIC 337aydl B IMEAArorH4eckoM Mpolecce U ONaronpusTCTBYET
MEearorMuecKol  JEesATeIbHOCTH, a KaKHe-TO KauecTBa  «MEINAlT»  MpOsBIATh  ceds
npodeccroHanoM. BMmecte ¢ TeM NpakTUKAaHT OOHApYKMBAET BO3MOXKHBIE PUCKH, UMEIOIINE MECTO
B MPO(heCCUOHATBHON MeJarorunuecKoil 1eaTeIbHOCTH.

OOyuatonmii (akTop CBsI3aH C pealnu3alUeil COOTBETCTBYIOIIEH (YHKIUHU MEANPAKTUKH, U
€ro COJAEp)KaHUEM SIBIIETCS CIENyIollee: CTYIEHT NPUMEHsSeT 3HaHUs B NpodeccHoHaNTbHOM
[IEIarOrMYECKON eSATEIbHOCTH; HAXOJUT MM MPHKJIAJHOE IPUMEHEHHE; O0peTaeT OCHOBHBIE
YMEHHMSI M HaBBIKM B XOJAE CaMOW JESTEIbHOCTHU; CTPOUT pealbHOE OOIIEHHWE C JETbMM Ha
[eIaTOTUYECKON OCHOBE; CaMOCTOSITEIEHO BEIET BOCIUTATEIBHYIO Pa0OTy, OpraHu3yeT yueOHBIi
Ipolecc Ha ypoOKe; BeAET caMOaHaIu3 JeHCTBUIl, OTHOLICHUH, OOLECHNS; PaCIIUPSETCs pernepTyap
ero npoecCuoHaIbHOTO MoBeAeHHs. by Tyl yunTenp yauTcs y CBOMX YY4EHUKOB, YUUTENEH 3TOM
IIKOJIbI, Y CBOUX OJHOKYPCHUKOB.

BocnuteiBaromuii (pakTop COCTOMT B BOCHUTAHUM U CAMOBOCIUTAHUH Yy OYAYIIETo Tenarora
OTBETCTBEHHOCTH 3a [JE€TE€H, KOTOpPBIX €My JOBEPUIM BO BpEMS INPAKTHKH, B BBIIOJHEHUU
npodeccHoHaNbHBIX 00s3aHHOCTEH B 1einoM. CTYyAEHT YYHUTCS B KOHKPETHBIX I€IarorMyecKux
YCIIOBHUAX OTHOCUTBCS K peOCHKY KaK K UeJIOBEKY, IPUHUMAaTh U IOHUMATh €r0; CTPEMHUTCSI IOMOYb
peOeHKy cTaThb MHTEpECHEe, KpacuBee, yMHee, CHIbHEE, CaMOCTOsATENbHEe, B3pociee. Bmecte ¢
TE€M, HaXOsACh B WIKOJIE PSIIOM C JAETbMM, OH YUUTCS IPOSBIATh WIM BBIPaKaTh CBOM JIYYILNE
JIMYHOCTHBIE KaUeCTBa: YBa)KEHUE, BHUMATEIbHOCTb, JOOPOTY, 3a00TIMBOCTh, OTBETCTBEHHOCTb.

PeanbHass memarormueckas — JIeATENBHOCTb NOOYXKIAeT CTyJEHTa K IIOCTOSSHHOMY
caM000Opa30BaHNI0 U CaMOBOCIHMTAHUIO, K Pa3BUTHIO NMPO(PECCHOHANBHO 3HAYUMBIX JIMYHOCTHBIX
KauecTB. [JIaBHBIM yuMTENEM ISl CTYAEHTA, CTPEMSILErocs peajn30BaTh MJEU WM IHPUHLMIIBI
I'YMaHHCTUYECKOM MelIaroruk, CTaHOBUTCS PEOEHOK, KOTOPBIM MOOYXIaeT ero M3MEeHSAThes. Y

194



Oyaymero yuutesns (oOpMHUPYETCsl MOTUBALMS K NelarOrMYecKoi AeATeIbHOCTH U UHTEpEC K Hel, a
TaK)X€ CTPEeMJICHHE TBOPYECKU IPOBECTH YPOK, BHEKJIACCHOE Jeyo, o0maTrhes ¢ JAeTbMHU. Tak
nejarornyeckasl MpakTuka npuydaer (oOydaeT, yuyuT, HaydaeT) Oy[Qylero nejparora MNpOSIBISTH
ce0s1 B MpodecCHOHANBbHOM JesITETbHOCTH NE1aroroM-TryMa-HIUCTOM.

PazBuBaronuii pakTop nposBiIseTCs B pAaCKPBITUH MEJarorHyeckux CnocoOHOCTeH cTyieHTa-
IPAaKTUKaHTa, B (JOPMUPOBAHMU U PA3BUTUU €ro NpO(EeCCHOHAIBHBIX YMEHHMH: NUIAKTHYECKHUX,
METOJINYECKUX, KOMMYHUKATUBHBIX, OPTraHU3aTOPCKUX, PEQIICKCUBHBIX, MEPLENTUBHBIX U Jp.
Pa3zBuBaroTCs Tenarornyeckoe Co3HaHHE M JIMYHOCTHBIE KauecTBa, HEOOXOAMMBIE IIearory;
(bopMHpYIOTCS Tearoruyeckoe MbIIJICHUE W Iefaroruueckas mno3unus. Passutue Oynyiiero
rejiarora HEMOCPEJICTBEHHO CBS3aHO C €ro caMOpa3BUTHEM, copa3BuTHeM. Bmecte ¢ TeM OHO
COCTOMT B Pa3BUTHUU CBOMX YMEHHUM: CTAaBUTh 1I€JIM, KOHKPETHBIE 3a/1a4H, IPEANOaraTh pe3yiabTaThbl
I'YMaHUCTHYECKOIO TpoIecca; IUIaHUpPOBAaTh ydyeOHOE 3aHATHUE Ha JYyXOBHOM OCHOBE; TBOPUTHh
COOCTBEHHBIN 3aMbICENl YPOKa; COCTABIATH NMPOEKT BHEKIACCHOTO MEPOIPHATHS; pa3pabaThiBaTh
JIUJAKTUYECKUH TPOEKT ypoKa; aJanTUpOBaTh MM pa3padaTbiBaTh YPOK-UTPY B PA3JIMYHBIX
BapHaHTax; 11eJ1ec000pa3HO pa3pelaTh eAaroruuecKyro CUTyaluo 1 ap.

HccnenoBaTenbekuii pakTop CBsI3aH C peain3aiueil HCCIeI0BaTeIbCKON (YHKIIMA W COCTOUT
B M3YYEHUM IPAKTUKAHTOM JIMYHOCTU YYEHHKA M KJIACCHOI'O KOJIJIEKTHBA C LIEJIbIO JAMATHOCTUKH,
IPOEKTHUPOBAHUS HMX Ppa3BUTHs, OPraHM3alMU U KOPPEKTUPOBKU B3aUMOJCHCTBHA, a TaKXke B
U3y4EHHM M aHAJIM3€ CBOMX MPO(ECCHOHANBHBIX XapakTepucTHK. B aTom Oynymemy neparory
MIOMOTAIOT €0 pe(IeKCHBHBIC, AMATHOCTHYECKHE YMEHHUs. [IpakTHKaHT YYHUTCS MCIOIB30BaTh B
CBOEH JESTEIbHOCTH METOABI U KOHKPETHBIE METOJMKHU IICUXO0JIOr0-TI€1arOrn4eCKON TNarHOCTUKH,
OIBITHO-PKCIIEPUMEHTAJIbHOM,  Hay4dHO-HCCIenoBaTeIbckod  pabotel. B xome  BTOpoi
[IE/1arOrMYECKON MPAKTUKU CTYJAEHT MPOBOIAMT YAaCTUYHO OIBITHO-3KCIEPUMEHTAIbHYIO padoTy,
HEOOXOIMMYIO ISl IPOBEPKU THIIOTE3bl CBOEr0 KypCOBOT'O MCCIEAOBAHMS IO IEJAroruuecKoin
npobneme. OH Taxke oOpamaercs K MepeloBOMY IMEAarornieckoMy WM HOBATOPCKOMY OIIBITY
(HOBBIM TENAaroruyeckuM CHUCTEMaM, COBPEMEHHBIM TEXHOJIOTUAM OOY4YEeHUS U BOCIHUTAHUA,
QJIbTEPHATUBHBIM W BapUaTUBHBIM @porpaMMaM M y4deOHUKaM) C IeJbl0 IOHMCKa HauOoiee
11€J1eCO00pa3HBIX N€AArOrMYECKUX CPEJCTB MEAArOrHueCKOn AesTeIbHOCTH.

Haubonee cunepreTuueckoil Mo CBOe OCHOBE SBJISIETCS KOMMYHUKAaTHUBHAs (QYHKIUS, C HEH
cBsizaH (akTop oOmieHus U oTHomEeHUH. CTYIEHT Y4UTCsl BECTH NEAArorH4ecKd OPraHU30BaHHOE
o0IIeHue ¢ JeTbMHU: MHUIMHPOBATH OOIEHHE HAa YpOKEe M BHE ypoKa, MOJAEPKHUBATh OOILEHUE;
IIOMOTaeT JeTsIM o0LaTbCs Ha KOHCTPYKTUBHOHM M TI'yMaHHO-JMYHOCTHOM OCHOBE, OKa3bIBAaeT
MOCPEJICTBOM OOIIEHUS] BOCIUTATENbHOE BIMAHME Ha pebeHka. [IpakTukaHT pa3BUBaeT CBOIO

pEUYEBYIO KYJIbTYPY M TEXHUKY pEUH, MOMOTaeT B 3TOM JeTaM. OH NpOAYMBIBA€T U pEaHU3yeT
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KOMMYHHKATUBHYIO CTOPOHY YpPOKa, YUYHUTCS OECKOH(JIUKTHO CTPOMUThH JEJIOBbIE M JUYHOCTHBIE
OTHOIICHHS CO BCEMH YUYACTHUKAMHU y4eOHO-BOCTIUTATEIFHOTO TIpoIIecca.

Ha mpumepe ¢dakropa OOmIEHHS W OTHOMICEHWH MOXKHO MPOCIEAWTH B3aUMOCBS3b APYTUX
(akTOpOB MEAAroru4yecKkoil MPaKTHUKH, KOTOpbIE BIHMSIIOT Ha IEJarorudeckyio IMOATOTOBKY
nejarora-ryMaHucTa. Bo-epBbIxX, B X0/1€ Ne1aroruyeckoi MpakTUKU CTYJEHT yOexkIaeTcsl B TOM,
YTO CJIOBO YYHUTENS SABISETCS MEJarorndeckoil LEHHOCThI0 M BAKHEHIINMM MEeAaroruuyecKum
CPEICTBOM, BIIQJICHHE KOTOPHIM TpeOyeT OoJbIioi paboThl HaJ cOOOM M HACTOSIIETO MCKYCCTBA.
[TporcxoauT 3T0 B KOMIUIEKCHOM BHUJE: CTYJIEHT CaM «yCTaHaBJIMBAET» (IMArHOCTUPYET) AJis ceOst
LIEHHOCTh CJIOBAa KaK MEJarorn4eckoro CpeacTBa, OCMBICIMBAET (aHAJIM3UPYET, CPAaBHUBAET) €r0
MeIarOrMYECKUE ACIEKThl, YUUTCS CIOBY J0OpPOMY, KPacHBOMY, BECKOMY, AYXOBHOMY, TOUHOMY
(BBIOMpaeT MpHUEMBbl, KOPPEKTHPYET CBOIO pEuYb), HCIOJb3YeT MEeJaroruyHoe CJIOBO Kak
OJyXOTBOPEHHOE, BJIOXHOBIISIOIIEE, BO3BBIIIAIOMIee peOeHKa (pa3BUBaeT KYJIbTYpYy pPEYH, CBOH
KOMMYHHKAaTUBHbIE YMEHHSA), peIeKCUpyeT Mo MOBOIY CBOCH pedn M OCOOCHHOCTEH OOIIEeHUs C
JeTbMU (CpaBHMBAs C TEM, YTO OBLIO B HayaJie MPAKTHKH).

Takum oOpa3oM, nenarorndeckas MpakTUKa BBICTYNAET MOJU(GAKTOPOM Iearoruyeckon
MOJTOTOBKH TeJlarora-ryMaHucTa Kak mpodeccuonana. Bcee ¢(akropbl moaAroroBku mnenparora-
IYMaHHCTa TaK TECHO B3aUMOCBS3aHbI, YTO BBLACIUTh MX MOXKHO JIMINb YCIOBHO Ha OCHOBE
peanu3yeMbIX pYHKIUI caMOif earoruyecKoi MpaKkTUKH.

HccnenoBanne mnpouecca (GOpMHUPOBAHUS OCHOB IEJarorudyeckoro mnpodeccuoHannzma
CTY/ICHTOB.

1. AnanTanus CTyA€HTOB K MPO(ECCHOHAIBHO-TIEAArOTHIECKOM eI TeTbHOCTH

[ToTpebHOCTH OOYUaTh [ToTpebHOCT O0IIATHCA C ACTHMHU

2. OtTHoOlIEHHE K MEeJarornyeckoil JesTeIbHOCTH M YJOBJIETBOPEHHOCTb pe3yJIbTaTaMu

II€JarOrNYeCKON IPAKTUKH

Ommnouienue K Yooenemeopenwi
npogheccuu yuumensn pe3yivmamamu npaKmuKu

1. Ouenb HpaBUTCS

2. Ckopee HpaBUTCS

3. be3paznuuno

4. Cxopee HEe HpaBUTCS
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3. HpI/IBJ'IeKaTCJ'ILHLIC CTOPOHELI B IeJaroru4ecKom AesaTeIbHOCTH

Ilenarorunueckas CneunmnajabHas
OOwenue ¢ 1eTbMU OOyuenue nere
Camopeanuzanus JIroOuMBIit ipeaMeT
BocnuraTenpHbli porecc JIr000Bb Heren
TBopueckas pabota HeoOxonumocts

CaMOCOBCPHICHCTBOBATLCA

WnTepecHas u pasHooOpasHas paboTa Bo3MoxHOCTE BUAETD
pe3ynbTaThl TpyIa

PaGoTa cooTBEeTCTBYET CITOCOOHOCTSIM TBopueckuit xapakrep

4. HenpusnekaTeabHble CTOPOHBI B I1€1arOrMYE€CKON AESITEIbHOCTU

‘ Ilegarornyeckas H CnennaabHas ‘

HenopmupoBanHbiii pabounii
HepsHoe HanpsikeHue

JICHb
‘ Bosnbmioit 06bemM OymakHOH pabOTHI H HepBHoe HanpspxeHne ‘
‘ OpueHTanus Ha CPeHETO yYEHUKA H Hwuskas 3aprutata ‘
| 3aBUCHMOCTB OT ITPOTPAMMBI H ABTOpUTApPHU3M aIMUHHCTPAIIH |

[IpenmyIiieCTBEHHO KEHCKUIA
KOJIJIGKTHB CO CHIEIU(PHUECKUMHU
OTHOIICHUSMU

CH0XHOCTH BHEAPEHUS JTMUHO
pa3zpaboTaHHON MPOrPaMMBbI

OTtcyTcTBHE TBOPUECKOU
HaIpPaBJIEHHOCTH B NIEAArOTNYECKOM
KOJIJIEKTHBE

CI0KHOCTH ¢ IUCLUIUINHOMN Ha
ypOKe

CII0KHOCTH C IUCIUILUIAHON HA
ypoke

W3 uccnenoBanus mpouecca (GOpMUPOBaHUS OCHOB IMEJArornyeckoro mnpodeccruoHainumMa
CTY/ICHTOB OBUIO IMOJICYMTAHO U BBISIBJICHBI CICIYIOIINE PE3YIbTATHI.

B wuccnenoBanum ydactBoBanM ABe TIpymnbsl HO-12 Ho-11, Bcero 23 crynenra. JlanHoe
HCCIIEIOBAaHUE MT0KA3aJI0 CIEAYIOLINE PE3YJIbTATHI:

M.-mecTo C.-CTyJIEHT

1. Ananranus CTyA€HTOB K TPO(eCCHOHAIBHO-TIEITaTOTUYECKON ACITEIHPHOCTH

IMotpeGHOCTE 00y4aTh — 9 CTY/IEHTOB.

ITorpeGHOCTE O0MmAThCS ¢ A1eThbMU -11 CTy/IeHTOB.
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2. OtHomeHHE K MEJaroru4ecKor JesaTelIbHOCTH

ME€JarOrNYeCKON IPAKTUKH

U YIOOBJICTBOPCHHOCTL PE3YJIbTaTaMH

OTHomenne K YnoBieTBopeHbl pe3yjbTaTaMu
npodeccuu yunTeas NMPaKTUKHU
1. O4yeHb HpaBUTCS 17 cryneHToB 12 c.
2. Ckopee HpaBUTCS 2c. Sc.
3. be3paznuuHo
4. Ckopee HE HpaBUTCS lc.
4. IlpuBnekarelbHbIE CTOPOHBI B M€JarOTUUECKON JAEATEIBHOCTH
Ilenarornueckas CrnenunajibHas

OO01IeHue ¢ 1ETHbMU
Imecto-10c. 2M.-7c. 4m.-1c. 6M.-1c.

OO6yueHnue nerei
1M.-5 2M.-9 3m.-3 4m.-1

CamMopeanu3anus
2m.-1c. 3m.-3c. 4m.-4¢. Sm.-6¢. 6M.-6¢.

JIroOuMmBIi ipeMeT
2M.-2 3Mm.-4 4M.-3 5Mm.-2 6M.-9

BocnurarensHbli porece

Im.-6¢. 2M.-4c¢. 3m.-5¢. 4Mm. 1 S5c.-2¢. 6M.-1c.

JIro00Bb nereit
1M.-9 2m.-4 3m.-3 5,6M.-2

TBopueckas paboTa
Im.-1 2m.-2 3Mm.-6 4m.-7 Sm.-4

Heob6xoauMocTs
CaMOCOBEPIIICHCTBOBATHCS
1Mm.-2 2M.-1 3m.-2 4m.-7 5M.-6 6M.-2

WuTepecHas u pasHooOpaszHas pabota
Im-2 2,3,4m.-49. Sm.-5

Bo3M0XHOCTE BUIETh PE3YyIbTaThl

Tpyna
1M.-2 2,3M-3 4Mm.-4 5Mm.-5 6M.-3

Pabota cooTBeTCTBYeT CITOCOOHOCTSIM
Im-1 2,3,4m.-2 5m.-3 6M.-9

TBOpYeckuil xapakrep
2m.-1 3,4,5m.-5 6M.-4

5. HenpusnekaTenbHble CTOPOHBI B II€AarOrMYECKON 1€ATEIbHOCTH

Ileparormueckas

CnenuaanHast

HepHoe HanpsixeHnue

HenopmupoBanublii pabounii 1eHb

IM.-4 2M.-9 4m.-4 5m.-3 6M.-1

1M.-4 2m.-6 3M.4 4Mm.-1 5m.-3

Bosbioit 06beM OymMakHON pabOTHI

HepBHoe HanpsikeHne

IM.-12 2M.-2 4m.-3 Sm.-1 6M.-2

1m.-6 2M.-4 3Mm.-2 4Mm.-5 5m.-2 6Mm.-1

OpueHTalus Ha CpEeAHEro yUeHHKa

Hwuskas 3aprutata

2m.-2 3,4m.-5 5,6m.-4

1M.-5 2M.-6 3M.-5 4M.-4 6M.-2

3aBHCHUMOCTE OT IMpOrpaMMbl

ABTOpUTAPHU3M aJMHUHHUCTPAIIH

1m.-1 2M.-5 3M.-6 4Mm.-4 S5m.-3 6Mm.1

1M.-2 2M.-1 3M.-2 4M.-5 5m.-6 6M.-4

CnoxHOCTH BHCAPCHUSA JINYHO

HpeI/IMYH_ICCTBCHHO JKEHCKHI
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pa3paboTaHHOM MPOTPAMMBbI

KOJIJICKTHUB CO CHeHI/I(bI/ILIeCKI/IMI/I
OTHOIICHUAMMU

1m.-1 2M.-2 3m.-7 4Mm.-4 5m.-2 6Mm.-4

1,2m.-1 3,4m.-3 Sm.-5 6Mm.-7

OTtcyTcTBUE TBOPUECKOU
HAIpaBJICHHOCTH B
1e/1IarOrMYeCKOM KOJIJICKTHBE

CII05KHOCTH C JUCHUAIUITMHONA HA
ypOKe

1M.-3 3m.-2 5M.-7 6M.-8

2,3M-2 4m.-3 5m.-7 6M.-9

OPTAHM3AIIMS IIOMCKOBO-UCCJIEJOBATEJBCKOM JESATEJIBHOCTH
MJIAJIINX IIKOJIBHUKOB HA YPOKAX MATEMATHUKHA

Cyxman 3unauaa, ctyaeHTka rpynnbi, MIIM-2012,
Kompatckuii I'ocy1apcTBeHHbIN YHUBEPCUHTET
Hayunbiii pykoBoauTesib: SIanorgo M.A., 1OKTOpP neaaroruku

[TonckoBo-uccaeOBaTEIbCKAsI  JCSITEIBHOCT, TMPUBHOCUT B CO3HAHWE HEJAOCTAOIIHEC
DJIEMCHTHI, HpI/II[aIOIIII/Ie IECJIOCTHOCTH HaquOI)’I KapTI/IHI)I ana B COZHAHUHN MJIAAIICTIO HMIKOJIBHUKA.
OIIHaKO TOJIBKO ITIOHNUMAHUEC HEAOCTATOYHOCTHU I/IH(bOpMaI_II/II/I HEC MOXKECT HO,Z[BI/IFHyTB yqameroc;l Ha
JeiCTBHS 10 ee 100bIBaHuI0. Hy)kHa aKTHBHOCTb, MOBBIIIAIOIIAS BHYTPEHHIOI0 MOTHUBAILIUIO TAaKUX
JNEUCTBUMA, W B TIPOIECCE KOTOPOM ydYalluecs MCIBITHIBAIOT 3MOIMOHAIBHOE HAMNpsKEHUE,
IIPeo10JeBasl TPYAHOCTH. MCIBITBIBAast 4yBCTBO PaJOCTH Y3HABAaHUS HOBOTO, YyBCTBO T'OPAOCTH 3a
camoro ce0s, MojaB LEHHYI HJCI0, MIIAIINA [IKOJBHUK OIIYIIAaeT BO3POCIIYI0 YBEPEHHOCTH B
cebe, 4TO, B CBOIO OYEPEb, MOJKPEILISIET €ro MO3UTUBHOE OTHOIICHHE K caMoOMy cebe.

[ToaToMy OCHOBHas 3ajaya IIKOJIbI, CEMbH W YYHTEJIEH COCTOMT B TOM, YTOOBI CO31aTh
YCJIOBHSI, CIOCOOCTBYIOIIME BO3HHMKHOBEHHIO Y YYaIIMXCS I[TO3HABATEIBHOW TOTPEOHOCTH B
HpI/IO6peTeHI/II/I 3HaHHfI, B OBJIAICHUU CHOCO6aMI/I X HUCIIOJBb30BaAaHHUA U BIUAKIINC Ha
(dbopmMHpoBaHHE YMEHHI U HABBIKOB TBOPUECKOH nesTensHOCTH. [Ipu 3TOM ciieyeT yduThIBaTh, 4TO
pPa3BUTHE MBIIUICHHUS] YYAIIUXCS MOXET HMJATH HE TOJIBKO IyTeM OBJAJEHUS CHCIUaTbHBIMU
3HAHUSIMUA PA3JIUYHBIX TMPEIMETOB, HO W IYTEM pPa3BHTHsI CIIOCOOHOCTEH K CaMOCTOSITEIHHOU
MI)ICJII/ITCJH)HOI;'I HCATCIIBHOCTHU.

CJIG,Z[OBaTeJIBHO, OpFaHI/BYﬂ HOI/ICKOBO-I/ICCHGI[OB&TCHBCKYIO ACATCIIBHOCTD, Y‘-II/ITG.III: JOJI’)KCH
HE TOJBKO YYMTHIBATH BO3PACTHBIE BO3MOKHOCTHM MJIQJIIMX IIKOJbHUKOB, HO M NPHU3HABATH
WHIWBHUIYAIBHOCTh, CAMOIIEHHOCTh KaXKJOTO W3 HHX, HAJCIICHHOTO CBOUM HCCIIEIOBATEIHCKUM
OIIBITOM, OIIBITOM, HpI/IO6pCTeHHBIM pe6eHKOM 0 IIKOJIBI B KOHerTHI)IX yCJ'IOBI/HIX CEMbU,
COLMOKYJIBTYPHOTO OKPY>KEHUS, B MIPOLECCE BOCIPUATHS U MIOHUMAHUS UM MHUpPaA JIIOJAEH U BELIEH.
[Tpuobperss >MeMEHTapHBI OMBIT NEATEIHHOCTH, PEOCHOK OIIyIIAeT HEKYI0 CBOOOIY CBOUX

JICUCTBUM U TIIBITACTCS CaM OpraHn3oBaTb COOCTBEHHOE HCCJIICAOBAHUC C EMY IOHATHBIMU LCIISAMHA U

3aJlauaMu, TIpHoOOpeTass TpPH 3TOM COOCTBEHHBIM, YHHUKAJIbHBIM, OIBIT HCCIEI0BATEILCKOM
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NEeATETbHOCTH. DTO MO3BOJISET ONPEAETUTh HUCCIIEI0OBATEIBCKUI OMBIT MJIAIINX IIKOJIBHUKOB Kak
WHTETPATHBHOE IICJIOCTHOE OOpa3oBaHME, pacCMaTpUBAEMOE B JBYSJIMHOM KadeCTBE — U Kak
pe3ynbTaT, U KaK YCIIOBHE BKITIOUEHHUS UX B TTIOMCKOBO-UCCIIEI0BATEIIbCKYIO JIESITEIIBHOCTD.

B mpormecce wuccnenoBatenbCcKol JESTEIBHOCTH Y4Yallldecs OBJAJEBAIOT HEKOTOPBHIMU
HABbIKAMU HAOJIOJCHUS, SKCIIEPUMEHTUPOBAHUS, COMOCTABICHUS U 0000mIeHs (PaKTOB, AENaoT
orpezeNieHHbIe BhIBOJBL. HeoOxoaumo co3gaBaTh YCIIOBUS, CIIOCOOCTBYIOIINE BO3HUKHOBEHHUIO Y
YYaIIUXCsl TT03HABATEIBHON MOTPEOHOCTH B MPUOOPETCHUHM 3HAHUM, B OBIAJCHUU CIIOCOOAMHU MX
WCIOJIb30BaHUS U BIHSIONINE HAa (POPMUPOBAHNE YMEHU U HABBIKOB TBOPUYECKOM JIEATEIHHOCTH.

[Icuxonoramu ycTaHOBIEHO, YTO YCJIOBHEM M MCTOYHHUKOM AKTUBHOCTH WMHIWBUJIA SBISIETCS
CIIOXKHAasi CHUCTeMa TMOTpPeOHOCTel, MOTHBOB, WHTEpPECOB, >kenaHud wu crpemieHuit (I.H.
borosisnenckas, 3.1. Kanmeikosa, B.A. Kpyrenkuii, H.A. Menunnackas, M.U. Mopo u ap.).

[McuxomoramMu W TeAaroraMu, WCCIEAOBAaBIIUMHU IMPOOJIEMy MO3HABATEIBHBIX HWHTEPECOB,
OBUTIO BBISIBJICHO TOJIO)KEHHWE O TOM, YTO PA3BUTHE WHTEpeca Ha OMPEACICHHOM JTame MOXKET
OKazaThb BIUsHHE Ha ¢opmupoBanne mnotpedOHOocTe [84, C. 45]. TlotpeOHOCTRIO B
UCCIIEIOBATENIbCKOM  JESATENIbHOCTU  SABIISETCA  CTPEMJICHHWE YydYallluXcs K  HCCJIEeIOBaHMIO
HEONpeIeIEHHOCTEH, TPOo0OIIeM, 3a/1a4, COJIepKAIINX 3HAHUS, HEU3BECTHBIC IIIKOJIbHUKY.

Takum o0pa3oMm, aHaJIU3 JIMTEPATYPhl MO3BOJISIET ClENaTh BBIBOJ O TOM, YTO COBPEMEHHAS
MeJaroruka M TMCUXOJIOTHS PAcIoyiaraloT OOraThiM MaTepUajioM, MO3BOJSIONIMM Ha HOBOM 3Tarie
pa3BUTHS ILIKOJBI MOJAOWTH K PEIICHUIO0 MPOOJIEMbl OPraHU3ALMU MOUCKOBO-HCCIIEA0BATEIBCKOM
NEITEILHOCTH B HAYaJIbHOM MIKOJIE.

HecmoTtps Ha To, 4TO McchaeqoBaTeNbCKas JEATEIbHOCTh COOTBETCTBYET MHTEPECaM MIIAJIIIUX
IIKOJIbHUKOB W JIOCTYIIHA MM, Y4Y€HbIE CXOASITCS BO MHEHHH, YTO Yy4YalllUXcs HEOOXOIUMO
3HAKOMHUTh C DOJEMEHTaMH TOUCKOBO-UCCIEAOBATEIbCKON aearenbHocTH. Kak  mpaBuio,
OpraHu3aIys MOMCKOBO-MCCIICIOBATEILCKON ACATEIPHOCTH B HAYaJbHBIX KJIacCaX OCHOBBIBACTCS
Ha B3aUMOJOTIONHEHUU JUYHOCTHOIO, 33Ja4HOTO0 M CHUTYAllMOHHOTO IMOAXOJOB K OpraHU3alHd
00pa30BaTeNLHOTO MpoIiecca.

B kadecTBe TrnaBHOrO KpHUTEpHUS YCIEUIHOCTH OpraHU3alldd y4eOHO-MCCIIeI0BATENbCKON
JESTEJBHOCTH € TO3MIMM JUYHOCTHOTO TOJXOJa BBICTYNAET OOOTralieHHe HCCIIEN0BATEIbCKOIO
OTBITa IMKOJHHUKOB. [109TOMY OCHOBHAs 3a7a4ya YYUTENsI B 9TOM CIIydae 3aKJIF04aeTcsi HE TOJIBKO B
TOM, 4YTOOBI IUIAHMPOBATh €OWHBIA W  OOs3aTeNBHBIA JJIE BCEX MYyTh OOOTaleHHS
HCCIIEIOBATENIbCKOTO OIBITA, & B TOM, YTOOBI TOMOTaTh KKAOMY YUYEHUKY C yUYETOM UMEIOLIETOCs
y HEro OIbITa COBEPLIEHCTBOBATb CBOM WHIUBUAYaJbHbIE CIOCOOHOCTH, pPa3BUBATHCS Kak
JUYHOCTh. B CBs3U ¢ 3TUM opraHuzaiusi y4eOHO-MCCIIEI0BATEIbCKON NEITEIIbHOCTH MIIaIIINX
IIKOJILHUKOB TMPEANOJaraeT TIIATEIbHOE M CUCTEMAaTHYECKOE H3YYCHHE MCCIIEI0BATEIbCKOrO
OIIBITA JIETEN.
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[IpuBneueHne MiaAlMX IIKOJBHUKOB K IIOMCKOBO-MCCIENOBATEIBCKON JEATEIBHOCTH B
y4eOHOM IpOLECCe JIOJDKHO UATH B JIBYX HAIPaBICHUSAX — COJAEPIKATEIBHOM U OPraHU3aI[MOHHOM.
CopepxarenpHasi cCaMOCTOSITENIBHOCTD MPOSIBISETCS B TOM, YTOOBI MJIQAIIMK IMIKOJBHUK MOTr 0e3
MIOMOILIM CO CTOPOHBI MTOCTABUTH Mepes co0oi yueOHyro 3a7auy U NpPEeACTaBUTh XOJ €€ PELICHHUS.
Opranu3anvoHHasl CaMOCTOSITEIBHOCTh BBIPAXKAECTCSl B YMEHUM LIKOJBHUKA OPraHM30BaTh CBOKO
paboTy 1o peleHHIO TOCTAHOBICHHOH 3a/1a4H.

Ycnex wHccnenoBaTenbCKOM — I€ATEIbHOCTH  y4allMXCs B OCHOBHOM 00OecreunBaeTcs
NPaBUIBHBIM TJITAHUPOBAaHUEM BHJIOB M (OpPM 3alaHUi, MCHOIb30BaHUEM 3(P(PEKTUBHBIX cHCTEM
3a/laHUH, a TAKKE YMEJBIM PYKOBOJICTBOM YUHUTEIS TOU AEATEIBHOCTHIO.

CozpmanHple B 3a7adax IIPOTUBOPEYMS] MEXKAY HEH3BECTHBIM M YK€ HU3BECTHBIM JUIS
00Oy4arolerocss COCTaBISIOT HEOOXOAMMOE paccorjacoBaHHE MEXIy TpeOOBaHUSMHU 3aJaud M
uMeroIeicss HpopManuei, KOTopoe SIBISETCS ABIKYIIAM HAdaioM Uil y4eOHOTO UCCIIeTOBaHMS.
YpoBeHb paccoriacoBaHMs CBSA3aH B MIEPBYIO OUepeIb C OOBEKTUBHBIM YPOBHEM CIOXKHOCTH 33]a4n
U ¢ CYyOBEKTHBHBIMM 3aTPYIHEHHSIMHM, BBI3BAHHBIMU CTENEHBIO MOATOTOBIEHHOCTH YyYalluxcs K
pemeHnto 3agadd. [lodToOMy T©pu  KOHCTPYMpPOBAHMHM 3aJad BO3HHMKAeT HEOOXOJUMOCTb
OpPUEHTHPOBATHCSI HA KOHKPETHBIE MTOKA3aTEIN CIOXKHOCTHU 3a7aud. B kauecTBe Takux mapameTpoB
BBIJIBUTAIOTCS ~ CJICIYIOIIME: KOJMYECTBO OOBEKTOB pPACCMOTPEHHUS, YHUCIO M  XapakTep
HEOOXOAUMBIX Ul PELIeHUs OINEPAaLMOHHBIX JEHCTBUM, CIOXKHOCTb MpPOOJEMBbI, BBIIBUHYTOW B
3ajaue (3alaHuM), XapakTep MpoOJeMHOM 1103HaBaTEIbHON CUTYalluH U JP.

CnenoBarenabHO, B YCJIOBUSIX HadaJlbHOM IIKOJIBI OCHOBHOM XapaKTEpPUCTUKOW y4eOHO-
MCCIICIOBATENILCKOM 3aJaui BBICTYNAET MPHU3HAK MPOOJIEMHOCTH, BBIIOJIHEHHE K€ KOHKPETHBIX
ATAINOB UCCIIEA0BAHUS MOXKET MPOTEKaTh C OOJbIIEH MM MEHbLIEH CTENEHbI0 CAMOCTOATEIbHOCTU
IUIsSl yUEHUKA.

B cBsi3u ¢ 3TUM opraHu3anus MMOMCKOBO-HUCCIIEI0BATENbCKON JEATEIbHOCTH B HadaJbHBIX
KJIaccax MpeIoiaraeT aHaInu3 CoIepKaHus y4eOHBIX MPEIMETOB U (OPMYITHPOBAHUE TIPOOIEM ISt
IIPEJCTOSIIEr0 UCCIEN0BAHUs, a TAKXKE COCTaBICHHME CIELMAIbHBIX 3aJaHHM, HAIIPABJICHHBIX Ha
YCBOCHHE ONEPALMOHAIBHBIX HCCIIEN0BATEIbCKUX AekicTBui. Ilpn sTOM mepen ydumrenem BCTaerT
npobiema oTOopa y4eOHOro MaTepuasa, OCBOCHHE KOTOPOIO BO3MOXKHO ITOCPEACTBOM PEIIECHUS
uccienoBaTenbckoi 3agaun. Kak u3BecTHO, He Ha JIOOOM COAEpKAHMM YIAeTCs CO31aTh
NpOoOJEMHYIO CUTYallMI0O M HE Ha JIIOOOM MaTepualie BO3MOXKHO U Ies1eco00pazHo pa3paboTaTh
yueOHo-HcciIeioBaTeabckoe 3aaanue. [loaTroMy yuurTento HEOOXOIUMO Ha OCHOBE COJEpXKaHMs
y4eOHBIX  IPEIMETOB  CKOHCTPYHUPOBaTh  CHUCTEMY  Yy4eOHO-HCCIEAOBAaTEIbCKUX  3a/ad,
COPUEHTHPOBAHHBIX HA MOATANHOE OOOTaIleHHE HUCCIIEeI0BAaTENbCKOro onbiTa AeTel. Tak, BHavane
JIeTH CKJIOHHBI JeTaTh 0000IeHUs IO BHEIIHUM, KaK MPaBUIIO, HECYIIECTBEHHBIM Mpu3HakaM. Ho B

mnmponecce O6y"{eHI/I$I YUYHUTCIIb (I)I/IKCI/IpyeT HNX BHHUMAHHUC Ha CBA34X, OTHOIICHUAX, HAa TOM, 4YTO
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HETMOCPEICTBEHHO HE BOCIIPUHUMAETCS, I0ITOMY yUallluecs IepexoaaT Ha 0ojiee BHICOKUN YPOBEHb
00001IeHNH, OKa3bIBAIOTCS CTIOCOOHBIMHU YCBAaMBATh HAYYHBIC MTOHATHS, HE ONMPASICh HA HATJISTHBIN
MaTepHal.

OO6oramieHre UCCIeI0BaTEIbCKOTO ONbITA JIOJDKHO HCXOIUTh M3 CYOBEKTHOI'O Xapakrepa
y4e0HO-HCCIEeIOBATENbCKOM  JEATENBHOCTH,  KOTJa  «..NICUXMYECKHEe  HOBOOOpPa30BaHUA
3apOXKIAIOTCS «UEPE3» KOTO0-TO, «IJI» KOro-TO, «BMECTe» ¢ KeMm-To». W yuuTenb, W NeTH, H
POIUTENH BKIIOYAIOTCS B 00pa30BaTENbHBIN MPOLECC, & UX aKTUBHOCTh U3MEHSETCS TIPU PEIICHUH
HOBBIX COBMECTHBIX 3ajad jAestenbHocTU» [64, C. 12]. OnHako camopeaiu3aiusi JTUYHOCTH
yUYeHMKa, 00OralieHle ero MUCCleI0BaTeIbCKOr0 OMbITa MOXKET MPOXOAUTh U CTUXMHHO, €CIH He
YIOPaBISATH 3TUM MPOLECCOM.

Takum oOpazom, nepes] yuuteneM BCTaeT npodiema noucka 3ppeKTuBHbIX GOpM U cr1oco0oB
y4eOHOM JIeATeNbHOCTH  Y4YalluXcsi, KOTOphle OBl HE TMPOCTO BOBIEKATH OBl HUX B
HCCIIEIOBATENIbCKYI0 paboTy, HO W CIOCOOCTBOBAIM OOYYEHHIO CaMOM ITOW JesTeNbHOCTH. B
KOHEYHOM CYeTe, HEOOXOJAMMO TaK OpPraHM30BaTh MO3HABATENIBHYIO NEATEIBHOCTh IMIKOJHLHUKOB,
4yTOOBI Mpoleaypa yueOHOrO HCCIENOBaHMS yCBauWBajlaCh MMH BMECTE C TEM COJEp:KaHHEM, Ha
KOTOPOM OHO OCYILECTBIISIETCS.

[Ipobnema mnpHueMOB IMO3HABATEIBHON JEATENBHOCTH, CIOCOOOB pEIICHHs 33had JaBHO
MpUBIIEKACT BHHMMAHHE T[ICUXOJOTOB M METOAMCTOB. B  uccienoBaHMsIX, Kacaroluxcs
dbopmupoBanus crnenupUUYeCKMX MPUEMOB II03HABATEIBHONW JIEATEIBHOCTH, aBTOPHI YacTo
oOparmarmTcs K MaTeMaTHKE.

Cunrtaercs, 4YTO MBIIUICHHE MIAANIET0 IIKOJbHHKA YK€ CGOPMHpPOBAaHO U 3ajada
3aKJII0YaeTCsl JUIIb B TOM, YTOOBI 3aCTaBUTh €ro paboTaTh B HYKHOM HampaBlIEeHUU. SIpKuM
npejacraBuTeieM mofoOHoW Touku 3penus sipnsiercs Jl.Iloita. Hakonel, aBTOpBI 3HAYUTEIBHOTO
gyruciaa paboOT TpeiaraloT yJamMmcst 3allOMHHUTH BBIIEJICHHBICE YAaCTHBIC IPHEMBI pEIICHUS
pa3nuuHbIX 3amad. [lapagokcaabHOCTh MOJOKEHHUS 3aKII0YAETCS B TOM, YTO CIIOCOO MBIIUICHUS,
MyCTh AK€ YaCTHBIN, pe/IaraeTcsi yCBauBaTh Ha ypOBHE NaMsTH. BaXHO Takke OTMETUTb, YTO B
ATUX MpUEMax yKa3bIBaeTCs JUIIb UCTIOJHUTENbHAS YacTh IEUCTBUH, a 3TO MPUBOAUT K TOMY, YTO
y4auiecs J1ajJeKko He BCer/ia OHUMAIOT, TOUYeMy HaJlo IeHCTBOBATh TaK, a HE MHAYE.

Hanmpumep, ydeHWKy maeTcsi KOHKPETHBIA CIOCOO JENeHHs OTpe3Kka mormonam. B Hem
YKa3bIBAIOTCS CJEIYIOIIME OTNEpaliu: a) ceiail pacTBOP IUPKYJs OOJNbIIE MOJIOBUHEI OTpe3Ka; 0)
MIOCTaBb HOKKY LIUPKYJS B HAYaJbHYIO TOUKY OTpe3Ka; B) CAeail 3acedyKky Haj OTPE3KOM U IOJ
OTPE3KOM (WJIM MPOBEAU IYTy); T') MOCTaBb HOKKY IUPKYJIS B KOHIIEBYIO TOUKY OTpe3Ka U cielait
3aCEUKM; JI)TOUKU IEPECeUeHUsl 3aceyek COoeAMHU NpsiMoi. Touka mepecedeHus 3TOiM HpsAMOM ¢
oTpe3koM U Oyzaer cepeauHoi mnocienHero. Ilocie 3Toro goka3bIBaeTCsi, UYTO OTPE3KU
necTBuTeNnbHO paBHBI. OHAKO BECh MPOIECC JIEJIEHUS] OTpe3Ka — YUCTO MeXaHHueckas padora
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i yueHuka. OH He TIOHMMAeT, [M0YeMY HaJo JIejaTb UMEHHO Tak, a He MHade. EcTecTBEHHO, 4TO
TaKoM croco0 JEHCTBUS AyMaTh HE YYUT, €TO MOXKHO TOJIbKO 3aIIOMHHUTb.

PackpeiBast posib yuuTens B OpraHU3alMU ITOMCKOBO-HCCIIEOBATEIBCKON JIESTEIBHOCTH
MJTQIIINAX [IKOJIBHUKOB B y4eOHOM Ipoliecce, OTMEUaeTCs CIEAYIOIIas CUCTEMa ero JeHCTBUI:

- yMEHHE BBIOpaTh HY)KHBI YPOBEHb MPOBEIECHUS YU€OHOI O UCCIe10BaHHs B 3aBUCUMOCTH OT
YPOBHS Pa3BUTHS MBILIUICHUS y4allerocs;

- YMEHHE COYeTaTh MHIWBUIYaJbHbIE U KOJUIEKTUBHBIE ()OPMBI MPOBEIECHUS MCCIEAOBAHUN
Ha YPOKE;

- yMmeHue (GopMUpOBaTH MPOOJIEMHBIE CHUTyallMM B 3aBUCUMOCTH OT YpOBHS Y4eOHOTro
UCCIIEI0OBaHMs, €r0 MeCTa B CTPYKTYPE YPOKa U OT LIEIH YPOKa.

VYuutenb TOMKEH BBICTYNATh HE CTOJIBKO B POJIM MHTEPHPETATOPA HAYKH M HOCUTENS HOBOU
MHPOPMAIINHU, CKOJIBKO YMEJBIM OPTaHU3aTOPOM CHCTEMATHYECKOW CaMOCTOSTEIbHOW MOMCKOBOM
JESITeILHOCTH YYaIIUXCsl TIO MOJIyUYEeHHUIO 3HAaHUHM, TPUOOPETEHUIO YMEHHUI M HABBIKOB U YCBOCHHIO
CIIOCO0OB YMCTBEHHOH JI€ATEILHOCTH.

PazBuBaromas QyHKIMSA HCCIEI0BATEIbCKON NEATEIBHOCTH MO0 MATEMaTHKE 3aKJIH0YaeTcsl B
TOM, 4YTO B IPOLIECCE €€ BBIITOJHEHUS IMPOUCXOIUT YCBOCHHE METOAOB M CTWIS MBILUICHUS,
CBOMCTBEHHBIX MAaTE€MAaTHKE, BOCIHMTAaHHE OCO3HAHHOTO OTHOIICHWS K CBOEMY OIBITY,
¢dbopMHpOBaHHE YEpPT TBOPUECKOH MEATEIBHOCTH U I103HABATEJIBHOIO MHTEpeca K pa3IMYHBIM
acIeKTaM MaTeMAaTHKH.

OOy4aemble OTIMYAIOTCS APYT OT ApYra HE TOJIbKO Pa3HbIM YPOBHEM IMOATOTOBIEHHOCTH K
ycBoeHHMI0 3HaHui. Kaxnpenii w3 Hux oOnagaer Oojiee yCTOWYMBBHIMH HHAWBUAYAIbHBIMU
0COOEHHOCTSIMH, KOTOpPBIE HE MOTYT (J1a ¥ HE JOJKHBI) ObITh JTMKBUAMPOBAHBI IIPU BCEM CTapaHUU
npemnojaBatelsisi. B To ke BpeMs 3TU MHAMBHYyaJbHblE OCOOCHHOCTH HaJararoT CBOU TpeOOBaHUS
Ha OpraHM3aluio ydyeOHoro mpouecca. VHauBHUoyanbHbIE pa3iavuus KAacaroTCs U MO3HABATEIbHON
cdepsbl JII0eH: OHA UMEIOT 3PUTEIBHBIN THIT MAMSTH, IPYTHUE - CIYXOBOW, TPETHH - 3PUTEIBHO-
JBUTaTeNbHBIA M T.A. Y OJIHUX HArJsHO-00pa3HOE MBIIUICHHE, a Yy JPYrux - abCTpaKTHO-
JOTUYECKOE. DTO O03HAYaeT, 4YTO OJHUM JIerde BOCIPUHUMATh MaTepuasl C IMOMOILIBIO 3PEHHS,
APYTUM - Ha CIIyX; OJHUM TpeOyeTcs KOHKPETHOE IpeJCTaBI€HUE MaTepuana, a JIpyruM -
cxemaruyeckoe M T.A. lIpeHeOpexeHHe HMHIUBUIAYaIbHBIMH OCOOEHHOCTSMM Yy4YalIUuXcs IpHU
Oo0y4eHHH BeJeT K BO3HHKHOBEHHIO Y HHMX Pas3IMYHOTO pOAa TPYAHOCTEH, OCIOXKHSAET IIyTh
JNOCTHKEHHMS TIOCTABIICHHBIX LICJICH.

IIpu 3TOM yuuTenp BBICTYNAET HE KaK PyKOBOAMUTENb, a KaKk (pacCHIIMTATOp, T.€. KaK YEJIOBEK,
CO3JIAIOIIMK  OJIATONPUATHBIE YCIOBHMSI JJISI CAMOCTOSITEIbHOTO U OCMBICICHHOTO Yy4eHus,

aKTI/IBI/I?;I/IpYIOH_[I/Iﬁ nu CTI/IMyJII/IpyIOH_[I/Iﬁ JF0003HATENBLHOCTD U IIO3HABATEIbHBIE MOTHBEI ydamuxcs,
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IPYINIOBYI0 y4eOHYI paloTy, MOAJNEPKUBAIOIIUNA MPOSBICHUS OMNEPATUBHBIX TEHIEHIHMH,
MPEIOCTABIISIIOMNN yJaluMces pa3Hoo0pa3Hblid yueOHbIN MaTepuai [6].

Bmecte ¢ TeM yuuTenb JOJKEH YYUTHIBaTh MPOTUBOPEUYUE, KOTOPOE COAEPKUTCS B CaMOil
JESTeIbHOCTH Yy4eHUs. byayun oOIIecTBEeHHOH MO CMBICTYy, IO COAEp)KaHHIO, 1O (opme
OCYIIIECTBIICHUS, OHA BMECTE C TEM MHIWBUIYyaJbHA MO pPe3yNbTaTy (YCBOCHHBIC 3HAHUS M YMECHHUS
SBIIAIOTCSL MPUOOPETEHUSIMU OTIEIBHOTO Yy4YeHHKa). B 3ToM ecTh OmacHOCTh 3rOMCTUYECKOM
HaIPaBJIEHHOCTH YUYEHUS, MPU KOTOPOM OHO TEPs€T CBOM OOIIECTBEHHBIN cMBICH. [ m30eranus
9TOM ONACHOCTH YYMUTENb JOJDKEH HAWTHU IYTU INPUMEHEHMs 3HAHUM W YMEHUM, IIOJTY4YEHHBIX
yJaluMucs B yu4eOHOH NesATeNbHOCTH, B OOIIECTBEHHO IOJIE3HOM TPYAE, B JKU3HEAEATEIbHOCTU
KJIACCHOT'O U IIKOJIBHOTO KOJUIEKTUBOB.

Takum oGpa3om, AJii aKTUBU3ALMKA MOUCKOBO-UCCIIEOBATENLCKON EATEIbHOCTH MJIAIIINX
IIKOJIPHUKOB B Y4E€OHOM MpoIecce HEOOXOIMMO COYeTaHHe WHAMBHUIYAIBHBIX M KOJUIEKTHBHBIX
dopm nestenbHOCTH. [loaTOMYy OpraHu3aius MOMCKOBO-HCCIIEIOBATEIBCKON AESITEeIbHOCTH
MJIAJIINX [IKOJBbHUKOB MPEANOJaraeT ONpeeieHUE CTENEeHH METOJWYECKOW MOJATOTOBIEHHOCTH
YUMTEI HayalbHBIX KJIACCOB M BBISIBJICHUE HAINPABICHHUN €€ COBEpLIEHCTBOBaHMsA. Kpome 3toro,
yIpaBJIeHHEe TO3BOJISIET AKIEHTHPOBATh BHUMAaHHME Ha LEJNH, COJACpXKaHWUH, (opMe, METoaax Hu
CPEICTBaX OpraHU3aluy U MPEANosaraeT MPOEKTUPOBAHUE IPOrpPAMMbl BKIFOUEHMS MIIQJIIINX
IIKOJIBHUKOB B TOHWCKOBO-HUCCIIEIOBATENbCKYIO JEATEIBbHOCTh, €€ MO3TAlHYI0 pEealu3aluio C
CUCTEMAaTUYECKUM aHAJIM30M II0JIy4aeMbIX PE3YJIbTATOB M KOPPEKTUPOBKY B COOTBETCTBUHU C
AHAJIM30M PE3YyJIbTaTOB.
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IMPOBJIEMA AJJAIITAIUU CTYJAEHTOB IIEPBOI'OKYPCA

¥Y3yn JlIrogmuaa, cryaentka rp. HAII - 2013, KompaTrcknii roCyHHBEpPCUTET,
Hayuynbiii pykoBoautes: Jlesuntuii I'.I'.,cTrapmmii npenogasare/ib

BaxuelmuM conuanbHbIM TpeOOBaHMEM K BBICIIMM Y4e€OHBIM 3aBEIECHUSM SBISETCA
opueHTalust 00pa3oBaHMS HE TOJBKO HA YCBOCHHE OOYYAIOUIMMCS OIPEJEICHHOH CyMMBI
HpO(l)eCCI/IOHaHBHBIX 3HaHHfI, HO 1 Ha pa3sBUTHUC CI'0 JIUYHOCTU, ITO3HABATCIIbHBIX U CO3UAATCIIbHBIX
CIOCOOHOCTEH, YCHEIHON COLMaNU3alyy B O0IECTBe U aKTUBHOMN a/lalTalluy Ha pelHKE Tpyaa. s
cucTeMbl 00pa30BaHUs Ha NMEPEJHUM IJIaH BBIXOIUT mpobsieMa y4eOHOM ajanTaluu CTYICHTOB,
OJIHOM M3 pa3HOBUAHOCTEH couuanbHOW agantauuud. OT yclnemHOCTH y4yeOHOH ajanTaluyd Ha
MJIQIIIUX Kypcax By3a BO MHOTOM 3aBUCST JallbHEHInas mpodeccuoHalnbHas Kapbepa |
JUYHOCTHOE  pa3BUTHE OyAyllero crenuanucta. MHOTOYMCIEHHBIMH  HCCIIEIOBAaHUSAMU
YCTAHOBJIEHO, YTO 3()()EKTUBHOCTD, YCIEIHOCTh 00YUEHUs] BO MHOTOM 3aBUCHUT OT BO3MOXKHOCTEH
CTYJEHTa OCBOUTH HOBYIO Cpely, B KOTOPYIO OH IOMAaJaeT, MOCTynuB B By3. Hauamo 3ansatuii u
YCTPOMCTBO ObITa O3HA4aeT BKJIKOYEHHE CTYACHTA B CIOKHYIO CHCTEMY aJanTalud.AqanTtanus —
3TO IPOLECC U3MEHEHUS XapaKTepa CBA3EH, OTHOLIEHUH CTYACHTa K COIEPKAHUIO U OpraHU3aluu
y4eOHOro nporecca.

[Ipobiema MCUXOMOTUYECKON ajanTalydy JUYHOCTH CTYAEHTOB Ha COBPEMEHHOM JTare
Pa3sBUTHA BBICIIICH ITKOJBI SIBJISICTCS OYECHB 3Ha‘-II/IMOI71, Tpe6y101uel71 BOIITIOIICHUA UACHU JIMYHOCTH.
AnanTanys JUYHOCTH K BHEIIHMM YCJIOBHSAM BBICTYNAeT KaK OJHA W3 JIMHUN €€ pa3BUTHIL.
Ananranus, Kak ICUX0JIOTHYECKas BKIIOYEHHOCTh JIMYHOCTH B COLUMANBHYIO, TPOGECCHOHATBHYIO
cpeny, NPOMUCXOAMT IO Mepe TOro, Kak JaHHas cpelJa OKa3blBaeTcs cQepoi peanu3anuu
JKN3HCHHBIX IIJIAaHOB, HOTpG6HOCT€I>i n CTpeMJ'ICHI/II\/’I JMYHOCTH. B ocHOBe ajganranyuu JIMYHOCTH
JeKaT TPOTUBOPEUMS MEXKAYy TpeOOBaHMAMH, NPEAbSBISEMBIMH YCIOBHSIMH HOBOW CpeIbl U
TOTOBHOCTBIO JIMYHOCTH K HUM Ha OCHOBE IPEIIECTBYIOIIETO OIBITA.

[Iponecc agantanyuy UMeeT penlarolee 3HaYeHUEe B MOAIEPKaHUH a1IeKBAaTHBIX COOTHOLIEHUN
YCJIOBCKAa U CpCIbl. HpOHGCC agarTanu B pa3BUTHU W CTAHOBJICHUHU JIMYHOCTHU CTYACHTA HMECT
0coboe 3HaueHHE. BO'HepBBIX, IMoToOMy, 4YTO B XOJAC aJanTalllu BaXHO [JaTb IIPABUIIBHYIO
OPHUCHTAIHUIO B CUCTCMC ITOBCACHUS. BO-BTOpLIX, IIOTOMY, 4YTO B XO0A€ 3TOI'0 Npouecca COBCPIIACTCA
BaXkHelIIee coObITHE: (OPMHUPYETCS COLMAIBHO-TICUXOJIOrHYecKass OOIIHOCTh CTYAEHYECKOIo
KOJIJICKTHBA.

B 0CHOBHOM COLIMANIBHO-TICUXOJIOTUYECKAs! aanTalus CTYJAEHTOB [IEPBOro Kypca K yCIOBUSIM
BYy3a OIUCHIBACTCS Yepe3 MOHATHUS «IIPUCBOCHHUEY», «BXOXKICHHUE», «(POPMHUPOBAHUEY, «YCBOCHHUEY,
«aKTUBHOE BKJIIOYEHHE» U JPYrue KaTeropuH NMpeaIMETHOH nesTenbHOCTH. DaKT MOCTYIUIEHUs B

BY3 YKPCIUIACT BEPY MOJIOAOI0 UYCJIIOBEKA B COOCTBEHHBIE CHJIBI U CHOCO6HOCTI/I, MOPOXAACT
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HAJEKIy Ha TOJHOLEHHYI0 M MHTEPECHYIO KM3Hb. BMecTe ¢ TeMm, HEpenKo Ha 2-OM M Ha 3-eM
Kypcax BO3HHMKAaeT BOMPOC O NPaBWJIBHOCTU BBIOOpa By3a, CIEUMaJIbHOCTH, mpodeccun. Peskas
JIOMKa MHOTOJIETHET'O IPUBBIYHOTO pabOyero cTepeoTuna MHOTAa MPUBOIUT K HEPBHBIM CPbIBAM U
CTpPeCCOBBIM peakuusaM. [Io 3ToN mpuuuMHE NEepUOa ajanTalyy, CBA3AHHBIM C JIOMKOM IIPEKHHUX
CTEpPEOTHUIIOB, MOXET Ha MEPBBIX MOpax OOYCIOBUTb M CPAaBHUTEIBHO HHU3KYIO YCIIEBA€MOCTh, U
TPYAHOCTH B OOWIEHMH. Y OJHUX CTYICHTOB BbIpaOOTKAa HOBOIO CTEPEOTHNA IMPOXOIMT
CKauKo0Opa3HO, Y IPYTUX — POBHO.

HecomMHeHHO, 0COOEHHOCTH 3TOM MEPEeCTPOUKH CBSI3aHBI C XapaKTEPUCTHKAMH THIA BBICIICH
HEPBHOM JIESTETbHOCTH, OJTHAKO COLMAIbHBIE (PaKTOPBI UMEIOT 3/1€Ch pelIaolee 3HaYeHUEe. 3HaHHUe
WH/IMBUYaJIbHBIX OCOOEHHOCTEH CTy€HTa, HA OCHOBE KOTOPBIX CTPOUTCS CUCTEMA BKIIIOUEHHUS €ro
B HOBBIE BHUJBI JI€ATEIBHOCTH M HOBBIA Kypc OOIIEHMS, JaeT BO3MOXKHOCThCHAENIATh IMPOLECC
aJIanTaliii POBHBIM M IICUXOJIOTUYECKH KOM(OPTHBIM.

B nmpouecce agantanun NepBOKYPCHUKOB K BY3y OOBIYHO BBIACIAIOTCS CIEAYIOIIUE TIIaBHbIC
TPYOHOCTU: OTPHULATEIbHBIE IEPEKUBAHUSA, CBA3aHHBIE C YXOAOM BYEPAUIHMX YYCHUKOB W3
IIKOJIBHOT'O KOJIJIEKTUBA C €T0 B3aMMHOM ITOMOILBIO U MOPAJIbHOU MOAJEPIKKON; HEONIPEAEICHHOCTD
MOTHBAIIMH BBIOOpA Mpodeccuu, HeJoCTaTOuHas NICUXOJOTHYECKasi MOArOTOBKA K HEil; HeyMeHHUe
OCYILIECTBISTh NICUXOJOTHYECKOE CaMOPETYJIHMPOBAHUE MTOBEICHUS U JIEATEIbHOCTH, yCyryoseMoe
OTCYTCTBHEM IIPUBBIYKH K IOBCEAHEBHOMY KOHTPOJIIO IIEAArOroB; IMOUCK ONTHMAJIbHOIO PEKUMa
TPyZa U OT/bIXa B HOBBIX YCJIOBMAX; HaJla)kKUBaHUE ObITa MU CamMOOOCIyKUBaHHs, OCOOCHHO IpU
NepPEX0/I€ U3 IOMAIIHUX YCIOBUM B OOIIEKUTUHN; HAKOHEL], OTCYTCTBUE HABBIKOB CAMOCTOSITEIbHOMN
paboTbl, HEyMEHHE KOHCIEKTHpPOBaTh, paboTarh C  TMEPBOMCTOYHHUKAMH,  CIOBAPSIMH,
CIPaBOYHMKAMHU, YKa3aTEIsIMU.

TpynHOCTH BO3HUKAIOT YyXKe Ha JTane IOATOTOBKM Oyayliero IepBOKYpCHHKA K
MOCTYIUICHUIO B BY3. BBINTyCKHBIE AK3aMEHbI, IOJITOTOBUTENIbHBIE KYPChI, 3aHATUS C PETIETUTOPAMU
CBSI3aHbl C HANPSDKEHHOM YMCTBEHHOH J1€ATEIbHOCTBIO B CTPECCOBBIX JUISI MOJIOJIOIO YE€JOBEKa
YCIOBHSX, 4YTO, B CBOIO OYE€pelb, BEAET K YTOMJIEHMIO M mnepeyromieHuto. Korma nepuon
MOCTYIUIEHNSI OKa3bIBAeTCsl M03a/1M, IMEPBOKYPCHHUK IOTPYXaeTcs B MHUpP OMNACHOM CBOOOJBI
CryneHTsl, IOCTYNHBIINE HA NEPBBIA KypC, HEJIETKO BOCIPHUHUMAIOT COJEP/KAaHUE U OPTaHHU3ALNI0
y4ueOHOro mporecca. JTo CBA3aHO TaK K€ M C TE€M, YTO B IIKOJIE U JoMa peldsTa HaXOJATCS IOJ
IIOCTOSIHHBIM KOHTPOJIEM POAUTEIIECH, YUUTEIICH.

Eme oxna mpobiiema, ¢ KOTOPOM CTYIEHTHI CTAJKHUBAIOTCS, NOCTYNHUB B BY3, 3TO pa3HbIe
cucTeMbl OOydeHMs B IIKOJIE U B yHUBepcuTeTe. PeOsTa NPUBBIKIM K (GKUBOMY» OOIIEHHUIO C
Y4HUTENIeM, a B By3€ JAUCTAHIIMOHHAS cUcTeMa o0yueHus. Takum oOpa3om, CTyJIEHTY HEOOXOIUMO

pa6OTaTB HC TOJIbKO Ha 3aHATHAX, HO W CaMOCTOATCIBbHO HU3y4YaTb MaTCpuajl, IIOJIb3YyACh
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oubnuorekamu, VHTepHETOM U APYTMMH CpeAcTBaMH. Benp 3HauuTeNnbHas poilb B Y4eOHOM
MPOIIECCE OTBOJUTCS CAMOCTOSITEIBHON paboTe CTyIeHTa.

CrnencTBueM 3TOTO SIBISIOTCS KKYIIHUECS HEOXKHIAHHBIMU 3aJ0JKEHHOCTH TI0 HECKOJIBKUM
TUCIUIUIMHAM, OOHapyXuBaromme ce0sd K Hayaly 3a4eTHOM HeAend W MPHUBOIAIINE K
Meperpy’kKeHHOCTH Tiepel ceccueid u Bo Bpemsi Hee. [IpoOiema BIMSHMSA IIKOJIBHBIX 3HAHMN Ha
aJlanTaIlMio CTYICHTOB K BY30BCKOMY TIpOIIecCY TpeOyeT ellle TIaTeIbHOTO0 U3YyYeHHUs, TIOCKOIbKY
IJIaBHAsT TPYAHOCTh [JIsi CTyAeHTa — 3To ydeba. Bce npyrue 3arpynHeHHs CBs3aHBI C HEO,
comytcTBytoT eil. Crenuuka mporecca oOydeHUs B By3e ONpEIesieTcsl pa3luiueM B METoJax
oOyueHHUss W B €ro OpraHW3alid B CpPeJHEH U BBICHICH IIKOJaX, KOTOPOE MOPOXKIAET
OTpUlIaTeNbHBIN A(deKkT, Ha3pBaeMbIi B TEJArOrdKe JUAAKTHYECKHM O0aphbepoM MEXAy
mpernojaBaTesieM U cTyaeHToM. HoBasi oOcTaHOBKa BO MHOTOM OOECIIEHHMBAET MPHUOOPETEHHBIC B
IIKOJIE CITOCOOBI YCBOCHHS MaTepuaia. [[ombITKH KOMIICHCHPOBATh 3TO YCHIYMBOCTHIO HE BCErjia
OPUBOJAT K ycrexy. [IpoxoauT Hemamo BpeMEHH, NPEkKAEC HYeM CTYACHT IMPUCIIOCOOUTCS K
TpeOoBaHUsIM OOyYEHHsI B By3e. MHOTMMH 3TO JOCTHTaeTCs CIMIIKOM OoJbmioi meHoi. Otcroma
3a9acTyI0 BO3HHUKAIOT CYIIECTBEHHBIC PA3INYMsl B JEATEILHOCTH, a OCOOCHHO €€ pe3ynbTaTax, IpH
OoOyYeHUU OJHOTO W TOTO K€ YeJOBEeKa B IIKOJIe M B By3e. OTCI0/Ia U HU3Kas YCIEBAEMOCTh Ha
MIEPBOM Kypce.

Bce s TpymHOCTH pas3nu4HbI MO CBOEMY MpoucxoxkaeHuio. ONHM U3 HUX OOBEKTHUBHO
HEHU30CXKHBI, JIPYrHe HOCAT CYOBEKTHUBHBIA XapakTep M CBS3aHBI CO CJIa00il IOATOTOBKOM,
nedeKTaMyd BOCITUTAHUS B ceMbe M IKoJjie. Ho u Te u npyrue, mpu HEOIaronpusTHOM CTCUCHUU
00CTOSITENILCTB, MOTYT CTaTh TONYKOM K COIHAIBHO-TICUXOJIOTHYECKON WM JTUAAKTHYCCKOU
Jle3aJanTaluu.

HccnenoBatenu paznu4aroT Tpu GOpMBI aanTalluy CTYI€HTOB-TIEPBOKYPCHUKOB K YCIOBUSIM
BYy3a:

» anmanramus GopmanpHas. Kacaercss mo3HaBaTebHO-UHPOPMAIMOHHOTO MPHUCTIOCOOICHUS
CTYICHTOB K HOBOMY OKPYXXEHHUIO, K CTPYKTYpE BBICIICH IIKOJBI, K €€ TpPeOOBAHHUSM, K CBOUM
0053aHHOCTAM;

* OOIIECTBEHHAs aJanTaius, TO €CTh, MPOIECC BHYTPEHHEH WHTErPAIMK TPYMI CTY/ICHTOB-
MEPBOKYPCHUKOB Y MHTETPAIIMSI ATUX K€ TPYII CO CTYIEHUYECKIUM OKPYKEHUEM B 1IEJIOM;

* JUJAKTUYECKas aJanTaius — TMOATOTOBKA CTYACHTOB K HOBBIM (opMaM U MeEToJam
yueOHOi1 paboThI B By3e.

Jlnst BBIpaOOTKM TAKTHMKH M CTPATErud, OOECHEYMBAIOIINX ONTHMAIBHYIO aJlalTallHio
CTyJIeHTa K BY3Yy, Ba)XHO 3HaTh >KM3HEHHBIE TUIAHBI M HMHTEPECHl TEPBOKYPCHUKA, CHUCTEMY
JOMUHUPYIOIIMX MOTHUBOB, YPOBEHb MPUTA3AHUN, CAMOOLICHKY, U T.1I. JJI1 3TOr0 Ha mepBOM 3Tare

MOKHO TIMPUMCHATH TCCTBI-OIIPOCHUKH, IIO3BOJIAIOMINUEC IIPOBECTU BCECTOPOHHCC HCCICAOBAHUC
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JUYHOCTH cTyneHTa. Kpome Toro, ¢ MoOMOIIBIO 3TUX TECTOB MOYKHO BBIIBUTH TPYAHOCTH, BCTAIOIINE
Ha mepBoM roay oOydeHus. Ha BTopoM sTame ocyliecTBIS€TCS WHANBUAYAIbHBIA MOIXOJ, U
pa3pabaThIBalOTCS METOJIbI COLMATbHO-TICUXO0JIOTMYECKON moMomu cryaeHTam. Ha Tpetsem aTame
CJIeZIyeT BHEAPATH MMOJIy4eHHbIE pa3paboTKH B yueOHBIH mpoliecc.

JIto6oe oOyueHue, 0COOEHHO BY30BCKOE, SIBISIETCS JEIOM HE W3 JIETKUX. DJTO CBA3aHO C
MHOTOYUCIICHHBIMU TPUYMHAMH OPTaHU3alMOHHOTO, METOAMYECKOr0 M ICHUXOJIOTUYECKOTO
xapakrepa. CyliecTByIOT Kak OOIIie TPYJHOCTH, TUIIMYHBIE ISl BCEX CTYACHTOB, TaK M YacCTHBIE,
XapaKTepHbIE TOJNBKO MJI1 CTYAEHTOB MIIAJIINX KYpCOB, HAIPUMEpP, CTPECCOBBIE COCTOSHUSA,
BO3HHKAIOIIKE Y BHITYCKHUKOB IIIKOJI B CBSA3H C IEPEXO/IOM K Ipyroi hopme 1esTeIbHOCTH.

[To pe3ynpTaTam onpoca, HapaBICHHOT'O HA BBIABIEHUEOCHOBHBIX TPYJHOCTEH, C KOTOPHIMU
CTAJIKUBAIOTCSl CTYJIEHThl MEPBBIX KypCOB, MOKHO Ha3BaTh CJIEIYIOIIME CaMble 3HAUYUTEIbHbBIE
poOJIEeMbI IEPBBIX MECSAIIEB O0YUEHHUS: 3aMETHO BO3POCIINA 00beM ydeOHOM Harpy3KH; CII0KHOCTD
YCBOEHHSI HOBBIX YYEOHBIX IHCLUMIUIMH; CIIOKHOCTH B OTHOIIEHUSX C TOBapUIIaMu MO ydeOe;
BBICTpAaWBaHHE HOBOM CHCTEMBI OTHOLLIEHUH C MPENoJaBaTEIIMHU.

o pe3ynbraram TOro %€ HccienoBanus TobKo 30% 13 BceX OMPOIIEHHBIX TEPBOKYPCHUKOB
KAaTEropu4ecky OTPHULAIOT HEOOXOAMMOCTh IHcuxosiornueckod nomomu. Eme 30% ywammxcs
3arpyaHmiInch ¢ otBeToM. OcranbHble 40% NEPBOKYPCHUKOB CUMTAIOT, YTO IICHXOJOTMYECKas
MOMOIIb UM HY>KHA B MIEPBYIO OUEpelb MPU PEIICHUU CIEIYIOMUX MpodIeM: MPeoJoJIeHUue cTpecca
nepe MnepBoil ceccuei; BXOXKICHUE B HOBBIN KOJJICKTUB; CIJIOUYEHHE Y4€OHOU IPYMIIbI; pelIeHHe
JTUYHOCTHBIX MPOOIIEM.

[IpoBenenupliibocTOHCKMIT  TECT Ha  CTPECCOYCTOMUMBOCTH —IOKazaja, 4Yro y 9%
MEPBOKYPCHUKOB MPEKpacHass YCTOWYMBOCTh K CTPECCOBBIM CUTYallUsSM, HX 3J0POBBbIO HUYTO HE
yrpoxaet; y 51% mepBOKYpCHMKOB HOPMAaJIbHBIM YPOBEHb CTpecca, KOTOPBI COOTBETCTBYET B
Mepy HanpsHKEHHOM JKM3HM aKTUBHOTO uejoBeka; y 25 % CTYIEHTOB CTpPECCOBBIE CHUTyallul
OKa3bIBAIOT HEMAJIOE BIIMSIHUE HA UX KU3HB; U 15 % CTyIeHTOB B TecTe HaOpanu Oonee 50 6amios,
9TO TOBOPUT O TOM, YTO OHHM OYEHb YSI3BUMBI JIs CTpEcca.

Urak, cremneHb colManbHOW aJanTalii MEPBOKYPCHHKA B BYy3€ OMNpPENEISeT MHOKECTBO
(bakTOpOB: MHANBUAYAIBHO-TICUXOJIOTHYECKHE OCOOEHHOCTH YeJIOBEKa, €ro JIMYHOCTHOE, JIeJIOBbIE
U TIOBEJCHYECKHE KauecTBa, LIEHHOCTHbIE OPUEHTAIMH, aKaJeMU4ecKas aKTHMBHOCTb, COCTOSIHUE
3/10pOBbsl, COLIMATILHOE OKPYKEHHE, CTATYC CEMBU U T.1.

Kak ObUI0 mMOKa3aHO BbINIE, OJHOM M3 BaKHEHIIMX MeNarorMyeckux 3ajaad Jrdoro Bys3a
sBIsIETCSl paboTa Co CTyJICHTaMHU NIEPBOTO Kypca, HalpaBlieHHas Ha 0oyiee OBICTPYIO M YCIICIIHYIO
WX aJamnTaiuio K HOBOM cucTeMe OOYy4YeHHUs, K HOBOM CHCTEME COIMAJIbHBIX OTHOIIECHUW, Ha

OCBOCHHME MU HOBOU POJIU CTYICHTOB.
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AnanTtanMoHHbBIN Hpoliecc HEOOXOAMMO paccMaTpUBaTh KOMIUIEKCHO. Pemaromiyro poib B
3TOM psAly UMEET COOCTBEHHO MCUXUYECcKas aJanTalysi, KOTopas B 3HAaUUTEIbHOW Mepe OKa3bIBaeT
BIIMSIHUE HA aJJalTallMOHHBIE IPOLIECCHI, OCYILECTBIISIONINECS HA UHBIX YPOBHSIX.

T.W. IlonoBa BblAENsAET B aaNTalluy JUYHOCTH CTYAECHTA-IIEPBOKYPCHUKA U COOTBETCTBEHHO
y4eOHOM TpyMIbl, B KOTOPYID OH BXOJWUT, K HOBOW [JI1 HEro COLMOKYIbTYPHOW cpele By3a
CJIeYIOIIME CTaqUN:

e HayaJlbHAsl CTaJMA, KOTJla MHIWBU] WM TPYIINa OCO3HAIOT, KAK OHU JIOJDKHBI BECTU ceOsl B
HOBOMW ISl HUX COLIMAJILHOM cpejie, HO €llle He TOTOBbI MPU3HATh U MPUHATH CUCTEMY LIEHHOCTEN
HOBOM CpeJbl By3a U CTPEMSTCS IIPUACPKUBATHCS IPEKHEN CUCTEMBI LICHHOCTE;

eCTaJusl TEPIUMOCTH, KOIJAa HMHIMBUJ, TpyINIa U HOBasg cCpela MpOSBISIOT B3aUMHYIO
TEPIUMOCTh K CHCTEMaM LIEHHOCTEH 1 o0pa3liam MOoBEACHUS APYT JApyra;

® AKKOMOJAIMs, T.€. NMPU3HAHUE WU INPHUHITHE WHIAUBUAOM OCHOBHBIX 3JIEMEHTOB CHCTEMBI
LIEHHOCTE HOBOW Cpelpl NpU OJHOBPEMEHHOM IIPU3HAHUM HEKOTOPBIX LEHHOCTEH WHAMBHUIA,
TPYIIbI HOBOW COLMOKYIBTYPHOU CPEION;

® ACCUMWISILMS, T.€. ITOJIHOE COBIAJEHNUE CUCTEM IEHHOCTEN MHANBUIA, TPYIIIIBI U CPEJIBI.

Jlig ycnemHoi aganTalnuy CTyJeHTa-epBOKYPCHUKA HEOOXOUM MHIMBUIYaIbHBIA MOJIX0]
K KaXIOMYy. AKTyaJbHO MPOBEACHHE PA3THMUYHBIX MEPONPUATHH, HA KOTOPBIX pedsiTa MOCPEeICTBOM
HECJIOKHBIX UTp OJIMKE 3HAKOMMIIMCH OBl JPYTr C OPYrOM, YUMIIUCHh OOIIAThCS, HAXOJIUTh OOIIMN
S3BIK C OTHOKYPCHUKAMU U C pedsiTaMH MOoCTapIIIe.

AnanTanys CTyICHTOB MJIJIIITNX KypCOB K 00y4EHHUIO B By3€ OyaeT OoJiee yCIenHomn, eCIn:

1) opranu3oBaTh aJanTalUi0 Kak CHUCTEMHBIHA, JABYCTOPOHHMM, IOATANHBIM Mporecc
dbopMupoBaHHS M Pa3BUTHS  KOTHUTUBHBIX,  MOTHUBAIIMOHHO-BOJIEBBIX, COIAIBHO-
KOMMYHUKAaTUBHBIX CBSI3€H;

2) BBIACNUTH MO KaXKAOW CIEHUATbHOCTU 0a30Bble JUCHUHUIUIMHBI U IMPOLIECC MX H3YYECHHUS
CTPOUTHb C YYETOM YpPOBHS aJalTallud U IMOBEJACHUYECKUX XApaKTEPUCTUK CTYAEHTOB, UCIOJb3Ys
pa3BHUBAIOIINE BO3MOXHOCTU 3TUX AUCLMIUIMH (pa3BUTHE CTPYKTYPUPOBAHHOCTH 3HAHUH, YETKOCTH
(bopMyYIHPOBOK, JOKA3aTEILHOCTH PACcCyKACHUH, TMOKOCTH U CUCTEMHOCTH MBIIUICHUS, OCBOCHHUE
aITOPUTMOB M COBPEMEHHBIX TEXHOJOTUMH pPaboThl ¢ uHpOpMaluel), Mpu ITOM ycCIeurHas
MO3HABATENbHAS JESATENIbHOCTh B3aUMOOOYCIOBUT (OPMUPOBAHHWE U PA3BUTHE KOTHUTHBHBIX,
MOTHBALlMOHHO-BOJIEBBIX, COIIMAJIbHO-KOMMYHUKATUBHBIX CBS3€EH;

3) opraHu3oBaThb MHIUBUAYAJIU3UPOBAHHYIO CAMOCTOATEIbHYIO PadOTy C HCIOJIb30BaHHEM
HOBBIX MH(OPMALMOHHBIX TEXHOJOTHHM C Y4€TOM JIMYHOCTHBIX OCOOCHHOCTEHl M BO3MOXHOCTEH
CTYJCHTOB, OTHOCSIIMUXCS K Pa3jIMYHBIM YpPOBHSM ajantanuu. M3ydeHue 0a30BbIX JUCIUILUIUH B
ATHX YCJIOBUSX OOECHEYUT pa3BUTHE aAOCTPAKTHOTO, JIOTHYECKOTO, CHUCTEMHOTO MBIIUICHUS,

IIPUYYUT K CHUCTEMATHYECKOMY YMCTBEHHOMY TpPYAY, BOCIHTAaE€T HACTOMYMBOCTb, YIOPCTBO B
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MIPEOJIOJIEHUU TPYAHOCTEH, YCHUAUYMBOCTb NPH BBINOJHEHUU JACHCTBUM, KOTOPBIE YacTO HMEIOT
OJTHOOOpAa3HBIA XapaKTep, BOCIUTAECT YMEHHUE TOHATH, MPUHATH WM JTOOPOXKEITATEIBHO J0Ka3aTh
CBOIO TOUKY 3pEHHSI COOECETHUKY.

Takum o0O0Opa3oMm, BBISIBIEHHE TPYIHOCTEH Yy CTYACHTOB U ONpeAeNieHHe IyTed HX
MPEOJONICHUST TO3BOJIUT TOBBICUTH AaKaJAEMHUYECKYI0 aKTHMBHOCTh CTYJIEHTOB, YyCIIE€BAEMOCTh W
KauecTBO 3HAHMWA. B pesynbraTe peanu3anuy JUYHOCTHOTO aJaNTallMOHHOTO IMOTEHIMala B
MIPOIIECCE QTANTAIMK JTOCTUTACTCS OMPEACICHHOE COCTOSHUE JIMYHOCTH — aIallTHPOBAHHOCTH, KaK
pe3ynbTaT, UTOT MpOolecca aJanTaluu.

Apanranus CTyJEeHTOB K OOYYEHHUIO B By3e — 9TO CHUCTEMHBIN, JIBYCTOPOHHUMU, MOATAITHBIN
MPOIIECC AKTUBHOTO TPHUCIIOCOOJICHUS OO0YyYaromerocss K YCJIOBHSM 0OOpa30BaTelbHON Cpebl,
BBIPOKAIONIMIICS B  (QOPMUPOBAHWM ¥ PA3BUTHM KOTHUTHUBHBIX, MOTHBAIIMOHHO-BOJICBBIX,
COIMATIbHO-KOMMYHUKATHBHBIX CBSI3€H. ANanTalrisi — MpoIecc, B KOTOPOM OpraHH3aIus yu4eOHO-
MO3HABATEIFHOMN JIEATEIHHOCTH CTYICHTA JOKHA CIIOCOOCTBOBATH HanOoJIee TIOTHOW peanu3aiuu
JUYHOCTHOTO TMoTeHIMana. HecmMoTpss Ha 6€3yClOBHYIO CIOKHOCTh 0a30BBIX TUCIUIUIMH, KOTJa
CTYACHTBI MIIQJIINX KYPCOB HCIBITHIBAIOT 0COOBIE MPOOJIEMBbI B OCBOEHUU UMEHHO UX, PACKPBITHE
Y HUCIOJIb30BaHUE MX Pa3BUBAIONIETO MOTEHIMANIA C IIeJIbI0 Y4eOHOU ajanTaiuu 00YyCIOBIMBAIOT
(dbopMUpOBaHHE, CTUMYIUPYIOT PA3BUTHE, O0ECTICUNBAIOT YCTOWYNBOE ()YHKIIMOHUPOBAHHE CBSI3CH,
OTIPEACISAIONINX MECTO 00YJAIOIIUXCS B 00pa30BaTeNbHOM cpelie By3a.
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OCOBEHHOCTHU KOHTPOJIbHO-OIIEHOYHOM JEATEJBHOCTHU YUUTEJIA
HA YPOKAX MATEMATHUKU B HAYAJIBHBIX KJIACCAX

Yedanoa Mapus, ctyaentka rpynnst HO-2012,
Komparcknii I'ocyaapcTBeHHBIH YHUBEPCUTET
Hayunbiii pykoBoautesib: Kypresa O.B., 10KTOp negarornyeckux HayK

[Iytu moBBIIIEHUST KadyecTBAa OOpa30BaHUs CBS3BIBAIOTCA C OOHOBJICGHHEM COJIEPKAHUS
oOpa3oBaHUs, 00pa30BaTEIBHBIX IPOrPAMM, MEAATOTUYCCKUX W YIPABICHUECKUX TEXHOJOTHH,
00eCMeYnBAIONINX CTAHOBJICHHE COIMAILHO AKTHBHOW, TBOPYECKOW JIMYHOCTH Tpa)KJTaHHHA,
croco0OHoit OCYUIIECTBIISTh CaMOCTOSATEIbHBIN JKM3HEHHBIN BBIOOD, HETIPEPHIBHOE
caMmoo0Opa3oBaHHe, JUYHOCTHOE CaMOCOBEPIICHCTBOBAHHWE, YTO M MNPUIAET aKTyaJdbHOCTh B
HCCIIEIOBAHNEC JaHHOM TEMBI.

B umcne akTyanpHBIX 3a/1ad MOJEPHU3ANMUA O00pa3oBaHUSI-OPHECHTANUS 00pa30BaTEIILHOTO
mpolecca Ha peanu3aliio KOMIETEHTHOCTHOTO MOJIX0Ja, TO €CTh Ha (JOPMHUPOBAHHE KIIFOUEBBIX
KOMIIETEHIIMH, OCHOBAHHBIX HAa TOTOBHOCTH YYalllUXCA MCIOJb30BaTh YCBOCHHBIC 3HAHUS U
CIOCOOBI IEATEIBHOCTH B PEAIBHON KU3HH JJISl PEIICHUs MPaKTHIecKuX 3aaa4. OCHOBHas 3ajaya
oOyueHHus: MaTeMaTUKe B IIKOJE — OOECHEeYUTh MPOYHOE W OCO3HAHHOE OBJAJCHHUE YYaITUMUCS
CUCTEeMON MaTeMaTU4YECKUX 3HAaHWW M YMEHUU HEOOXOAMMBIX B TIOBCEIHEBHOU KHU3HU U TPYIOBOM
JESTENBHOCTH Ka)KOTO 4JeHa COBPEMEHHOTO OOINECTBa, JOCTATOUHBIX Ui M3YYCHHS] CMEKHBIX
JTUCIUTIIAH ¥ TIPOJI0JDKEHUs 00ydeHus [1].

KonTtposb 3HaHUN U yMEHUHN yUalTuXcs SBISETCS BAXXKHBIM 3JIEMEHTOM Tpoliecca 00y4eHus, 1
€CTECTBEHHO, YTO pa3HbIE €ro CTOPOHBI MPUBJIEKAIOT NOCTOSSHHOE BHHUMAaHUE CIELUAIUCTOB M
yuuTenaed MmKoabl. MeHs 3auHTepecoBalldi OCOOCHHOCTHM M3MEHEHUS U BO3MOXKHOCTH BBEJICHUS
HOBBIX ()OpPM KOHTPOJIA 3HAHUN M YMEHHH, yJallUXCs B Tpolecce 0OydeHHs, a TaK)Ke BOMPOCHI:
KaKUMHU KPUTEPHUSMH PYKOBOJICTBYIOTCS YUWTENs, TUTAHUPYS KOHTpOJbHBIE 3Tambl? Ha kakwue
3HAHUS HAJI0 OMUPATHCS, YTOOBI COCTABUThH U IPOBECTH Y((HEKTUBHBIN KOHTPOJIb 3HAHUH U YMEHUI
yuammxcs? OTBET Ha O3TH BOINPOCH,, a TakXKe pa3padOTKa KOHTPOJIBHBIX MEPOMPHUITHNA H
COCTABJISIOT 1I€TTh MOEH paboThI HAJ 3TOM TeMoit [3].

PackppiBasi BHYTPEHHIOIO TapMOHHIO MaTE€MAaTUKH, (OPMYJIHpYsS MOHUMAHWE KpPacoOThl M
U3SIIECTBA MAaTEMATHYECKUX PACCYKIEHUH, CIOCOOCTBYSI BOCIPHUSATHIO T€OMETPHUECKHUX (HOpM,
YCBOCHHUIO MAaT€MAaTUYECKUX IOHATHI, MATEMAaTUKAa BHOCUT 3HAYUTEIbHBIA BKIIAJl B 3CTETHYECKOE
BOCIIpusTHE Yydammxcs. EE€ wu3ydeHue pa3BHBaeT BOOOpaXEHHE IIKOJBHUKOB, CYIIIECTBEHHO
o0oraimiaer ¥ pa3BUBaET UX MPOCTPAHCTBECHHBIC MTPEACTABICHUSI.

OnHUM U3 BaXXKHBIX CTPYKTYPHBIX 3JIEMEHTOB KaXI0r0 ypOKa MaTeMaTHKU M BCETO IMpoliecca
oOyueHUs B IIEJIOM SBJISICTCS MPOBEPKA 3HAHMM U yMeHUH ydanuxcs. OHa BcerJja HaXOJAUTCS B 30HE

MPUCTAJIBHOI'O BHUMAHUWA YUUTCIIA, CBUACTCIILCTBYCT O pE3yjibTaTax O6y‘IeHI/I${. XOpOI_HI/Iﬁ YUYUTCIIb
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HE CTaHEeT U3J1araTh HOBBII MaTepHal, MoKa He yOeIUuTCs B MOJHOM MOHMMAaHUHM U YCBOGHUH BCEMHU
YYalIMMHUCS TOJIBKO YTO MPONAEHHOrO. {15 mIKOIbHUKA MPOBEPKA €r0 3HAHUN U YMEHHUU ABISETCA
HEPEJIKO HCTOUYHUKOM TIIyOOKHX MEepeXMBaHUM — OH ONIYIIAeT YIOBJIETBOPEHHE CBOEH paboToil,
UCTIBITBIBAET TOPOCTh, MOIYYUB BBICOKYIO OLIEHKY, MJIM, HA00OPOT, TepsieT BEpY B CBOM CHIIBL, a
MHOT/1a UHTEPEC K YUCHHUIO.

Pe3ynbpraTuBHOCTH Tpoliecca 0OydyeHUS BO MHOTOM 3aBUCUT OT THIATENBHOCTU Pa3pabOTKU
METOJIMKH KOHTpoJisi 3HaHUM. KoHTposib 3HaHUII HEOOXOOUM IpH BCAKOW cHcTeMe OO0y4YeHUsS U
m000# opraHu3anuy y4eOHOro mporecca. ITO CPeACTBO YIpaBlIeHUs y4eOHOU NeATeNbHOCTHIO
yuamuxca. Ho g Toro utoObl Hapsimy ¢ (QyHKIMEH NpPOBEPKH Ppealn30BaNIUCh U (YHKLIUHU
oOyueHusi, HEOOXOAMMO CO37aTh ONpeeNICHHbIE YCJIOBHUSA, BaXKHEWIIee M3 KOTOPhIX —
OOBEKTUBHOCTH NMPOBEPKH 3HAHUH. OOBEKTUBHOCTh MPOBEPKU 3HAHUN MpPENIoyiaraeT KOPPEKTHYIO
IIOCTAaHOBKY KOHTPOJIBHBIX BOIIPOCOB, BCJEICTBUE YEro IOSBIAETCS OJHO3HAYHAs BO3MOKHOCTH
OTIIMYUTH TPAaBUIBHBIA OTBET OT HempaBWiIbHOTo. Kpome Ttoro, skemarenbHo, 4TOOBI (opma
MIPOBEPKU 3HAHMI MO3BOJISUIA JIETKO BBIABUTH pe3ynbTarhl. ONUH U3 MyTed paspelieHus mnpooiem
MHANBUAYAIBHOTO PA3HOYPOBHEI0 00YUEHHMSI, a TAK)KE OTNIEPATUBHOM OICHKM 3HAHUH, yJallluXcs —
IIPUMEHEHNE WHIUBUIYaJIbHBIX TECTOBBIX 3aJaHHMi. VIMEHHO TECTOBBIM KOHTpOJIb OOECIEUMBAET
paBHbIE [T BceX 00ydaeMbIX OO BEKTHBHBIE YCIIOBHSI TPOBEPKH.

Bonburyro poias B JOCTHXKEHHH TpeOOBaHM K pe3yiabTaTaM OOy4deHHs OOydaromuxcs, B
COBEpUICHCTBOBAHNUHU y4e€OHO-BOCIIMTATEIHLHOIO MIPOLIECCa UTPAET MPOoBepKa 3HaHMM U ymMeHuid. OHa
MO3BOJISIET BBIIBUTH YPOBEHb ITOATOTOBKM OOYYArOIIMXCS, YTOUYHUTh M CHUCTEMAaTHU3UPOBATh HMX
3HAHUS ¥ YMEHUS, JIUKBUIUPOBATH MPOOEIbI B YCBOGHUH UMH yueOHOTO Marepuaia. Ha ocHoBanum
MOJIYYEHHOW B pe3ynbTaTe MPOBEPKH 3HAHMKM HHOpPMAIMM YUUTENb pelIaeT npooIemMy
yrOpaBiIeHUsT y4eOHBIM MPOIECCOM, HaMeyaeT NyTH JajdbHEHIero MpOoJBHXKEHUS IIKOJIBHUKOB,
KOPPEKTUPYET COIEepKaHUE U METO/Ibl 00yUeHUs!, yCTaHABIMBAET B3aUMOCBS3H paHEe YCBOSHHBIX U
HOBBIX 3HAHUM.

3HaHUS COCTaBJSIOT SAPO cojepkaHus oOyueHus. Ha ocHoBe 3HaHMM y ydamuxcs
dbopMuUpYIOTCSI YMEHHsSI M HaBBIKM, YMCTBEHHbIE M NpPAKTUYECKWE ACHCTBUS, 3HAHHS SBISIOTCS
OCHOBO HPaBCTBEHHBIX YOKIEHUHN, SCTETUUECKUX B3IJIS0B, MUPOBO33PEHUSI.

B «llemarormdeckoil SHIUKIONEAUN» «3HAHUSY OINPEACISIIOTCS CIEIYIONMM 00pa3oMm:
«IIPOBEPEHHBIN OOIECTBEHHO-UCTOPHUUECKON MPAKTUKON U yJOCTOBEPEHHBIN JIOTMKOW pPE3ysbTaT
rpolrecca MO3HaHUs JEUCTBUTEIBHOCTH; aICKBATHOE €€ OTPAKEHHE B CO3HAHUU YEJIOBEKA B BUIC
MpEACTaBICHUMN, TIOHATUN, CYXKICHHH, Teopuid. 3HaHusS (UKCUPYIOTCS B (opmMe 3HAKOB
€CTECTBEHHOI'0 U HCKYCCTBEHHOTO SI3bIKOBY.

3HaHUs MOTYT o00JiafjaTh pa3HbIMM KadecTBaMHU. [aKOBBIMH, HAalpUMEp, SBIISIOTCS:

CUCTEMHOCTh, 0000IIIEHHOCTh, 0CO3HAHHOCTh, THOKOCTh, AEHCTBEHHOCTh, TOJIHOTA, TPOYHOCTH.

212



3uanus mo2ym yceausamucs Ha pa3HbIX YPOBHSX.

-penpoAyKTUBHBIN YPOBEHb — BOCIIPOM3BEIEHUE 110 00pa3Ily, 10 HHCTPYKIUY;

-IPOJIYKTUBHBIM ypOBEHb — MMOUCK M HAXO0KJEHUE HOBOT'O 3HAHUS, HECTAHIAAPTHOTO crocoda
JNEUCTBUA.

YMeHue U HaBbIK €CTh CIIOCOOHOCTH COBEPILATh TO MM MHOE JieHcTBHe. Paznuyarorcs oHM 1O
crerneHy (YpOBHIO) OBJIAICHUS TaHHBIM JICHCTBHUEM.

Ymenue — 3710 CcHocoOHOCTH K JI€HCTBHIO, HE JOCTUTILIEMY HAaMBBICIIETO YPOBHS
c(OPMHPOBAHHOCTH, COBEPIIAEMOMY ITOJIHOCTHIO CO3HATEIBHO.

Hagvixk — 93TO CHOCOOHOCTH K  JACWCTBUIO, JOCTHIIIEMY HAUBBICHIETO  YPOBHS
c(OPMHPOBAHHOCTH, COBEPLIAEMOMY aBTOMAaTU3UPOBAHO, 6€3 OCO3HAHUS MPOMEKYTOUYHBIX I11aroB.

MoXXHO  YCTaHOBHUTH CJIEAYIOLUIME YPOBHHU OBJAJEHUS  y4yallUMHCS  JIEHCTBUSIMH,
COOTBETCTBYIOIIUMH U YUEOHBIM YMEHUSM, U HaBbIKAM:

0 ypoBeHb — yyaluecsi COBEpIICHHO HE BIACIOT JaHHBIM JeHCTBUEM (HET YMEHHs).

1 ypoBeHb — ywalmuecsi 3HaKOMbI C XapaKTepOM JAHHOTO JEHCTBHsI, YMEIOT BBINOIHATH €ro
JIUIIH TIPA TOCTATOYHOM TTOMOIIY yUuTeNs (B3pOCioro);

2 YpOBEHb — y4allluecs YMEIOT BBIIIOJIHATH JAHHOE JEHCTBUE CaMOCTOSITENIbHO, HO JIMIIb 110
o0pa3ity, moapaxast IeHCTBUAM YUUTENsI UM CBEPCTHUKOB,

3 ypoBeHb — ydaluecss yMEIOT JOCTaTOYHO CBOOOJHO BBIMOJHATH ACUCTBUS, OCO3HABas
Ka)KIbIH IIar;

4 ypoBeHb — y4dalluecsi aBTOMaTU3UPOBAHO, CBEPHYTO M O€30IIMOOYHO BBIMOJIHSIOT JEHCTBUS
(HaBbIK) [2].

Heo6xonuMo OTMETUTH, YTO MPOBEPKA M OLIEHKA 3HAHUM, YMEHMH W HaBBIKOB, YYalUXCS
ABJISICTCSI Ba)KHBIM CTPYKTYPHBIM KOMIIOHEHTOM IIpoliecca OOYy4eHUS U B COOTBETCTBUU C
MNPUHLUIIAMUA ~ CUCTEMATUYHOCTH, IIOCJIEJOBATEILHOCTH W MPOYHOCTH OOy4YeHUs JOJDKHA
OCYIIECTBISITHCSI B TEYCHUE BCETO MEpHOAa 0OydeHHs. DTUM OOYyCIaBIUBAIOTCS Pa3IMYHBIC BHJIBI
MIPOBEPKH U OLICHKH 3HAHUM, KOTOPBIE 51 BBIABUIJIA B IIPOIIECCE CBOEH MCCIIE0BATENBCKOM paboThI:

OcHoGHbIMU U3 HUX ABTIAIOMCA clledyioujee.

a) TeKyllas IpoBepKa M OLEHKAa 3HaHWM, NPOBOAMMAs B XOJE€ IOBCEAHEBHBIX YUEOHBIX
3aHATHI;

0) yeTBepTHAs MPOBEpPKA M OLICHKA 3HAHUI, KOTOpas MPOBOJUTCS B KOHIE KaXKIOH ydeOHOMH
4EeTBEPTH;

B) r0J10Basi OLICHKA 3HAaHUI, T.€. OLIEHKA YCIIEBAEMOCTH yJallluXcs 3a TOJ;

I') IEPEBOJIHBIE SK3aMEHBI.

[lpu mpoBepke M OIEHKE KayecTBa YCHEBAEMOCTH HEOOXOIMMO BBISBIATH, KAaK PEIIAOTCS

OCHOBHBIC 3aJaydu O6y"{eHI/I$I, T.€. B KaKou MCPEC y4dalquecd OBJIAACBANOT 3HAHUAMH, YMCHHUAMU U
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HaBbIKAMH, MUPOBO33PEHUYECKMMU U HPABCTBEHHO-3CTETUUECKUMH HJAESIMHU, a TaKXKe CIocodbaMu
TBOPYECKOH JESATEIBHOCTH.

IIposepxa domauinux 3a0anutl Ha ypoxe.

SBnssce ogHOW M3 (QOpM oOpraHum3zaluu OOyueHHsl B IIKOJE, JOMAIIHAsA pabdoTa HMeeT
KOHTpoOJHpyollee, oOyyaromiee 1 BOCIUTHIBaoIee 3HaueHue. PaboTas gjoma, yUeHUKH HE TOJIBKO
3aKpeIUIAIOT TIOJIyYEHHbIE Ha YpPOKE 3HAHUS, COBEPIIEHCTBYIOT YMEHHS M HaBBIKH, HO U
MPUOOPETAIOT HABBIKM CAMOCTOSITENIbHOM pabOThl, BOCHHUTHIBAIOT B CceOE€ OpraHM30BaHHOCTb,
TpyzaoIo0ue, aKKypaTHOCTh, OTBETCTBEHHOCTh 3a MOPYYEHHOE JIEJIO.

[IpoBepky 1oMaIIHEro 3aJaHust MOKHO OCYILECTBIISATh B pa3HbIX (popmax:

a) CamorpoBepka o oopasiry.

b) B3zaumomnpoBepka mo o6pasiry.

B) IIpoBepka qoMaiHero 3aaHus KOHCYJIbTaHTAMM.

I') IIpoBepka — KOHCyJIbTALUA.

J1) Onpoc mo mapam.

E) MaremaTuieckasi BAKTOpHHA.

X) Teopernueckas pa3sMHUHKA.

3) Matemaruueckas sctadera.

W) KontponwsHas pabota u e€ aHamus.

Iloobop 3a0anuii 0151 UHOUBUOYATILHOU CAMOCMOAMENbHOU PAOOMbI.

WunuBuayanbHass caMoCTOsiTeNbHAs paboTa JODKHA — YYWUTHIBATh  MHIUBUAYAJIbHBIC
0COOEHHOCTH YYEHHKA: TeMIl €ro paloThl, cnocoOHOCTh K mpeamery. OOBIYHO Takue paboThI
BBINOJIHAIOT B KJIacCe CHUJIbHbIE Y4eHUKU. MHornma yuurtenb cpa3y mpeajaraeT TakKMM YYE€HUKaM
KapTOUYKH C COJCpXKAaHMEM HHJMBUAYAJIbHONH CaMOCTOSTENBHOW paboThl. MOXXHO HabmogaTh U
APYTyI0 TPOTHBOIOJIOXKHOCTh. YUWTBIBas WHIWBUAYaJbHBIE OCOOCHHOCTH, YYHTENb Mpeiaraet
KapTOYKH C 3aJaHHeM CJlIa0bIM yYCHHKAM WJIM YYEHHKaM, Y KOTOPBIX, 110 €r0 MHEHHUIO, eCTh
npoOesbl B 3HAHUAX, a BCEMY KJIacCy JaeT o0Iee 3a1aHue.

PaGora ¢ wucnonbp3oBaHMEM TaONMUI-3aJlaHUM MOXET CTPOUThCS B (opMe YCTHBIX
yIpaXKHEHUH, NPOBEAEHHBIX (PPOHTAIBHO, JUKTAHTOB, CaMOCTOSITEIbHBIX IHCbMEHHBIX paloOT.
Kpome TOro, mo TabmumaM MOXHO OCYIIECTBISTh W (PPOHTAIBHYIO INPOBEPKY BBIMOJHEHHOU
CaMOCTOSITENIbHON pabOThI, B TOM YHCIIE C BEI30BOM OTJIEJIbHBIX YUAIIUXCS K JOCKE.

Yemuas nposepka 3nanuii u ymenuti yuaujuxcs.

[[Inpokoe ucnoyib30BaHUE YCTHON (hOPMBI IPOBEPKH 3HAHWN, YMEHUH M HABBIKOB YJaIIMXCS
OOyCJIOBJIEHO €€ TJaBHBIM JIOCTOMHCTBOM II0 CpaBHEHHIO C JPYrUMH  (popMaMu—
HETIOCPECTBEHHBIM KOHTAKTOM MEXIY YYCHHKOM M y4YHUTEJEeM B MPOLECCE MPOBEPKH. ITO JaeT

BO3MOXHOCTb  YUUTCIIIO CJICAUTH 3a PAa3BUTHUEM  MBICIM  OTBCYAKOIICTO, CBOCBPCMCHHO
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KOPPEKTUPOBAaTh 3HAHUS, YCTPAHATh BCE COMHEHMSI OTHOCHTENIBHO COCTOSIHUSI 3HAHUM YUYEHUKA,
WCIIPABIISATh TMOTPENTHOCTH PEYH, YYUTh JIOTHYECKH TPAMOTHO CTPOUTH H3JIOKEHHUE, TPABHIHHO
MIPUMEHSATH TEPMUHOJIOTHIO.

llucomennas npoeepka 3HaHuu U YMEHUU YYaAUUXCAL.

[MucrmeHHas mpoBepKa MO3BOJSET 32 KOPOTKOE BPEeMsl MPOBEPUTH 3HAHUS OOJBIIOTO YHCIA,
ydamuxcsi oaHoBpemeHHo. Ee cmenmduueckas 0coOEHHOCTh— OoJbllias OOBEKTUBHOCTH 10
CPaBHEHHIO C YCTHOHM, TaK KakK JIErde OCYIIECTBUTb PAaBEHCTBO MEpbI BBIABICHMS 3HaHWUW. Jlis
MUCHhMEHHOW MPOBEPKH MOXHO BBIOpATh OOIIYO NJIsi BCEX IIKOJ CHUCTEMY BOIIPOCOB, OMPEICIUTh
KpUTEpUU OLEHKH paldOThl ydYalIUuXCs, YTO MPUBOJUT K Ooliee TOJTHOMY OCYIIECTBICHUIO
KOHTPOJIUPYIOIICH ¥ OPUEHTUPYIOMIECH (PYHKITHI TIPOBEPKH.

Mamemamuyeckuti Oukmarnm.

MaremaTHuecKne TUKTAHTBI MOMOTAOT d3PPEKTUBHO TPEHUPOBATH YCTOMYMBOCTH BHUMAHUS
YYaIlIUXCs, OMEPATUBHYIO MaMITh, YMEHHE COCPEIOTOUYMUTHCS. XOYETCS OTMETUTh, UTO 3aJaHus
ATUX TUKTAHTOB MO3BOJSIOT HA TOJIBKO OIEHUTHh 3HAHUS U YMEHHS IIKOJHbHUKOB, HO W SIBISIFOTCS
XOPOILIUM UHCTPYMEHTOM JUArHOCTUKU MPUYUH 3aTPYAHEHUS Ka)KO0TO YUSHHKA.

Koumponvnas paboma.

TemMaTH4eCKUil KOHTPOJIb IO MAaT€MAaTUKE B HAa4yaJlbHOW IIKOJIE MPOBOJMUTCS B OCHOBHOM B
nucbMeHHOU ¢dopme. I TeMaTHUeCKUX MPOBEPOK BHIOMPAIOTCS Y3JIOBBIE BOIMPOCHI MPOTPAMMBI:
MIPUEMbl YCTHBIX BBIYMCICHHM, NEHCTBUS C MHOTO3HAYHBIMU YHMCIAMU, U3MEPEHHUE BEJIUYUH U JIp.
Cpenu TeMaTHYECKHUX MTPOBEPOUYHBIX PA0OT 0CO00E MECTO 3aHUMAIOT Pa0OThI, C TTOMOIIBI0 KOTOPBIX
MIPOBEPSIIOTCA 3HAHUS TAOJIMUYHBIX CITy4aeB CI0KEHUSI, BRBIYUTAHUS, YMHOXKEHUS U JICJICHUSI.

HToroBeiii KOHTPONb MO MaTeMaTUKEe MPOBOAUTCS B (GoOpMe KOHTPOJIBHBIX padboT
KOMOMHHPOBAHHOT'O XapakTepa (OHH coAepkaT apupMeTHUeCKHe 3aJadyd, MPUMEpPbl, 3aJaHHs 110
TreOMETpUH | JIp.). B 3THX paboTax cHayama OTJAeIbHO OLICHUBAETCS BHITIOJHEHUE 3a1a4, IPUMEPOB,
3a/IaHHI 110 TEOMETPHUH, a 3aTEM BBIBOJUTCS UTOTOBasi OTMETKA 3a BCIO padoTy.

IIpoepammuposarnuiii KOHMPOIb.

B cucreme mnpoBepkH 3HAHWHM, y4alIUXCS MPUMEHSIETCS MPOrpaMMHUPOBAHHBI KOHTPOIB,
KOTOpPBIH €Ille Ha3bIBAIOT aJbTEPHATHBHBIM MeToAoM (oT ¢p. Alternative — omHa W3 JBYX
BO3MOKHOCTEH), UJIM METO0M BbIOOpa. CyIIHOCTh 3TOTO METOJIa COCTOUT B TOM, YTO Y4aIIEMYCs
MPEAJIaraloTCsl BOMPOCHI, Ha KaXKJIbI U3 KOTOPBIX JAETCS TPU-YETHIPE OTBETA, HO TOJILKO OJUH U3
HUX ABIISETCS MPABWIBHBIM. 3a/1a4a Y4eHHKa — BEIOpaTh MPaBUIILHBIN OTBET.

Tlosceonesrnoe nabarwoenue 3a yuebHol pabomou Yuauuxcsi.

DTOT METO/I TIO3BOJIIET YUUTEIIO COCTABUTH MIPEICTABICHUE O TOM, KaK BEIyT ce0s ydaiuecs

Ha 3aHATUAX, KaK OHU BOCIIPUHUMAIOT U OCMBICJIINBAIOT H3y‘Ia€MLII>'I MaTcpurall, Kakasd y HUX NnaMiaThb,
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B Kakoll Mepe OHH TPOSBISIOT COOOPa3UTENBLHOCTh U CAaMOCTOSITENILHOCTh MPH BBIPAOOTKE
MPAKTUYECKUX YMEHUHN U HABBIKOB, KAKOBBI MX Y4€OHBIE CKIIOHHOCTH, MHTEPECHI U CITOCOOHOCTH.

Petimunzosas cucmema oyenku kauecmsa yceoenus yuebHo2o mamepuand.

PeliTuHroBasi cucremMa OLIEHKM YYHTHIBAE€T BCIO AKTUBHYIO JEATEIBHOCTh OOYYaroIIMXCS,
CBSA3aHHYIO C TMpPHOOpPETeHHWEeM 3HaHUW, YMEHHH W JApyrux Tmokasarened, (opmupyromumux
JUYHOCTHBIE KadecTBa ywammxcsa. OreHka, Tmody4aemass ¢ TIOMOHIIbIO TecTa, Oosee
muddepernupoBana. B TpaguIimoHHBIX METOaX OICHKH MCTIONB3YETCSl YeThIpeXOaibHas ITKaION
(«OTIIMYHO», «XOPOILI0Y», YIOBIETBOPUTEIHHOY, «HEYJOBICTBOPUTEIHLHOY).

Tecmuposanue.

CoBpeMeHHas IIK0JIa He MOXKET 000UTHCH 0e3 orleHOK. BooO1ie Hanbosbias 00beKTHBHOCTh
MPUCYIIA OICHKAM, MOJYYCHHBIM METOJOM THCHBMEHHOTO TeCTUpOBaHus. [loypodHBIE TECThI
TpeOyroT Kk cebe ocoboro BHMMaHus. COCTaBIATh MOYPOUYHBIC TECTHI HETPYAHO, HO JIOJITO, U CTOUT
CKa3aTh 00 UX TJIaBHBIX OCOOCHHOCTSIX.

1. TecTbl OMKHBI OBITH «3aKPBITHIMIY, TO €CTh UMETh BAPHAHTHI OTBETOB.

2. KpatkocTs. Bompoc gomxkeH 3aHUMaTh OHY CTPOKy. Bompoc momkeH ObITh  aOCONMIOTHO
SICHBIM.

3. Bapuantsl oTBeTOB. OntumanbHoe ux uucio — 4 — 6, penko — 8. Kaxxaplii Bapuant — He
0oJjiee OHOM CTPOKHU.

Pematomniee BiausHUEe Ha MOBbIIEHUE 3((HEKTUBHOCTH y4eOHO-BOCIUTATEIBHOTO IMpoliecca
MPOBEPKA OKa3bIBACT B TEX CIydasX, KOT/Ia OHa HOCUT MHOTOCTOPOHHHUMN XapakTep, MPOBOJIUTCS C
MTOMOIIBIO0 PA3HOOOPA3HBIX METOJIOB U MPUEMOB, CTIOCOOCTBYET YCBOSHUIO OCHOBHOTO COJIEPKAHUS
Kypca, SBISETCS YacThi0 YpOKa, MPEACTABISAET MPEANOCHUIKY YCHEIIHOTO H3y4YeHHS HOBOTO
MaTepuana, oOecreyuBaeT JesTeIbHOE Yy4YacTHe BCEro Kiacca. MHOTOCTOPOHHHI Xapaktep
MIPOBEPKHU MPEATIOAracT BhISIBICHUE YCBOCHUS OOYUYAIOIIUMHUCS BAKHEHUIITNX YaCTEH COACPIKAHUS:
3HAHU U YMEHUH, U3JIOKEHHBIX B IPOTPAMME.
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